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I am pleased to announce that the Research Management Cell (RMC) of Karfok Bidya
Mandir Multiple Campus (KMC), Ilam has successfully published the inaugural volume of its
research journal, an interdisciplinary peer-reviewed publication. This accomplishment is a
testament to the dedication and expertise of our intellectual team at KMC.

As the premier higher education institution in Suryodaya Municipality, llam, KMC is
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professional development. I am pleased to note that many faculty members are engaged in various
research activities and further studies.

I believe the articles featured in this journal will provide valuable insights for researchers,
educators, and students, offering relevant ideas and information to enhance their work.

On behalf of the institution and myself, I extend my sincere gratitude to the RMC, the chief
editor, the editorial board, reviewers, article contributors, technical supporters, and all others
involved in this project.
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Editorial

The KMC Journal represents a significant academic initiative by KMC, marking
our inaugural foray into the realm of research and scholarly reporting. This journal serves as
an open platform for peer-reviewed, research-based articles contributed by dedicated
professionals and enthusiastic students across a range of multidisciplinary fields. Our
mission is to provide scholars with a credible forum to unlock their potential in research and
academic writing, thereby facilitating the professional development of our faculty.
Ultimately, we aspire to enhance the quality of education and services we provide to our
clients, addressing their academic needs.

The articles published in this journal span various disciplines, including Education,
Management, and Humanities, addressing pressing issues within these fields. We have
actively encouraged our lecturers at KMC to contribute, fostering a research culture that
serves as a vital instrument for educational and professional growth. We anticipate that this
initiative will promote comprehensive development across our campus.

As this journal is a collaborative effort of the KMC community, we extend our
heartfelt gratitude to our authors for their tireless dedication in preparing their manuscripts
and for their patience throughout the peer-review process. We are particularly thankful to
our board of reviewers for their invaluable intellectual support and guidance in finalizing
the articles. Our appreciation also goes to the KMC administration for their coordination
and collaboration, which has established a solid foundation for the journal's publication,
both financially and through moral support. Additionally, we would like to acknowledge
Mr. Dup Tsering Lepcha for his technical expertise in giving the journal its polished final
appearance. We also remember with gratitude all those supportive individuals who have
contributed, both directly and indirectly, to this endeavor. Without such support, this
publication would not have come to fruition.

This journal marks just the beginning of our journey, and we recognize that there is
much more to accomplish. We welcome and value your feedback and constructive
suggestions as we move forward.

Happy reading!
The Editorial Board
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Use of ICT in English Language Teaching: Teachers' Perception and Experiences

Bhupal Khadka
Karfok Bidya mandir Multiple Campus, Ilam

Abstract

This paper reports the results of a study which explored the basic level teachers' perception
and experiences on using the devices and platforms of information and communication
technology (ICT) in the course of English language teaching. Building on a
phenomenological design, I selected five basic level (1-5) teachers purposively and
collected the data through in-depth interviews. Drawing upon the thematic analysis and
interpretation of the data, the study revealed that teachers have positive perception towards
the use of ICT in ELT. It revealed that ELT with technology integration is a dire need for
developing English language proficiency. Additionally, the results showed that the teachers
were found aware of the advantages of teaching with technology but the insufficient ICT
infrastructure at school and the lack of professional skills and knowledge of using
technology into their daily pedagogical practices were noticed as the main obstacles of
technology integration. The results of the study suggest that particular attention should be
devoted to supplying adequate opportunities for the career development of teachers in
developing technological competencies, which help them successfully use ICT in their
instructional practices.

Keywords: Information and Communication Technology, English Language
Teaching, Professional Development, Phenomenology

Introduction

ICT means Information and Communication Technology. ICT, in education point
of view, refers to Information and Communication Technology such as computers,
communication facilities and features that variously support teaching learning and a range
of activities in education. The rapid expansion of the Information and Communication
Technologies (ICTs) has transformed learners into digital learners, requiring teachers to
integrate technology into their pedagogical approaches, where teachers' attitudes,
technological knowledge, and skills play a significant role in its effective integration.

The education system of Nepal has also been influenced by the changes made by
ICT in the global context. The Government of Nepal, Ministry of Education, through
National Curriculum Framework (NCF), has introduced ICT as a subjectas well as ICT as a
tool for instruction in school education. Some Universities/Colleges and schools have
already started ICT as a separate subject as well as ICT as a means of teaching learning
process (ICT in Education Master Plan 2013). The inclusion of innovative technology tools
such as laptop, interactive board, projector, multimedia, smartphone, social media, virtual
classroom, google classroom in education has transformed the mode of pedagogy. Teacher
and students get access to information along with opportunities to participate and
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contribute to the knowledge economy by the use of technology (UNESCO 2015).

Being an essential part of the present time, ICT significantly influences all domains
of human life. Similarly, ICT has also transformed the education sector and turned
instructional practices into more interactive and productive (Lin et al. 2017), as it offers
various tools which are used in traditional as well as online teaching spaces and assists in
building a proactive classroom environment. Technology-incorporated instructional
practices not only enhance the quality of teaching but also enable students to develop their
skills, boost their motivation, and enhance their knowledge and information efficiently.
During the COVID-19 global crisis, when the entire world's activities across all domains of
human lives got restricted, ICT played a supporting role in sustaining teaching-learning
activities Ministry of Education (2019). While on the other, ICT-integrated teaching and
learning provided a flexible approach and better access to learning opportunities as a
substitute for face-to-face instruction. However, teachers faced difficulties in making the
best use of ICT in their instructional practices due to inadequate technological
competencies, yet the transitory phase improved their digital skills. There are four major
components to be focused regarding better implementation of ICT in ELT. They are
development of infrastructure including connectivity, development of human resources,
development of digital learning materials, and enhancement of education system.

In this regard, this study was intended to investigate basic level ELT teachers'
perceptions regarding advantages, their willingness, attitudes, and challenges they
encounter while integrating ICT in their teaching-learning practices. By knowing teachers'
experiences and perceptions, this study would help teachers make the best use of ICT in
teaching and learning activities by sorting out the challenges and assisting concerned
authorities in formulating policies accordingly. Therefore, the use of ICT in ELT has been a
contentious issue to be explored and settled down among the language policy maker and
pedagogical experts. Similarly, this issue has not been researched in the context of
Suryodaya Municipality, Ilam. Taking these issues into account critically, the paper
attempted to answer the following research questions.

e v How do teachers perceive and experience using ICT in ELT classroom?

e v What are the problems that the teachers faced while employing ICT in the
early grades?

Review of Literature
ICT and English Language Teaching: An Overview

Because of its interactive and dynamic nature, ICT has the stamina to meet the
needs of the individual student by providing opportunities to direct their learning and to
pursue information. With the usage of ICT students can learn any subject especially
English with ease. In the context of the global exchange the role of ICT has become
inevitable in the 21st century. The use of ICT has become essential in every day classroom

-
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teaching and learning. In this regard, Barrett (2020) says “With the help of technology,
teachers will be leaders in the transformation of education around the world”. The use of
ICT gives a chance to teachers as well as students to increase the quality of education and
meet the requirements set by the coeval knowledge society. ICT has become essential tool
for educational change and reform.

In this line. Harmer (2008) states ““a word innovation means something new, which means
new ideas to change things for better”. As he further claims;

If we look at all the language teaching methods which are used all over the world by
different teachers at different levels, we cannot say that all of them are 100%
successful. Therefore, it is very important to keep looking and searching to find
ways to make teaching and learning better.

Federal, Province as well as Local Governments have included ICT as one of the
curricular subjects in education. The Methodology of English has started a new way of
using ICT in teaching. ICT provides more opportunities for communication between peer
learners. With the use of ICT there is a two-way exchange of knowledge between home and
school/ college. The teacher abides key to the successful use of ICT for learning. The
integration of ICT in language teaching and learning has become an interesting topic to
many researchers and education practitioners.

Application of ICT Tools and Devices in English Language Teaching and
Learning

Computer Assisted Language Learning. Computer Assisted language learning
(CALL) is a broad and an ever-changing discipline. CALL is defined as 'the search for and
study of applications of computer in language teaching and learning'(Levy 1997 cited in
Chapelle 2002). CALL software, CD-ROMS, and Office software applications have
become common place in many teaching and learning environments. The computer can act
as a stimulus which generates analysis, discussion and writing.

The Internet. The internet offers the best way to learn language other than
immersion in an English-speaking milieu. The student's relationship with websites is more
noticeable than with print-based text. Internet users may return to sites frequently or use
internet for interaction to share their information and ideas. Digital technology is rapidly
used by pupils and teachers not only in the classroom but also in the personal life. The
advantages of online learning: The internet saves our time and energy. we can learn English
lessons through internet without the need of travelling and without the need of leaving
home or bedroom. With internet students can learn English anywhere at any time and
whenever they want. The internet offers instant feedback to the learners which enhance the
learning experience of the students.

E Books. An eBook is an electronic version of a traditional print book that can be
3-
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read by using a personal or by using an eBook reader like iPods and kindle. E-Books also
used to improve the teaching and learning skills in the classroom. In eBooks teachers and
students can add images, info graphics, posters, video, and text, audio and so on. Learners
can share eBooks with their friends. E-Books strengthen students' note making skills, the
knowledge of English grammar and application skills.

Audio Books. Audio books are recordings on CD or digital file of a book which are
read aloud. Audio books are applicable for English language learners and young people
who are craving for learning English with stories. Audio books develop the four language
systems; phonological, semantic, syntactic and pragmatic. The use of audio books with
struggling, reluctant or second language learners is powerful since they act as a scaffold
that allows students to read above their actual reading level.

Webinar. Webinar is the best example for online learning. Webinar is an interactive
seminar conducted via the World Wide Web. Usually a live presentation, lecture or work-
shop that happens in real time as users participate through chatting, video-chatting, file-
sharing or asking questions with a microphone.

Interactive White Board. An interactive white board, also known as a smartboard,
is an interactive display in the format of a whiteboard that reacts to user input either directly
or through other devices. A smartboard is an interactive white board that lets you write on it
while moving objects around and projecting an image. You can tap objects on a smartboard
with your finger. Therefore, using a smartboard to convey information, learn new things,
extract and share documents online is simple. Interactive Board acts as a motivational tool.
Interactive Board has to be connected to the computer and data projector. Interactive Board
offers teachers to comprise video clips, films interviews, electronic microscopes, different
websites etc. It improves the social skills of the students like cooperation and participation
new vocabulary, word formation and sounds are practiced easily by interactive whiteboard.

Mobile Apps. Mobile is digital device like laptops, iPods, tablets, smart phones
have made English language learning easier. At present there are so many apps available in
the App store and Play store (Android) markets. These apps furnish students with quizzes,
games, dictionaries, Podcasts and tests. Some mobile apps which are amending English
language learning and teaching are Dictionary.com, Hangman, Grammar's, Quizmaster,
60- Second Word Challenge, Mobile Air Mouse, Ankhi Flash Cards, English Idioms
INlustrated etc.

Audio-visual Aids. In the 21st century the use of audio-video aids has become
inevitable. It has started a new genre in the field of teaching and learning language. Apart
from traditional teaching teachers must adopt the typical and innovative teaching
techniques. Audio-visual aids are helpful in language learning due to following reasons:

e v Theuseofaudio-visual aids makes the students active.
e v Students can getrid of their boredom and dullness in the class.

4-
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e v Provide attentiveness and enthusiasm.
e v They help to nurture the power of surveillance and independent judgment.
e v They give clarification about the content in the text book.

Overhead Projectors/Slides. To make ideas explicit we need some visual aids.
Slides and slide projectors are used for unveiling objects in full colour. Overhead projectors
are used in language teaching and learning to supplement the black-board.

Tape-recorder/Gramophone. This is useful for teaching pronunciation, stress and
intonation. Recorded information can be reproduced in the classroom. It gives a chance to
the students to develop interest towards pronunciation. It helps the students to test their
speaking skills.

Television. The most efficient medium for teaching is television. The television
appeals both to the ears and eyes. We can record some language teaching programmers in
CD or Cassettes and can telecast them. This shows significant impact on the minds of the
students. Radio and television give us the experience of real world into the classroom. Here
teaching is very active process. Television is a companion, entertainer and instructor.

Film Projector. Knowledge acquired through films has a lasting effect. We can
project some educational films, dramas etc. This can develop the listening and speaking
skills of the students.

Language Laboratory. This is the latest innovation in the language teaching. In
which, we have sound equipment and projectors, computers etc. which can give the
students the practice of listening and speaking.

Web Applications. It has come into light in 2005. It encourages sharing between
users. In this we can have variety of applications such as blogs, social networking websites
etc. The learners can be encouraged to write their own blogs. Social networking sites like
face book, bebop, and flicker have become very popular. These can be useful for language
learning.

Mobile Phones. Mobile phone has also become very essential tool for learning a
language. It is a mini computer in every one's pocket. Mobile phones function in many
ways like the addition of texting, email, functions etc. as computers do. In mobile phone
assisted language learning we can find portability, social interactivity, community,
individuality and immediacy.

Teachers' Skills and Knowledge of ICT Integration

Technology integration is a complex and multidimensional process that requires
teachers to be skilled and competent in designing technology integrated lessons and
strategies of implementation for effective instrumental practices (Demir 2011).
"Government of Nepal has supported for ICT related infrastructure and internet

-5-
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connectivity to schools. Similarly, to improve educational management and delivery
system, the Ministry of Education has provided some additional ICT related equipment.
However, such ICT equipments were mostly used for administrative purposes. This is due
to the lack of contents as well as lack of proper skill and awareness to the teachers and
education managers. For this, a comprehensive policy and programme yet to be developed
in order to provide relevant ICT education to the students and to use ICT for improving
teaching learning activities (MoEST, 2013). In Nepal, integrating technology into teaching
and learning is one of the burning challenges teachers in public school face. Though the
teachers are highly positive, the actual usage of technology in class is very low (Thapaliya,
2014). Society of Technology Friendly Teachers Association (STFT) has been working for
the enhancement of use of the ICT in education (STFT, 2020).

Technological Pedagogical and Content Knowledge (TPACK) framework has been
used for teacher development in different levels. It is the knowledge of how the teacher uses
the technology related to a specific area to enhance students' understanding (Demir, 2011).
Ministry of Education, Science and Technology has planned to provide a laptop to all
school level teachers, manage smart board, projector, smart TV to each class (MoEST,
2022, p. 57). Government Has launched the concept of STEM education in school level.
STEM education is an approach to learning that uses Science, Technology, Engineering the
arts and Mathematics as access point for guiding student, Inquiry, dialogue and critical
thinking institute for Arts integration and STEM (Government of Nepal, 2019). Thus, in
order to support EFL teachers' skills and knowledge of ICT in teaching all concerned
authorities are working with mission.

Teachers' Self-Efficacy

Based on the self-efficacy perspective, effective integration of ICT in education highly
depends upon teachers' self-efficacy (Guoyan et. al., 2021). As self-efficacy is a vital force
that enables a teacher to acquire students' learning outcomes successfully. Considering the
importance of teachers' self-efficacy in an effective ICT integration, several studies have
suggested developing their pedagogical and technological skills by establishing training
programs. The study by (Khan an Abid, 2021) revealed that the paradigm shift from face-to-
face to online teaching-learning during the COVID-19 phase gave an advantage for
teachers and students to acquire technological skills by using different digital tools and
platforms. They also advocated employing an online certification decision matrix to assure
online teaching effectiveness and readiness of teachers. Furthermore, ICT integration
enhances the quality of the teaching-learning process and found a significant correlation
between teachers' technological pedagogical and content knowledge (TPACK) and their
technological competencies. In addition, Abbasi et. al. (2021) identified positive attitudes
of teachers toward applying technology in their instructional practices and identified a
significant association between technology use with their technological competencies.
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Theoretical Perspective

The theoretical perspective of constructivism is highly applicable to this study. The
conceptual framework of the study is based on the assumption that technology has potential
to engage learners for their for-knowledge creation that would be cross-checked through
exploring the teachers' perspectives of technology integrated EFL instruction.
Constructivism is a set of theories that was developed in the 1970s with the pioneering
contributions of the theorists Jean Piaget and Lev Semyonovich Vygotsky. It combines two
approaches of learning, philosophical and psychological and believes that interaction
happens in a reciprocal way with person's behaviors and environments (Schunk, 2000).
Constructivists refer to technologies as cognitive tools that engage the teachers more and
result in more meaningful and transferable knowledge. Teachers function as a designer
using the technology as tools for analyzing the world, accessing information, interpreting
and organizing their personal knowledge and representing what they know to others. Thus,
technology and constructivism together are focused on creating such a learning
environment that could mediate teachers for the construction of knowledge and tecnical
skill.

Both the theoretical and empirical literature evidently indicate that acknowledge
and understandings of ICT is beneficial to ELT and fulfil a multitude of functions.
Moreover, it also exerts tremendous implications to critically analyze the enormous
expansion and practice of ICT in public schools. More strikingly, the literatures reviewed
above provide impetus with the agents to rethink and reconceptualize the ICT in education
policy and enact it with the betterment of language teaching and learning in classroom.

Methodology

The central objective of this study was to present a succinct account of ELT teachers'
perceptions and experiences while integrating ICT in their teaching-learning practices.
This is a phenomenological study which attempts to analyze the conscious experiences
primary level teachers on teaching with ICT in the public school's classrooms. To this end, I
purposively selected five primary level teachers from five different schools located in
Suryodaya Municipality, Ilam. I contacted them, built rapport and asked their formal
consent for the interview data. After that I conducted unstructured in-depthinterview (like
open conversations) with the participant teachers to unzip their perception and experiences
of teaching with ICT at primary level and I recorded the interview on audio record. I
conducted the interview in an open and nonthreatening environment being based on the
major issue of the study. During the interview, I attempted to follow the principle of
bracketing that we tried to make probing on participants' claims and arguments excluding
our presupposition on the area being investigated. When the first-phase of interview is over,
I transcribed the record of the interview listening to the audio record minutely. After that, [
read interview transcripts line-by-line and paragraph-by-paragraph, looking for incidents
and facts, and coded for anything and everything that seems potentially relevant to the
topic. After coding the data from the transcripts of first-phase interview, I also took follow-

-
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up interview on some less elaborated but genuine arguments made by the participants
during their first-phase interview. After merging their opinions, I added some more basic
themes on the list. In this regard, I followed two major steps in generating themes that is
basic themes and global themes, as suggested by Attired-Stirling (2001) in the thematic
network analysis. First, I identified and patterned the basic themes out of the codes.
Secondly, I derived the global themes on the basis of the basic themes and analyzed and
interpreted accordingly.

Results

Drawing on the research questions, three global themes were generated as: ELT with
technology integration, ELT teacher's skills and knowledge of technology integrated
teaching and difficulties with technology integrated instruction ...in the theoretical light of
constructivism that advocates for integrating technology tools for learner centered
pedagogy (Duffy & Cunningham, 1996). Moreover, I present the analysis and
interpretation of the major themes using the words and experiences as shared by the
participants.

ELT with Technology Integration

All the participants were found that they are using ICT in their classroom. They
revealed that technology integration in teaching English lessons aroused learner's interest,
held the attention in teaching and learning to focus on lesson. Moreover, they said that the
use of multimedia made the lesson (classroom activities) more interesting and long lasting
through colorful visuals and audio. Their responses were in favor of technology integration
for effective teaching and learning of English language. Some of their views are presented
as follows:

Participant A

“...all the learners cannot learn by reading and studying. Learners will be motivated with
audio-video materials. Every type of pupils can get their need be addressed by using ICT
tools™.

Participant B

“...we can get the required information within a fraction of second. ICT can make
students and teachers to work with current and authentic sources. ICT ameliorates the
learner's interaction, verbalization involvement in group collaborative learning”.

Participant C

“... teaching pronunciation, visualization on learning become effective with ICT. Learners
become more innovative with the help of e-learning. Students can learn independently. It
enhances creativity also”.
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Participant D

“..in SMART classroom we get varieties of style of teaching the same topic. We can
exchange and learn to teach with the help of ICT. Conceptualization on learning is easy
with rhymes, videos and mobile games. ELT through ICT will be very good™.

Participant E

. students' learning is supported when they receive adequate supplementary
materials, such as reference books, exercise books, or teaching aids. The correct use
of such materials not only assists them in making their prospective concepts clear
but also boosts their academic achievement.

Teacher's Skills and Knowledge of Technology Integrated Teaching

The participants highly emphasized the need of teacher's skills and knowledge of
technology integration. Although they are using the ICT in their classroom, they expect the
technology integration training for its effective implementation. They need more training
touse technology. Some views are represented as follows:

Participant E

... I have limited knowledge of ICT. So, students learn in limit. Teachers could have
done better than it, more skillfully that it as I felt. The teachers need more training.

Participant A

... changing is inevitable in ICT. Therefore, the knowledge we get at one stage and
time may not be sufficient always. So, we require a platform to share and care for
each other and concern authority should create an environment to sharpen our skills
and knowledge at the same time teachers require to develop the habit of learner and
curious to fulfill the competencies of teacher.

Difficulties with technology integrated instruction

ICT integration knowledge and skills that the teachers have is limited. Similarly,
Basic level public schools has insufficient ICT infrastructure. There is digital divide upon
students i.e. majority of the students were from remote area and low economic background
that they have less access of ICT as well as internet and difficult to afford ICT access at
home.

During the interview, participants expressed their view that same of the schools
have computer, projector and internet connectivity but they are insufficient for ICT
integrated class. Some views are represented as follows:

Participant A

...Nepal is still lagging behind other countries that have adopted technology
efficiently in their education system. To overcome barriers, concerned educational
9-
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authorities should efficiently formulate effective policies to incorporate ICT in teaching-
learning practices and allocate a sufficient budget to attain the policies' objectives.

Participant B

... Many elements are necessary for ICT e.g. visual,animation and
graphic,sound,audio for these elements different devices are needed but they are not
avilable in our classroom and school.

Participant E

...we don't find enough time to make the efficient use of ICT in raising our
instructional practices' effectiveness. We have working schedule for all periods.

Discussion

The present age classroom requires the best teachers who can bring innovation in
their instructional practices. In pursuing so, technology plays a significant role in bringing
innovation to teaching practices, and its effective integration help students meet their
learning needs. Since teachers' instructional practices are greatly defined by their
pedagogical beliefs and prefer those technological applications that align with their
pedagogical strategies and existing beliefs about teaching and learning practices. In this
regard, the current study gives a deep insight to understand teachers' perceptions regarding
advantages, their willingness, attitudes, and challenges they encounter while integrating
ICT into their English teaching-learning practices at basic level.

However, Nepal is still working on to achieve the desired implementation of
technology-incorporated teaching-learning practices. The most consistently informed
positive feature is students' academic growth which can be attributed to a motivating
environment that keeps them engaged in active learning activities. Furthermore,
technology-assisted learning also enables a learner to acquire supportive learning materials
easily, which helps in making their prospective concepts clear and boosts their academic
achievement. Thus, in order to enhance students' learning achievements, it is considered
worthwhile for teachers to frame inquiry-based and open discussion activities integrated
with the learning materials.

Another benefit is that ICT incorporated teaching-learning practices enable
teachers and students to stay connected and help students resolve their academic
challenges. The use of social media platforms to support learners to participate in online
learning activities actively. Therefore, teachers should assign various communicative and
group discussion tasks to learners to optimize their communication with their instructors
and classmates to enhance their understanding and resolve certain issues.

Furthermore, teachers' professional and technological competencies play a key role
in integrating ICT in their instructional practices effectively, which greatly depends upon
their self-efficacy. It is also pointed out that technology-integrated instructional practices

-10-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024

not only enhance the quality of teaching but also boost teachers' pedagogical and
technological skills. In contrast to the benefits, the technological incompetence of teachers
emerged as the most frequently reported challenge in light of the reviewed studies. It is,
therefore, essential for concerned authorities to play a supportive role by organizing
training programs to strengthen technological skills among teachers. Besides, the
government should take special concerns to ensure the successful integration of ICT in
educational institutions and provide some incentives or certificates to teachers to
encourage their efforts.

Adequate resources and updated infrastructure play a key role in the effective
integration of technology in educational practices. In contrast, inadequate infrastructure
and limited resources emerged as the second-largest reported challenges from the reviewed
studies that hinder teachers from effective technology integration in instructional practices.
In this regard, concerned authorities should allocate a sufficient budget to facilitate teachers
and students by providing adequate resources and updated infrastructure to make the best
use of ICT in educational practices.

In addition, students' active involvement with an apparent communication with
their teachers and classmates is essential for their efficient learning. On the other hand,
teachers don't find online teaching more interactive than face-to-face teaching due to the
lack of apparent communication with students and their active participation. It is, therefore,
essential for teachers to design computer-supported collaborative activities in the
classroom to strengthen students' understanding, which would help them enhance the level
of collaboration with teachers and students.

Adequate time plays a significant role in fulfilling the teaching responsibilities of
teachers required to incorporate ICT in their instructional practices efficiently. In contrast,
teachers don't find adequate time to perform all the pedagogical tasks required to integrate
ICT in their educational practices, such as lesson planning, making notes, or lectures.
Teachers reported that they don't find enough time to make the efficient use of ICT in raising
their instructional practices' effectiveness. Therefore, it is essential to facilitate teachers by
providing professional development and time management programs, either pre-service or
in-service teachers, to combat the prospective constraints.

Conclusion

The systematic review affirms that teachers exhibit adequate acceptance of ICT in the
teaching-learning practices and assist learners in achieving learning objectives in several
ways, that is why, it is inevitable at all educational levels. However, technology use at the
basic (Primary) level is still found at the initial stages than at the higher level. Still, the
changes brought by the COVID-19 pandemic brought an opportunity to enhance the
effectiveness of teaching-learning practices through ICT integration at all levels. Findings
also specified several barriers that hinder effective technology integration in teaching-
learning practices, including lack of resources, leadership support, accessibility of ICT

infrastructure, inadequate time, unclear policies, professional development, technical
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support, and lack of appropriate pedagogical models. In this context, concerned authorities
should work on the needs and gaps which hinder educational practices from effective
technology integration to acquire maximum benefits from technology-integrated English
language teaching and learning. Moreover, this study recommends for further in-depth
studies in the areas of ICT in ELT.
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Abstract

The present study explores the challenges and coping strategies of visually impaired
college students in learning English. I used narrative inquiry as a research design.
Conducted at Mahendra Ratna Multiple Campus, Ilam, I purposively selected two female
students from the English Education program to gain insights into their experiences.
Information was collected through in-depth interviews, allowing for a rich exploration of
their personal narratives. Findings revealed significant challenges, including a lack of
accessible learning materials, inadequate instructional methods, and social isolation,
which hinder their academic progress. Additionally, the students employed various coping
strategies, such as peer support and the use of assistive technology, to get rid of these
obstacles. This research emphasizes the necessity for enhanced educational practices and
resources related to the needs of visually impaired learners, aiming to promote a more
inclusive learning environment.

Keywords: visually Impaired, narrative inquiry, English language learning, coping
Strategies, educational challenges
Context Setting

The Constitution of Nepal guarantees the right to education for all citizens,
including persons with disabilities. Article 31(3) explicitly states that the citizens with
disabilities and the economically indigent citizens shall have the right to free higher
education as provided for in law (Constitution of Nepal, 2072). Similarly, there is the
provision of special education and facilities for students with disabilities, including
visually impaired students (Education Act, 1971). Moreover, the Inclusive Education
Policy for Persons with Disabilities, (2016) focuses on inclusive education and outlines
strategies to support students with disabilities by providing braille textbooks and other
learning materials, giving training to the teachers to teach the students having disabilities
and making school infrastructure accessible. However, research indicates that despite
these legal provisions, the actual access to education for visually impaired students remains
limited due to insufficient resources, lack of trained teachers and inadequate infrastructure
(Kafle & Mainali, 2020) These. The visually impaired students are compelled to get higher
education without having sufficient Braille textbooks and other assistive technologies.
Furthermore, many teachers are not adequately trained to support visually impaired
students, which affects the quality of education (Sharma & Das, 2019). These indicate that
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visually impaired students have many problems which they have been encountering in the
process of learning.

The available literature in this area show that visually impaired students face
numerous barriers in higher education, particularly in the realm of English language
learning. Accessibility issues, such as the lack of Braille materials, screen readers, and
other assistive technologies, can significantly hinder their academic progress (Baker &
McCarthy, 2022). Additionally, pedagogical methods may not always be adapted to meet
the needs of visually impaired learners, leading to disparities in educational outcomes
(Johnson & Williams, 2021). Obviously, I agree with Johnson & Williams in a sense that [
myself is a teacher of a college, where I have to teach the students being visually impaired
but till this date, I haven't employed any new pedagogical approaches to address their needs
and desires. [ haven't even tried to ask them how they be taught so that they feel easy to get
the content. Despite advancements in accessibility technology and inclusive education
policies in many countries, challenges persist in ensuring equitable access and support
(Smithetal.,2023).

In Nepal, the situation is similarly challenging, though the context differs in specific
ways. The infrastructure in many Nepali higher education institutions often lacks the
necessary accommodations for visually impaired students, such as accessible course
materials and assistive technologies (Sharma & Shrestha, 2021). Obviously, it is true that
these students have been facing these all problems along with the problem of physical
infrastructure in the working place where I have been teaching. There is a three storied
building and I take some of the classes on the first and second floor too. These visually
impaired students have to be there in the class other normal students. It means to say that
most of the buildings are not disabled-friendly.

English language education, which is a key component of many academic
programs, poses additional difficulties as resources for visually impaired students are often
limited or unavailable (Rai & Bhandari, 2022). While there are governmental and non-
governmental efforts to support visually impaired individuals, the integration of these
support systems into the educational framework remains inconsistent, affecting the quality
of assistance provided (Karki & Thapa, 2023). Furthermore, cultural attitudes and social
humiliation towards disabilities can aggravate these challenges, influencing the level of
accommodation and inclusivity within educational institutions (Maharjan, 2020).
Addressing these issues is crucial for improving educational outcomes and ensuring equal
opportunities for visually impaired students in Nepal.

I have been teaching in a constituent campus of TU for seven years. In the campus I
teach English to the students of all years (1" year to 4" year) under the faculty of education.
Since the beginning of my teaching career in the campus, I have been teaching more than
fifty students keeping in a single class. While teaching such a big number of students, every
year I have found some visually impaired students in my class. Actually, I don't have much
more idea regarding the strategies that I have to follow to assist such visually disturbed
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students. What I actually been doing is I teach all the students in a same way applying the
same method and technique.

As a college-level teacher, I have been teaching visually impaired students
alongside their sighted peers without implementing specific pedagogical adaptations. This
prompted me to investigate the challenges they face and the strategies they employ to make
their learning process more effective and meaningful.

Research Purposes
The present study has the following two purposes:

1. To explore and identify the specific challenges faced by visually impaired college
students in learning English.

2. To understand the coping strategies and support mechanisms utilized by visually
impaired students to overcome the difficulties in English language learning within
higher education settings.

Research Questions

In order to address the research purposes, this study aims to explore the following
research questions:

1. What are the primary challenges encountered by visually impaired college students
in learning English, and how do these challenges impact their academic
performance and engagement?

2. How do visually impaired college students adapt their learning strategies and use
available resources to overcome obstacles in English language learning?

Review of the Related Literature

Visually impaired students are individuals whose vision loss significantly impacts
their educational experiences, requiring adaptations for accessible learning. According to
the World Health Organization (WHO), visual impairment ranges from low vision, where
some functional sight remains, to complete blindness. In educational contexts, these
students may need specific accommodations like Braille materials, screen readers, or
tactile tools to support their engagement with curriculum content (Kelly & Smith, 2018).
Unlike students with full sight, visually impaired learners often rely on auditory and tactile
learning channels to process information, which calls for specialized teaching strategies
(Dalton & Lyner-Cleophas, 2020). Inclusive practices that acknowledge these unique
needs help visually impaired students fully participate in academic environments, allowing
them to access the same learning opportunities as their peers while mitigating barriers to
success (Saha & Roy, 2022).

The experiences of visually impaired learners in the process of learning English as a
second or foreign language have been explored from various perspectives across different
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contexts. This review organizes the literature into key thematic areas namely: challenges
faced by visually impaired learners, pedagogical strategies for supporting them, social and
emotional experiences, the use of assistive technology, and inclusive education policies.

Visually impaired learners face unique challenges in the process of learning new
language, particularly when the medium of instruction and materials are not designed
considering their needs and interest. Studies have highlighted that visually impaired
students often struggle with accessing written materials due to the dominance of sight-
dependent instructional resources (Dalton & Lyner- Cleophas, 2020). In many cases,
traditional textbooks, written assignments, and visual aids are not adapted into formats
accessible to these learners, hindering their language acquisition process. Research in the
United States presents that the unavailability of Braille textbooks and digital materials
severely limits learners' engagement with the course content (Brady, 2019)

In Nepal, the situation is more challenging. Visually impaired students in rural
schools often lack even basic resources, such as textbooks in Braille or access to digital
learning tools like screen readers (Sharma, 2017). The situation is worsened by a lack of
trained teachers capable of modifying instructional methods for visually impaired students,
leaving many learners behind in classrooms, especially in subjects like English that depend
heavily on reading and writing activities.

To address these challenges, educators have experimented with various
pedagogical strategies. Globally, multi-sensory approaches incorporating tactile learning
tools and auditory resources have proven effective (Borg & De Pietro, 2021). These
methods, especially useful in language learning, enhance visually impaired students'
language proficiency by focusing on listening and speaking through interactive activities,
such as auditory books, verbal instructions, and collaborative learning.

In Nepal, however, inclusive classrooms remain an aspirational goal. Some schools
inurban areas have begun using tactile materials like raised-line drawings to teach English,
focusing on grammar and vocabulary acquisition (Paudel, 2019). Nonetheless, a lack of
systematic teacher training and inadequate government funding prevent the widespread
adoption of these strategies across the country.

The social and emotional experiences of visually impaired learners are critical to
their language learning journey. Visually impaired students frequently experience a sense
ofisolation in mainstream classrooms due to physical and attitudinal barriers (Saha & Roy,
2022). This emotional disconnect can reduce self-esteem and motivation, as learners are
often excluded from classroom interactions. Studies conducted in India found that visually
impaired learners struggle with these issues due to the lack of inclusive practices in many
educational institutions.

In Nepal, visually impaired students face even more significant social challenges,
especially in rural areas. The lack of awareness about disabilities among peers and teachers
results in unintended marginalization (Koirala, 2020). Students often report feeling
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alienated during group work or classroom discussions, which negatively impacts their
confidence and participation in English language learning activities. The societal stigma
associated with disability further compounds these emotional challenges, making
academic success more difficult.

Assistive technology plays a pivotal role in making language learning more
accessible for visually impaired learners. Tools like screen readers, audio books, and
speech-to-text software enable learners to engage more fully with course materials (Kelly
& Smith, 2018). Visually impaired students with access to these technologies are better
able to complete language assignments, particularly in subjects that require extensive
reading and writing.

In Nepal, access to such assistive technologies remains limited. Only a few urban
schools and colleges provide screen readers and similar tools, while most visually impaired
learners in rural areas cannot afford them (Dhungana, 2021). Although the government has
made efforts to introduce assistive technologies in schools, the implementation has been
slow and inconsistent, forcing many students to rely on traditional methods like audio
recordings or oral instructions, which restrict independent learning.

Globally, inclusive education policies are designed to provide equal educational
opportunities for all students, including those with disabilities. In countries like the United
Kingdom and Australia, educational institutions are required to create accessible learning
environments through specialized learning materials, teacher training, and
accommodations for visually impaired learners (Johnston, 2019).

In Nepal, while the government has made progress in promoting inclusive
education, practical implementation is still lacking. The Ministry of Education introduced
an "Inclusive Education Policy" in 2016, aimed at improving access to education for
disabled students (Acharya, 2018). However, many schools have not yet adopted these
guidelines, particularly in rural regions. Furthermore, there is a pressing need for teacher
training programs to equip educators with the skills required to teach visually impaired
learners effectively.

Through a review of existing literature on the challenges, pedagogical strategies,
social experiences, and technological tools relevant to visually impaired learners, I sought
to bridge the gap between the theoretical understanding of inclusive education and the
practical realities faced by these students, especially in Ilam, Nepal where resources and
awareness are limited. By conducting this study, I aim to enhance the learning experiences
of visually impaired learners by identifying effective strategies and shedding light on the
systemic barriers that hinder their progress.

Methodology

I employed the narrative inquiry as a research design to conduct this study which
attempts to explore the stories of the visually-impaired students about the English language
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learning. Especially, the study has underscored on two issues; challenges faced by the
visually impaired students in the process of English language learning in the higher level
and the learning strategies and available resources they employ to overcome obstacles in
English language learning. To this end, I purposively selected two students from Mahendra
Ratna Multiple Campus, Ilam. They are Kanchan and Laxmi (Pseudonym). Kanchan is a
student of bachelor third year. She belongs to English education. She has passed both first
year and second year scoring good marks. She is the top five students of her batch.
Similarly, Laxmi is a student of bachelor second year. She also belongs to English
education. She is average student. She has passed the exam of first year in the second
division. She is hopeful to complete her bachelor's degree clearly. Both Kanchan and
Laxmi are visually impaired students. They are disciplined, honest and hardworking
students of the class. I know them well.

To collect the information from them for this study, I asked their formal consent at
first. After that I conducted in-depth interview individually for rich information based on
the developed interview guidelines. The interview was conducted in face-to-face mode. I
recorded the interview on my cell-phone. I conducted the interview in an open and
nonthreatening environment being based on the major issues of the study. During the
interview, I kept on asking the questions to get the required information for the study. When
the interview is over, I transcribed the record of the interview listening to the audio record
minutely. The interview was conducted in the Nepali language but I transcribed it in
English language. After the transcription of the interview taken to both Kanchan and
Laxmi, it was coded, categorized and thematically analyzed. I employed a 'reflexive
thematic analysis' (Braun & Clarke, 2006) approach to analyze the collected information.

Findings and Discussion

As the study aimed to explore the challenges faced by the visually impaired
students in the process of English language learning in the higher level and the learning
strategies and available resources they employ to overcome obstacles in English language
learning, I analyzed and interpreted the obtained information, and the findings have been
presented in the following two major themes followed by other sub-themes.

Challenges Faced by Visually Impaired Learners

The study revealed several interconnected challenges that visually impaired
students face in learning English, particularly concerning the accessibility of learning
materials, reliance on visual instruction methods, assessment barriers, and the social
isolation that often arises due to inadequate support and limited adaptation to their learning
needs. These barriers align with previous findings by Dalton and Lyner-Cleophas (2020),
which emphasizes the difficulties that visually impaired students encounter due the heavy
reliance on visual materials and insufficient access to alternative formats.
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Lack of Accessible Learning Materials

Lack of accessible learning materials is one of the challenges often face by visually
impaired learners. It is stated that access to appropriate learning materials is crucial for the
academic success of visually impaired learners. Dalton and Lyner-Cleophas (2020) point
out that traditional instructional resources often overlook the needs of these students, which
can hinder their learning process. In this regard, one of my respondents (Kanchan) said:

Sometimes, the materials provided are only available in print, which makes it
difficult for me to access and read them effectively. I wish there were more
accessible options, such as Braille textbooks or digital formats with screen-reader
compatibility, to support inclusive learning for visually impaired students.

The saying of Kanchan highlights the significant barrier posed by the lack of accessible
materials, reflecting the findings of Brady (2019), who observed that limited availability of
Braille textbooks severely restricts engagement with course contents.

In contrast, Laxmi stated, “Even if [ have some materials, they are often too difficult
to understand or not designed for my needs”. This illustrates her struggle with the
complexity of existing resources, indicating a broader issue of material inadequacy as
noted by Sharma (2017), who pointed out that many visually impaired students in Nepal
lack basic resources, further worsening their learning challenges.

Inadequate Instructional Methods

Inadequate instructional methods create significant barriers for students,
preventing them from achieving effective learning outcomes. When teaching strategies fail
to address diverse learning needs, students may struggle to grasp key concepts, remain
engaged, or develop essential skills. There can be diverse students in a classroom and a
teacher has to teach them understanding their way of learning. But, in our context, most of
the teachers teach using the same method which does not help learn for all students. In this
line, my respondent Kanchan mentioned:

My teacher treats us just like other students, which makes me feel included.
However, as a visually impaired student, I believe using specific techniques would
improve my learning experience. For example, providing tactile materials, offering
audio descriptions, or giving extra time for tasks could make lessons more
accessible and effective for me.

Her perspective suggests that conventional teaching methods may not be sufficient
for visually impaired learners, aligning with the assertion by Koirala (2020) that lack of
trained teachers limits the implementation of effective instructional strategies in Nepal.
Similarly, Laxmi, next respondents of my study shared her view as, “I sometimes feel lost in
class because I can't follow the written lessons. A different approach would really help.”
Her insights reflect the necessity for individual focused instructional methods to ensure
inclusivity, supporting the call for more targeted teacher training as highlighted in the

-20-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024

literature.
Assessment and Evaluation Barriers

Challenges in assessment and evaluation present another significant obstacle for
visually impaired learners. Assessment practices often lack the accommodations necessary
for fair evaluation, as noted by Johnston (2019), who highlights that standardized
assessments generally do not consider the needs of students with disabilities. Kanchan
reflected on this challenge, stating, “Exams are the hardest part for me. Since everything is
written, I miss out on many details and end up scoring lower.” This insight emphasizes the
restrictive nature of conventional assessment formats, underscoring the need for
alternative or adapted evaluation methods. It is associated with the perspective shared by
Dhungana (2021), who observed that visually impaired students in Nepal face difficulties
during assessments due to the limited availability of accessible testing formats. Similarly,
Laxmimentioned,

When exams are only in written form, I feel like they don't truly reflect my
knowledge but rather test how well I can cope with my visual challenges. As a
visually impaired student, I believe alternative assessment methods, such as oral
exams or the use of assistive technology, could better evaluate my understanding.

This very saying of Laxmi highlights the mismatch between her abilities and the
format of assessments, indicating that current evaluation practices may not accurately
capture her knowledge and skills. The experiences shared by both students reflect a need for
more inclusive assessment methods, as advocated by Acharya (2018), who emphasized
that accessible evaluation systems are critical to ensuring equitable educational outcomes
for all students, including those with visual impairments.

Social Isolation and Emotional Challenges

Social and emotional factors significantly impact the learning experiences of
visually impaired students. Research by Saha and Roy (2022) emphasizes that emotional
disconnect can adversely affect self-esteem and motivation. Kanchan, a respondent of my
study, articulated this by stating, “Sometimes, I feel isolated during group activities, and it
makes me doubt my abilities.” Her feelings of isolation underline the emotional pain that
social dynamics can have on learning, corroborating the findings of Koirala (2020), which
indicate that students often feel marginalized due to a lack of awareness about disabilities.

On the other hand, Laxmi expressed, “/ often hesitate to participate in discussions
because I'm afraid of being judged. It makes me feel like I don't belong. ”” This indicates her
struggle with confidence, illustrating the societal stigma surrounding disabilities. The
emotional experiences articulated by both students associate with existing literature, which
stresses the need for supportive social environments to enhance the academic success of
visually impaired learners.
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Coping Strategies Employed by Visually Impaired Learners

The study also revealed a range of strategies that visually impaired learners employ
to navigate the challenges of language learning. These include using alternative resources,
seeking support from peers and teachers, focusing on oral and auditory learning,
employing tactile learning techniques, and managing time effectively to compensate for
the lack of accessible materials and resources.

Utilization of Audio and Digital Resources

Audio and digital resources are instrumental in supporting visually impaired
students in their studies. According to Kelly and Smith (2018), these tools provide essential
access to educational content, particularly when printed materials are inaccessible. In this
vein, Kanchan shared, “Audio books and screen readers help me follow the syllabus.
Without these, 1'd be lost.” Her dependance on digital resources indicates their role as
indispensable tools in bridging accessibility gaps. This finding aligns with Dhungana
(2021), who emphasizes the effectiveness of audio resources in supplementing limited
material availability for visually impaired students in Nepal, particularly in enhancing
comprehension and retention through auditory channels. In this context Laxmi's view
resemble the views of Kanchan. Regarding this, Laxmi mentioned:

Luse recorded lectures to catch up on any parts of the lesson I missed or didn't fully
understand during class. As a visually impaired student, having access to these
recordings helps me review the material at my own pace, ensuring I can grasp the
concepts more effectively.

This practice of reviewing lectures through audio recordings shows her proactive
approach in adapting resources to her needs. Research by Borg and De Pietro (2021)
highlights the significance of audio-based tools for students with visual impairments,
noting that they enhance engagement and allow students to access course content at their
own pace.

Peer and Teacher Support

Support from peers and teachers serves as a key coping strategy, providing visually
impaired students with guidance and academic assistance. Brady (2019) suggests that
fostering a collaborative learning environment is vital for students with disabilities, as it
helps them to integrate more fully into the classroom setting. In this line, Kanchan
mentioned, “/ often ask friends for help with notes and explanations on topics I missed.”
Her approach highlights the value of a supportive peer network, reflecting the findings by
Saha and Roy (2022) that peer assistance alleviates some challenges faced by visually
impaired students by fostering a sense of inclusion and confidence.

Similarly, Laxmi stated, “Sometimes, I reach out to my teacher when I don't
understand the content, and they provide me with additional guidance.” This dependance
on teacher support demonstrates her adaptive approach, using available resources to
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overcome obstacles. Koirala (2020) further supports this perspective, noting that when
teachers adapt their instruction and offer individualized support, visually impaired students
show improved engagement and academic performance.

Focus on Oral and Listening Skills

With limitations in accessing written material, visually impaired students tend to
develop and rely on their oral and listening skills as primary means of learning. Dalton and
Lyner-Cleophas (2020) argue that strong listening skills are crucial for visually impaired
students, enabling them to effectively absorb information presented verbally in class. The
respondent of my study Kanchan remarked:

Ipay close attention to what's being said in lectures because listening is my primary
way of accessing information. As a visually impaired student, I rely heavily on
spoken explanations and discussions to understand the material, making clear and
detailedverbal instruction essential for my learning process.

This focus on listening reinforces the importance of oral instruction as a critical
learning channel, echoing findings from Johnston (2019), which highlight how visually
impaired students strengthen listening comprehension as a compensatory strategy.

Laxmi also shared, “/ try to remember everything discussed in class, especially key
points, since it's harder for me to refer back to written notes. ” Her experience illustrates the
necessity of strengthening verbal learning and memory retention, aligning with Borg and
De Pietro's (2021) emphasis on the importance of listening skills as a core component of
education for visually impaired learners.

Tactile and Memory-Based Learning Techniques

Tactile and memory-based learning techniques are often employed by visually
impaired students as adaptive strategies. Research suggests that these students develop
advanced memory retention skills to compensate for limited visual input (Brady, 2019).
Kanchan shared, “I use tactile resources whenever available, and I try to memorize content
during lectures to aid my study process.” Her use of tactile and memory techniques
highlights the importance of multisensory learning, a finding supported by Sharma (2017),
who argues that tactile learning aids help visually impaired students interact with material
inamore meaningful way.

Similarly, Laxmi noted, “I focus on remembering the concepts as I learn them,
which helps me retain information for exams.” Her trust on memory-based learning reflects
the resilience and adaptability needed to thrive academically, underscoring the value of
cognitive strategies in addressing learning challenges. This approach aligns with Dalton
and Lyner-Cleophas's (2020) perspective on the role of cognitive learning techniques for
visually impaired students, which enable them to retain information even when physical
resources are unavailable.
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Time Management and Advance Preparation

Effective time management and advance preparation are crucial strategies for
visually impaired students who may need additional time to process information. Kelly and
Smith (2018) highlight the importance of structured time management in ensuring that
visually impaired students are adequately prepared for class assignments and exams.
Related to this context, Kanchan mentioned:

1 prepare in advance by reviewing materials using my screen reader to stay on track
with the course. As a visually impaired student, this practice helps me understand
the content better and participate actively in class discussions, ensuring I can keep
up with the pace of the lessons.

This approach reflects her proactive strategy in organizing her studies, a theme
echoed in Koirala's (2020) research, which found that visually impaired students who
manage their time efficiently experience reduced stress and improved academic
performance.

Likewise, Laxmi stated, “/ allocate extra time for reading and revising because it
takes me longer to go through the material.”” Her emphasis on time management
demonstrates her strategic approach to coping with accessibility challenges, supporting
Saha and Roy's (2022) findings that advanced preparation enables visually impaired
students to better navigate academic demands. The students' experiences highlight time
management as an essential factor in their academic resilience, indicating that these skills
are fundamental for overcoming educational barriers.

Conclusion

This research has uncovered a wide range of challenges faced by visually impaired
learners in English language learning, including difficulties with inaccessible course
materials, reliance on visual teaching methods, limited access to assistive technology, and
the emotional strain of social isolation. Both participants, Kanchan and Laxmi, highlighted
how these barriers hinder their ability to fully engage in the learning process. These
findings are associated with existing literature, particularly regarding the inadequacies in
instructional methods and the lack of resources tailored to visually impaired learners. The
emotional challenges further emphasize the importance of an inclusive and empathetic
educational environment, as supported by studies like those of Saha and Roy (2022) and
Brady (2019).

Despite these challenges, the study also revealed the strategies these learners have
developed to cope with and overcome their difficulties. The use of audio resources, reliance
on peers and teachers for support, focusing on oral and listening skills, and time
management emerged as key coping mechanisms. These strategies highlight the resilience
and adaptability of visually impaired students in directing an educational system that often
fails to meet their needs. These findings are consistent with the literature on the importance
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of multi-sensory approaches and assistive technologies for visually impaired learners
(Borg & De Pietro, 2021; Kelly & Smith, 2018).

Asateacher of some visually impaired students, I now realize that while I have been
teaching them as I would other students, it is clear that their unique needs require more
specialized attention. This research has motivated me to rethink my instructional methods
and look for strategies that better support visually impaired learners. The interviews with
Kanchan and Laxmi have provided valuable insight into their lived experiences, and [ am
committed to using this knowledge to create a more inclusive learning environment. This
study serves as a reminder that inclusive education is not merely about physical presence in
the classroom but ensuring that all learners, regardless of their abilities, have equal access
to learning opportunities.

Future research could benefit from larger participants to explore a broader range of
challenges and coping mechanisms used by visually impaired learners in diverse
educational settings. Additionally, longitudinal studies examining the long-term impact of
specific inclusive teaching practices on visually impaired students' language proficiency
would contribute valuable insights. Exploring the perspectives of teachers and
policymakers on implementing inclusive strategies could also provide a more
comprehensive view of the systemic barriers and solutions.
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Abstract

Language and culture are inseparable in education. The linguistic activities we engage in
through prescribed textbooks are inherently tied to cultural concepts. Therefore, language
textbooks should be developed with a strong cultural foundation. The study aims to explore
how culture is incorporated in grade 11 English as Foreign Language (EFL) textbook and
how EFL teachers address those cultural contents in classroom teaching. Similarly, it
particularly focuses on whether the EFL textbook interlinks global culture to indigenous
culture or just the stereotype of it. Building on qualitative approach with phenomenological
research design, we chose two participants from Lalitpur District for in depth interview
who have been teaching in two different community schools for more than a decade. The
findings revealed that culture can be embedded in a language textbook from different ways:
content, activities and in different pictures or images. The study suggests that the
policymakers, language educators and learners should be aware on the cultural aspects of
the students who use the textbooks considering it as one of the most inevitable parts of
language teaching and learning.

Keywords: Textbook, culture, symbolic competence, phenomenological inquiry,
thematic analysis

Introduction

The term 'culture' is defined as a set of shared attitudes, values, goals, and practices
that characterize an institution or organization. It is also described as the features of
everyday life (such as diversions or ways of living) shared by people in a particular place or
time. In essence, culture is embodied in many aspects and shared by a group of people (Zhu
Hua, 2014). Moreover, Williams (1979) referred to culture as a “damned word” because of
its multiplicity in the contexts where it occurs. It has many forms, such as national culture,
regional culture, ethnic, diasporic, transnational, gay, lesbian, black, club, street, and drug
culture. It means different things to different people. Therefore, the term "culture" cannot
be defined through singular terms or conditions. Edward, Burnet, and Taylor (1871) define
culture as “the complex whole, which includes knowledge, belief, art, morals, law, custom,
and any other capabilities and habits acquired by man as a member of society” (p. 1). This
suggests that the behavior, attitudes, and lifestyle people learn or accumulate from their
society constitute culture. It is also referred to as the "deposit of knowledge, experience,
beliefs, values, actions, attitudes, meanings, hierarchies, religion, notions of time, roles,
spatial relations, concepts of the universe, and artifacts acquired by a group of people”
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(Samovar et al., 1998, p. 36). Thus, cultural theory is a branch of anthropology, semiotics,
and other related social science disciplines such as political economy, sociology, and
communication. It permeates every aspect of human life (Serrate, 2008).

Language and culture are interrelated entities. Human activities are the reflection of
culture, and in this sense, language and culture are interconnected in shaping those
activities. The knowledge that learners acquire from textbooks plays a crucial role in
shaping and reshaping these human activities. Therefore, the writing and selection of
textbooks is a matter of serious discussion. When textbooks are designed with a focus on
reflecting the learners' culture, they help foster learners' identity and raise awareness of
their local heritage and assets.

The study focuses on the cultural representation in EFL textbooks within the
context of Nepal. Textbooks are considered as the essential and authentic tools in the
teaching-learning process, and help in shaping the knowledge, attitudes, and skills in the
learners. These, in turn, are reflected in behavior, influencing the norms, values, and
traditions of society and community. Ndura (2004) emphasizes the importance of cultural
aspects in textbooks, such as religion and national history. He further suggests that
textbooks should embody, clarify, and raise awareness about the historical and cultural
realities of the community. Moreover, a good textbook should promote intercultural
awareness (Baker, 2011), helping learners understand and model intercultural
communication. Intercultural awareness is understood as the knowledge, skills, and
attitudes necessary for effective communication across cultures. In this regard, Baker
(2011) mentions the term 'linguaculture’ which fosters interaction in communication
among learners. Therefore, EFL textbooks should develop learners' intercultural
awareness so that they interact each other without any hesitation. From the critical
postmodernist perspectives, culture is taken as dynamic and fluid resources in intercultural
communication. It is changeable based on the context and situation. According to the
contextual variation of people, the new culture is formed which is termed as small culture
(Zhu Huwa, 2014). The 'small culture' refers to 'a dynamic, ongoing group process to
enable group members to make sense of and operate meaningfully within those
circumstances' (Holliday, 2009, p. 205). It recognizes the role of people is culture making
and new culture is formed in terms of common age, occupation, casts etc. So, EFL
textbooks should address such contextual sensitiveness in linguistic structures in relation to
socio — cultural context (Jiang, 2006). Similarly, Holliday (2009) states two types of
thinking in culture: old thinking and new thinking. The old thinking asserts that national
culture is basic units in which we need to work. It defines culture as the static entity and for
the preservation of it we need to work. It implies that EFL textbook should focus on such
contents which make learners aware on that static notion of culture. New thinking, on the
other hand, cultural boundaries are increasingly blurred and they are always in negotiable.
Such notion is highly connected to the globalization and movement of people. It strongly
asserts that culture is not as a set of discrete entity but shifting and indescribable
phenomenon which is deeply interconnected with politics and economics. People should
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not romanticize on it. So, EFL textbooks should focus on such fluctuate nature of cultural
dynamism. It denotes that textbook should make learners contextual aware and they
should be able to make them fit any kinds of situations. It is textbooks which relate the
importance of cultural background with the power of learners' decision-making process
(Lesikin, 2001). Itempowers learners to unravel their reality and getting the facts inreal life
situations. But such decision-making process should be incorporated with grammatical
tasks and activities and cultural background information.

There are two very big perspectives on the notion of culture: Modernist and
postmodernist perspectives (Kramsch, 2013). The modernist perspective views culture
from big 'C' culture and small 'C' culture. The big culture has been an instrument in
building the nation and state in the 19" century. It has been highly flourished and promoted
by academic institutions as school and universities. It mostly focuses on teaching standard
language incorporating culture. The content of such big culture in a textbook subsumes
history, the literature and the arts of the target country assuring the continuity of national
integrity and community. It further assumes that national cultures are good and proper way
of life and elicit the pride and loyalty for people. So, the textbook should be prepared in
terms of the integration of national culture in linguistic content and exercises. Small 'c'
culture, in contrast, focuses on communication and interaction in social context. It strongly
claims that culture exists in everyday life. People behaviors such as eating, talking,
dwelling, their customs, beliefs and values construct and reconstruct culture frequently.
The terms cross — cultural pragmatics and sociolinguistics appropriateness are key
components of small culture. Therefore, EFL textbook should bring awareness in those
small and small linguistics events of learners.

The post — modernist perspectives has shifting notion regarding culture due to the
globalized geopolitical landscape and the spread of computer — mediated technology (as
cited in Kramsch, 2013). It views culture as a discourse and a social semiotic construction
in which native and non — native speakers negotiate each other to understand their
discursive practices. They have dynamic discursive process and follow the 'catch their
views in our vocabularies' (as cited in Kramsch, 2013). It means both of them are in
changing mode of their position to understand each other. The struggle in their
communication is simultaneously on multiple conflicting time scales. They entirely engage
to understand each other. Therefore, 21" century textbook should make learners awareness
on such discursive exercises. Learners should grasp intercultural understandings from the
textbooks and they should feel comfortable to adjust in such dynamic globalized world.

One of the most significant skills that a language textbook should develop in
learners is the awareness of symbolic competence (Kramsch, 2011) in which different
symbols are interpreted to draw the meaning in communication. An EFL textbook consists
of different symbols and they are used to convey different linguistic and cultural meanings.
Symbolic dimensions of intercultural competence are discourse — based, historically
grounded and aesthetically sensitive (Kramsch, 2011) which explains actual, the imagined
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and the virtual world of human beings. In a very specific term third place (as cited in
Kramsch, 2013) is the reference of symbolic competence Kramsch (2011) which creates a
symbolic space for interlocutors to get understandings each other. Learners know how to
navigate several systems and their cultural and historical boundaries. Zhu, Hua (2014)
mentions that symbolic competence is not only to be approached to oneself and others, it
equally tries to shape and reshape the very context of the language learned. It complements
communicative competence by such mindset so that learners expand possibilities and
opportunities to understand each other. Therefore, 21" century EFL textbook should
address such dynamic and fluidity nature of culture through language.

The mentioned literature subsumes culture as one of the most significant
components of language textbook. Teaching language without the awareness of culture is
worthless in such globalized village. Therefore, the study aims to investigate how does EFL
textbook bring cultural awareness to the learners? What is the role of EFL teachers to
impart linguistic knowledge incorporating cultural flavor? Do EFL textbooks just provide
cultural stereotype or negotiation on it? There is no such interpretation of textbook from
cultural point of view in Nepal and many textbooks interpretation have given no space for
culture. Therefore, the study highlights the analysis of textbook from the cultural point of
view drawing on the reflective ideas of the English language teachers. So, we noticed this
issue as a new and informative for conducting research. Thus, the paper attempted to
answer the following research questions:

v How do EFL teachers perceive grade 11textbook from cultural point of view?

v Do the EFL textbook reflect cultural stereotype of target language or negotiation
on it?

v What are the cultural contradictions caused by the EFL textbooks in course of
target language learning?

v What can be the further suggestions to incorporate cultural content to the
prescribed textbook?

Methodology

This study adopted the qualitative phenomenological design which believes that
appearances are opposed to reality. Perception, thought, memory, imagination, emotion,
desire and volition to bodily awareness are linked to the lived experiences of participants. It
studies the structure of various types of experience and intentionality from first person
point of view. “Phenomenologists are concerned with understanding social and
psychological phenomena from the perspectives of people involved” (Groenewald, 2004,
p. 44). It focuses on lived human experiences with the issue that is researched. Similarly,
the central concern of phenomenologists is to identify the understanding of life which can
emerge from an individuals' experience (whitehead, 2002). Considering above
standpoints, we also used phenomenological design to get lived experiences of the English
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language teachers who are teaching grade 11 textbook.

Building on the phenomenological design, we purposively selected two EFL
teachers from Lalitpur district. One is Amod (Pseudonym) who has been teaching in grade
11 and 12 for a decade in a community school of Lalitpur Metropolitan city and the other is
Binod (Pseudonym), who has been teaching in a private college for 15 years. Both of them
have rich experience and a good command over English language teaching and enjoy
English language teaching as their main interest. Therefore, the study aims to collect rich
lived experiences from the participants.

In order to collect data, we conducted semi — structured in depth interview for the
lived experiences of participants in language teaching. We took two set of interviews for
each participant. The first interview was focused on rapport building and information
sharing to them. Both of them were really cooperative to share their lived experiences of
language learning. The second and content-based interview was taken around 25 minutes
to each of them. It was, in reality, was not like that of formal interview. Instead, it was
interactive and discussion type in nature. We have also talked informal discussion
embedding cultural perspectives regarding grade 11 textbooks. They were really frank to
share their experiences in relation to language teaching.

We employed thematic analysis approach to analyze the interview data. As thematic
analysis is defined as “a method of identifying, analyzing and reporting themes within
data” (Braun & Clarke, 2006, p. 79), we transcribed the interview data minutely and did
general initial coding line by line. Then, we categorized the coded data for searching
themes. After a thorough comparison and revision of the categories, we generated three
global themes and analyzed and interpreted building on the lived experiences of the
participant teachers. The major themes derived from the coding and categorizing are
displayed in the following table.

Themes Data sources
Multicultural awareness through linguistic | Examples from the text / lesson / units inside
content the textbook and telephonic discussion with
subject teacher.

Reflecting local culture through global |Examples from the text/lesson / units inside
cultural message the textbook and telephonic discussion with
subject teachers

Symbolic manifestation of culture through | The image from the textbook and related
images information from subject teachers

Results and Discussions
Multicultural Awareness through Linguistic Contents

Cultural awareness is a hot topic of discussion in course of language education. The

grade eleven EFL textbook has included multicultural contents to create cultural awareness
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for learners. An example of multicultural content is taken the history of Qin Dynasty which
mostly focuses on the cultural concept and awareness of unification of China. The content
ofthe lesson empowers learners how Chinese history was and who were the pioneer of that
unification. The notion of such cultural awareness is highly discussed in the Kramsch
(2013) on big 'C' culture discussion. The entire national culture of China has been briefly
discussed there. The big 'C' culture also focuses on the knowledge of holistic national
culture from the modernist point of view. Basically, the text has also mentioned some
linguistic terms such as Qin Dynasty, Zhou dynasty and Han dynasty and some other names
of Chinese culture. It is the fine reflection of Chinese culture in the text. In this regard,
Binod mentioned;

The grade 11 textbook has talked on cultural contents from global to local level.
In case of global level, it has made them aware on the history of Chinese culture
through Qin Dynasty and how China became one of the unified countries in the
world. Similarly, he added that cultural awareness is one of the most significant
parts of learning based on which learners critical thinking and logical thinking
is enhanced.

The remarks of participant 2 do not touch the notion of small 'C' culture which is the
main crux of postmodern perspective (Kramsch, 2013). Globalized geopolitical
landscapes and the spread of computer — mediated technology has narrowed down the
space of people and they are involving each other in different walks of life. So, it can be
argued that present day EFL textbooks should make learners aware on this small culture
(Zhu, Hua, 2014). Small culture is the construction and reconstruction of culture in terms of
profession, religion, education, similar prior experience and so on. It is known as dynamic,
ongoing group process to enable group members to make sense of and operate
meaningfully within those circumstances (Cited Holliday in Zhu, Hua, 2014). In this
concern, Amod opines:

1 think that this textbook should make learners aware on small professional
activities, religious tasks and local festivals of our own country. I further find the
existence content is really few and such content inhibit learners to be aware
from their own ethnic and culture in such diversified and multi — cultural
classroom.

Amod's views focus on the awareness of local culture while discussing on the
global culture. It suggests that the textbook has strong discussion of global and
international culture but it has to some extent less emphasized on the local ethnic and
cultural diversity of nation. Very few instances have been mentioned but it is hardly
possible to bring cultural awareness to the learners. We mention the discussion of cultural
reflection in the lesson of a few kind words of superstition. The lesion reflects the notion of
culture knowingly and unknowingly found in human behavior. The texts mention not
walking under a ladder, a professor of anthropology who had spilled some salt, throwing a
pinch of it over his left shoulder are some normative cultures found in our society and
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community. Such superstitious beliefs are not only found in illiterate community, they are
highly practiced in elite and educated family as well. It is called intercultural awareness
(Baker, 2011) which makes learners expose their local culture in such global market.

Reflecting Local Culture through Global Cultural Contents and Activities

Local culture reflection is the process of highlighting the indigenous behaviors
through the knowledge of national culture. The EFL textbook has mentioned such exercise
which has involved learners to expose their individual cultures based on the idea of national
culture. For example, the activities 'writing an essay on superstition that exists in your
community' (unit 8, p. 75) is such activities which brings learners' indigenous culture in the
classroom. It has been given in the text ‘a few kind words for superstation’. The lesson has
mentioned four different types of cultural dimensions in terms of superstition. When
learners get the knowledge of globalized culture, they tend to reflect their personal culture.
Such notion of cultural knowledge is called small 'c' culture (Kramsch, 2013). The
reflection of small culture is the notion of postmodernist notion in which culture is termed
as adiscourse. It asserts that culture is no longer bound to the particular territory and space.
Instead, culture is the dynamic, fluidity and ongoing process of creation. In this context,
Amod stated:

1 find huge discussion of global culture and less emphasized on local culture. 1
personally think that it is essential to preserve our indigenous property which is
our main identity. If learners get cultural competence from local level, they
adjust and negotiate different interlocutors easily.

Here Amod's remarks indicate the lacking of local culture while talking on global
culture. But what we assert that this textbook has addressed local culture providing the
knowledge of global culture. For example, unit 9 Democracy and Human Rights has
discussed on racial injustice in south Africa and the voice of Mandella has been one of the
emancipating and liberating voice for underprivileged people who are spending their
discriminated life for many years. The racial/caste related discrimination is highly
prevailing in our society and community even government has launched different rule and
policies. The activities "’ writing five minutes speech on the issue of racial / caste related
discrimination in our community “is the hot topic at the local level in Nepal. Such kind of
text provides energizing insight to the learners and they can raise their voice at the very
local level. So, it is found that the grade 11 textbook has given global context-based culture
in the text and that global concept of culture has been incorporated in local level through
different types of activities and exercises. In this context, Binod has stated:

Even textbook has mentioned globalized culture, I have associated it to our
context and make learners aware of it. I have used the example of unification of
Nepal by Prithivinaryan shah while teaching the lesson Qin dynasty. Similarly,
different instances of my local area have been mentioned in course of my
teaching journey. For example, I tell them the example of crossing the cat while
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going out form home. It is conceived as the sign of bad luck.”

Binod's reflection shows the professional skill of experienced teachers. The fact is
that it is the experienced, teacher who generalizes and localize the designated content
according to the level of learners and context of topic. So, we also agree to the participant
that our culture can be explained and associated to learners in terms of the content we teach
in the classroom. It is the cultural sensitiveness of teachers for making learners aware in
teaching language with culture.

Symbolic Manifestation of Culture through Different Images

Culture is found in every walk of life. The way we speak, the way we dress, the way
enjoys, each and every activity shows our culture. So, the grade 11 textbook also reflect
culture through different representation of pictures and images. Some cultural images of
the textbooks are:

The displayed images are the symbolic representation of culture of particular
society or community in specific sense or they are the representation of national culture as
well. The first image displays the Muslim culture in terms of the dress she wears, which is
the reflection of big 'C' culture in the word of (Kramsch, 2011). It basically shows the dress
that Muslim women wear in their society and community. Similarly, if we interpret the
same image in relation to the text that has been mentioned, it specifies the courageous
nature of a young lady for the liberation and emancipation of female from the basic rights of
education. Therefore, culture is found in each and every walk of our life.

The second image is the history of world and mega property of China. The one and
only matter seen from the moon is the Great Wall of China which is the symbolic
representation of world and entire mankind as well. So, it indicates the global culture.
However, if we relate the image with the text, it manifests the specific Chinese culture and
still the manifestation of Qi Shi Huangdi and his policy to involve people at work who are
not employed at the then time. Therefore, images and symbols convey huge cultural
message to the learners. Such kind of intercultural competence Byram cited in Zhu, Hua,
2014) is the competence of culture to learners. So, if we observe the grade 11 EFL textbook
form this perspective, we see lots of cultural property.

The third image has been taken from unit 8 the title a few kind words of superstition.
It illustrates the human construct and their behaviors whether literate or illiterate. It is, in
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the context of Nepal, believed that black cat is the sign of bad luck and when people see it
going out form their home, they feel bad luck and stop their outing. Even they also wait and
stop and when next person crosses the way then they go from there. This is a kind of
stereotype notion of culture that persists in human mind and behaviors. Such stereotype of
culture is termed as national culture (Holliday, 2009) who defines culture from modernist
and postmodernist perspectives. In Holliday's views when culture is defined as common
values, beliefs and entire norm and gives the identity of whole area, called as national
culture.

Conclusions and Implications

The study highlights that culture is an integral and inseparable part of language.
Teaching a language inherently involves teaching its culture. The research calls on
language policymakers to consider how culture is embedded in language teaching and
learning. It also encourages educators to explore ways to integrate globalized culture with
indigenous culture in classroom activities. Additionally, this study is claimed to serve as a
foundational step towards developing future language textbooks that emphasize culture as
a core element of language instruction. In summary, it urges novice researchers and
teachers to incorporate cultural aspects when teaching language. The study further keeps
the space for upcoming researchers to analyze the textbook from critical postmodernist
point of view in which bookish exercises are associated to culture in very small and micro
classroom activities. So, in depth investigations of textbook form critical paradigm is open
space for the future researchers.
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Abstract

Nepal has a very long history of tea cultivation dated back to 1862, when [lam tea estate was
established. Thereafter, Soktim and Kanyam tea estates were established, where we can find
several seed-grown tea plantations. This paper has been prepared after a thorough review of
the early effort made by tea the experts in Nepal for selecting desirable tea clones from
natural variability existing in the selected tea estates. Moreover, it has also described the
procedures and criteria in selecting elite clones. Likewise, it also highlights the genetical
and morphological differences between seed and clone plantations and their
complementarity as planting materials. Based on the review and descriptions, it is
suggested to conserve valuable tea germplasm present in existing old seed-grown
plantation. The risk of new clonal plantations' genetic vulnerability is emphasized, as using
asmall number of well-liked clones narrows their genetic base.

Keywords: camellia, seed, clone, germplasm, selection procedure, cultivar
Introduction

Junga Bahadur Rana, the ex-prime minister of Nepal, brought the tea seed from
China for the first time in Nepal. He provided some seeds to his son-in-law, Mr. Gajaraj
Singh Thapa, the-then colonel of Ilam district. The first tea plantation was done by Gajaraj
Singh Thapa in 1862 in I[lam tea estate. Then after, Shoktim tea estate was established in
1864. Thus, these two tea gardens are known as the historical tea gardens of Nepal, where
we can find genetically and morphologically distinct variety of tea bushes still producing
good quality of leaves.

The quality of tea leaves and its liquor is so exotic and unique in characters.
However, conservation of these tea varieties has been given less priority by the
Government. With the intention of producing Nepal's own tea clone, Mr. S. K. Pradhan, for
the first time in 2010-2011, chose some good varieties from the Ilam and Kanyam tea
estates. However, his research activities efforts were not carried upon by the state authority
and it became obsolete after his death. In 2021, National Tea and Coffee Development
Board (NTCBD) and National Agriculture Research Council (NARC) have agreed through
MoU to conduct research on tea. Thereafter, the selection and clone development activities
have been started. These tea species, growing side by side crossed freely among themselves
and thus produced highly heterogenous early populations.

Difference between Tea Seed and Tea Clone

According to Barua (1963), adaptability is the primary distinction between clone
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and seed offspring “a seed population composed of a large number of genetically distinct
units is elastic and can be fitted into a wide range of cultural and environmental conditions
without much change in its overall performance. On the other hand, thousands of bushes of
a clone widely separated in space and time behave, in most ways, as a single bush.
Consequently, a clone lacks elasticity which makes it more selective of environment and
cultural treatment" (Barua, 1963). In light of this, it is anticipated that a clone will be more
susceptible to a change in soil and climate than a seed population. According to the
aforementioned distinctions, plant improvement in "Science and Practices in Tea Culture",
(Barua, 1989) describes numerous benefits and drawbacks of seed vs. clone, as well as vice
versa. Numerous factors will determine how they are grown for commercial use. Since they
typically complement one another, there is no need to choose between them. Three to five
clones should be used, according to (Wight, 1956), to plant one fifth of an estate. Later, it
was suggested that clones and seeds should be planted in an estate at aratio of 1:1 as a long-
term strategy. A single clone shouldn't take up more than 10% of the total estate space
(Bezbaurah & Singh, 1980).

Complementarity between Clone and Seed

Elite clones are selected from either artificially developed or naturally occurring
genetic variations. Their commercial multiplication is accomplished through vegetative
propagation. The result of sexual reproduction, a fundamental aspect of evolution, is called
a seed. This characteristic of the seed gives the opportunity to choose amongst different
clones. The decision of tea growers to use seed or clone depends on a variety of factors, as
indicated above, but the race to develop seed and clone types that complement one another
will continue (Barua,1963). Visser (1969) emphasizes the significance of breeding for the
general genetic advancement of tea while acknowledging the limitations of clonal selection
from existing tea fields. The development of Seed or clonal variety depends on various
factor like its time requirement, location, climatic and environment of that region. It will
depend on the stage of the improvement program, the targets, the evaluation technique, the
selection criteria, the growth environment, and the level of urgency. Total replacement of
seed by vegetative clones can potentially be ruled out utilizing recent advancements in tea.
The simultaneous creation of seed variants and clone selection is both more likely and
preferable.

Selection of Clones
Genetic Variability

The exploitation of wide genetic variability present in the early tea populations due
to free hybridization among cultivated tea species was adopted as one of the early strategies
for tea improvement. Early improvement of tea was based primarily on mass selection, line
breeding and clonal selections. Mass selection (Wight, 1956) failed to produce desired
results. Hence, it was replaced later on by line breeding, where every selection was
maintained separately to establish a new seed bari from which further selections were
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made. It was further extended to produce bi-clonal seed varieties.

Selection Criteria for yield
Mature bush yield

Many selection criteria have been established and have been used widely in the
selection of elite clones. Some of these are described below:

Size or Surface Area. (Visser, Some aspects of the propagation of tea cuttings,
1961) suggested using the bush's size or surface area to estimate yield. Surface area that has
been pruned or removed and yield of specific bushes have been found to be positively
correlated (Cohen Stuart C. , 1929) (Cohen Stuart C. , 1930) (Satyanarayana & Sharma,
1982).

Leafiness. A bush's leafiness or total leaf area could be used as a criterion for its
ability to produce more yield. (Barua D., 1963 a) asserts that since young shoots harvested
as crop develop primarily at the expense of food produced by the maintenance foliage and
that its reduction results in a proportional loss of crop, there can be expected to be a positive
correlation between yield and area of mature leaf on a bush. According to (Visser, 1969),
there is a substantial positive correlation between the yield of shoots harvested from two
groups of clones and the total leaf area per bush.

Leaf size. A yield criterion has been developed based on leaf size, which is
connected to the size and weight of the shoot. According to studies conducted in the USSR
( (Memedov, 1961), South India (Satyanarayana & Sharma, 1982) leaf size, leaf number
and yield in Japan (Toyao, 1966) and length of growing shoots and yield (Amma, 1975),
there is a positive correlation between the size of the leaf and the yield of tea. These
associations, however, were only discovered in bushes with a sparse population of China &
China - hybrid leaf species. There were no such relationships in large leafed shrubs
(Bezbaurah H. , 1969) (Visser, 1969) Given that a bush with large leaves and a large shoot
provides a benefit other than yield, namely a lower plucking cost, weightage may be given
to bushes with large leaves in clonal selection, provided that other criteria permit.

Plucking Point Density: One of the most crucial criteria for quickly evaluating mother
bushes by eye judgment is plucking point density. It estimates how many shoots were
really pluck from a shrub.

According to Barua and Dutta (1971) a tea bush's center has the highest density of
plucking points, and the number of shoots decreases steadily as it moves outward.
Regardless of the vigor of the bushes, it was discovered to be true in all of them. (Barua
D. N., 1965) had also discovered that the following morphological characteristics of a
tea bush contributed favorably to the high density of plucking points:

a) Thickness and distribution of pruned sticks

b) Bud break per pruning stick
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c¢) Evenness of flush

Pruning Weight. Visser (1969) and Satyanarayana and Sharma (1982) found that
the weight of the pruning among other growth parameters, such as the number of
plucking points, the number of pruning sticks, the weight of tipping, and the
number of primaries tipped, was a fairly reliable criterion for bush yield.

Selection Criteria for Quality

Pubescence

Pubescence, or the hairs on the underside of the leaf, has been linked positively to quality (Wight
& Barua, 1954) (Wight & Gilchrist, 1961) (Wight, Gilchrist, & Wight, 1963) (Venkataramani, 1964).
Quality is not causally related to hairs themselves(Wight & Gilchrist, 1961). Orthodox tea is usually
manufactured by collecting tips. Pubescence, however, did not correlate with quality in the tea
manufacturingindustry(Annual report, 1964).

| I Hybridization
A0

Step IV Improved clone
| I Clanal Selection
Step Il Clonal seed variety Less
a0 variable
I Hybridization among elite
clones
Step Il 1002 Improved clone
| I Clonal selection
Step | 0= Basic populations ¢ highly variables

Expected genetic gain, %

Fig 1: A schematic diagram of the “clone-seed cycle” of tea improvement

Colour of Leaf

Assam tea varieties with light green leaves produced higher-quality tea than those
with green leaves (Wallensiek, 1947; Venkataramani, 1964; Wight, Gilchrist, & Wight,
1963) had established an ideal level of greenness for superiority. The palest green, as well
as the darkest green foliage generated inferior products compared to those of ones in
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medium green. the findings presented here demonstrate clearly that a leaf's color cannot
seen as a sign of quality.

Pubescence, phloem index, and vascular index were found by (Wight & Barua,
1954) to be favorably connected with the quality and strength. However, there are
significant phenotypic or environmental variables that affect these characteristics
(Visser, 1961)

Chloroform Test

This test, which was created to assess the fermentation of black tea, is frequently
employed in various nations to evaluate the fermentability of the bushes (Sanderson, 1963)
(Toyao, Katsau, Kayumi, Matsushita, & Amma, 1971) (Ellis, 1964) (Richards, 1967). The
leafin this experiment turns from green to brown. The speed of the color changes suggests a
quicker fermentability.

Selection Procedure

The technique of choosing clones is time-consuming and laborious. Before a clone
is made available for commercial planting, it typically takes 7-10 years (Barua, 1963a;
Bezbaurah, 1969; Sinfg, 1996). Figure 2 outlines the selecting process in detail (Singh,
1996). The initial decision is mostly made by eye evaluation of the bush size, frame, and
plucking point density; the second decision is based on rooting response, yield, and quality
(Barua, 1965; Sinfg, 1996). Later, a streamlined method of clone selection was created and
implemented, depending on the vigor of the mother bush and their young in the nursery
(Bezbaurah H. P., 1984). Clones are evaluated for yield and cup quality in addition to their
resistance to pests, diseases, and water stress.

Due to variations in the types of tea processed, bushes grown, and soil-climatic
settings, a rigid selection process cannot be outlined for all places. For instance, the criteria
for manufacturing orthodox tea will differ somewhat from those for manufacturing ctc tea.
Selection will be completely of a different kind for a particular tea quality. Similar to this, in
certain locations, taste is the primary criterion for selection, whereas in others, resistance to
disease and pests is the primary criterion. Therefore, the selection methods recommended
below for clonal selection in mature fields and seedling progenies should only be viewed as
general recommendations that may need to be adjusted to meet local conditions.

Selection of Clones in Mature Field

For the purpose of choosing elite clones, use hybrid populations that were
developed from old seed. Highly varied populations have a higher likelihood of producing
exceptional clones than do areas with physically more homogenous bushes.

It is recommended to choose fields in phases, applying one rejection criterion at a
time. Using the standards suited for that stage of growth, it might be started at any time of
the year. When the plucking table is fully utilized, it is preferable to begin the selection
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process by screening for the density of plucking points. If the pruning cycle is longer, it
should be postponed until the second or third year after pruning to give enough time for the
entire plucking table to be filled. At the end of the plucking season, selection should be
made for annual prune bushes (BaruaD. , 1989).

Bushes should be chosen based on a number of factors that have already been
mentioned. The sequential steps taken up until the release is given in figure 2.

Release of clone as new planting materials

*

Establishment of long-term trial

)

Retain mother bush and reject others

*

Select mother bush with proper markings

*
Old hybrid tea population

A. Fig.2. Procedure of clonal selection in tea Selection criteria for the mother
bush with proper markings

v o Health, vigor, flushing behavior and duration, free from diseases
and pest, plucking point density, distribution of plucking points, leaf
size-medium, leaf color — intermediate, least presence of root
suckers, preferably compact frame, erect or semi erect leaves,
medium position, intermediate shoot size, higher pubescence, least
flowering.

B. Retain mother bushes and reject others

v eMaintain crop record of each bush individually in every plucking
round and convert the total crop to yield per unit area of the bush.

v o Allow the plant to grow un-disturbed.

v Prune and clean the bush frame properly.

v ePlant cuttings bush wise and record number of cuttings per bush.

v eCompare growth records with control(s).

v eProcess green leafin miniature manufacture and assess for quality.

v eCompare rooting ability with control(s).

-43-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024
C. Establishmentof long-term trial

v eBring up the young plants per recommended practices viz.
mulching, centering, re-centering etc.

v eGuard against weeds, pests and diseases.

v eMaintain crop records clone wise and repeat wise for 3 consecutive
years starting from 2nd year and compare with control(s).

v e Arrange manufacture and quality assessment of each clone
separately and compare with control(s).

v eRecord weighment of pruning litters clone wise and repeat wise at
the end of 3rd year and compare with control(s)

v eObserve and record resistance to drought, diseases and pests.
v eRecord morphological characters of each clone.

v e Ascertain the promising clones on the basis of above observations
and trials.

The selection and its field trial performance during 2011 conducted by National Tea
Coffee Development Board, Nepal at Kanyam and Ilam Tea Estates are given below:

Bush Selections. Out of 30 selections initially, 10 selections were made as per the
given criteria:

v eShoot size

v eShoot weight

v eLength of internodes

v eDisease pest resistance
v oFlushing pattern

v ePlucking point density

The nodal cuttings of 10 selected bushes were planted in the nursery of various
geo location of NTCDB units.
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Table 1: Performance of selected bush to different criteria at Ilam Tea Estate in 2011

Bush No Green leaf Internodal Plucking Bush Leafstyle  pubescenc 100 Shoot quality Peast
yield in cm length of point diameter e size in gm disease
from June to Itand2™  density in in cm Observati
oct 2010 leaf in cm 25cm2 on

4A/1(LP) : Highly
susceptible
to blister

4A/5(LP) . Very Good Highly
susceptible

to thrips

&blister

4A/7(LP) . Semi -erect Very Good Fairly
resistance

to mites
and blister

Average fairly
resistance

Table 2: Performance of selected bush to different criteria at Kanyam Tea Estate in 2011

S BushNo  Greenleaf Internodal  Plucking  Bush Leaf pubesce 100 qua Pest disease observation
N yieldincm  length of 1% point diamete  style nce Shoot lity

from June  and 2™ leaf densityin  rincm size in

tooct2010  incm 25¢m2 gm

6A/5(UP) . Fairly resistance to blister
erect blight

TA2(UP) X High . Very Good Fairly resistance to blister
erect blight
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Table 3: Taster reports on experimental tea samples of made tea from Ilam tea estate in 2011

SN Selected mother Strength of liquor Quality Flavour
bush

1 3A/3 Very good Very good Good

2 4A/1 Good Good Good

3 4A/3 Good Fairly good Good

4 4A/5 Very good Very good Very good

5 4A/6 Fairly good Fairly good Good

6 4A/77 Very good Very good Very good

7 5B/1 Fairly good Good Good

8 6B/1 Good Fairly good Fairly good

Table 4: Taster reports on experimental tea samples of made tea from Kanyam tea
estate in 2011

SN Selected  mother  Strength of liquor  Quality Flavour
bush
1 6A/3 Very good Good Very good
2 6A/5 Very good Good Good
3 TA/1 Very good Very good Very good
4 TA/2 Very good Very good Very good
Conclusion

The procedure of selection by the process of elimination at various stages is
laborious, however it has been quite effective in identifying elite clones. The modern
techniques of biochemistry, physiology and biotechnology may be used for early screening
of selected clones. Selection of seedlings for yield and other attributes holds a great
potential and should be exploited for genetic improvement of tea. Genetic markers for
identifying superior clones may be introduced.

Clonal plantings are gaining more popularity; however, it is leading to narrowing
of genetic base of tea plantations. It needs to be preserved interesting bushes in the old seed
grown plantation. Field selection techniques have to be improved so that time duration of
development could be reduced. The field trial conducted by National Tea and Coffee

Development Board has clearly shown some bushes suitable for multiplication like 4A/5
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and 4A/7 from Ilam tea estate and 7A/1 and 7A/2 from Kanyam tea estate. However
multiple experiment should be followed for them before registration. Limited financial
support by both Government of Nepal as well as international donor agencies is given for
tea germplasm collection and its conservation. The focus and priority should be given for
adequate funding so that our tea germplasm could be conserved before we lose them
forever.
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Abstract

This study examines the determinants of foreign trade in Nepal. Exports and imports of
Nepal are the dependent variables. The selected independent variables are GDP of Nepal,
GDP of trading partners, real effective exchange rate, distance, regional economic
integration, per capita GDP of Nepal, per capita GDP of trading partners, economic
freedom of Nepal and economic freedom of trading partners. The study is based on
secondary data of 21 trading partners of Nepal with 210 observations for the period of 2010
to 2019. The data are collected from the Direction of Trade Statistics (DOTS) dataset of
International Monetary Fund (IMF), World Development Indicator database of World
Bank, CEPII gravity dataset and the Heritage Foundation. The regression models are
estimated to test the impact of various variables on the exports and imports of Nepal. The
study showed that GDP of Nepal has a positive impact on exports of Nepal. It indicates that
increase in GDP of Nepal leads to increase in exports of Nepal. Similarly, GDP of trading
partners has a positive impact on exports. It indicates that increase in GDP of trading
partners leads to increase in exports of Nepal. Likewise, distance has a negative impact on
exports. It indicates that greater the distance with the trading countries, lower would be the
exports of Nepal to those trading partners. Moreover, real effective exchange rate has a
positive impact on exports. It indicates that increase in real effective exchange rate leads to
increase in exports. In addition, SAFTA membership has a positive impact on exports. It
indicates that SAFTA membership leads to increase in exports of Nepal. Furthermore, the
study revealed that economic freedom index of trading partners has a positive impact on
exports. It indicates that increase in economic freedom index of trading partners leads to
increase in exports of Nepal. In addition, the study shows that GDP of Nepal has a positive
impact on imports of Nepal. It indicates that increase in GDP of Nepal leads to increase in
imports of Nepal. Similarly, GDP of trading partners has a positive impact on imports. It
indicates that increase in GDP of trading partners leads to increase in imports of Nepal.
Likewise, distance has a negative impact on imports. It indicates that greater the distance
with the trading countries, lower would be the imports of Nepal from those trading partners.
Similarly, real effective exchange rate has a positive impact on imports. It indicates that
increase in real effective exchange rate leads to increase in imports. The study also reveals
that GDP per capita differential has a positive impact on imports. It indicates that higher the
GDP per capita differential, higher would be the imports of Nepal.

Keywords: GDP, trading partners, real effective exchange rate, distance, regional
economic integration, per capita GDP and economic freedom index.

Introduction

Due to worldwide liberalization and globalization policies which promote
borderless flow of capital and goods, international trade is vital to the development of
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emerging nations in attracting investments and facilitating expansion. Foreign trade is
defined as the country's trade with other countries and involves the exchange of capital,
goods, and services across international borders or territories in a legal fashion (Kennedy,
2013). Foreign trade plays a pivotal role in the process of economic development of a
country. Both export and import trades are equally important. A country must import
required raw materials, intermediate and capital goods to expand its production base and to
foster its export growth if these goods are not domestically available. Imports of consumer
goods are also essential to meet the growing domestic demand. Further, export trade is vital
for meeting the foreign exchange gap and to reduce dependence on foreign aid (Mete &
Bozgeyik, 2017). Increased participation in world trade is considered as the single most
important key to rapid economic growth and development. International flows of trade
have not only increased but they have also been extensively liberalized, supporting many
nations in their process of economic development. In addition, trade relationship acts as an
important aspect of economic integration between countries, and the role of trade flows
remains significant in the global economic growth. The patterns and compositions of
bilateral trade flows might possibly describe how countries are integrating and flourishing
in the world economy (Anaman & Atta-Quayson, 2009).

Martinez-Zarzoso (2003) applied the gravity model to identify the determinants of
trade flow among 47 countries during the period 1980-1999. The study reported that the
geographical distance, population of importing country and population of exporting
country have a negative impact on the volume of trade. In contrast, exporter and importer
income have a positive impact on the volume of trade. Batra (2006) concluded that
geographical distance, the historical and cultural similarity, common language, borders
with the trade partner and the economic size of the trading partner positively influences the
volume of trade. Furthermore, the study used a dummy variable to capture the effect of the
absence of ports on the flow of foreign trade which has a negative impact on the volume of
foreign trade. Ekanayake ef al. (2010) analyzed the trade creation and trade diversion
effects of the regional trade agreements in Asia on intra-regional trade flows using annual
trade data for the period 1980-2009. The study found that the real GDP of both importers
and exporters positively influence the bilateral trade. The population of both importers and
exporters and distance negatively influence the bilateral trade.

Bergstrand (1985) found that economic size of both countries (importer and
exporter) has significant impact on the exports between two trading countries. Gani (2008)
reported that imports and exports by Fiji from Asia are insignificantly but positively
influenced by the Fiji's and its partners' GDP. Further, Roy and Rayhan (2011) stated that
that Bangladesh's trade flows are significantly determined by the size of Bangladesh's
economy and its partners. Moreover, Dilanchiev (2012) reported that the trading partners'
GDP has positive influence on trade volume of Georgia. The study also concluded that
Georgia's trade is positively determined by the size of the economies, GDP per capita and
common history. The results also confirmed that foreign direct investment (FDI) is
positively correlated to trade. Alam et al. (2009) stated that the geographical distance of
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Bangladesh with its partner countries has significant negative impact on its import.
Moreover, Kumar and Ahmed (2015) stressed that South Asia Free Trade Agreement
(SAFTA) has produced significant trade creation among its members.

Mutana et al. (2018) reported that GDP, terms of trade, trade liberalization and FDI
have significant and positive long-run relationship with trade balance. Furthermore, the
study revealed negative long-run relationship between real exchange rate and trade
balance. Similarly, Panda et al. (2016) concluded that India's trade flows are with the
countries having higher GDP. However, China's trade is influenced by higher per capita
income of the trading partner and common language. In addition, Husain and Yashmin
(2015) reported that trade volume of Bangladesh is positively correlated to per capita GDP
and distance of OECD and non-OECD trading countries. Furthermore, Alleyne and Lorde
(2014) revealed that per capita GDP differential, trade to GDP and language have positive
impact on trade. On the other hand, geographical distance, exchange rate and historical
trade relationships have negative effects on trade. Moreover, Wang et al. (2010) reported
that the levels and similarities of market size, domestic research and development stock and
inward FDI stocks are positively related to bilateral trade. Similarly, the distance, measured
by both geographical distance and relative factor endowment, between trade partner
countries has anegative impact on the trade.

Coe and Hoffmeister (1999) applied gravity model to determine whether Africa's
bilateral trade with industrial countries is unusual compared to other developing country
regions. The study concluded that GDP in developing countries and product of per capita
GDP have positive impact on trade. Furthermore, the study reported that distance has
negative impact on trade. Ozturk (2012) revealed that real effective exchange rate has a
positive effect on the import. Further, Ray (2012) found that real effective exchange rate has
a negative impact on balance of trade in India. Similarly, Hassan et al. (2017) concluded
that real effective exchange rate has a positive and significant effect on trade deficit in India,
Pakistan and Bangladesh. Similarly, Farugee (2004) revealed that European Economic and
Monetary Union (EMU) has a positive impact on intra-area trade. Rahman (2003)
concluded that Bangladesh's bilateral trade with SAARC countries are higher than non-
SAARC countries. Moreover, Cerrere (2003) stated that regional trade agreements result in
an increase in intra-regional trade. Mishra et al. (2015) revealed that there is a positive
relationship between per capita GNP of the nation and its volume of trade. Furthermore,
Doumbe and Belinga (2015) stated that Cameroon's bilateral trade with the Twenty-Eight
European Union countries is affected positively by per capita GDP.

In the context of Nepal, Acharya (2012) found that export and import of Nepal is
positively influenced by real GDP of trade partner countries. Further, the study reported
that Nepal exports more to SAFTA (South Asian Free Trade Area) countries than non-
SAFTA and imports less from the OECD (Organization for Economic Co-operation and
Development) countries than non-OECD. The study also showed that distance to trade
partner countries is highly significant with the trade. The country specific fixed effect
analysis showed that time invariant factors are also significant to determine the trade

-51-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024

balance of Nepal. Devkota and Panta (2019) empirically found that there exists no co-
integrating relationship between exports, imports, and the USD exchange rate in Nepal.
Further, Chaudhary et al. (2018) found that the income of the countries, exchange rate and
the distance between the countries have a significant impact on trade pattern of Nepal with
its trading partners. Paudel and Wagle (2017) stressed that partners' GDP and trade costs
(measured by gravity variables like distance, contiguity and common language) are two of
the main determinants of Nepal's bilateral exports. Similarly, Prasai (2014) found that
GDP, per capita GDP and distance significantly affects the Nepal's trade with its trading
partner countries. The above discussion shows that empirical evidences vary greatly across
the studies on the impact of determinants of foreign trade. Though there are above
mentioned empirical evidences in the context of other countries and in Nepal, no such
findings using more recent data exist in the context of Nepal. Therefore, in order to support
one view or the other, this study has been conducted. The main purpose of the study is to
analyze the determinants of foreign trade of Nepal. Specifically, it examines the
relationship of GDP of Nepal, GDP of trading partners, distance, GDP per capita
differential, real effective exchange rate, regional economic integration (SAFTA and
OECD), economic freedom of Nepal and economic freedom of trading partners with
imports and exports of Nepal.

Methodology

The study is based on the secondary data which were gathered from 21 trading
partners of Nepal for the period of 10 years from 2010 to 2019. The study is based on
gravity model of international trade. The main sources of data include the Direction of
Trade Statistics (DOTS) dataset of International Monetary Fund (IMF), World
Development Indicator database of World Bank, CEPII gravity dataset and the Heritage
Foundation. Thus, the study is based on 210 observations of the secondary data.

The Model

The econometric models employed in this study tries to analyze the determinants of
foreign trade in Nepal. The dependent variables are exports and imports of Nepal. The
selected independent variables are GDP of Nepal, GDP of trading partners, real effective
exchange rate, distance, regional economic integration, per capita GDP differential,
economic freedom of Nepal and economic freedom of trading partners. Thus, the following
model equation is designed to test the hypothesis.

Foreign Trade = f(GDP, DIST, REER, PCD, SAFTA, OECD, ECO)

More specifically, the given model has been segmented into following models:

InEXP , = B, + B,InGDP, + B,InGDP,+ B,InDIST, + B,InREER,, + ,InPCD,, + j,
SAFTA, + B,OECD,;+ BInECO, + B,InECO, + e,

InIMP ,, =, + f,InGDP,, + ,InGDP ,+ B,InDIST, + f,InREER,, + ;InPCD,, + f5,
SAFTA, + B,OECD,;+ BInECO, + B,InECO, + e,

Where,
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EXP ;= Exports, defined as the total exports of Nepal i’ to trade partner ', for year
't', in millions of US dollars.

IMP ,, = Imports, defined as the total imports of Nepal 'i' from trade partner j', for
vear't', in millions of US dollars.

GDP, = Gross domestic Product, defined as the market value of total production of
goods and services in a country in time 't', in millions of US dollars.

DIST ; = Distance, defined as the geographical distance between the capital city of
Nepal 'i' and its trading partners j', in kilometers (km).

REER , = Real effective exchange rate, defined as the real exchange rate between
the Nepalese Rupees (NPR) 'i' and the currency of the trading partners ' in time 't', in
national currency of trading partners per NPR.

PCD,, = Per capita GDP differential, defined as the absolute value of the difference

ijt
between Nepal's GDP per capita 'i' and that of its partners 'j'in time 't', in US dollars.

SAFTA , = South Asian Free Trade Area, measured as SAFTA = 1 if trading partner
countries 'j' are the members of SAFTA otherwise SAFTA = 0.

OECD, = Organization for Economic Co-operation and Development, measured
as OECD=1 if trading partner countries j' are the members of OECD otherwise OECD =
0.

ECO, = Economic freedom index, defined as the degree of economic freedom of a
country intime 't'.

The following section describes the independent variables used in this study along
with hypothesis formulation.

Gross Domestic Product

Gross domestic product is the market value of total production of goods and
services in a country during a period of time. Dutta and Ahmed (1999) stated that import
volume is co-integrated with GDP and relative import prices. Anaman and Atta-Quayson
(2009) found that GDP has a positive impact on the imports and exports of Ghana and
ECOWAS countries. Further, Filippini and Molini (2003) stated that GDP has significant
positive impact on the exports of East Asia. Based on it, this study develops the following
hypothesis:

H,: There is a positive relationship of GDP with imports and exports of Nepal.

Distance

Husain and Yashmin (2015) stated that the distances between Bangladesh and the
capital cities of trading partners of Bangladesh have a negative effect on trade flows.
Furthermore, Wang et al. (2010) found that distance, measured by both geographical
distance and relative factor endowment, between trade partner countries has a negative
impact in bilateral trade flows in OECD countries. Alam et al. (2009) found that the
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geographical distance of Bangladesh with the partner countries has a significant negative
impact on its import. Jordan and Eita (2007) stated that distance has a negative and
insignificant effect on export of wood products. Alleyne and Lorde (2014) found that
distance between trading countries has negative impact on trade flows in commodities for
CARICOM countries. Coe and Hoffmeister (1999) found that distance has a negative
impact on the bilateral trade flows of Africa. Based on it, this study develops the following
hypothesis:

H,: There is a negative relationship of distance with imports and exports of Nepal.
Real Effective Exchange Rate

Hassan et al. (2017) found that there is a positive and significant effect of real
effective exchange rate on trade deficit in India, Pakistan and Bangladesh. Similarly,
Epaphra (2016) found that real exchange rate has a positive impact on export performance
in Tanzania. Likewise, Pandey (2013) found that real exchange rate has positive impact on
India's exports and negative impact on India's imports. Ozturk (2012) stressed that real
effective exchange rate has a positive effect on the import. Furthermore, Chaudhary et al.
(2018) stressed that real exchange rate has a significant positive impact on the exports.
Based on it, this study develops the following hypothesis:

H,: There is a positive relationship of real effective exchange rate with imports and
exports of Nepal.

Per Capita GDP Differential

Kubendran (2020) stated that there is positive impact of per capita GDP on the
volume of trade of BRICS. Similarly, Prasai (2014) stated that there is a positive and
significant impact of GDP-per capita differential on the imports and exports of Nepal. This
finding supports Linder's hypothesis. Doumbe and Belinga (2015) stressed that
Cameroon's bilateral trade with the Twenty-Eight European Union countries is positively
correlated to per capita GDP. Similarly, Chen ef al. (2007) stated that per capita GDP of
Xinjiang has a positive impact on Xinjiang's bilateral trade. Based on it, this study develops
the following hypothesis:

H,: There is a positive relationship of per capita GDP differential with imports and
exports of Nepal.

Regional Economic Integration

The formation of a regional economic agreement increases the market size of
member countries and attracts non-member countries to transact business in the region.
Kumar and Ahmed (2015) stated that South Asia Free Trade Agreement (SAFTA) has
produced significant trade creation among its members. Likewise, Roy and Rayhan (2011)
stated that membership of SAARC has a significant positive impact on Bangladesh's trade
flows. Moreover, Ekanayake ef al. (2010) stated that membership in regional trade
agreements, namely ASEAN and SAARC, have statistically significant and positive
impact on the trade flows of Asia. In addition, Sohn (2005) stated that Asia-Pacific

Economic Cooperation (APEC) membership has a significant positive effect on Korea's
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trade volume. Similarly, Farugee (2004) stated that European Economic and Monetary
Union (EMU) has a positive impact on intra-area trade. Based on it, this study develops the
following hypothesis:

H: There is a positive relationship of regional economic integration with imports
and exports of Nepal.

Economic Freedom Index

Ngoma (2020) found that trade openness for Zimbabwe and its trading partners has
a positive impact on import demand. Similarly, Naanwaab and Diarrassouba (2013)
concluded that exporter and importer economic freedom tends to induce more trade.
Moreover, Acharya (2012) stated that economic freedom of Nepal is positively related to
trade balance. In addition, Kimura and Lee (2006) stated that economic freedom has a
significant positive relationship with exports as well as imports. Furthermore, Depken and
Sonora (2005) found that there is a positive relationship between economic freedom and
the volume of trade. Based on it, this study develops the following hypothesis:

H,: There is a positive relationship of economic freedom index with imports and
exports of Nepal.

Results and Discussion
Descriptive Statistics

Table 2 presents the descriptive statistics of the selected dependent and independent
variables during the period 2010 to 2019.

Table 2: Descriptive Statistics

This table shows the descriptive statistics of dependent and independent variables of
determinants of foreign trade of Nepal with 21 trading partners of Nepal for the study
period of 2010 to 2019. Dependent variables are EXP ,, (Exports, defined as the total
exports of Nepal 'i' to trade partner j', for year 't', in millions of US dollars) and IMP ijt
(Imports, defined as the total exports of Nepal 'i' to trade partner j', for year 't', in millions
of US dollars). Independent variables are GDP, (Gross Domestic Product, defined as the
market value of total production of goods and services in a country in time 't', in millions of
US dollars), DIST , (Distance, defined as the geographical distance between the capital
city of Nepal 'i" and its trading partners j', in kilometers (km)), REER ,, (Real Effective
Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) i’
and the currency of the trading partners ' in time 't', in national currency of trading
partners per NPR), PCD ,, (Per Capita GDP Differential, defined as the absolute value of
the difference between Nepal's GDP per Capita 'i' and that of its partners ' in time 't', in US
dollars), ECO , (Economic freedom index, defined as the degree of economic freedom of a
country in time 't'), SAFTA ; (The South Asian Free Trade Area, defined as SAFTA = 1 if
trading partner countries j' are the members of SAFTA otherwise SAFTA = (), OECD ,
(The Organization for Economic Co-operation and Development, defined as OECD=1 if
trading partner countries 'j' are the members of OECD otherwise OECD = ().
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Variables Minimum Maximum Mean Std. Deviation
EXP 0.01 7343.39 315.87 1028.62
IMP 0.50 8619.53 355.06 1212.05
GDP; 16002.66 30641.38 22063.41 4528.09
GDP; 49540.81 21433226.00 2637192.69 4214500.92
DIST 670 12395 532833 3184.64
REER 0.0044 301.0582 11.48 47.95
PCD 162.33 87716.20 32386.58 22866.58
ECO; 50.10 55.10 51.87 1.80
ECO; 36.70 90.20 68.97 12.15
SAFTA 0 1 0.10 0.29
OECD 0 1 0.57 0.49

Correlation Analysis

Having indicated the descriptive statistics, Pearson's correlation coefficients are
computed and the results are presented in Table 3.

Table 3: Pearson's Correlation Coefficients Matrix

This table shows the bivariate Pearson's correlation coefficients of dependent and independent
variables of determinants of foreign trade of Nepal with 21 trading partners for the study period of
2010 to 2019. Dependent variables are EXP ,, (Exports, defined as the total exports of Nepal 'i' to
trade partner j', for year 't', in millions of US dollars) and IMP ,, (Imports, defined as the total
exports of Nepal 'i' to trade partner 'j', for year 't', in millions of US dollars). Independent variables
are GDP, (Gross Domestic Product, defined as the market value of total production of goods and
services in a country in time 't', in millions of US dollars), DIST ; (Distance, defined as the
geographical distance between the capital city of Nepal 'i' and its trading partners 'j', in kilometers
(km)), REER ,, (Real Effective Exchange rate, defined as the real exchange rate between the
Nepalese Rupees (NPR) 'i' and the currency of the trading partners ' in time 't', in national
currency of trading partners per NPR), PCD ,, (Per Capita GDP Differential, defined as the
absolute value of the difference between Nepal's GDP per Capita i’ and that of its partners 'j'in time
't in US dollars), ECO , (Economic freedom index, defined as the degree of economic freedom of a
country in time 't'), SAFTA ; (The South Asian Free Trade Area, defined as SAFTA = 1 if trading
partner countries j' are the members of SAFTA otherwise SAFTA = 0), OECD ; (The Organization
for Economic Co-operation and Development, defined as OECD=1 if trading partner countries j'
are the members of OECD otherwise OECD = ().
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Variable InEXP InIMP | InGDP | InGDP | InDIST InREE InPCD SAFT OECD InEC InEC
S i i R Ai i Oi Oj
InEXP 1
InIMP 0.758" 1
InGDP; 0.192" | 02117 1
InGDPj 0423" | 04017 0.059 1
InDIST -0.203" - 0.000 0.520" 1
0.290"
InREER -0.091 0.120 -0.036 - - 1
0.384" 0.626"
InPCD 0.067 - 0.034 | 0456 0.848" -0.682" 1
0.179"
SAFTA; 0.340" | 0.398" 0.000 -0.118 - 0.264" -0.638" 1
0.737"
OECD; -0.261" - 0.000 0.549" 0.805” -0.4417 0.628" - 1
0.279" 0.375"
InECO; 0.139° 0.173" | 0.677" 0.028 0.000 -0.021 0.013 0.000 0.000 1
InECO; 0.168" | -0.164" 0.089 0215" 0.597" -0.538" 0.842" - | 03767 0.066 1
0.392"

Source: SPSS output

Note: The asterisk signs (") and () indicate that the results are significant at one percent
and five percent levels respectively.

Table 3 shows that GDP of Nepal has a positive relationship with exports of Nepal.
It indicates that increase in GDP of Nepal leads to increase in exports of Nepal. Similarly,
GDP of trading partners has a positive relationship with exports. It indicates that increase in
GDP of trading partners leads to increase in exports of Nepal. Likewise, distance has a
negative relationship with exports. It indicates that greater the distance with the trading
countries, lower would be the exports of Nepal to those trading partners. Similarly, real
effective exchange rate has a positive relationship with exports. It indicates that increase in
real effective exchange rate leads to increase in exports. The study also reveals that GDP per
capita differential has a positive relationship with exports. It indicates that higher the GDP
per capita differential, higher would be the exports of Nepal. Likewise, SAFTA
membership has a positive relationship with exports. It indicates that the SAFTA
membership leads to increase in exports of Nepal. Furthermore, the study reveals that
economic freedom index of trading partners has a positive relationship with exports. It
indicates that increase in economic freedom index of trading partners leads to increase in
exports of Nepal.

In addition, the study shows that GDP of Nepal has a positive relationship with
imports of Nepal. It indicates that increase in GDP of Nepal leads to increase in imports of
Nepal. Similarly, GDP of trading partners has a positive relationship with imports. It
indicates that increase in GDP of trading partners leads to increase in imports of Nepal.
Likewise, distance has a negative relationship with imports. It indicates that greater the
distance with the trading countries, lower would be the imports of Nepal from those trading
partners. Similarly, real effective exchange rate has a positive relationship with imports. It
indicates that increase in real effective exchange rate leads to increase in imports. The study
also reveals that GDP per capita differential has a positive relationship with imports. It
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indicates that higher the GDP per capita differential, higher would be the imports of Nepal.
Likewise, SAFTA membership has a positive relationship with imports. It indicates that the
SAFTA membership leads to increase in imports of Nepal. Furthermore, the study reveals
that economic freedom index of country has a positive relationship with imports. It
indicates that increase in economic freedom index of the country leads to increase in
imports.

Regression analysis

Having indicated the Pearson's correlation coefficients, the regression analysis has
been computed and results are presented in Table 4. More specifically, it shows the
regression results of GDP of Nepal, GDP of trading partners, real effective exchange rate,
distance, regional economic integration (SAFTA and OECD), per capita GDP of Nepal and
trading partners, economic freedom of Nepal and economic freedom of trading partners on
exports of Nepal.

Table 4: Estimated regression results of GDP of Nepal, GDP of trading partners,
real effective exchange rate, distance, regional economic integration (SAFTA and
OECD), per capita GDP of Nepal and trading partners, economic freedom index of
Nepal and economic freedom index of trading partners on exports of Nepal

The results are based on panel data of 21 trading partners of Nepal with 210
observations for the period of 2010-2019 by using the linear regression model and the
model is InEXP , = f,+ B,InGDP, + B,InGDP + B,InDIST, + B,InREER,, + B,InPCD,, + j3,
SAFTA, + B,OECD,+ B,InECO, + B,InECO, + e, where the dependent variables is EXP ,,
(Exports, defined as the total exports of Nepal 'i' to trade partner j', for year 't', in millions
of US dollars). Independent variables are GDP, (Gross Domestic Product, defined as the
market value of total production of goods and services in a country in time 't', in millions of
US dollars), DIST ; (Distance, defined as the geographical distance between the capital
city of Nepal 'i' and its trading partners j', in kilometers (km)), REER ,, (Real Effective
Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) i’
and the currency of the trading partners ' in time 't', in national currency of trading
partners per NPR), PCD ,, (Per Capita GDP Differential, defined as the absolute value of
the difference between Nepal's GDP per Capita 'i' and that of its partners j'in time 't', in US
dollars), ECO , (Economic freedom index, defined as the degree of economic freedom of a
country in time 't), SAFTA ; (The South Asian Free Trade Area, defined as SAFTA = 1 if
trading partner countries |j' are the members of SAFTA otherwise SAFTA = 0), OECD ,
(The Organization for Economic Co-operation and Development, defined as OECD=1 if
trading partner countries 'j' are the members of OECD otherwise OECD = 0).
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Regression coefficients of Adj. SEE F-
Mod | Intercep InGD InGDP; | InDIST | InREE InPC SAFT OECD; InEC InEC R_ba value
el t Pi R D Aj Oi (o) r’
1 -17.798 2.129 0.032 | 2.138 | 7.95
(2.36)* | (2.820
)**
2 -5.625 0.655 0.175 | 1.973 | 45.22
(4.143)* (6.725)
* kk
3 8.232 -0.572 0.036 2.133 8.91
(5.124)* (2.984)
* k%
4 3.272 -0.068 0.004 | 2.169 1.75
(15.945) (1.320)
k%
5 2.632 0.086 0.001 2.17 0.93
(3.021)* (0.963
* )
6 3219 2512 0.111 2.048 | 27.19
(21.66)* (5.215)
* *k
7 4.111 -1.142 0.064 | 2.103 | 15.18
(18.544) (3.896)
ok ok
8 -31.264 8.794 0.015 | 2.157 | 4.12
(1.83) (2.029
)*
9 -4.785 1.955 0.024 | 2.147 6.04
(1.42) (2.457
)*
10 -23.983 1.86 0.64 0.199 | 1.945 | 26.95
(3.465)* | (2.70) | (6.655)
* Kk kk
11 16.154 -2.692 -0.126 0.974 0.248 1.883 | 24.03
(8.948)* (8.352) | (2.05)* | (6.24)
* Kk K%
12 3.648 2.082 -0.680 0.128 2.03 16.34
(15.040) (4.047) | (2.227)
k% k% *
13 -36.47 8.132 1.856 0.035 2.134 4.84
(2.136)* (1.892 | (2.342
) )*
14 -36.562 1.046 1.103 -0.907 0.057 0.765 2.597 -2.825 2.616 1.342 0.717 1.55 56.85
(3.579)* | (1.864 | (12.45) | (1.923) | (1.141) | (4.01) | (3.32)* | (6.95)* | (0.827 | (1.178
* ) ok ok * ) )

Notes:
i. Figuresinparenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent
andfive percent level respectively.

iii. Exports is the dependent variable.

Table 4 shows that the beta coefficients for GDP of Nepal are positive with exports
of Nepal. It indicates that the GDP of Nepal has a positive impact on exports of Nepal. This
finding is consistent with the findings of (Anaman and Atta-Quayson, 2009). Similarly, the
beta coefficients for GDP of trading partners are positive with exports. It indicates that the
GDP of trading partners has a positive impact on exports. This finding is consistent with the
findings of Filippini and Molini (2003). Likewise, the beta coefficients for distance are
negative with exports. It indicates that the distance has a negative impact on exports. This
finding is consistent with the findings of Coe and Hoffmeister (1999). Similarly, the beta
coefficients for real effective exchange rate are positive with exports. It indicates that the

real effective exchange rate has a positive impact on exports. This finding is consistent with
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the findings of Epaphra (2016). The study also reveals that the beta coefficients for GDP per
capita differential are positive with exports. It indicates that the GDP per capita differential
has a positive impact on exports. Likewise, the beta coefficients for SAFTA are positive
with exports. It indicates that the SAFTA membership has a positive impact on exports.
This finding is consistent with the findings of Roy and Rayhan (2011).

Furthermore, the study reveals that the beta coefficients for economic freedom
index of trading partners are positive with exports. It indicates that economic freedom
index of trading partners has a positive impact on exports. This finding is consistent with
the findings of Depken and Sonora (2005). Estimated regression results of GDP of Nepal,
GDP of trading partners, real effective exchange rate, distance, regional economic
integration (SAFTA and OECD), per capita GDP of Nepal and trading partners, economic
freedom of Nepal and economic freedom of trading partners on imports of Nepal are
presented in Table 5.

Table 5: Estimated regression results of GDP of Nepal and GDP of trading partners,
real effective exchange rate, distance, regional economic integration (SAFTA and OECD),
per capita GDP of Nepal and trading partners, economic freedom index of Nepal and
economic freedom index of Nepal on imports of Nepal

The results are based on panel data of 21 trading partners of Nepal with 210
observations for the period of 2010-2019 by using the linear regression model and the
model is InIMP , =, +,InGDP, + 3,InGDP,+ B,InDIST, + B,InREER, + B,InPCD,, + 3,
SAFTA, + B,OECD,+ B,InECO, + B,InECO, + ¢, where the dependent variables is IMP
(Imports, defined as the total imports of Nepal '1' from trade partner'j', for year 't', in millions
of US dollars). Independent variables are GDP, (Gross Domestic Product, defined as the
market value of total production of goods and services in a country in time 't', in millions of
US dollars), DIST ; (Distance, defined as the geographical distance between the capital city
of Nepal '1' and its trading partners 'j', in kilometers (km)), REER ;, (Real Effective
Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) 'i' and
the currency of the trading partners 'j' in time 't', in national currency of trading partners per
NPR), PCD , (Per Capita GDP Differential, defined as the absolute value of the difference
between Nepal's GDP per Capita'i' and that of its partners 'j' in time 't', in US dollars), ECO,
(Economic freedom index, defined as the degree of economic freedom of a country in time
't"), SAFTA | (The South Asian Free Trade Area, defined as SAFTA = 1 if trading partner
countries 'j' are the members of SAFTA otherwise SAFTA = 0), OECD ; (The Organization
for Economic Co-operation and Development, defined as OECD=1 if trading partner
countries ']’ are the members of OECD otherwise OECD =0).
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Regression coefficients of Adj. SEE F-
Intercept InGDP InGDP; InDIST InREER InPCD SAFTA OECD; InECO; InECO; R bar? value
Model
1 -13.656 1.760 0.040 1.601 9.680
(2418)* | (3.110)**
2 -2.57 0.468 0.157 1.500 39.940
(2.494)* (6.32)**
3 9.05 -0.616 0.080 1.568 19.060
(7.662)** (4.37)**
4 4.098 0.067 0.010 1.626 3.040
(26.34)** (1.743)
5 5.58 0.172 0.027 1612 6.850
(8.638)** (2.617)**
6 3.704 2213 0.155 1.502 39.240
(33.97)** (6.265)**
7 4.44 -0.919 0.073 1.573 17.560
(26.773)** (4.190)**
8 -28.544 8221 0.025 1613 6.430
(2.229)* (2.535)*
9 9.969 -1.436 0.022 1.616 5.750
(3.944)** (2.398)*
10 -18.054 1.569 0.455 0.189 1472 2528
BA445)** | (3.010** (6.253)**
11 10.726 -1.065 0.027 0.207 0.088 1.561 7.740
(7.172)** (3.98)** (0.521) (1.598)
12 4.018 1.899 -0.497 0.170 1.489 2246
(22.52)** (5.031)** (2.22)*
13 -24215 8772 -1.542 0.052 1.59 6.710
(1.901) (2.737)** (2.610)**
14 -30.708 1172 0.722 0.781 0.185 0.663 3.55 -2.702 3.950 -3.297 0.633 0.991 40.980
(3.507)** (2438)* (9.516)** (1.933) (4.303)** (4.05)** (5.294)* (1.757)** (1.458) (3.377)**
Notes:

i. Figuresinparenthesis are t-values.

ii. The asterisksigns (**) and (*) indicate that the results are significant at one percent
andfive percent level respectively.

iii. Imports is the dependent variable.

Table 5 shows that the beta coefficients for GDP of Nepal are positive with imports
of Nepal. It indicates that the GDP of Nepal has a positive impact on imports of Nepal. This
finding is consistent with the findings of Dutta and Ahmed (1999). Likewise, the beta
coefficients for distance are negative with imports. It indicates that the distance has a
negative impact on imports. This finding is consistent with the findings of Alleyne and
Lorde (2014). Similarly, the beta coefficients for real effective exchange rate are positive
with imports. It indicates that the real effective exchange rate has a positive impact on
imports. This finding is consistent with the findings of Ozturk (2012). The study also
reveals that the beta coefficients for GDP per capita differential are positive with imports. It
indicates that the GDP per capita differential has a positive impact on imports. Likewise,
the beta coefficients for SAFTA are positive with imports. It indicates that the SAFTA
membership has a positive impact on imports. This finding is consistent with the findings of
Sohn (2005). Furthermore, the study reveals that the beta coefficients for economic
freedom index of trading partners are positive with imports. It indicates that economic
freedom index of trading partners has a positive impact on imports. This finding is
consistent with the findings of Naanwaab and Diarrassouba (2013).
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Conclusion

Trade is an integral part of the total developmental effort and national growth of an
economy. It is a crucial instrument for industrialization while access to foreign exchange is
essential for sustained economic development. Foreign trade plays a pivotal role in the
process of economic development of a country. Both export and import trades are equally
important. Therefore, the study of determinants of foreign trade is important for a growing
country like Nepal. This study attempts to examine the determinants of foreign trade of
Nepal. This study is based on secondary data of 21 trade partners of Nepal with 210
observations for the study period from 2010 to 2019. The study showed that GDP of Nepal,
GDP of trading partners, real effective exchange rate, regional economic integration
(SAFTA), per capita GDP of Nepal and trading partners, economic freedom of Nepal and
economic freedom of trading partners have positive impact on exports of Nepal. However,
distance and regional economic integration (OECD) have negative impact on exports of
Nepal. The study also showed that GDP of Nepal, GDP of trading partners, real effective
exchange rate, regional economic integration (SAFTA) and economic freedom of Nepal
have positive impact on imports of Nepal. The study concluded that distance, regional
economic integration (OECD), per capita GDP differential and economic freedom of
trading partners have negative impact on imports of Nepal. The study also concluded that
GDP of trading partners is the most determinant factor that explains the changes in foreign
trade of Nepal.
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Secondary Level Teachers' Perspectives on Maxim of Planning
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Abstract

Teacher development or teachers' professional development (TPD) is an ongoing process
throughout a teacher's career. In the context of Nepal, the Centre for Education and Human
Resource Development (CEHRD) is responsible for planning, managing, and conducting
TPD programs, such as in-service training for teachers. Despite the efforts made by the
government, these initiatives need to be strengthened. At the same time, individual teachers
are also making regular efforts to remain competent and up-to-date in their careers.

This article aims to explore teachers' views from an insider perspective, specifically
regarding the maxim of planning in their profession and its application in the classroom.
Additionally, the study compares and contrasts teachers' perceptions with their actual
practice of the maxim of planning in the classroom. To achieve these objectives, the study
employed a mixed research design, with a particular focus on survey research methods.

The findings reveal that the majority of teachers apply the maxim of planning as part of
their professional development. They recognize its importance in their English language
teaching (ELT) careers. However, a significant gap exists between teachers' perceptions
and their practice, as all the teachers view planning positively, yet its effective
implementation remains insufficient.

Keywords: Teachers' maxim, the maxim of planning, perception, learner
autonomy, teacher professional development

Introduction

Teaching is one of the challenging and responsible professions. It requires
prolonged academic training, a large body of perceived knowledge, and a formal
qualification. It refers to the proficiency in the related subject and mastery of the pedagogic
skills. It means, proficiency in subject matter and mastery of pedagogic skills are inevitable
properties that have to be possessed by the teacher. These properties are necessary to handle
teaching profession effectively and to get good rewards from it because of the difficulty in
attaining it.

The field of language teaching is subject to rapid changes. It is because this
profession has to respond new educational paradigms and trends. It is also because
institutions face challenges when there are changes in curriculum and students' needs. As a
result, teachers need regular opportunities to update their professional knowledge and
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skills. That is what we call teachers' professional development (TPD). It means what
Underhill (1988, as cited in Head & Taylor 1997, p.7) says 'keeping oneself on the same side
ofthe learning fence as the students.' There is another fact that everything the teacher needs
cannot be provided at the pre-service level. There should be renewal of teachers'
knowledge and they should be given refreshment training time and again in the areas which
they find challenging to deal with.

Language teaching, in particular, is really difficult to define satisfactorily as its
definition varies greatly from scholars to scholars. Being based on their perceived approach
to language teaching and their personal principles, we can find various definitions of it.
Language teaching is viewed as an art by some scholars, craft by some others, and so on.
Teaching, in general, can be conceived in many different ways like as a science, a
technology, a craft, or an art. Different views of language teaching lead to different views on
what the essential skills of teaching are, and what are the different approaches to the
presentation of teachers. Hence, language teaching is the art and act of helping language
learners to acquire or learn the essential aspects, and skills of language; no matter what
methods, approaches, activities are applied.

Language teaching has many challenges, and English as a second language (ESL)
teachers should be empowered themselves to cope up with such challenges and to enjoy the
profession. For this, a well discussed and studied theme is teacher education (TE). Teacher
education is viewed as one of the most essential requirements to be provided to English
language teaching professionals. In general, it is a process of educating teachers. English
language teachers might feel the need of different subject matters at different times
during their teaching career to meet the changing needs of the learners and of the
educational institutions in which they work.

There are two conceptions under teacher education as given by Richards and Farrell
(2005, P.3) and Head & Taylor (1997, p.9). They are teacher training and development.
These are not only different from each other but also complementary to each other. Head
and Taylor (ibid) distinguish them as the former one is compulsory, competency based,
short term, one off, temporary, external agenda, skill/technique and knowledge based,
compulsory for the entry to the profession, top down, done with experts and
product/certificate weighted. On the other hand, the latter is voluntary, holistic, long term,
ongoing, continual, internal agenda, awareness based, non-compulsory, process weighted,
bottom-up and done with peers. However, Head and Taylor (1997, P.9) state "It is more
useful to see training and development as two complementary components of a fully
rounded teacher education."

Besides above-mentioned things, teachers have their own personal belief systems
on what makes good teaching. These belief systems make them different from other
teachers. Though they follow the same typical approaches and methods of teaching, their
teaching can be found massively different than that of other language teachers. The starting
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point of a lesson is the teachers' goals and plans. Other classroom activities are sharply
guided by teachers' personal mental images, thoughts, processes, ideas, beliefs, theories,
principles and philosophies. These are the personal perspectives of the individual teachers
to look at, evaluate and shape their teaching. It means goals and plans are determinant
factors to meet the expected outcome of teaching as they provide interpretative frames for
teachers to understand and approach their own teaching. They are termed as teachers'
maxims of teaching. Teachers have to consider different maxims of teaching in their
classroom practice. Here, this article has made attempts to present teachers' perception on
one of such maxims of teaching i.e. the maxim of planning. It refers to the fact that teacher
should plan their teaching and sincerely follow their plan for their professional
development and for the success of their teaching career. Thus, he whole content centers
around how teachers perceive and practice the maxim of planning.

Review of Literature
Language Teaching and Teacher Education

Hundreds and thousands of teachers worldwide have taken language teaching as
their career. It is one of the growing industries of the world. The vast educational enterprise
of English language teaching could not operate effectively without dedication and efforts of
such teachers day by day and year by year throughout their career. If they want to find
language teaching rewarding, they must expand their roles and responsibilities over time.
Opportunities for in-service training are crucial to the long-term development of teachers
as well as for the long-term success of the programme in which they work. They feel the
need of ongoing renewal of professional skills and knowledge. It is not the reflection of
inadequate training but simply a response to the fact that everything teachers need to know
cannot be provided before the beginning of their teaching career. It is also because of the
fact that the knowledge base of teaching constantly changes. Teachers have different needs
at different times during their careers, and the needs of the schools and institutions in which
they work also change over time. Teachers feel an intense pressure to update their
knowledge in areas like curriculum trends, second language acquisition (SLA) research,
exploit the theory in practice, assessment and so on.

Brown (2001) says, "Challenges await us at every turn in our professional path
because the discipline of language teaching has only begun to solve some of the perplexing
questions about how people learn FL successfully" (p.2). According to Richards and Farrell
(2005), teacher education activities are based on the following assumptions:

v eln any school or educational institution, there are teachers with different
levels of experience, knowledge, skill and expertise. Mutual sharing of
knowledge and experience is a valuable source of professional growth.

v eTeachers are generally motivated to continue their professional development
once they begin their careers.
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v eKnowledge about language teaching and learning is in a tentative and incomplete
state, and teachers need regular opportunities to update their professional
knowledge.

v o(Classrooms are not only places where students learn they are also places where
teachers can learn.

v eTeachers can play an active role in their professional development.

v olt is the responsibility of schools and administrators to provide opportunities for
continued professional education and to encourage teachers to participate in
them.

v oIn order for such opportunities to take place, they need to be planned, supported
and rewarded (p.2).

The given assumptions also illustrate some other crucial aspects of teacher
education. These assumptions display the fact that teacher education is a process that takes
place over time, not an event that starts and ends with formal training or graduate education.
Hence, teacher education constitutes both teacher training and teacher development. The
sense of collegiality is really important source of teacher professional growth.

Profession and Professionalism

A profession is a job that requires specific training and is regulated by certain
standards. It is an occupation or career which demands specialized knowledge of a subject,
field or science to be applied. It is said that a profession is an occupation which can only be
practised after a long and rigorous academic study. It is difficult to attain such a long and
rigorous study and it brings about public good. So, it should be well-rewarded. Sometimes
a profession and occupation are taken synonymously, however, there exist some
distinctions. In this sense, Talbert and McLaughlin (1994) state:

Professions, different from other occupations, are specialized knowledge based and
shared standards of practice, a strong service ethic or commitment to meeting
clients' needs, strong personal identity with a commitment to the occupation and
collegial versus bureaucratic control over entry performance evaluation and
reflection in the performance. (p.126)

Similarly, Wallace (2010, p.5) mentions similar qualities of a profession. They are:
v e A basis of scientific knowledge.
v e Aperiod of rigorous study which is formally assessed.
v e Asense of public service.
v oHigh standards of professional conduct and the ability to perform some
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specified demanding and socially useful tasks in a demonstrably competent
manner.

Teachers, language teachers in particular, have to possess the above-mentioned
qualities in them. Professionals are different from amateur as they possess what amateurs
do not have i.e. the qualities mentioned above. Let's see what Ur (1996 as cited in Richards
and Renandya, Eds, 2010, p. 388) says: A professional is, broadly speaking, someone
whose work involves performing a certain function with some degree of expertise. But a
narrow definition limits the term to apply to people such as doctors, teachers and lawyers,
whose expertise involves not only skills and knowledge but also exercise of highly
sophisticated judgment and whose accreditation necessitates extensive study, often
university based, as well as practical experience.

Thus, a professional is a person who has a profession obtained on the basis of his
academic degree of expertise, extensive university-based study and practical experience.
Similarly, professionalism refers to the process of accumulation of necessary qualities to be
a professional and to handle a profession effectively and competently. Continuous
Learning is always crucial in professionalism. Ur (1996, as citied in Richards & Renandya,
2010, p. 289) has given an impressive definition of professionalism. She states that
professionalism means preparing oneself to do a competent job through learning. This
learning may take the form of pre- service or in-service courses, reflection or experience,
reading, observation, discussion with colleagues, writing, and research. In conclusion,
professionalism can be defined as the development and possession of the capacity that
teachers develop in them. They develop themselves to teach students in a meaningful way,
to achieve high learning outcomes on behalf of learners and to maintain learner autonomy
in learning. All these things show the fact that teaching in general, language teaching in
particular belongs to professionalism and teachers are professionals.

Models for Acquiring Professionalism

The term 'professional’ refers to someone who is trained and qualified, and displays
a high standard of competent conduct in his/her practice. In the field of second language
teacher education, attempts are made to make L2 teachers truly professionals like training,
qualification upgrading, establishing sharing forums and forming teachers support groups
(TSGs) and so on. In this sense, Wallace (2010, p.6) has described three specific model for
acquiring professionalism. They are as follows:

The Craft Model

In the craft model of developing professionalism, the inexperienced and young
trainees learn by imitating the expert's techniques, and by following the expert's
instructions and advice. Teaching is regarded as a craft and the expert as a crafter having
complete expertise. The expertise in the craft is passed on from generation to generation.
This model is based on behaviorist learning theory.
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The Applied Science Model

The concept of the applied science model was first presented by the American
sociolinguist Donald A. Schon. This model is quite old but most prevalent model of
underlying most training or education programs for the professions. Within this model,
practical knowledge of anything is simply a matter of relating the most appropriate means
to whatever objectives have been decided on. This model takes nature of profession of
practice as instrumental in nature. This model is based on the view that teaching problems
can be solved by the application of empirical science to the desired objectives. It means that
teachers' professional development (TPD) is possible through the practical use of
theoretical knowledge obtained from researches. This model is one-way in nature. If the
trainees fail, it is because they have not applied the findings given by the experts properly.

The Reflective Model

This model states that TPD is totally based on the teacher's reflection of his own
teaching practice and gaining insights for further improvement. This model emphasizes the
development of personal perspective of one's professional development. This model
includes two dimensions of teacher education:

v eReceived knowledge which includes, among other things, the necessary and
valuable elements of scientific research.

v eExperiential knowledge' which relates to the professional's ongoing experience. In
the figure above, it is clearly seen that teacher's professionalism is developed not
from imposed knowledge but from the knowledge gained from previous
experience. Thus, reflection and reformulation of knowledge is the essence of
reflective model. The downsides of the craft model and applied science model are
compensated by this model. Reflective model was proposed to lay due emphasis on
received and experience knowledge.

Dimensions of Teacher Knowledge

Teachers employ different conceptual organizations and meaning when they teach.
They develop their own cognitive framework of teaching. Shulman (1987, as cited in
Richards 1996, p.282) writes "One level of meaning relates to subject matter knowledge
and how teachers conceptualize curricular and content aspects of teaching. Woods (1996,
as given in Richards 1996, p.282) describes that teachers' conceptions of lessons are made
up of conceptual units or elements at different levels of abstraction. He talks about overall
conceptual goals, global conceptual units, intermediate conceptual units and local
conceptual units. Overall conceptual goals mean the purpose that teachers identify for a
course. Similarly, the next term is global conceptual units that are the individual sub
components of the curriculum like grammar, reading, writing and listening components.
Intermediate conceptual units are the activities or clusters of activities framed in terms of
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accomplishing one of the higher-level conceptual goals and local conceptual units are the
specific things that the teachers do to achieve particular instructional effects.

Besides curricular goals and contents around which lessons are planned, teachers
have other more personal view of teaching. As Richards (1996, p.283) writes, Zeichner,
Tabalhnik and Densmore call this personal view as 'perspective'. They define it as the ways
in which teachers understand, interpret and define their environment and guide their
actions. They found that the perspectives have a significant influence on teachers'
understanding. Similar to the concept of 'perspective', Clandinin (1985, as cited in
Richards, 1996) introduces the concept of 'ilmage' which she describes as "a central
construct for understanding teachers' knowledge" (p. 283). An image is a metaphor just as
the classroom as the home, setting up relationship with children, meeting the needs of the
students which teachers may have in mind when they teach. Johnston (1992, as cited in
Richards, 1996, p.283) suggests that the images are not always conscious, reflect how
teachers view themselves in their teaching contexts, and from the sub conscious
assumptions on which their teaching practices are based. So, it is found that teachers
employ a range of conscious and sub conscious strategies in order to develop a spirit of
cohesion within their class groups. Teachers hold their personal view of themselves, their
learners, their goals in classrooms, and presumably try to reflect these in their teaching. In
conclusion, there are two different kinds of knowledge which influence teachers'
understanding and practice of teaching. They are: a) Knowledge of subject matter and its
coherent presentation, and b) Teachers' personal and subjective philosophy of teaching.

These two dimensions of teachers' knowledge influence teachers' understandings
and practices of teaching. One has to do with curricular goals, lesson plans, instructional
materials, activities, tasks and teaching techniques. The other kind of knowledge consists
ofthe teachers' view of what consists of good teaching.

Teacher Development

The term 'development' is often defined as a process of positive change and growth.
Teacher development has developed in the twentieth century as one of the fields of
discussion, study and research. The literature on teacher development has served to spread
the information for improving teachers' and, consequently, the institution's performance.
Different views of different scholars have been found on teacher development. Underhill
(1986, as cited in Head and Taylor, 1997) defines teacher development as "the process of
becoming the best kind of teacher that a teacher personally can be "(P.1). He says that
teacher development constitutes the improvement in teachers' professional skills and
aspects. Similarly, Head and Taylor (1997) state:

Teacher development draws on the teacher's own inner resource for change. It is
centered on personal awareness of the possibilities for change, and what influences the
change process. It is a self-reflective process because it is through questioning old habits
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that alternative ways of being and doing are able to emerge (P.1).

Similarly, the view presented by Evans (2002, as cited in Sharma and Shrestha
2014, p.11) on teacher development is worth mentioning here. She defines teacher
development as the process whereby teachers' professionality and/or professionalism may
be considered to be enhanced." In this definition, she has identified two constituent
elements of teacher development. They are functional development and attitudinal
development. Functional development is related to the improvement of teachers'
professional performance. It entails the procedural aspects. Attitudinal development is the
process of modification of teachers' attitude towards their work and it entails teachers'
intellectual and motivational aspects.

The above-mentioned definitions on teacher development show that a teacher
himself/herself has to take the initiatives of his/her learning. The notion of teacher
development captures the development of all aspects of teachers' profession ranging from
personal, social, psychological to professional expertise itself. Teacher development deals
with the individual needs and wants of the teachers along with the change of the learners
and their needs. Teacher development is a process, not a single event that grows with
teacher learning and can vary/range greatly from simply confidence building to technical
expertise and building repertoire of teaching skills through training, experience or
reflection. Many scholars like Roosner, Head and Taylor, and Richards and Farrell have
named it a bottom-up approach as the exploration of ideas for development of one's own
learning starts from the individual teacher himself or herself to bring about desired
changes.

Teachers' Maxims in Language Teaching

In recent years, the domain of language teaching has received a noble voice of
student-centered approach of teaching in student-centered class and student-centered tasks
to be applied. However, it does not seem to be possible and effective until and unless
teachers' roles are explored and redefined to be more constructive and adopted. Because, it
can be fatal if the roles of the teachers are randomly reduced. So, teachers' roles are to be
made more effective, constructive and creative to ensure high learning outcomes through
learner autonomy. When teachers are enabled to take appropriate roles in their class as per
the changing contexts, environments and concepts; they will be able to develop their own
personal mental images, thoughts, process and principles in them while teaching. All these
things are believed to provide interpretative frames on which teachers judge their own
teaching and make ample considerations on it. These considerations function like tentative
rules for teachers as they are self realizational and largely personal which teachers use to
make their teaching effective and meaningful. These considerations are generally termed as
teacher maxims.

Teachers' maxims appear to reflect cultural factors, belief systems, experience, and
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training. The understanding of which maxims teachers give priority to and how they
influence teacher development is very important. A maxim is generally defined as a rule for
good or sensible behavior, especially one which is in the form of a proverb or short saying.
Basically, teachers' belief systems lead to the development of rational principles which
serve as a source of how teacher interpret and their responsibilities and implement their
plans. These principles function like best behaviors in that they guide teachers' selection of
choices from among a range of alternatives. They, hence, function as maxims which guide
the teachers' actions (Richards, 1996, p. 286). These maxims are reflected in their teaching
style and in the language, they use to talk about it. Teachers' maxims are teachers' personal
working principles which reflect teachers' personal philosophy of teaching. They are
developed on their practice, experience and personal belief systems. Teachers' belief
systems are formed by the goals, values and beliefs that the teachers hold. Teachers hold
them in relation to content and process of their teaching and their understandings of the
systems in which they work and identify their roles in it. Richards and Lockhart (2010,
p.30) point that these beliefs and values serve as the background to much of the teachers'
decision making and their action. So, they constitute 'culture of teaching'. These belief
systems develop over time and prove to be stable sources of reference for teachers as they
relate to dimensions of teaching like teachers' theory of language, the nature of language
teaching, the role of the teacher, effective teaching practices, and teacher student relations
(Johnson, 1990, as cited in Richards 1996, p. 284).

Teachers' maxims develop only after the mastery of instructional skills which are
central components of teacher expertise. Teacher maxims provide an orientation to
teaching and a framework for practice because development of personal theory of teaching
contains a coherent set of beliefs, values and principles. These maxims are ethic based and
they are different from the 'images' which have been described by the researchers such as
Clandinin (1985, 1986) and Johnston (1990, 1992). They opine that maxims are more
specific and practical than images. Elbaz (1981, as mentioned in Richards, 1996, P. 293)
clarifies the notion of teacher maxims by distinguishing between 'rules of practice' and
'principles of practice'. The latter corresponds to the notion of teaching maxims. According
to Elbaz (ibid) rules of practices are brief, clearly formulated statements prescribing how to
behave in frequently encountered teaching situations. Implementation of a rule of practice
is just a matter of recognizing the situation and remembering and applying rules. On the
other hand, principle of practice is a more general construct. It is derived from personal
experience, and containing purpose in a deliberate and reflective way. Teachers' maxims,
thus, are entirely personal and bottom up. These are self-guiding principles evolved within
an individual teacher. They are always dynamic and flexible. They have an immense
influence on teachers' classroom performance.
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Types of Teacher Maxims

Teachers' maxims are of different types. So, teachers have to prioritize any of them
as per their environment and understanding to define their teaching. Richards (1996, p.
287) has proposed the types of teachers' maxims as follows:

The Maxim of Involvement. This maxim suggests that our lesson should capture
the interests of learners and involve them in the classroom activities. The theme of this
maxim says 'follow the learners' interest to maintain student involvement'. When teachers
have two options as following the lesson plan and doing something more exciting, they will
opt for the second. Teachers should know what can involve his/her students in the process
oflearning and how, and should act accordingly.

The Maxim of Planning. The central idea of the maxim of planning is ' plan your
teaching and try to follow your plan'. Planning a lesson is important for effective teaching
and learning. Almost all teachers feel the need of planning their teaching. This maxim
implies that planning our teaching makes it orderly, organized and effective and those
planned things need to be presented in the class. However, while planning our teaching
teachers should always keep students' interests in mind. The maxim of planning should not
overtake the maxim of involvement.

The Maxim of Order. It is necessary to maintain discipline in the classroom to lead
our teaching to success. This maxim flashes out the theme 'Maintain order and discipline
throughout the lesson' Order and discipline in the classroom assure better academic success
to the learners and provide good environment to the teacher to implement various teaching
techniques. Students' social behavior will be better if this maxim is followed. Tsui (1995, as
cited in Richards, 1996 P. 289) presents her view that for one of the teachers, a central
principle in her teaching is to keep the classroom disciplined and orderly so that students
can learn most effectively from her lessons. The teacher is a Chinese woman with 8 years
teaching experience in secondary four (10 grade) class. Her class is regarded as one of the
best in the school because of the students' academic results and their well-disciplined
behaviour. Maxim of order, thus, helps the teacher to prevent random and unnecessary
student talks that deviate the lesson.

The Maxim of Encouragement. The maxim of encouragement is learner centered
in that it emphasizes the role of learners in learning. It is quite different from the maxim of
order in the sense that the maxim of order is quite traditional and teacher centered whereas
the maxim of encouragement is student/learner centered. The maxim of encouragement
says 'Seek ways to encourage student learning.' This maxim attempts to promote learner
autonomy in learning and encourages learners to take the responsibility of their own
learning. Teachers are supposed to play co-operative, creative and liberal role in the
classroom. Richards (1996, p.290) takes the example from Tsui's study in which a New
Zealander teacher employs new student-centered approach to teaching and informal
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relationship between the teachers and students. By breaking traditional classroom
practices, students are given relaxed atmosphere. The teacher is quite happy to accept any
contribution that students make. In comparison to so called well-disciplined classroom, the
students of New Zealander are much more confident and outspoken. So, the maxim of
encouragement implies that the teachers themselves have learning potential and they
should be encouraged to learn in an autonomous way.

The Maxim of Accuracy, Efficiency, Conformity, and Empowerment. Richards
(1996, p.291) has described these maxims as 'other maxims'. [f we view considerably on the
basis of their theme, these all maxims are significant for teachers. The maxim of accuracy
suggests that the teacher should work for students' ability to produce accurate use of
language features. Inaccurate learning outcomes are to be discouraged. For this, focused
tasks can be assigned to the students. So, this maxim says, 'work for accurate students'
output'. The maxim of efficiency requires the teacher to make the utmost use of the class
time. Every lesson or class has some specific goals, and the teachers should make the most
efficient use of the class time. Planning lessons immensely help teachers to make proper use
of available class time. The maxim of conformity is concerned with the appropriate use of
the prescribed method or approach. This maxim basically says. 'Make sure your teaching
follows the prescribed method'. This idea may not look very appropriate now. However, the
assumption is that methods are prescribed after experimentation. Therefore, such methods
can be applied to get maximum learning outcomes. Similarly, the maxim of
empowerment is concerned with developing learners' control over their learning. It says,
'Give the learners control'. This maxim advocates learner-centred classroom and teaching.
When learners are empowered to be involved in decision making, selecting activities,
sources of information etc., they feel more oriented themselves towards learning
independently which leads them to perfection.

As discussed above, teachers' maxims are valuable considerations which help
teachers create a successful lesson. Such lesson can vary from teachers to teachers.
Teachers' selection of maxims can be influenced by the classroom contexts on the basis of
which teachers select those maxims which seem most likely to help in the classroom.

The Maxim of Planning

The maxim of planning particularly talks about the importance of planning our
teaching. This maxim also talks about the importance of curricular contents and related
subject matter. At present context, majority of the teachers prefer focusing on learner
involvement in classroom activities to using much planned lesson and adopting flexible
classroom management to directing students as per their plan. However, the maxim of
planning attempts to combine some other maxims in it. Let's see an example, the teacher
can plan the lesson in order to make optimum use of available or assigned class hour.
Similarly, while planning, the teacher can include those focused tasks which promote
accurate learner output. Planning one's teaching may incorporate these methods which
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have been prescribed for a particular lesson. Hence, the application of one maxim does not
mean to exclude other maxims, instead, other maxims may prove to be supportive to
maintain a maxim properly.

Regarding the maxim of planning, Woods (1996, as cited in Richards 1996, P. 288)
gives an example of how this maxim influences the teachers' decision making during a
lesson. A teacher was presenting lesson on definitions and had carefully planned outline for
the lesson. During the lesson a student volunteered an alternative interpretation of a
definition pattern she was presenting but the teacher down played the student's comments
to enable her to keep her plan. She comments that for this teacher the preplanned
curriculum was central in her thinking. Woods (1996, as cited in Richards, 1996, p.288)
comments "At various points in the course when there was a conflict between sticking with
her planned curricular activity and following another direction initiated by the students.
She made the decision to carry out the planned activity." Teachers plan objectives to be
achieved, language items, materials to be used, and evaluation procedures and so on. They
can plan their teaching daily, weekly, monthly, yearly or even in long-term form.

Thus, along with the maxim of planning, there comes the question of student-
initiated direction. The teachers following this maxim fear that when due emphasis is paid
for learner centeredness in our teaching, the pre-specified course contents may not be
accomplished on time, and our teaching can derail from its way. Majority of teachers plan
their teaching in some way or other though the way they plan their teaching can vary in a
great deal. In fact, maxim of planning does not imply to adopt teacher-centered classroom
activities. Broadly speaking, planning refers to the consideration of all areas of teaching
including the fulfillment of learners' needs and interests. Hence, a sound balance between
learner autonomy and the maxim of planning has to be maintained.

Methodology

This study attempts to explore teachers' perception and practice of teacher maxims
in general and the maxim of planning in particular. It has undergone teachers' personal
guiding principles in shaping their teaching and their personal endeavours to keep up with
required professional development which would ultimately aid addressing learner's
changing needs fulfilling institutional aspirations and instilling recent trends of teaching in
themselves. To accomplish the objectives of the study, ten secondary level English teachers
of Ilam district were selected randomly from both government-aided and private school.
Questionnaire and interview were the major tools for collecting the data from the selected
teachers. As felt required for more in-depth experience, personal contact concluded in short
informal interviews in non-obtrusive manner. In the interview, they were asked to reflect
upon how they deliver content in their class. The recorded version of the response was
consulted and compared with the outcomes of the written responses. The obtained data
were analyzed thematically and conclusions have been drawn. Moreover, secondary
sources of data like ELT journals, books on TPD and reflective thinking have also been
consulted for conceptual clarity.
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Result and discussion

Responses obtained from interview have been analyzed and compared with the
interview recordings. Responses from both tools have been summarized and presented
under the following sub-headings.

Teachers' Perception on Teachers' Maxims

In the interview, the teachers were asked to provide their view on teachers' maxims.
In response to the questions 'How do you perceive teachers' maxims in general?' teachers
answered nearly in the same way. They described teachers' maxims as the teachers' mental
images, thoughts and processes that teachers employ while they teach. Their next response
was that teachers' maxims are teachers' personal perspectives which serve as powerful
influences on how they teach because these are the ways in which teachers understand,
interpret and define their environment. The response given by T6, T7 and T10 was
remarkable one to be mentioned here. They said, "Teachers' maxims are the rational
principles which are based on teachers' personal belief system which guide their action,
provide understanding about what constitutes good teaching and are the sources of their
professional development”. From the above analysis and discussion, it can be concluded
that the teachers defined teachers' maxims as the personal guiding principles of teachers to
be the best professionals.

Teachers' Perception on Maxim of planning

All the teachers perceived the maxim of planning as one of the essential principles
to be possessed by the teacher. As the response of the question "How do you perceive
teachers' maxim of planning", the crux of all the responses is that planning is a significant
consideration in teacher development. It is considered as an unavoidable dimension of
effective classroom facilitation. Respondents also expressed the need of planning their
teaching to make it orderly, organized and effective. They opined with due emphasis that
planning is never optional for truly professional teachers. For them, it is a matter of
deciding exactly what one is going to teach and how. To conclude, maxim of planning
makes teacher psychologically strong and confident. It is a personal principle of
professional teachers to make decision on all aspects of classroom presentation.

Teachers' Perception on the Planned Teaching

As the next concern, whether teaching should be planned, the answers were entirely
positive. The following reasons have been set forth to support their view:

v ePlanning makes the lesson lively, interactive and orderly.

v ePlanning makes the teacher psychologically strong and confident to manage the
lesson.

v ePlanning helps to make the suitable selection of materials.
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v ePrior planning saves the teacher's time in the class. That means the teacher can
make efficient use of available class time.

v ePlanning immensly helps in assigning suitable tasks and activities to the learners.

v oThere lies another reason behind planning one's teaching. It is that maxim of
planning assists considerably to establish relationship between teachers' maxims
like maxim of involvement and maxim of planning, maxim of order and
encouragement, and so on.

v ePlanning proves to be significant for effective evaluation of students' achievement
as well as their own performance.

v ePlanning is also very necessary to provide corrective feedback on common
mistakes made by the learners.

v ePlanning one's teaching has one of the greatest values in overcoming challenges in
the teacher's teaching career.

v oFinally, to promote teachers' professional development, planning is necessary.

The above points state that teaching and planning go side by side on the part of a
professional teacher. There is no question against planned teaching. It is because one's
teaching should be planned properly if it is to be effective, efficient and rewarding. The
most important thing found in the point mentioned above is that maxim of planning helps
the teacher to promptly overcome challenges which occur at various stages of professional
development.

Teachers' Perception on Teacher's Plan vs. Students' Interests and Decision

This theme received mixed reactions on both sides of it. On one hand, students
should decide, initiate and actively conduct the lesson where teachers' role is to be just that
of facilitator and prompter.' On the other hand, teachers' plan occupies a crucial space.
Besides above-mentioned arguments, the following reasons were presented behind it:
Teachers' plan is always based on curriculum. So, contents of curriculum can be covered.
Teachers' plan makes the class systematic and orderly. Majority of teachers provided their
flexible views as it is too extreme to stick only on teachers' plan or students' interests. They
said that teachers' plan and students' interests and decision both are crucial because they
have their own benefits in a language class room. Hence, both teachers' plan and students'
interests should be considered properly though it is really painstaking for a teacher.

Students' Responsein Teaching

Teachers have varied and interesting views. Most of the class are liberal where
students are free to ask and answer in their teaching. However, there is a fear that if students'
responses were given undue emphasis, it would break the order and continuity of their
planned lesson and the lesson could not move smoothly. To sum up, the maxim of planning
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is followed in both ways: liberally and rigidly as per the content to be delivered, classroom
environment and level of the learners.

Teachers' Perception on Including Learners' Interests in Planned Teaching

Two ways have been so useful and complementary ways to be used by language
teachers to include learners' interests in a teaching that is planned. The first is to make the
plan flexible and the second is to study and include the learners' interests in the plan prior to
teaching.

Teachers' Perception on Teacher-Centred vs. Student-Centred Classrooms

Learner autonomy is much emphasized. The perception that teacher-centred
classrooms are tedious and mechanical supports this view. Students do not feel ownership
in learning and they become passive listeners. Respondents backed up learner-centred
classrooms with their view that these types of classes are joyful for learners for learning,
learners become out spoken and consequently meaningful learning takes place. “Student-
centred classes provide sound environment for learners to learn autonomously. Teachers'
burden can be reduced there and the knowledge is created rather than transferred", T2
remarked.

Teachers' Perception on Students' Interaction beyond Planned Subject
Matter

"'What do you do if your students are interested in interaction and will probably go
beyond subject matter?' was an interesting yet imposing question asked. So, response
received was interesting too. Teachers opt for learner-autonomy together with student-
centered class. However, they are not ready to go beyond their proposed plan. Beside slight
overtaking of the class, teachers seem to stick to their plan and let go of what comes on the
way of it.
The whole class revolves round the lesson plan of the teacher with limited flexibility.

Teachers' Perception on Maxim of Planning and Teacher Development

The blend of response is that maxim of planning, like other maxims, plays a vital
role in TPD. Maxims provide teachers with interpretative frames which helps teachers to
understand their own teaching, explore new things and be the best teacher that they
personally can be. Maxim of planning, in particular, would be a mighty source for TPD in
that it would suggest the teacher to make decision about how to make his teaching good and
systematic and, what thing should be included in a good teaching profession. It supports
teachers to reflect upon their past teaching experience in their present teaching. The maxim
of planning is directly related to teachers' decision making to enhance their
professionalism.
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Teachers' Perception on Considerations in Planning

Obviously, it is necessary to make various considerations while planning one's
teaching. Those considerations range from learners' socio-cultural background to
individual differences caused by their age factor. In sum, the following things were
considered by the teachers while planning their teaching:

v o Needs and interests of the learners.

v o Socio-ethnic background of learners.

v o Linguistic background and current proficiency level of learners.
v Available time frame.

v ¢ Innovations in ELT methodologies and language teaching field.
v o Physical features of the ELT institution.

v o Ageoflearners.

v o Learners'attitude towards English language learning.

v o Teachers' reflection of their own teaching.

The view expressed by T1 was very broad one. He said, "In fact, all aspects of one's
teaching including the goals on which our planning is based, should be given due
consideration". According to him, in essence, teaching is to be guided by the goals of
planning that include things mentioned above.

Teachers' Perception on Classroom Implication of Maxim of Planning

The way teachers execute their instructional plan in the classroom varies
personally. Thorough implication is the impetus to be put in the core. During its implication
possibility, practicality and particularity as proposed by post-method pedagogy are to be
focused. It is challenging but rewarding for bringing about innovation in one's teaching.
Recent trends of creative and critical thinking are supposed to be integrated in planning.
Making is orderly yet flexible and practical is the dire need of the day. It integrated both
teacher's aim and learners' need and interests. However, majority of teachers still lack
proper implementation of planned teaching. Taking it as an extra burden beside preparation
of subject matter, the pace of increment of teachers planning their teaching in advance is
still lagging.

Teachers' Perception on Relationship of Maxim of Planning with other
Maxims

The findings suggest that successful teaching lies there where the teachers follow
more than one maxim simultaneously in a balanced way. Teachers can plan their teaching in
such a way that students can have motivating tasks to take part. Students can be empowered
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to accomplish those tasks and that lead learners to accurate language learning. Such
planned task can follow planned methodology that saves the teacher's time and meets the
prescribed objectives. At the same time students can be made to follow the instructions
from the teachers sincerely. Maxim of planning can cover and also integrate all other
maxims. We can plan in a flexible way to address learners' interests making optimum use of
audio-visual tasks. From these tasks, students can be encouraged, involved and empowered
to learn. At the same time students can learn accurately through these tasks. Those tasks
help teachers to make efficient use of class time and also to follow the prescribed method.
Hence, flexible and effective planning supported with audio-visual tasks or materials helps
to maintain a sound balance among all the teachers' maxims.

Conclusion

Multiple maxims are applied by teachers at the same time balancing them to meet
their pedagogical targets. Theses maxims are the teachers' inner forces and frames which
they use to perceive, define and develop their career. They provide them with
interpretations on all aspects of teaching though. These maxims are not imposed upon
teachers rather they have built them over time with their constructs, intuition, practice and
experience. The use of various maxims depends upon the teachers' own reflection of their
previous teaching. They are crucial inner inputs for them to grow professionally over time.

Teachers have accepted the maxim of planning as a crucial tool of their continuous
professional development. It remains in the centre of all other maxims to co-ordinate and
combine them as required. They have been able to establish the relationship among various
maxims by planning their teaching effectively. There appears a crucial question among
teachers whether to stick on their plan or to incorporate learner autonomy and various
responses beyond the plan. In such cases, is concluded that learners' varied responses in the
classrooms are to be accepted in the frame of the teacher's planned lesson. The effective use
of maxim planning depends upon how flexible it is to combine both the teacher's
pedagogical aims and learners' creative learning. While using this maxim, the role of the
teacher ranges from an authority to a prompter or a facilitator being based on the approach
and methodology adopted by him/her. Hence, ELT practitioners use this maxim on one way
or the other. On the other hand, the execution of planned instruction is still questionable in
the context of schools of Nepal. Teachers' hesitation to reveal real classroom performance
together with their plan signals the doubt in its use. In this case, teachers' delivery in the
class is still traditional in many cases which needs instant correction. This dreadful gap
between clearly positive attitude towards the maxim of planning and its effective and
sincere use in the class needs to be eliminated. Teachers' inner perspectives are to be
provided with due weightage and space in TPD programmes. Thus, these programmes will
be bottom-up in nature. Recent trends of teaching practice like post-method pedagogy and
critical thinking should go side by side with this maxim.
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Impact of Financial Distress on Financial Sustainability of Nepalese Commercial
Banks

Muna Dhakal
Karfok Multiple Campus, Ilam
Abstract

This study examines the impact of financial distress on financial sustainability of Nepalese
commercial banks. Return on assets, return on equity and bank stability are the dependent
variables. The selected independent variables are liquidity ratio, non-performing loan
ratio, capital adequacy ratio, efficiency, gross domestic product and inflation. This study is
based on secondary data of 27 commercial banks with 216 observations for the period from
2011/12 to 2018/19. The data were collected from the Banking and Financial Statistics,
Quarterly Economic Bulletin published by Nepal Rastra Bank and annual reports of the
selected commercial banks. The regression models are estimated to test the impact of
financial distress on financial sustainability of Nepalese commercial banks. The study
showed that gross domestic product has a positive impact on return on assets. It indicates
that increase in gross domestic product leads to increase in return on assets. The study also
showed that capital adequacy ratio has a positive impact on return on assets. It reveals that
higher the capital adequacy ratio, higher would be the return on assets. Likewise, inflation
rate has a negative impact on return on assets. It indicates that higher the inflation rate,
lower would be the return on assets. However, efficiency ratio has a negative impact on
return on assets. It reveals that increase in cost to income ratio leads to decrease in return on
assets. Likewise, non-performing loan has a negative impact on return on assets. It means
that increase in non-performing loans leads to decrease in return on assets. In contrast,
efficiency ratio has a negative impact on return on equity and bank stability. It reveals that
increase in cost to income ratio leads to decrease in return on equity and bank stability.
Moreover, liquidity ratio has a negative impact on return on equity. It means that higher the
liquidity ratio, lower would be the return of equity. Likewise, non-performing loan has a
negative impact on return on equity and bank stability. It means that increase in non-
performing loans leads to decrease in return on equity and bank stability. Moreover, gross
domestic product has a positive impact on return on equity and bank stability. It indicates
that increase in gross domestic product leads to increase in return on equity and bank
stability.

Keywords: Return, equity, bank stability, liquidity ratio, capital adequacy ratio,
non-performing loan, efficiency, inflation.

Introduction

The financial soundness of a country depends on a robust financial system that
comprises a set of financial institutions, efficient financial markets and customer centric
financial services. The nature and extent of financial crisis in the financial system depend on
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understanding the impact and likelihood of systemic risk (Allen ef al., 2010). Strong
financial institutions are critical for increased investment, economic growth, employment
and poverty alleviation. The key component in a financial system is banks which work as
intermediate between funds provider and those in need of funds contributing to economic
growth. Banks play a significant role in the implementation of a country monetary policy.
Thus, profitable banks will ensure the continuity of economic growth as well as the stability
of the financial system. Therefore, the banking sector financial services play a vital role in
the economic growth and development of a country (Kenourgios & Samitas, 2009).

When an institution is plagued by financial, managerial and operational
malfunctions, it is said to be in financial distress (Meher & Getaneh, 2019). The financial
institutions are engulfed in financial distress when these are involved in unethical business
practices, facing shortage of adequate capital and meager deposit base. Thus, low financial
distress is an indication of better financial performance of the banks. Hill ez a/. (2012) noted
that the financial performance of a bank is influenced by variables of financial distress such
as liquidity, size and leverage, etc. Khalid (2017) has divided the variables of financial
distress into firm's specific and external factors of a country. Meher and Getaneh (2019)
considered return of assets and bank failure as the indicators of short-term financial
position while the financial stability index and solvency risk to assess the long-term
financial position. Financial sustainability of banks has a critical implication for economic
well-being of any nation. It is generally considered to be the reflector of financial and
economic conditions of a country other than its intermediation role in an economy (Ongore
& Kusa, 2013). Al-Shawabkeh and Kanungo (2017) posited that sustainability of a banking
system could be improved by reassessing credit risks and improved decision making by the
managers.

Mathuva (2009) examined the relationship between capital adequacy, cost income
ratio and the profitability of Kenyan commercial banks. The study concluded that the cost-
income ratio is negative and strongly significant with profitability measures, indicating that
more efficient banks generate higher profits. Rupeika-Apoga ef al. (2018) examined the
bank stability of Nordic and non-Nordic banks in Latvia. The study found that efficiency
ratio has a significant negative impact on bank stability. Further, Petria et al. (2015)
assessed the determinants of banks' profitability of EU 27 banking systems. The study
reported that cost to income ratio has a negative and significant impact on ROA and ROE.
Izhar and Mehmat (2007) investigated the determinants of profitability of Islamic banks in
Indonesia. The study reported that inflation has a positive significant impact on profitability
of Indonesian Islamic banks. Tan and Floros (2012) examined the effect of GDP growth on
bank profitability in China. The study concluded that cost efficiency is positively related to
bank profitability. In addition, the study also found that there is a negative relationship
between GDP growth and bank profitability. Similarly, Kiganda (2014) reported that
macroeconomic factors (real GDP, inflation and exchange rate) have positive effect on
bank profitability. Chioma et al. (2015) revealed that there is positive relationship between
inflation, banks performance and the investment decision of commercial banks operating
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in Nigeria. Further, Ishfaq and Khan (2015) investigated the impact of internal and external
factor and macroeconomic variables on profitability on commercial banks of Pakistan. The
study found that liquidity ratio, non-performing loan ratio, capital adequacy ratio, cost-to-
income ratio, GDP and inflation have significant impact on the bank profitability.

Alshatti (2015) revealed that there is a positive effect of the liquidity management
on the profitability of Jordanian commercial banks. The study also found that the increase
in quick ratio and investment ratio leads to increase in bank profitability. Likewise, Lartey
et al. (2013) reported a weak positive relationship between profitability and liquidity.
Ghenimi ez al. (2017) reported that credit risk has a significant and negative impact on bank
stability. Furthermore, My (2020) found that credit risk measured by non-performing loan
has a negative relationship with bank stability of Vietnam commercial banks. Torbira and
Zaagha (2016) found that capital adequacy ratio for banks is one of the most important
indicators of the financial solvency of the financial sector. It is considered as a safety valve
to protect the depositors to promote stability and efficiency in the banking system and
financial institutions. Similarly, Ezike and Oke (2013) concluded that capital adequacy
measured by shareholders fund exerts positive influence on banks' return on assets,
earnings per share, loans and advances and credit risk.

Abuzar (2013) found that cost, liquidity, and size of the bank have positive and
significant impact on bank profitability. However, external macroeconomic factors are
classified as redundant and have no significant impact on bank profitability. Moreover,
Zeitun (2012) found that cost to income ratio has a negative and significant impact on
Islamic and conventional banks performance. Further, the study reported that GDP is
positively correlated to bank's profitability, while inflation is negatively correlated to
bank's profitability. Moreover, Ranga (2012) analyzed the impact of minimum capital
requirements on commercial banks performance in Zimbabwe. The study revealed a
significant positive relationship between commercial banks capitalization and its
performance. Cihak and Hesse (2010) employed Z-score as a stability indicator for 77
Islamic banks across the world over the period 1993-2004. The study found that efficiency
ratio has a negative and significant correlation with bank stability. Moreover, larger-sized
banks were found to be more stable and less risky.

In the context of Nepal, Gnawali (2018) found that there is a negative impact of
non-performing loan on return on assets and return on equity in context of Nepalese
government banks. Similarly, there is a negative relationship of non-performing loan with
return on equity (ROE). Likewise, Bhattarai (2019) reported that there is a negative
relationship of NPL with efficiency and stability of banks. Furthermore, Poudel (2018)
stated that solvency ratio, interest spread rate, and inflation have insignificant negative
impact on profitability. However, capital adequacy ratio, total assets, and GDP growth have
the significant positive impact on profitability of commercial banks in Nepal. Sherpa et al.
(2019) concluded that there is a positive relationship between bank size and bank stability.
However, inflation has a negative relationship with bank stability. Koju ef al. (2018)
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showed that NPL has a significant positive relationship with the export to import ratio,
inefficiency, and assets size. Similarly, the study also showed a negative relationship of
NPL with the GDP growth rate, capital adequacy, and inflation rate.

Bhatta et al. (2019) analyzed the impact of deposit rate, lending rate, assets quality
and liquidity on the financial performance of Nepalese commercial banks. The study
showed that firm size is positively related to performance of commercial banks. Moreover,
liquidity, GDP and inflation are negatively related to financial performance of Nepalese
commercial banks. Further, Bajagai er al. (2019) examined the effect of credit risk,
liquidity risk and market risk on profitability of Nepalese commercial banks from 2011 to
2017. The study concluded that there is a negative relationship of non-performing loan and
capital adequacy ratio with return on equity. However, firm size has a positive relationship
with return on equity. Mainali ef al. (2020) analyzed the impact of economic openness and
inflation on the profitability of Nepalese commercial banks during the period of 2012 to
2018. The study found that bank size has a positive impact on return on assets. Similarly,
the study reported that inflation has a negative impact on return on assets.

The above discussion shows that empirical evidences vary greatly across the
studies on the impact of financial distress on the financial sustainability of commercial
banks. Though there are above mentioned empirical evidences in the context of other
countries and in Nepal, no such findings using more recent data exist in the context of
Nepal. Therefore, in order to support one view or the other, this study has been conducted.
The major purpose of the study is to examine the impact of financial distress on financial
sustainability of Nepalese commercial banks. More specifically, it examines the
relationship of liquidity ratio, non-performing loan ratio, capital adequacy ratio, cost-to-
income ratio, GDP and inflation with return on assets, return on equity and bank stability of
Nepalese commercial banks.

Methodology

The study is based on the secondary data which were gathered from 27 Nepalese
commercial banks from 2011/12 to 2018/19, leading to a total of 216 observations. The
main sources of data include Banking and Financial Statistics, Quarterly Economic
Bulletin published by Nepal Rastra Bank and annual reports of the selected commercial
banks. Table 1 shows the list of commercial banks selected for the study along with the
study period and number of observations.
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Table 1: List of commercial banks selected for the study along with study period
and number of observations

S. N. | Name of the banks Study period Observations
1 Agricultural Development Bank Limited 2011/12-2018/19 | 8
2 Bank of Kathmandu Limited 2011/12-2018/19 | 8
3 Century Commercial Bank Limited 2011/12-2018/19 | 8
4 Citizens Bank International Limit ed 2011/12-2018/19 | 8
5 Civil Bank Limited 2011/12-2018/19 | 8
6 Everest Bank Limited 2011/12-2018/19 | 8
7 Global IME Bank Limited 2011/12-2018/19 | 8
8 Himalayan Bank Limited 2011/12-2018/19 | 8
9 Kumari Bank Limited 2011/12-2018/19 | 8
10 Laxmi Bank Limited 2011/12-2018/19 | 8
11 Machhapuchchhre Bank Limited 2011/12-2018/19 | 8
12 Mega Bank Nepal Limited 2011/12-2018/19 | 8
13 Nabil Bank Limited 2011/12-2018/19 | 8
14 Nepal Bangladesh Bank Limited 2011/12-2018/19 | 8
15 Nepal Bank Limited 2011/12-2018/19 | 8
16 Nepal Credit and Commerce Bank Limited | 2011/12-2018/19 | 8
17 Nepal Investment Bank Limited 2011/12-2018/19 | 8
18 Nepal SBI Bank Limited 2011/12-2018/19 | 8
19 NIC Asia Bank Limited 2011/12-2018/19 | 8
20 NMB Bank Limited 2011/12-2018/19 | 8
21 Prabhu Bank Limited 2011/12-2018/19 | 8
22 Prime Commercial Bank Limited 2011/12-2018/19 | 8
23 Rastriya Banijya Bank Limited 2011/12-2018/19 | 8
24 Sanima Bank Limited 2011/12-2018/19 | 8
25 Siddhartha Bank Limited 2011/12-2018/19 | 8
26 Standard Chartered Bank Nepal Limited 2011/12-2018/19 | 8
27 Sunrise Bank Limited 2011/12-2018/19 | 8
2

Total number of observations

The Model

The model used in this study assumes that financial sustainability depends upon
financial distress. The dependent variables selected for the study are return on assets, return
on equity and bank stability. The selected independent variables are liquidity ratio, non-
performing loan ratio, capital adequacy ratio, cost-to-income ratio, GDP and inflation.

Therefore, the model used in this study takes the following form:
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Where,

ROA = Return on assets is measured by the ratio of net income to total assets, in
percentage.

ROE = Return on equity is measured by the ratio of net income to total equity, in
percentage.

Z STAB=Bank stability is measured by Z-score, in percentage.

LR = Liquidity ratio is measured by the ratio of total loans to total deposits, in
percentage.

NPL = Non-performing loan ratio is measured by the ratio of non-performing loan
to total loans, in percentage.

CAR = Capital adequacy ratio is measured by the ratio of Tier I capital + Tier II
capital to total risk weighted assets, in percentage.

EFF = Efficiency is measured by the ratio of cost to income ratio, in percentage.
GDP = Gross domestic product is measured by nominal GDP, Rs in millions.
INF = Inflation is measured by change in consumer price index, in percentage.

The following section describes the independent variables used in this study along
with hypothesis formulation.

Liquidity Ratio

Sahut and Mili (2011) defined liquidity as the ability of banks to pay short-term
obligations. Rostami (2015) reported a negative impact of liquidity ratio on financial
performance. Makkar and Hardeep (2018) found that liquid assets to total assets ratio is
negatively related to the profitability of the banks as the banks holding large amount of cash
and cash equivalent left with less amount of money for long term investment. In addition,
Demirguc-Kunt and Huizinga (2001) found a significant negative relationship between
liquidity and profitability. This finding is consistent with the findings of Molyneux and
Thornton (1992). Ali and Puah (2018) found that liquidity risk and financial crisis has a
negative impact on bank stability. Likewise, Adusei (2015) reported that there is a positive
impact of liquidity risk on bank stability. Based on it, this study develops the following
hypothesis:

H,: There is anegative relationship of liquidity ratio with financial sustainability.
Non-performing Loan Ratio

Non-performing loans are loans that are outstanding in both principal and interest
for a long time contrary to the terms and conditions contained in the loan contract (Afza and
Nazir, 2009). Teshome et al. (2018) found that NPL has a significant negative impact on
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bank performance and liquidity. Bawaneh and Dahiyat (2019) reported an insignificant
negative impact of asset quality on the financial performance of commercial banks.
Likewise, Makkar and Hardeep (2018) found that non-performing loan has a negative
impact on ROA. Alhadab and Alsahawneh (2016) reported that that loan loss provision and
non-performing loan have a negative impact on the profitability of Jordanian commercial
banks. Furthermore, Koskei (2020) reported that non-performing loans have a negative and
statistically significant relationship with banks financial stability measured by Z-score.
Based on it, this study develops the following hypothesis:

H,: There is a negative relationship of non-performing loan ratio with financial
sustainability.

Capital Adequacy Ratio

Onaolapo and Olufemi (2012) reported that there is a positive and significant
relationship between capital adequacy ratio and return on assets. According to Nelson
(2020), capital adequacy ratio has a positive impact on return on assets. Olatayo et al.
(2019) found that there exists a strong positive relationship between capital adequacy ratio
and return on assets of Deposit Money Banks (DMB) in Nigeria. Furthermore, Salami
(2018) revealed that core capital ratio has positive impact on bank's Z-score. Akinleye and
Fajuyagbe (2019) examined the effect of capital adequacy on the financial performance of
banks in Nigeria. The study concluded that there is a positive relationship between capital
adequacy ratio and financial performance. Based on it, this study develops the following
hypothesis:

H,: There is a positive relationship of capital adequacy ratio with financial
sustainability.

Efficiency

Operational risk exposures threaten the financial stability and performance of
banking sector. Rupeika-Apoga et al. (2018) found that efficiency ratio has a significant
negative impact on banks' stability. Further, Petria ez al. (2015) reported that cost to income
ratio has a negative and significant impact on ROA and ROE. Salami (2018) found that
there is negative relationship between operational inefficiency and profitability of banks.
Muriithi and Muigai (2017) reported that there is a negative association between cost to
income ratio and profitability and stability of banks. Cost to income ratio has negative and
significant impact on ROA and ROE (Dietrich and Wanzenried, 2011; Knezevic and
Dobromirov, 2016; Trujillo-Ponce, 2013). Antwi (2019) also found that cost to income
ratio has a negative significant relationship with ROA and ROE. Based on it, this study
develops the following hypothesis:

H,: There is anegative relationship of efficiency with financial sustainability.
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Gross Domestic Product

Rupeika-Apoga et al. (2018) found that GDP growth has a significant positive
impact on bank's stability. Similarly, Hamza and Khan (2014) found that there is a positive
and significant relationship between GDP and profitability of banks. Simiyu and Ngile
(2015) found that real GDP growth rate has a positive but insignificant effect on the ROA in
the context of Nairobi. Moreover, Masood and Ashraf (2012) showed that real GDP has a
positive effect on ROE. Further, Kosmidou ez al. (2006) concluded that there is a positive
relationship between GDP growth and stability of banks. Based on it, this study develops
the following hypothesis:

H;: There is a positive relationship of GDP with financial sustainability.
Inflation

Boyd et al. (2001) showed that there is a significant and negative relationship
between inflation and performance of banking sector. According to Barro (1995), there is a
negative association of inflation with economic growth and banks profitability. In addition,
Huybens and Smith (1999) argued that an increase in the rate of inflation have negative
consequences on banking financial sector performance through credit market frictions.
Similarly, Chioma et al. (2015) found there is a negative and insignificant relationship
between inflation and bank profitability. Bhatta ez al. (2019) analyzed the impact of deposit
rate, lending rate, assets quality and liquidity on the financial performance of Nepalese
commercial banks. The study showed that liquidity, GDP and inflation are negatively
related to financial performance of Nepalese commercial banks. Based on it, this study
develops the following hypothesis:

H,: There is a positive relationship of inflation with financial sustainability.
Results and Discussion
Descriptive Statistics

Table 2 presents the descriptive statistics of the selected dependent and independent
variables during the period 2011/12to 2018/19.

Table 2: Descriptive Statistics

This table shows the descriptive statistics of dependent and independent variables of 27
Nepalese commercial banks for the study period from 2011/12 to 2018/19. The dependent
variables are ROA (Return on assets is measured by the ratio of net income to total assets, in
percentage), ROE (Return on equity is measured by the ratio of net income to total equity,
in percentage) and Z STAB (Bank stability is measured by Z-score, in percentage). The
independent variables are LR (Liquidity ratio is measured by the ratio of total loans to total
deposits, in percentage), NPL (Non-performing loan ratio is measured by the ratio of non-
performing loan to total loans, in percentage), CAR (Capital adequacy ratio is measured by
the ratio of Tier I capital + Tier II capital to total risk weighted assets, in percentage), EFF
(Efficiency is measured by the ratio of cost to income ratio, in percentage), GDP (Gross
domestic product is measured by nominal GDP, Rs in millions) and INF (Inflation is
measured by change in consumer price index, in percentage).
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Variables Minimum Maximum Mean Std. Deviation
ROA -343 4.01 1.56 0.80
ROE -55.94 55.31 15.11 8.75
7, STAB -5.79 72.75 15.57 6.26
LR 46.08 105.72 80.06 10.64
NPL 0.00 24.29 1.99 2.35
CAR -18.73 41.82 12.87 4.28
EFF 15.01 100.78 43.17 13.97
GDP 152734 4 3464319 2342506.75 667877.77
INF 420 9.90 7.21 2.30

Source: SPSS output
Correlation Analysis

Having indicated the descriptive statistics, Pearson's correlation coefficients are
computed and the results are presented in Table 3.

Table 3: Pearson's Correlation Coefficients Matrix

This table shows the bivariate Pearson's correlation coefficients of dependent and
independent variables of 27 Nepalese commercial banks for the study period of 2011/12 to
2018/19. The dependent variables are ROA (Return on assets is measured by the ratio of
netincome to total assets, in percentage), ROE (Return on equity is measured by the ratio of
net income to total equity, in percentage) and Z STAB (Bank stability is measured by Z-
score, in percentage). The independent variables are LR (Liquidity ratio is measured by the
ratio of total loans to total deposits, in percentage), NPL (Non-performing loan ratio is
measured by the ratio of non-performing loan to total loans, in percentage), CAR (Capital
adequacy ratio is measured by the ratio of Tier I capital + Tier II capital to total risk
weighted assets, in percentage), EFF (Efficiency is measured by the ratio of cost to income
ratio, in percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in
millions) and INF (Inflation is measured by change in consumer price index, in
percentage).

Variables ROA ROE Z STAB LR NPL CAR EFF GDP INF
ROA 1

ROE 0.705" 1

Z STAB 0.363" 0.013 1

LR 0.011 -0.209™ 0.479™ 1

NPL 03387 03717 -0.2247 02397 1

CAR 0.050 0.112 0.548™ 04677 03127 1

EFF -0.105 -0.112 02177 -0.174" 0.424™ -0.238" 1

GDP 0.195™ 0.004 03317 0.554 -0.174 0.205 -0.053 1

INF -0.1457 0.067 -0.3037 -0.466™ 0.1547 02277 -0.028 | -0.8087 1

Note: The asterisk signs (") and () indicate that the results are significant at one percent
and five percent levels respectively
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Table 3 shows that gross domestic product is positively correlated to return on
assets. It indicates that increase in gross domestic product leads to increase in return on
assets. The study also shows that capital adequacy ratio is positively correlated to return on
assets. [t reveals that higher the capital adequacy ratio, higher would be the return on assets.
Likewise, inflation rate is negatively correlated to return on assets. It indicates that higher
the inflation rate, lower would be the return on assets. However, efficiency ratio has a
negative relationship with return on assets. It reveals that increase in cost to income ratio
leads to decrease in return on assets. In contrast, liquidity ratio is positively correlated to
return on assets. [t means that higher the liquidity ratio, higher would be the return of assets.
Likewise, there is a negative relationship between non-performing loan and return on
assets. [t means that increase in non-performing loans leads to decrease in return on assets.

Similarly, capital adequacy ratio is negatively correlated to return on equity. It
reveals that higher the capital adequacy ratio, lower would be the return on equity.
However, efficiency ratio has a negative relationship with return on equity. It reveals that
increase in cost to income ratio leads to decrease in return on equity. In contrast, liquidity
ratio is negatively correlated to return on equity. It means that higher the liquidity ratio,
lower would be the return of equity. Likewise, there is a negative relationship between non-
performing loan and return on equity. It means that increase in non-performing loans leads
to decrease in return on equity. Moreover, gross domestic product is positively correlated to
return on equity. It indicates that increase in gross domestic product leads to increase in
return on equity.

Likewise, the result also shows that gross domestic product is positively correlated
to bank stability. It indicates that increase in gross domestic product leads to increase in
bank stability. The study also shows that capital adequacy ratio is positively correlated to
bank stability. It reveals that higher the capital adequacy ratio, higher would be the bank
stability. Likewise, inflation rate is negatively correlated to bank stability. It indicates that
higher the inflation rate, lower would be the bank stability. However, efficiency ratio has a
negative relationship with bank stability. It reveals that increase in cost to income ratio
leads to decrease in bank stability. In contrast, liquidity ratio is positively correlated to bank
stability. It means that higher the liquidity ratio, higher would be the bank stability.
Likewise, there is a negative relationship between non-performing loan and bank stability.
It means that increase in non-performing loans leads to decrease in bank stability.

Regression Analysis

Having indicated the Pearson's correlation coefficients, the regression analysis has
been carried out and results are presented in Table 4. More specifically, it shows the
regression results of liquidity ratio, non-performing loan ratio, capital adequacy ratio,
efficiency, GDP and inflation on return on assets of Nepalese commercial banks.
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Table 4: Estimated regression results of liquidity ratio, non-performing loan
ratio, capital adequacy ratio, efficiency, GDP and inflation on return on assets

This result is based on panel data of 27 commercial banks with 216 observations for the
study period from 2011/12 to 2018/19 by using linear regression model. The model is
ROA, = B, + B, LR, + B,NPL, + B, CAR, + B, EFF, + B,GDP, + B, INF, + e, where the
dependent variable is ROA (Return on assets is measured by the ratio of net income to total
assets, in percentage). The independent variables are LR (Liquidity ratio is measured by the
ratio of total loans to total deposits, in percentage), NPL (Non-performing loan ratio is
measured by the ratio of non-performing loan to total loans, in percentage), CAR (Capital
adequacy ratio is measured by the ratio of Tier I capital + Tier II capital to total risk
weighted assets, in percentage), EFF (Efficiency is measured by the ratio of cost to income
ratio, in percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in
millions) and INF (Inflation is measured by change in consumer price index, in
percentage).

Model Intercept Regression coefficients of Adj. SEE | F-value
LR NPL CAR EFF GDP INF R _bar?
1 1.498 0.001 0.005 0.806 0.026
(3.445)** (0.161)
2 1.799 -0.116 0.110 | 0.759 27218
(26.332)** (5.217)**
3 1.435 0.010 0.003 0.805 0.532
(7.546)** (0.729)
4 1.848 -0.007 0.002 | 0.801 2.356
(9.677)** (1.535)
5 -5.751 0.593 0.083 0.791 8.313
(2.265)* (2.883)**
6 1.931 -0.051 0.017 | 0.797 4.563
(10.803)** (2.136)*
7 2.275 0.006 -0.122 0.111 0.758 14.24
(5.238)** (L.11) (5.334)**
8 2.297 0.005 -0.125 0.008 0.108 | 0.759 9.556
(5.256)** (0.839) (5.296)** (0.533)
9 2.188 0.005 -0.132 0.008 -0.003 0.106 | 0.761 7.274
(4.715)** (0.853) (5.104)** (0.554) (0.704)
10 1.688 -0.122 -0.003 0.108 | 0.459 13.783
(9.182)** (4.994)** (0.649)
11 1.731 0.008 -0.006 0.003 0.803 1.346
(6.252)** (0.585) (1.468)
12 -6.875 0.678 -0.012 0.029 | 0.792 4.183
(1.509) (1.935) (0.298)
13 -7.404 0.015 -0.125 0.003 -0.002 0.835 -0.014 0.139 | 0.746 6.726
(1.655)* (2.38)* (4.878)** (0.236) (0.523) (2.362)* (0.367)

Notes:
i. Figuresinparenthesis are t-values.

ii. The asterisksigns (**) and (*) indicate that the results are significant at one percent
andfive percent level respectively.

iii. Return on assets is the dependent variable.

Table 4 shows that the beta coefficients for efficiency ratio are negative with return
on assets. It indicates that efficiency ratio has a negative impact on return on assets. This
finding is similar to the findings of Petria ef al. (2015). Similarly, the beta coefficients for
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inflation are negative with return on assets. It indicates that inflation has a negative impact
on return on assets. This finding is consistent with the findings of Chioma ez al. (2015).
Moreover, the beta coefficients for capital adequacy ratio are positive with return on assets.
Itindicates that capital adequacy ratio has a positive impact on return on assets. This finding
is consistent with the findings of Akinleye and Fajuyagbe (2019). Likewise, the beta
coefficients for non-performing loans are negative with return on assets. It indicates that
non-performing loans has a negative impact on return on assets. This finding is similar to
the findings of Koskei (2020).

The estimated regression results of liquidity ratio, non-performing loan ratio,
capital adequacy ratio, efficiency, GDP and inflation on return on equity of Nepalese
commercial banks are presented in Table 5.

Table S: Estimated Regression Results of Liquidity Ratio, Non-performing
Loan Ratio, Capital Adequacy Ratio, Efficiency, GDP and Inflation on
Return on Equity

This result is based on panel data of 27 commercial banks with 216 observations for
the study period from 2011/12 to 2018/19 by using linear regression model. The model is
ROE,=8,+p,LR,+B,NPL +B,CAR, +B,EFF, + B;GDP,+ B,INF, + e, where the dependent
variable is ROE (Return on equity is measured by the ratio of net income to total equity, in
percentage). The independent variables are LR (Liquidity ratio is measured by the ratio of
total loans to total deposits, in percentage), NPL (Non-performing loan ratio is measured by
the ratio of non-performing loan to total loans, in percentage), CAR (Capital adequacy ratio
is measured by the ratio of Tier I capital + Tier II capital to total risk weighted assets, in
percentage), EFF (Efficiency is measured by the ratio of cost to income ratio, in
percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in millions)
and INF (Inflation is measured by change in consumer price index, in percentage).

Regression coefficients of Adj. SEE F-
Model Intercept LR NPL CAR EFF GDP INF R_bar value
1 28.877 -0.172 0.089 | 8.578 9.774
(6.505)** (3.126)**
2 17.864 -1.387 0.134 | 8.186 33.667
(24.239)** (5.802)**
3 18.071 -0.229 0.008 8.716 2.733
(9.604)** (1.653)
4 18.160 -0.070 0.008 8.716 2.743
(9.412)** (1.656)
5 13.469 0.134 0.005 8.771 0.003
(0.483) (0.059)
6 13.287 0.254 0.004 | 8.752 0.965
(6.788)** (0.982)
7 40.372 -0.273 -1.673 0.227 | 7.732 32.115
(9.118)** (5.147** (7.196)**
8 41.391 -0.224 -1.811 -0.358 0.244 | 7.645 23.810
(9.409)** (3.980)** (7.64)** (2.398)*
9 40.325 -0.225 -1.885 -0.361 -0.031 0.242 | 7.655 17.930
(8.632)** (3.989)** (7.226)** (2.414)* (0.685)
10 22.983 -0.301 -0.092 0.024 | 8.645 3.652
(7.742)** (2.125)* (2.128)*
11 17.126 -1.432 -0.019 0.130 | 8.202 16.847
(8.63)** (5.415)** (0.400)
12 -58.931 5.557 0.768 0.005 8.729 1.540
(1.185) (1.453) (1.754)
13 -69.402 -0.286 -1.861 -0.308 -0.036 8.831 0.662 0.257 | 7.581 13.204
(1.527) (4.375)** (7.160)* (2.056)* (0.796) (2.458)* (1.697)




Research Journal of KMC, Vol. 1, No. 1, Dec 2024
Notes:

i. Figuresinparenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent
andfive percent level respectively.

iii. Return on equity is the dependent variable.

Table 5 shows that the beta coefficients for liquidity ratio are negative with return on
equity. It indicates that efficiency ratio has a negative impact on return on equity. This
finding is similar to the findings of Molyneux and Thornton (1992). Similarly, the beta
coefficients for non-performing loans are negative with return on equity. It indicates that
non-performing loans has a negative impact on return on equity. This finding is consistent
with the findings of Bawaneh and Dahiyat (2019). Moreover, the beta coefficients for
capital adequacy ratio are positive with return on equity. It indicates that capital adequacy
ratio has a positive impact on return on equity. This finding is consistent with the findings of
Olatayo et al. (2019). Likewise, the beta coefficients for gross domestic product are
positive with return on equity. It indicates that gross domestic product has a positive impact
on return on equity. This finding is similar to the findings of Rupeika-Apoga et al. (2018).

The estimated regression results of liquidity ratio, non-performing loan ratio,
capital adequacy ratio, efficiency, GDP and inflation on the stability of Nepalese
commercial banks have been presented in Table 6.

Table 6: Estimated Regression Results of Liquidity Ratio, Non-Performing Loan
Ratio, Capital Adequacy Ratio, Efficiency, GDP and Inflation on Bank Stability

This result is based on panel data of 27 commercial banks with 216 observations for
the study period from 2011/12 to 2018/19 by using linear regression model. The model is
Z_STAB, =, + B,LR, + B,NPL, + B, CAR, + B, EFF, + B,GDP, + 3,INF, + e, where the
dependent variable is Z STAB (Bank stability is measured by Z-score, in percentage). The
independent variables are LR (Liquidity ratio is measured by the ratio of total loans to total
deposits, in percentage), NPL (Non-performing loan ratio is measured by the ratio of non-
performing loan to total loans, in percentage), CAR (Capital adequacy ratio is measured by
the ratio of Tier I capital + Tier II capital to total risk weighted assets, in percentage), EFF
(Efficiency is measured by the ratio of cost to income ratio, in percentage), GDP (Gross
domestic product is measured by nominal GDP, Rs in millions) and INF (Inflation is
measured by change in consumer price index, in percentage).
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Regression coefficients of Adj. SEE F-
Model Intercept LR NPL CAR EFF GDP INF R_bar? value
1 -6.961 0.281 0.225 | 5.509 | 63.550
(2.441)* | (7.972)**
2 16.929 -0.573 0.046 | 5.873 | 11.149
(32.015)** (3.339)**
3 5279 0.800 0.297 | 5249 | 91.725
(4.652)** (9.577)**
4 19.768 -0.097 0.043 | 6.125 | 10.584
(14.581)** (3.253)**
5 -81.121 7.843 0.106 | 5.920 | 26.359
(4.306)** (5.134)**
6 21.505 -0.823 0.088 | 5978 | 21.705
(16.083)** (4.659)**
7 -2.451 0.235 -0.326 0.196 | 5391 | 26.815
0.794) | (6.356)** (2.012)*
8 -4.017 0.160 -0.115 0.551 0.297 | 5.040 | 30.869
(1.385) | (4.306)** (0.735) | (5.590)**
9 7461 0.768 -0.041 0.301 | 5232 | 47.402
(4.153)** (8.961)** (1.567)
10 -36.449 -0.094 4.781 -0.396 0.145 | 5788 | 13.154
(1.090) (3.310)** (1.870) (1.355)
11 -3.270 0.160 -0.063 0.553 -0.022 0.296 | 5.046 | 23.232
(1.062) | (4.316)** (0.365) | (5.603)** (0.729)
12 -54.739 5.866 -0.280 0.105 | 5.922 | 13.617
(1.622) (2.261)* (0.942)
13 -26.839 0.116 -0.026 0.565 -0.028 2267 -0.114 0.302 | 5.022 | 16.301
(0.891) | (2.691)** (0.151) | (5.690)** (0.935) (0.952) (0.442)

Notes:
i. Figuresinparenthesis are t-values.

ii. The asterisksigns (**) and (*) indicate that the results are significant at one percent and five percent
level respectively.

iii. Bankstability is the dependent variable.

Table 6 shows that the beta coefficients for efficiency ratio are negative with bank
stability. It indicates that efficiency ratio has a negative impact on bank stability. This
finding is similar to the findings of Knezevic and Dobromirov (2016). Similarly, the beta
coefficients for inflation are negative with bank stability. It indicates that inflation has a
negative impact on bank stability. This finding is consistent with the findings of Barro
(1995). Moreover, the beta coefficients for capital adequacy ratio are positive with bank
stability. It indicates that capital adequacy ratio has a positive impact on bank stability. This
finding is consistent with the findings of Akinleye and Fajuyagbe (2019). Likewise, the
beta coefficients for non-performing loans are negative with bank stability. It indicates that
non-performing loans has a negative impact on bank stability. This finding is similar to the
findings of Teshome ez al. (2018).

Conclusion

Banking sustainability is a state in which the financial markets and the financial
institutional system is resistance to economic shocked and fitted to smoothly fulfil the basic
function of banks like the intermediation of financial funds, management of all kinds of
banking risk and arrangement of resources. The financial sector plays an important role in
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the development of the country economy and financial inclusion. The roles of banks in the
economic growth and development of an economy cannot be disputed as they play a key
financial intermediation role. Thus, understanding the impact of financial distress on
financial sustainability is of paramount importance.

This study attempts to examine the impact of financial distress on financial
sustainability in Nepalese commercial banks. This study is based on secondary data of 27
commercial banks with 216 observations for the study period from 2011/12 to 2018/19.
The study showed that liquidity ratio, capital adequacy ratio and GDP have positive impact
on return on assets. However, the study showed that non-performing loan ratio, efficiency
and inflation have negative impact on return on assets. Similarly, the study showed that
liquidity ratio, non-performing loan ratio, capital adequacy ratio and efficiency have
negative impact on return on equity. Likewise, inflation rate, non-performing loan ratio and
efficiency have negative impact on bank stability. The study concluded that non-
performing loan followed by gross domestic product is the most influencing variable that
explains the changes in return on assets of Nepalese commercial banks. In addition, the
study also concluded that capital adequacy ratio followed by liquidity ratio and inflation
rate is the most influencing variable that explains the changes in bank stability of Nepalese
commercial banks.
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Abstract

Quantitative research is a research methodology which explains phenomena by collecting
numerical data that are analyzed using statistical methods. It stresses on the importance of
large groups of randomly selected participants and determines the relationship between
variables manipulating them within the participants' immediate environment. This
research can be used in a number of areas to explore different phenomena though it has
some limitations. As in other areas, it can be equally used in education. This paper tries to
explore such uses of quantitative research in education in general and English education in
particular along with its major limitations.

Keywords: Quantitative research, uses, limitations.
Introduction

Research is the systematic process of searching and unveiling truths. Kerlinger
(1979) defines, “Scientific research is systematic controlled, empirical, amoral, public &
critical investigation of natural phenomena guided by theory & hypothesis about presumed
among such phenomena.” There are different methods and processes of carrying research.
On the basis of the methods, procedures, research tools and data analysis and interpretation
procedure, research in education can be classified into two types. They are qualitative and
quantitative. Qualitative research is concerned with the in-depth study of a given problem.
In other words, it is concerned with aspects of reality that cannot be quantified, focusing on
the understanding and explanation of the dynamics of social relations. They are generally
interpretative in nature. On the other hand, quantitative research is concerned with the
numerical representativeness of the given problem. The data collected via different tools
like observation, questionnaire, experiment and test are quantified.

Quantitative research unlike qualitative research focuses on objectivity. This is
especially appropriate when there is the possibility of collecting quantifiable measures of
variables and inferences from samples of a population. The sample size which is regarded
as the representative of the population is generally large and the findings are later on
generalized. This research very often is carried out to find out the relationship between
different variables and different statistical tools are used to determine whether the
relationship is significant.

Quantitative research is explaining phenomena by collecting numerical data that
are analyzed using mathematically based methods (in particular statistics) (Aliaga &
Gunderson, 2002 (as cited in Muijs (2004). Numerical data and statistical analysis of such
data are at the heart of quantitative research. It tries to explain any research issue providing
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it numerical value. For instance, if we are to find the students' attitude towards
communicative language teaching, first we need to develop such research tools which are
very often close ended in nature. Then, the responses given by the students are given
numerical value and analyzed accordingly. To conclude, quantitative research adopts
structured procedures and formal instruments for data collection. The data are collected
objectively and systematically. Finally, the analysis of numerical data is performed through
statistical procedures, often using software such as SPSS, R or Stata.

Uses of Quantitative Research in English Education

Quantitative research can be used to find out and explain a number of phenomena.
The term 'phenomena' here is used to indicate the research issues that are prevalent in
education in general and English education in particular. A number of phenomena exist in
education which need to be explored and unveiled. To find out the effectiveness of any
method/technique, to observe the behavior of students, to find out the attitudes and
perceptions of students and teachers and to have survey on some other issue, this research
can be very effectively used. The subheadings below are presented to discuss the use of
quantitative research in English education very briefly.

Experiment on the Effectiveness of Methods/Techniques

There are a number of methods and techniques in English language teaching (ELT).
Grammar translation, Direct, Audio lingual, Communicative language teaching, Task
based approach, content integrated language teaching are some of the examples of methods
whereas pair work, group work, lecture, demonstration, role play, strip story technique are
some of the examples of techniques that are very often used in ELT. To find out the
effectiveness of such method/techniques in ELT, a researcher can conduct a research and
find out the reality. Experimental and Quasi experimental research designs which are the
types of quantitative research can be used to find out the effectiveness. Both experimental
and quasi experimental research designs seek to determine the influence of a specific
treatment on outcome. The researcher assesses this by providing a specific treatment to one
group and withholding it from another and then determining how both groups scored on an
outcome (Careswell & Careswell, 2018, p. 50).

Attitudes of Stakeholders towards Different Phenomena

Survey research provides a quantitative or numeric description of trends, attitudes,
or opinions of a population by studying a sample of that population (Careswell &
Careswell, 2018, pp. 49-50). It generally makes use of questionnaires and structured
interviews for data collection procedure. There are a number of phenomena on which
different stakeholders of education have different attitudes, perceptions and opinions.
Here, stakeholders of education refer to students, teachers, parents and administrators.
They have different opinions towards different phenomena like second language
acquisition, English language teaching, methods and techniques, language policy, use of
ICT in ELT, learner autonomy etc. To find out the perceptions of stakeholders on such
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phenomena, a researcher can make use of survey research which helps to get the response
from a large number of stake holders within a short period of time. For instance, a
researcher can make use of survey research design to find out the perceptions of English
language teacher towards post method pedagogy. From the study, the researcher can find
out whether the teachers are satisfied with conventional methods or the methods that they
use in their classrooms are self-generated being based on the context where they teach.

Hypotheses Testing

Generally, all quantitative research starts with a hypothesis. Muijs (2004, p. 8)
defines a hypothesis as a tentative explanation that accounts for a set of facts and can be
tested by further investigation. Quantitative research is suited for the testing of hypothesis.
Researchers may have different hypotheses which may guide the researcher to conduct
research. In other words, quantitative researchers are interested to test the hypotheses that
they have on any phenomena and it is quantitative research which allows them to do so. For
example, one hypothesis a researcher might want to test could be 'use of ICT in English
language teaching enhances language development.' The researcher designs study that
allows him/her to test this hypothesis. He/ She collects relevant data (use of ICT in ELT and
enhancement of language development) and use statistical techniques to decide whether or
not to reject or provisionally accept the hypothesis. Accepting a hypothesis is always
provisional, as new data may emerge that causes it to be rejected later on (Muijs, ibid.).

Comparative Study

Comparative study, as the name suggests, is the study which is based on the
comparison of different statistics. Quantitative research can be used to make comparison
between different data. For this, a number of secondary sources like annual reports related
to education, statistics released by concerned offices and authorities, historical facts and
other different literatures can be studied to find out the fact. For instance, to find out whether
the achievement of students in English in SEE is rising or declining, the researcher can have
comparative study of the result of past ten years and find out the reality. This sort of study on
one hand provides facts and on the other hand it gives researcher insights on the reasons
behind such result. Furthermore, with the help of this research all the stake holders like
students, teachers, policy makers, administrators and educationists get insights for the
improvement of SEE result in general and English result in particular.

Observational Study

Another research method that is often used in quantitative research is
observation. It is helpful to observe the behaviors of both students and teachers.
Observational research gives direct access to social interactions. This is advantageous
when we want to find out what actually happens in a setting rather than what is reported to
us by participants (Muijs, 2004). A number of facts can be generated with the help of
observing the behaviors of students and teachers both in and outside the classroom,
teachers' teaching styles in classroom, and the behavior that administrators show with
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students and teachers.

For instance, aresearcher can have observation between teachers' behaviors
and pupil outcome in English language learning. Under this study, a researcher can study
how the behaviors shown by the teachers influence the language learning process and
development of students.

Limitations of Quantitative Research

Generally, it is said that everything has its pros and cons. Quantitative research
cannot be an exception. It means to say that, though it has a number of strengths, it is not
free from limitations. Some of the limitations of quantitative research are very briefly
discussed below.

Influence of Subjective Judgment

Quantitative researchers opine that the truth is out there and the researcher has to
unveil the truth. Muijs (2004) states, “To uncover the truth, the researcher has to use
objective research methods which detach the researcher from the research as far as
possible.” However, this view, that there is a true reality out there and its researcher's task to
uncover the reality objectively i.e. being detached from the research is problematic. We all
are the part of the society where we conduct our research due to which we cannot be totally
detached from the society. In other words, though we try our utmost to be objective,
somewhere and at some point, our subjective judgment may influence our research which is
one of the greatest limitations of quantitative research.

Lacks In-depth Study

Quantitative research cannot have an in-depth study. It is good at providing
information in breath from a large number of units. For in depth study, we need to have
ethnographic methods, focused group discussions, in depth interviews, case study and
other different qualitative tools. For instance, if we want to find out language learning
process of the children of a social group, quantitative research does not work here. We need
to either have ethnographic study or case study which are qualitative methods.

Limited Outcomes

Quantitative research often involves structured questionnaire with close ended
questions. It leads to limited outcomes. It means to say that though respondents have some
other views on any given question/issue, they are obliged to choose whatever there is in
questionnaire. The respondents have limited options of responses, based on the selection
made by the researcher. So, the results cannot always represent the actual occurring, in a
generalized form.

Difficulty in Data Analysis
Quantitative study requires extensive statistical analysis, which can be difficult to
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perform for researchers who are from non- statistical backgrounds. Statistical analysis is
based on scientific discipline and hence difficult for non-mathematicians to perform.

Above discussed are some major limitations of quantitative research. A number of
other general limitations like lack of resources for data collection, improper representation
of the target population if the sample is not systematically and scientifically i.e. randomly
selected and expensive and time consuming can also be added in the list.

Conclusion

Quantitative research is one of the types of research which gives due emphasis on
numerical data and statistical analysis of such data. Since it focuses on the objectivity of
research, it is very often guided by positivism or post positivism research paradigm. It
opines that reality is out there and it is researcher's task to uncover the reality. As
quantitative research is employed in several fields, it can be equally used in education in
general and English education in particular to uncover the reality of different language
education phenomena. The ELT related phenomena like: language planning and policy,
effectiveness of different methods/ techniques, attitudes and beliefs towards different
issues etc. can be explored with the help of quantitative research. Although it has a great
deal of uses, it has some limitations too. Time and resource consuming, difficulty in
selecting the sample which represents the population, influence of subjective judgment of
the researcher, inability to control the environment and difficulty in data analysis process if
the researcher is from non-mathematics background are some major representative
limitations of quantitative research. It has a number of limitations yet it is very much useful
to have research on different phenomena with are related to education in general and
English education in particular.
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Abstract

This paper reports the results of a study on quality education from parental perspective.
Building on a phenomenological design, six heterogeneous groups of parents i.e. street
vendors, drivers, farmers, shopkeepers, teachers and doctors representing different
professional background working in Suryodaya Municipality, [lam were purposively
selected and collected data through in-depth interviews. Drawing upon the thematic
analysis and interpretation of the data, the study revealed that more parents believed in
economic and other physical factors as associated with quality and relevancy of education.
Similarly, the parents from high economic status believed that quality education bring
changes in the behaviour of learners. Some parents even questioned to the existing
education system for negleting the different types of life skills and livelihood related
manual works. They said that the schools need to link students' learning to the society and
labour market. The education needs to be contextual by integrating the indigenous
knowledge and voice in classroom and school curriculum. Furthermore, there is a little
hope of enlightnment but the majorities have suggested to reform the current school
education programme.

Keywords: Quality education, phenomenology, interviews, parents, school
education

Introduction

Quality in education is a complex concept that encompasses both characteristics
and excellence. It is often seen as a pass-fail scenario or a measure of a product's success,
leading to confusion among stakeholders. Quality education is defined by its relevance to
children's needs, adaptability to changing social, environmental, and technological
conditions, and its protection from exploitation, abuse, violence, and conflict. Relevance is
a key measure of quality; however, it has different meanings in different contexts. In the
Chinese context, relevance means teaching is directly related to the country's ideology,
while in Nepal, it emphasizes students' ability to work together as a group. The Education
for All (EFA) movement defines relevance as addressing the needs, interests, and problems
of participants in the learning process.

In Nepal, efforts have been made to improve the quality of education, with donor
countries, development institutions, and the Nepal government investing in education for
access, effectiveness, equity, and relevancy. The National Curriculum Framework (2007)
focuses on life skill education, educational entrepreneurship, inclusiveness, equal access,
equity, and quality. However, the relevance of these efforts to ensure quality education
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remains uncertain. Enhancing internal and external efficiency and quality of education
remains a significant challenge, as the existing development in quality school education
does not consider the social, economic, geographical, and cultural contexts of Nepal.

Nepal's educational development history began in 1853 with the first school, and
the National Education System Plan (NESP) in 1973 expanded primary schooling
opportunities and introduced a uniform curriculum. The Federal Ministry of Education
(MoE) develops education policies, including curriculum development. Despite the
progress, 66 percentages of people still live with traditional agriculture practices, which
compromise education opportunities. Since 1970, various national plans and projects have
been implemented to improve quality education in Nepal. The five-year Secondary
Education Support Program aimed to improve equity, access, quality, relevance, and
institutional capacity of secondary education.

In the last fifty years, Nepal has experienced significant changes in the education
sector with the net enrollment rate (NER) of children in primary schooling growing from
81% in 2000 to 96.6 percent in 2015/16. The National Curriculum Framework (2007)
identifies low internal efficiency and low quality of education, which does not serve the
labor market. To address these issues, the National Curriculum Framework for school
education (2007) developed a vision and mission to develop citizens who are
knowledgeable, skillful, competent, responsible, reliable, healthy, cooperative, good
mannered, ethical, optimistic, nationalistic, humanitarian, believe in democracy, human
rights, and have the ability for critical thinking to face emerging challenges in a productive
manner. The study intends to find out answer to the following research questions:

v eHow is the meaning of quality education perceived by the parents?

v eHow is the existing education relevant with respect to the individual and
society?

v eHow can the educational quality be developed to meet the diversified need
ofthe parents?

Review of Related Literature

For achieving better understanding of the research topic, [ have divided the relevant
literature review into three sections i.e. general, empirical and theoretical reviews about
quality education.

Understanding Quality Education

The existing need is not only to enroll children in school but also to build the
capacity of all schools to provide appropriate education for children according to their
desires. Hence, the Convention on the Rights of the Child (CRC) has ensured the right to
education of all children, (MOE, 2011) that was declared by Human Right Declaration,
1948. The CRC has also recognized that all children have the right to receive quality
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education without any discrimination for their overall development. Save the Children
developed a quality framework with minimum standards of quality education on the basis
of universal declaration of human rights, 1948, UN Convention of Rights of the child,
1989, Millennium Development Goals (MDGS) (2015 —2030), National plan for Action
for EFA2015, National plan for Action for children2015, Constitution of Nepal, 1991
(2005), different Education Commissions' Reports (1953-2001), CRC Concluding remarks
3" June 2005, Period plan (10" five year plan) and PRSP addresses strategies needed to
create a child friendly educational environment between learners and the learned/teachers
for quality education.

In 1990 and 2000, the world declaration on education for all and Dakar frame work
for action declared that quality was 'at the heart of education' a fundamental determinant of
enrollment, retention and achievement. The definition of quality sets out the desirable
characteristics of learners, (healthy, motivated students) process, (competent teachers
using active pedagogies), content (relevant curricula) and systems (good governance and
equitable resource allocation). The proper mobilization of these three things assured the
target for quality education for all.

Global Monitoring Report (2005) determines quality by how much and how well children
learn and the extent to which their education translates into a range of personal, social and
developmental benefits.

Education is a dynamic process. Sharma (2009) says that there is no final and fixed
meaning and value of education. The quality in education is also changing and dynamic
process. It changes according to development of time, technology and innovation in
education.

Relevancy and Educational Quality

Relevance is about deep connections between the student, his emerging interestin a
given area and the complex learning challenges that define that area which is also the
central element of quality education. Relevance starts and ends with what the learners
really want to learn and broadens out.

UNICEEF studies, relevant education as a complex system and rooted in a political, social,
cultural and economic context. The healthy learners, safe and protected environment,
relevant curricula, child centered pedagogy, trained teacher and well managed school,
classroom, sound attitude, knowledge and skill with positive participation in society
develop the quality factor in education.

Overview of Quality Education in Nepal including Ilam

Nepal's educational development history began in 1853 with the first school. The
National Education System Plan (NESP) in 1973 expanded primary schooling
opportunities and introduced a uniform curriculum. The Federal Ministry of Education
(MOE) develops education policies, including curriculum development, teacher training,
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and national school leaving examinations. The University Grants Commission (UGC)
oversees universities and sets quality standards. Suryodaya Municipality, with over 70
schools, has a weak infrastructure but needs to improve education quality. Parents'
perceptions are crucial for implementing changes in education.

Empirical Studies in Quality Education

Educational quality discourse consists of two dominant traditions: the "economist"
view, which uses quantitative outputs like enrollment ratio and retention rates, and the
progressive, humanistic tradition, which emphasizes the educational process. Both
traditions consider learning basic cognitive skills, literacy, numeracy, and general
knowledge important. However, in Nepal, the quality of education is still being improved,
with school administrators, teachers, and school counselors working together to create a
conducive environment for effective learning. The OECD's Program for International
Student Assessment (PISA) highlights the importance of quality education in four
domains: education policies, curriculum, teacher education, and student assessments. The
concept of standards is used in three main domains: input, process, and outcome, which are
key mechanisms for improving educational quality.

Theoretical Review on Quality Education

The theoretical review provides the using terms and meaning related to the research
study. Quality education can be understood through various perspectives of theories. In this
study, I have discussed some basic learning theories and reproduction theories relevant to
this heading as well as considered theories help to interpret the perception of parents
towards quality education.

Learning Theories in Education

Learning is the modification and permanent change in behavior. In terms of
learning process, practice, motivation, reward maturation and punishment are important. In
education, three major perspectives behavioral, cognitive and constructive play a vital role
for the meaningful learning. It is highly related to the achievement as well as develops the
knowledge, skill, attitude, ability, and potentiality of the learner within and outside the
school.

Behaviorism. Behaviorism focuses on observable changes in behavior where all
human behavior and learning is the product of environment. Behaviour can be studied in a
systematic and observable manner with no consideration of internal mental states. Human
behaviors are divided in to social, intellectual emotional, and physical and the permanent
change in behavior of these four patterns is called learning.

Cognitivism. Cognitivism, claims learning depends upon whole to parts and
develops insight after whole perception of the event Learning is cognitive and mental
process and use human conscious. Learners attend to, code, transform, rehearse, store and
retrieve information and learners' thoughts, beliefs, attitudes, and values are also key
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elements of learning process. Learning is purposive and based upon solving the problem
which occurs after perceiving the problem in wholeness.

Constructivism. Constructivism is related to the cognitive view and focus on
individual and society. It gives more importance to the background and culture of the
learner for learning process. It is based on the premise that we all construct our own
perspective of the world, through individual experiences. According to this theory, learning
is based upon the child experience and his/ her cognitive and internal process.

Cultural Reproduction in Education

The knowledge is transferred and legitimized from dominant class to dominated
class and have the power to impose meaning and impose them as legitimate. A sociologist,
Pierre Bourdieu, pointed out the major role of the educational system is cultural
reproduction. The major role of educational system contributes to reproduce the culture of
the dominant class. The dominant class's culture as worthy of being sought as possessed
and establishes it as the basis for knowledge in the educational system (139). As a whole,
the society takes high value placed on dominant culture that is called cultural capital. In an
educational system, cultural capital is translated into wealth and power. In education
system, those who are successful in all school education are previously accomplished in the
earliest years of life.

Methodology

This study was totally field-based, where the researcher attempted to find out the
confined meaning from diverse professional background parents. Therefore, it was
investigative. For me, there is contextual meaning of quality education as each parent
perceived and understood it differently from their personal social status. The selection was
done within the 2 parents from each six types of professional participants i.e. farmers, street
vendors, doctors, and teachers. They were taken purposively from Suryodaya
Municipality, Ilam district as their workplace. On the basis of the research purpose,
research questions as well as guideline questions were prepared for the in-depth interview.
Face to face and personal interview was used as the mode of data collection technique. The
responses were recorded. And these interviews were transcribed later.

As this study was qualitative in nature, at the beginning, interviews were conducted to
collect the information from the selected participants. And later telephone was used to
contact where there was incomplete information. During the process and duration of
interaction, the theme of the conversation was noted down and recorded. To maintain
trustworthiness, redefinition, interpretation of others, credibility can be established
through triangulation which contains method, data, multiple analysis, theory triangulation
(Patton, 146).
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Results and Discussion

Drawing on the research questions, three global themes were generated as:
Meaning of Quality Education, Effectiveness of Education, Educational Relevancy to the
Individual and Society. Moreover, I present the analysis and interpretation of the major
themes using the words and experiences as shared by the participants.

Meaning of Quality Education Parental Perspective

Some parents choose school on the basis of school standards i.e. internal standard
and external standard. Others choose on the basis of good achievement or performance of
the board exams results. A good and polite behavior of the teachers and head teachers has
also increased the choice of the parents towards schooling. A few parents choose on the
basis of easy access and a number of parents choose school on the basis of cost.

Based on School Standards and Performance

Regarding this, a few experiences were explored from do respondents. A standard
school provides standard quality education to their children, where those types of schools
provide creative learning environment to their students. A doctor said,

...all parents want to choose a high standard private school. They think, if their
children are sent to the best school, they hope to get best education whether they
have enough money or not. In my experiences, we should choose school where they
give more priority to self-learning than parrot learning.

In his experiences, private schools having a high standard provide the best
education. The other respondent said,

I choose school on the basis of teaching standards of the school. As I thought the
chosen school might be right because many people said that school is right for my
children as the teaching method is right, teachers are good, responsible as they take
care of the children at the school time.

He meant to say, school standard depends upon a group of good teachers,
appropriate teaching methods good, qualified teachers who provide good caring.

Another respondent said, quality education might be explained within school and
classroom activities. Mr. Neupane, professionally a farmer said,

Ifteacher teaches appropriately, treat equally, it is called quality education. Teacher
should implement new teaching learning methods focusing both smart and slow
learners. Along with the teaching learning strategies teachers even need to focus on
different ECA and CCA activities. The knowledge gained needs to support the
children's achievement in their overall activities.

A respondent said, good example of comparing education with the kitchen of a
quality house. He said,
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A well-managed school, like a well-managed kitchen, should provide adequate
facilities and effective teaching to meet the needs and interests of its students.
Teachers should focus on extra activities, practical work, and providing
transportation for those far from school. A tri-polar relationship between parents,
teachers, and students is also essential for a successful school environment.

From the above exploration, quality education is related to standard teaching which
is connected to teaching learning method, contextual and life related education, child
friendly environment, good results, developing competency and adjustment power.

Effectiveness of Education

During the interview while talking about the effectiveness of education, most of the
parents from different professions focus on final grade of the students that is achieved in the
final exam. Arespondent said,

...we assume that the grade is an indicator only but still who secured what grade is
given more priority. In our Nepali context, the priority is given more to how much
students secured than what they learnt.

Another respondent also supported this view and said,

Getting high grade seems to be compulsory in school level these days. The high
grade in the final exam, choice of subject and choice of school play important roles
for quality education. Most of the parents see the grade to enroll a selected college
and choose their interested subject.

A street vendor and farmer believe that high student achievement indicates the
effectiveness of education. They believe that financially strong students excel in exams and
jobs by investing in high-quality schools, which instill a high-class culture within them.

Similarly, another respondent said,

Firstly, I think parents should self-evaluate their child, secondly, what its worth, if
child could not do anything after getting good grade. Children need behavioral
knowledge. I don't have any disappointment in getting average marks but they
should develop the capacity to hold any post taking responsibility. This is quality
education for me.

He shared his doubt by saying getting high grade does not determine future as we
cannot be sure for same grade in the further studies. He equally gives priority to the
practical knowledge, capacity development, holding the responsibility and increase in
struggling power of the students for upcoming problem.

Relevancy of Education

Relevancy means the education which is relevant and useful for the learners in the
world of work, academic work and day to day life. Similar to this, the research has found
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most of the parents want education to be connected with skill-oriented knowledge and job
opportunity in the market relevant in today's world

In this regard, arespondent said,

... Though the government has recommended life skill education, schools are not
providing proper training to the teachers and still the students are provided with
lecture-based theory classes. School needs to train them life skills work like wood
work, sewing, cooking varieties of food items etc. Having the knowledge about
English language and only computer skill is not enough for today's generation.
Such education devalued our social work, profession, religion, culture and social
rule and regulations. So, how can we say, such type of education is useful for our
society and family?

From his expression, he said the existing education is not contextual, and could not
develop according to the social, cultural and demographic context.

Arespondent viewed on the relevancy of education and stated,

Surely existing education is less relevant; we should develop life skills after
crossing the fixed level but there is no provision of such education. There is a huge
gap between parents and school. As our understanding, the parents who invest more
for their children surely will get return soon. They should fight more for the job; any
way if they get job, it may not be relevant to their educational knowledge.

In agricultural country like Nepal no one can find any specialist in agricultural
sector to watch the whole district. The country where more than two corer people depend
upon agriculture, there is no one who can identify the disease of the crops, what types of
insecticides and pesticides to be used and how? What types of crops, vegetables and fruits
can be cultivated on the basis of time, situation and soil quality? It would be better if
government had produced qualified manpower in diverse field. Such type of manpower
could be utilized easily within different field in Nepal.

The experience is predictably for the quality enhancement process in this diverse
social context. In this segment, each parents viewed it differently as their understanding.
All School related factors should be activated equally and co-operate mutually. There
should be motivating environment among teachers, head teacher, students and parents. A
strong and sustainable government can hold this all responsibility and can run it
systematically. He added that in the Nepalese education system, school teaches general
subjects to the students. In this way, the curriculum should provide knowledge and life skill
in a specific profession. We always use this English proverb in Nepalese education system:

Conclusion

This study examines parents' perceptions of quality education and its relevance in
today's world. Parents from different social and economic backgrounds believe in various
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aspects of education, including cost, competency-based, life skill, and teacher capabilities.
High-class parents prioritize ethical, social, and cultural norms, while middle-class parents
prioritize high achievement and life skills. Low-income parents, however, focus on
economic strength and believe that investing more in education ensures quality. Education
is criticized for not being contextual and neglecting manual work, perpetuating inequality.
Parents blame the current education for not rooted in indigenous traditions and knowledge.
Poverty, hierarchical structures, and exclusionary social structures hinder access to
education for many children. Economic efficiency of parents is crucial for ensuring the
relevancy of education.

Various factors contribute to quality improvement in education, including teachers,
students, school management, social, economic, subject, learning process, methods, and
techniques. The study's findings can be beneficial for policy makers, stakeholders, and
researchers, as it provides valuable information for decision-makers, consumers, and new
explorers. Government and local bodies formulate education policies based on social,
cultural, economic, and demographic contexts, considering the needs and interests of
learners. Parents are crucial stakeholders in enhancing education quality, as they believe in
school standards, student performance, competency-based education, life skills education,
and competitiveness in the world market. Policy makers should address parents'
understanding and voice in policy formulation, as they may perceive education differently
from different professional backgrounds. Studying quality education from parental
perspectives helps policy makers, educational planners, administrators, writers, and
curriculum developers take necessary actions. Parents' decisions on educational issues are
influenced by their values and beliefs, making it essential to study quality education from a
parental perspective.
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Karfok Bidya Mandir Multiple Campus: From Past to Present

Subash Rai
Karfok Bidya Mandir Multiple Campus, Ilam
Abstract

This article examines and analyses to identify the campus of Suryodaya Municipality is the
backbone for academic development in Ilam is a case study. It is a community-based
campus joining with Karfok Secondary School. The campus is producing human resources
for the nation. Graduates have been involved in different organizations and even in foreign
employment each year. The study has adopted descriptive research design, data analysis
approach, and interview. The researcher investigates some measures how a secondary
school develops to be campus is a historical development. This paper is an academic
attempt to present the opportunities of higher education, capacity building, building of
knowledge, link to the world. It is concluded that the learners of the locality are able to
achieve the national and international opportunities as well.

Keywords: Affiliation, milestone, convocation, infrastructure, potentiality,
seminar.

Introduction

Karfok Bidya Mandir Multiple Campus, Ilam was established in 2059 BS with the
objective of providing quality higher education to the population residing in the eastern
part of Ilam district. It is located in Suryodaya Municipality, Ward No. 12, Karfok, at the lap
of Hill Queen in Ilam at the height of 1640 meters on the Mechi Highway. The campus is
affiliated to Purbanchal University, Nepal, and currently offers three faculties at the
bachelor's level: Humanities and Social Sciences, Education, and Management. In the
early days, two lecturers, Subash Rai (English) and Jeet Bahadur Rai (Economics), were
appointed to conduct B.A. and BBS classes with an initial enrollment of 21 students.

Many people have made tremendous contribution in establishing the campus from
its inception to date. The-then Khardar, Kashinath Adhikari and Dittha, Dilliraman
Dhungana requested to Swami Someswarananda to visit Karfok in 1962 BS. The four
tharis (headmen) of that time viz. Krishnalal Adhikari, Laxmikanta Dhungana,
Sundarsingh Lepcha and Prithasingh Rai, from Karfok area had also made significant effort
to run this institution. Similarly, Khaga Prasad Adhikari, Devibhaktta Adhikari,
Khadananda Adhikari were other gentlemen who also had positive spirit to set up the Bidya
Mandir at Karfok area. At the first meeting, Someswarananda told them to open a school for
gaining knowledge. All agreed it and tharis donated 496 ropanies land to the school.

Swami Kuti (hut) was built for him and Sanskrit pathasala (school) was opened in
Karfok. Then, he made another kitchen house, cowshed, inn, library etc. there.
Someswarananda as God Shankar who had knowledge of yog, penance,
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Erman...Therefore, Bengali poet, Rabindranath Tagore came Karfok to see him. In this
time, Nyaya, Byakaran, Sahitya, Jyotis, Karmakanda, Mimamsa, Beda, Chhanda, Yoga,
Mantra, Tantra, Japa were taught by Swami himself in the pathsala. Swami's students
became intelligent due to moral knowledge, skill, and penance.

Sawami Someshorananda first started a school of Sanskrit (1962 BS) during the
Rana regime in Karfok. The Sanskrit Pathsala is the origin of the light in this area. Early
people were educated from the school. Those people opened a secondary school in 2010
B.S. and class 11 and 12 were started from 2049 (B.S.) to teach Arts, Education and
Management.

Dr. Khagendranath Sharma added Someswarananda from Gadhawal India came at
Karfok, opened a school and stayed lifelong by doing penance and spiritual practices. The
land property of both Karfok school and campus is the workplace of Swami
Someswarananda. After the death (1999) of Someswarananda, the school and properties
were careless.

Mahananda Sapkota was appointed as Education Manager of Nepal Purwanchal
Educational Department on 2007 Chaitra 20 by Nepal government in Kathmandu. Next
year, he became the president of Nepali Bhasa Pracharak Sangh- Karfok in
2008BS.Moreover, the sangh organized The First Nepali Poets Assembly-2009 in Karfok.
He made a plan of Rastriya Sikchha Paddati and started to write different books and
publicized Nepali language in Eastern part of Nepal. He was the linguist of Nepali
language.

In the beginning of the school, a hut was made for teaching at Karfok. Lal Bahadur
Subba stared to teach there in 2007. Students of middle school from Fikkal were joined at
Karfok school. Mahananda worked hard for school as management committee member to
collect charity for teachers' salary. The school was inaugurated by the Royal Crown Prince
Mahendra in 2010/02/10 formally. It was upgraded up to class -10. The school provided
vocational education in the East. The school magazine Jooneli has been publishing since
2015 up to 2080. Again, it was upgraded to grade-11 and 12 as higher secondary level in
2049 BS.

There were good potentialities to open campus. After 50 years, passed out students
from grade -12 were good number to the campus. Next, qualified teachers were there in
grade-11-12 to teach bachelor class. Fees were the source of income to input in the campus.
In the parents meeting, some parents asked for the bachelor level for their children who are
unable to go far from home for higher studies. The school had enough property and
financial strength to start the bachelor level. Ladies and gentlemen discussed and decided to
open graduate level. School president, Deepak Adhikari applied to Purwanchal University.
The school completed the terms and conditions of university. Then, the management
committee made a Bidhan (rules for campus) to conduct campus.
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The committee announced vacancy of English and economics teachers. Similarly,
students for Humanities and Social Sciences and Commerce were admitted in 2059 Kartik.
After that, bachelor classes were started smoothly. Karfok Bidya Mandir Multiple Campus
(Karfok Bidya Mandir Mahavidhyalaya) was established in 2059/07/16 in Suryodaya
Municipality-12, Karfok Ilam. Laxmi Basistha, Deepak Adhikari, Bamsidhar Dahal,
Dhanraj Rai, Prem Sapkota, Kedarnath Chimoriya, Jaharsingh Rai and Gopal Kattel
played the administrative role as Campus Chief.

Dr. Taranath Sharma (2060) says the first Literary Symposium of Nepal was held in
2009 B.S. at Karfok School attending with poet laurate Devkota, Lekhnath Paudel,
Balkrishna Sama and many other poets. The literary activity inspired and warmed-up
people. Landowners provided land property to the school. Devi Upreti donated land in
Jhapa. The campus has authority of 50 ropani land area. Deepak Adhikari (school-campus
President of 2060) mentioned Karfok Multiple Campus started in 2059 B.S. Kartik 16th.
The class of bachelor level started in morning shift of the same school building. Nine
students studied in humanities and twelve students studied in commerce. First day of
bachelor class was very much historic moment and glamorous in student life.

The head-teacher Laxmi Basistha (2060) opined diploma education is a need for
community today. Similarly, Pasang Goparma (2060) added the school has good
infrastructure to start the university campus in Karfok. It is a mainland for campus. Karfok
is milestone due to the contribution of Mahananda Sapkota and Narendranath Banstola,
late king Mahendra and many others. Vice-chancellor of PU Pro. Dr. Toran Bahadur Karki
(2060 BS) stated there is high potentiality of bachelor degree campus in this area on the
occasion of Golden Jubilee-2060 BS of Karfok Bidyamandir secondary school. Mr. Karki
as a chief- guest inaugurated 'Karfok Bidyamandir Mahavidhyalaya' or Karfok Multiple
Campus on 2060/02/10 formally. Today, it is 20 years long journey of the campus. All
learners and academicians were happy in this occasion. Dr. Santaman Rai (2060) opined to
invite the retired professor for taking special class to learners during the session. Reader of
Tri-Chandra Campus Mr. Rai advised to upgrade university degree there. Kartok Multiple
Campus invited to the president of UGC in 2070. Prof. Dr. Ganeshman Gurung opined that
the campus lecturers should be M.Phil. and Doctorate qualification and he agreed to
support for capacity building and QA A programme.

Methodology

The specific objective of the study is to present the historical development and
analyze the impact of bachelor degrees and to measure the overall educational achievement
of community campus. The researcher has used a qualitative research design to explore the
human resource. The study was conducted at one community campus Karfok Multiple
Campus based on Suryodaya Municipality in Ilam. The specific research design is case
study that focuses on the number of events and activities. Furthermore, this kind of research
has a goal to reveal summary of specific event that is experienced by individual. This study
aimed to collect, analyze and interpret the data. And this study was conducted to explore the
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historical development of the campus. The participants were campus president, head-
teacher, lecturers, and learners 0f2059-2080 BS.

Results and Discussion
Campus with PU

Curriculum, textbooks, exam, and convocation certificates are determined by PU of
this campus. PU administrators visit this campus to supervise occasionally. The campus is a
part of Purwanchal University although PU does not support financially. PU calls seminars
on syllabus discussion. It has given home center for examination. Teachers are sent to be
supertandant of examination.

Campus with UGC

The campus has been supported by University Grand Commission in various
sectors like workshop, Research writing training, QAA programme, SSR, scholarship,
library, and many more. UGC has a good co-operation to this campus. Regular grand for
administration and expenses, online teaching support grand, grand for books purchase
were available. The campus is doing tracer study and Nurturing Excellence in Higher
Education.

Campus with Suryodaya Municipality

This campus is the educational hub of the municipality. It provides grands as
Chhori-Buhari scholarship program for graduate girl's students yearly from 14 ward. The
municipality has a slogan “Nagarpalikako ichha, chhori-buharilai sikchha.” It has
supported to learner's capacity building, reconstruction and other activities. 27 graduates of
this campus were provided 100 days employment service in the municipality in 2080.

Campus with Koshi Provancial Government

Provincial government aids to make smart-furniture, toilet building, battery back-
up, c.c. camera, official documents. It has a responsible duty to supervise the campus as
well.

Public Campus Union

The campus has a membership certificate of Public Campus Union, Biratnagar. The
union calls meetings to decide and support on administrative issues.

Gold Medalists

Humanities faculty topper Heman Thapa Magar was awarded with gold medal first
by PU. And then, Commerce faculty topper Birmani Dhakal was able to hold the gold
medal. After that Bibek Gupta stood first in management faculty to achieve the gold medal
from PU. All graduates are awarded with convocation certificates. Such awards are
reenforcements for students are the proud of the campus.
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Employed Graduates

Many graduates are employed till now. Birmani Dhakal and Shekhar Rai work in
Agricultural Bank. Padam Pradhan and Durga Pd. Kattel teach in Fikkal school. Ashis Rai,
Nima Kazi teach in Birendra school. Dambar Rai and Shradha Rai teach in Punyasmarika
school. Subarna Ghale works in Karfok school. Chanda Nepal (2069) and Rama Dhungana
(2069) work in Suryodaya municipality. Priya Rai is a teacher in Gumba School. Others
work in foreign employment in Korea, Japan, Malaysia, Arabian countries. Similarly,
Heman Thapa Magar (2069) works in Sypres. So as, Manjita Rai studies in Japan (2069).
Bishwa Thapa works in Prabhu Bank, Ilam. Nilam Budaprithi teaches grade 11 and 12 in
Fikkal School. Punam Budaprithi works in Aayurbed, Samalbung. Sanjeev Magar works
as an accountant in this campus.

Full and Part-timers

Lecturers of the campus are categorized into 13-full timers and 9-part-timers to
teach the subjects. The campus has provided the opportunity to be employed as teaching
and non-teaching staff in the locality. An accountant plays the role of keeping records and
library management of the campus. Birman Rai is an office boy as staff. No Ph.D. lecturer
teaches the campus although they are master's degree.

Students Number

In 2059 BS, there were 9 in BA first, and 12 in BBS first. Gradually, the number
increased higher to be about 400 but after Covid-19, the number decreases due to overseas
study, foreign employment and low birthrate. And the number of girl-learners are higher
than boys students during the time. They have particular uniforms to attend the class. Three
students were awarded to be gold medalists to keep historical records of the campus.

According to the record of campus, 34 students admitted in One year B.Ed. in the
first batch-2080. 12 students admitted in BBA programme in the first semester in the first
batch-2080. The highest numbers of students in B.Ed. were 57 in 2075-076 batch. The
student numbers in BBS were 34 in 2077 BS. Similarly, 28 students were in BA firstin 2077
BS. Students from Taplejung, Panchthar, Ilam, Jhapa, Rolpa, Saptari are studying in the
campus.

Building, Blocks and Land Property

About 50 Ropani land area that belongs to the campus. 8 blocks are for teaching
classroom and administrative purpose. These buildings are sufficient for them. Male-
female washroom and reserve water-tank have been built. But old blocks are to be repaired
and waiting to be reconstruction. The campus area is covered with evergreen pine trees,
cherry flower trees, rhododendron flower plants and herbal plants.
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Uniform

The campus rules have fixed the attractive uniform for bachelor students. Deep blue-black
coat-pant and grey shirt, tie and black shoe. Teachers commonly wear coat. Uniform shows
the unity and attraction to youths.

Convocation Ceremony

In PU convocation, bachelor passed out students have participated in the program.
It is an attraction to graduates. Students get certificates and convocation gown for a day.
The certificates are recognized by world universities for further studies.

Campus Management Committee

Campus management committee is strong to decide the action. The committee is formed
according to the rules of campus. Chief works under the CMCs direction. The chief is the
executive of daily class and other activities.

Research Unit

Bachelor students study research in fourth year. Under the guidance of research
teacher, student has to do paper work, field visit report, library study and prepared report
writing in new subject. The research unit gives them orientation class for proposal writing,
guidance, feedback, and call for final interview. In the unit, yearly there are collection of
research done by learners. Findings are very much useful for the community. The part of
learning is research that enables them.

ICT Lab

The campus has managed ICT room for computer, laptop and projector use.
Learners and teachers work in ICT lab to prepare slide presentation, proposal writing,
report writing, daily lesson plan, and administrative jobs. It is essential for data tabulation,
keeping records and typing journal for publication.

Library

Library is the secondary source of research. The campus library provides text and
reference books, periodicals, journals. A library reading room has been managed to
students and teachers. Course books are available donated by UGC. Students have taken
benefits from the library on various topics and subjects. It enriches their mental activities.
The environment of the campus library is peaceful and delightful in Karfok.

QAA Certification

The campus is actively working and teaching for quality product. Campus has
prepared documents and files and submitted to UGC in 2080. Quality education is the main
motto of the campus today.
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Canteen

A canteen is open to all inside area of the campus. It serves customers well.
Museum

Museum is the source of knowledge. Antique things have been collected and
demonstrated in the museum. Academic, cultural goods have been preserved there.
Learners and guests visit there.

Training, Workshop, Seminar

UGC provides higher level teacher's workshop. Public Campus Union calls
seminars for teachers. The campus itself conducts orientation classes. Suryodaya
Municipality and other NGOs invite joint awareness programs occasionally. Students
participate in the program actively. Students from English department join in NELTA
program for developing English language skills. The campus has completed computer
training for teachers and students. A research methodology writing training has been
completed for publishing research journal of the campus.

Meetings

The campus manages two types meeting: teacher's meeting and CMC meeting. The
campus chief calls monthly meeting regularly to decide exam, internal test, entrance,
enrollment, result analysis, programmes. . . etc.

Academic Activities

Saptaha Mahapuran Yagya (charity program) was held in 2073/11/25 to strengthen
the campus. Rara Lake tour, Manang tour, picnics for campus students and lecturers were
arranged earlier. Each year welcome and farewell programmes are arranged by campus
family. Karfok Darpan (Periodicals) and Annual Reports were published yearly. Wall
papers were published in the past days. Football, Volleyball, cricket games, poetry
recitation are performed occasionally. Students of BBS and BBA are sent three months
internship practice in banks.

Six months semister system has been conducted in BBA but there are yearly
programs in other faculties. Teacher license preparation class, public speaking course,
participation in seminar and Youth Redcross awareness programme have been performed.
Welcome for new students and farewell for fourth year students are arranged each year very
warmly. Noticeboard and suggestion box have been managed for information and update.

Conclusion

Obviously, the campus is able to produce graduate man-power yearly for different
organizations like school, bank, NGOs and company. Those graduates can support to
nation-building and family support. They are equally qualified for foreign employment and
master's degree candidates. The community has a big proud of the campus. About 400 local
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students can study in this local campus for higher level to be graduates from their home. 23
qualified teachers from the community have been employed in the campus. An accountant,
an assistant, and canteen men have jobs. Therefore, the community is successful to achieve
the goal. The campus is provided grands and co-operations by PU, UGC, Suryodaya
Municipality and Koshi provincial government. This campus provides B. A, B. Ed, One
Year B.Ed., BBS and BBA programmes for all students. The campus is an educational hub
ofthe municipality in I[lam. The dream plan of ancestors came true today.
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Y ET FRITHT T GIHTHT ST
EIEEIREIR
FLRIE fo=T Afe JgHEl FTFIE, TAW
AGEA (Abstract)

W GXPR ATICHHT ToHT ATeheb! ST THTE & | T Jeaawel qed 3¢9
TEH YT TAT T ACITHT ST GIHICPT ST T FoTaehT ooy T 2
| T B AT ST AATRRES STy I ) JaT Jaredrs
T T e TS AT I W gy | WA e afsaaq qugeedrs Ieae
HEAT [N GFAEAT 95 | W LR AT A fafaear swesr faty
gifeea T AU g | GEH AT 6, YR T T G TR
T ARIHTIRT TTSHISATE T Teccaqul (et TIHT 2firg | T TXHRATE FaeT
/T ATAHRT THZHT TIAT (G T (0T qeafraa I qoAiaes [Hgr,
gRIFHIT T FEwlaa! Mo &7 | TIHT G qEA YU At e JOnedt
HTFIA QAT T GLHRH! BT HHT HAL : TG4 G | WA GTHR
TP W AT TEARTATR TATAAb] GEINT T ITEIHTT Ta W 87 T
STSlEMeTs A€ T BUET @ Gl aafad I T Sl aesRTamgRT
forepTer T qEFALT T AT sAfreTea! feraur kgt favaers @aeagaes i T
AT T T AT il g gt ¥ T SXahia! | aRuT 21 | J9elTs
A T QT AEHIGH JREHIVE WM @I ET Faqred qdr Aide ghad
ATHTIR & e Tade T+ 9899 g T Aaee gitaet |, Fawar T yafdet frada
QEeF] AEAT SIS T4 e saeme, fHaeaur T 9@ Hate Tee
feafe s & e iR T RERET @ T sEas gt SEeme qur i
AT T&T TAEATS T GBI I GLHILT JGTTh STTLTLU AT Al
| G W AT TG e T qriietes BRaTeheTae! g Teg |
W TLHR! AHHTATS TARIT T THEHR] TG THHT ST TG T T
AT eaear ¥ faerr aftgfed T qar i aRerey afewe e Wi gHeT aHTEe
TS ATy T EEIHT W e e |
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= (Introduction)

AR FTIT TSI AFAT b A TqAPT A GLAAT GSH, Ja9T T
W T8 T T @ WA TN BT | TIAT 98, T T A deel
T QICHT FART TT TG TAT SITAR T T €T TR G | ST HT S
TEATE WM ASAd, AATHATT T HEIRIATR] AT T4 T (9T 9 Afrept
T RUH g | W fTHEe T sl iaeive Med a1 @1 SHal W
TIHI BT | THH! T A« W SATaTen! e, AT e AT TR AT
2l | T AARATEE H AT [ATs KT Ao T HA AT &7 A& I Tl
T AT TTAVT ST F7eATE = AT TG U6 | Al TIHT ST={IaT W
P! ICUIRTHT BT SUHITHAT HHY, FTTET FUS, TN TEIT FHATHT [T THT
WTHAT AT WA {1 g W AT |

Y faeEaE ST @t o7 TEHEl SHISHET AN G99 XHREiT
W BT U i AT gl Bhamefied g1 saeds g | S9meEn
WM GEhRST ©IAT IMADT  (MSIMADT,  AALANADT,  FIHETHALANAET,
HETTCqTieTepn) T feett qava aiAfd et g | R wivy frrebrarer Aaere! ageli
YET AT WY (TR TaTaaT JoaeT aT STIael AT AT el (g T
AT TRHT G | 00 e govad qiuld, & AETIaTerar, 19 SIS, J9%
TRITAST T ¥ K0 MPANABTATE TR FLHTHT TIHT Ted Alehrgy | W GIHR
T AGH! qHETE T WA KT (76T, FHV, Qe qeEwrg, 986 e, &,
T HPIe®H TIAT AT afesg |

forgaet AfgHieT TSHT AAFCEHT TSI T /928l T WM T 3 &8l
YLHR el G X T TeHT GLHILP! QT T AT T Jaeir=s) HLHHid T
TErg | FET AAFAT W TLHATS SIS TIAT @R GLHIHT TIHT FTIAT
R g N B TAFHT WM TERE® TS /T TR FATAHR B Ty
AT TR ARG | TP TAHEE TST T AT G LT AAHETHT
WM TCHRPT AT AHHT HA: TE8 § | GEHT TSI Jvg TN &
YHIATS YIS ATIAT fod Toei afe@al § | e THIH! Ul agHd
TITE™ The Constitution of the United States - 1787 & ST GLHTLH! ATLTCUT GHTAT
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TR T | 9 95¥s A1 TR e Rt diaamEn it W aieRars
UL TS AT | dX a9 9689 A7 I NS FFETH dfqdme LI
IHILATS JIITeBT SATHIX A= THTALT TP ITewg; | AT freaggae=na a1 &k
HAFHAT TEH YT @ M R ATERUEE GHET T e
ATy | TR ¥R AT AT ATHT STHATRT e T R 95 AT TR HTSHT WA GITem
T 955 AT TR AT FAAPT GITETT T T 4R RR BT AR FlTemepr 63 off T 0¥ ot
YA A W GLHRAT AT~ T [T AHATHT LA ST f6d
AT TTErg | TEHAAT T 9%%% AT AT WUHT AT siftpeprey dfaemer @i
WP ATITOTATS T TIAT THTAL TTHT G | FAAT THIAT T Jareet
JEIEHT T GBI AT HH : Tae T TTavg) | I &reTs e afg T
forepTaret SfwTa AT TENT TE FRIEE I SATIHTHT I Fai 9f Tt
g | I8 AR T RERETdeT 8 T8 AlAT T B GoATeATHT AT fad Fareen
AT afT ST SEU T | AT W AU I9e SRRl qRreTs Ated
TATS a1 GLHR - GLHR (TP @b, THa T STl qTal 9 @d: Afaet av
TTH G |

AUTADT GITHTT-I00R T GRT L& AT AITA TTHT GLAAT GG, Ja9T T WA
a8 T i TEPT g7 T T Qichept AT T foet deer |faem qum e T g
Tl Ieolg T G | I & AT JITALHT T TE EXebel AT BT AThel AoAT
T AR T T8 o TR G | AT 9R AT Jeaitad SIa Feie! TN 5
FHI: GEH, T LW T8 AW QUAHGTTATO g T &1 Y& T ITEN & T
9 HT Joi@ TRTHT G | ATAPT FTLTT-I09R T &R L& %I TR ¥ & ™A T8
ST TS ATeTehT T eetT TT Lo ST el § | AT |FeTe ST 95 (I RR)
WY TEP] AR AR AT AT & T QBT (AW AT BEA AR
TSLAT T SARISTT TLEST T ATCAHTHT AT (et g7 Wil oot TS et THHAT
Ui TR AR TEehT 3RGIT | WA TEHT UHIGET (TSI, AT,
STHETHIRITAEHT, AETRIATNAHT) AT & BT ATHATAT TUIETHT HGTIHT ATIHIR
T T GFI |

W GIHRATRT qE T AAHAMIATE QTR AT TG, A GEHT ITAT
A AR Tal IR T AqHATs THLA 718 g FFATIHAT ST fwast
@ | BT 83 gREIVTS e TS THT G | TYTeThT TSI auwehl BIRUT SR

-129-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024

A T G | ST TgepT AR AR ST faehTe U TEE® qa) T g | aTHET
o TANEE AT AR FFTerehT TRITEHTEE UT T S | ToTE b Iraeh qeATE g
| I AT TR @Al JUMATH] STATRIT T A ATARH 1Al TS, BT
FHATHEAS THTST (RO T AT+ TERTET qrerder (ers &1 9 et a8 aguaiTaTe
713 vt qeIfg afae T At | ST GETETRG WM el et it g
e A T STAATET JHA T AW GIaars J9read qreared Tae ar g
IR GST T T Wl (e it g, qgiedteqs giaesr, @if, few
I T STICTSTEre Tiagae! @ray AT & | ST i T qreeeel w6l & | %
AT THATEE THTI T AP ATTLIHAT Sl G | T I ST AT Jhae
AT, AT GHET [0 AT AR TATSITAT GO, BT GG
HETE ST THATEE TATEHATE RG-S | T BT HEAFWR T T[T oG
ferepTarept STereerTaT aTfies BT gig & TP W TIPS AHIATS Had TAEHIA
FETEIT e WA TCHRPT AEccddTs 9%k (&I TS Alehrgg e ST [AHT
AALIF A I TAHT AT JETAHT AT EMICHS TIAH! TAE FHEER T
AT AT Wt g |

v W ™ T [t =] Sraavad &l ol § ?
v W TEH & FET IR T TTGEE G 7
qigcaer m (Literature Review )

TER TH TAH TPAE AT 64, TqATs T aT Jweach T T
FRTIIATH! IFFATHT AT G 81 | TSAHT TSP T TR HA TS,
AGATS A T T AT AHATS AT T AT AGETeb! AT T Y T TEF |

AT FEAT FLHR AT FRATNAPATS FRISIT TLHR TP TF T 8l T
TF SIS T G TUTATRT T AT BT | GLH ST §AHT AT AT
T ¥ Jcde® Held UF THE dccd ol 9 | THATs Tl ACHT  (Soul of the State )
Wﬁ’lﬁ | T TR qccde® aiFK (Government) STTHEEAT (Population), -HIT (Territory)

THFIAAT (Sovereignity) 8 |
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LB Al HA TS, TAT T T FRTAAT T (G0 Afch a1 GAEE
TIT FIAA YT THATEY FFER T GHIEH GH{esd AW & | T8 Toaars
Tiarefier qeamse caEeR! JXEUT T Hd T QI GhICAT Wbl g7g | TS T ST
T & T IR 9 S ST 1 qoATe a1 | GG ¥ Toaad! aifes
TP HATAIAT MY | GLHR AT I &, TG Tl AW Aifey {eieer
TG | GLBRITAT T BT T Alebad, A7 ToTH! AITH qcd &7 | YT
ILERH @& i g | IR T THIRTER GaRAT TEa WEEg | 98’
HIETCHE, GSUTCHS, THICHSD, TGl a7 G ATS g qag | TLHIK STl
T AT, Trtre, T S S0 2f | ToT Tab ST, (MUeiR, ®rft T qe{ar a8
AT &1 99 TR U o TS0 Tae et Sl 81 | J94 T T aLahat (o
Rrar 9T aratT Rfeeet faw Simnia ey ol § | T80 T GaRdR qMa
TR T BT qT T qiebrg) | &ed faeT STl & dfidcd T SR geaedt
AT T ot SR & afiaed ¥ 83 | Q3T UF AT A 6 |
JHIAT BN T T4 AUSH &1 | A& T FAarel e T feq atwglg T
fapre! MaeE AFaY i, T Fouod ATl 93, goe, e, qeeft i
SATETCAT GEYUT STFETIohT QTS G qoT AT SqAfee! AFIAd Aaurehl
T THATS quT &1 el TawTel gl T MEAar aXar & &
TR TLHATE T FoATATH] Braiag W |

W @I TG (TRl FHAT LI ST TIHT Wl (et
quag qiafy, TMSUAHT, TIPS TeT T THEHT (ehEel TIHT Wi T
fafie= @, Fde T ATHI AT TUT TP TId AT (HErquT TXTeT TaAT
eIl STAATRT AW Lo 4T YT T MPeed! SR faahad /T qaT giagmr
SAAT! Ted GTad I qiehrg, | TG AT TASTALGERN WA [HTIehT TS, &war
IATEH T HAIR [edTS Aad g7 |

AYTAH! TAHT WA W LB AT (G TieTspe® < Neadr gaqvad
gtafaers gierg | i fMemmT Tisa S Wi e fre, @, gmaT
GIAEIS, AT, HeAl, YEHT TR, TS, [Sell ST HUETDH! AFET T Fecaqur
T MaTE oG | KT HUEEH! Ja7d T AR W HHaars gg | ©HE
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ATALAHAT TICALT T FATAAT A AT THTET T (BRI ©IHT T TLHRA
FH GG |

T &7 A=A ATHAT Govhls, 9T 3@e@ T, STbedTUTe! | T4
Jaere T, 9% T qA1 AEEAHT T Tae! AT GFafved Srael Tadgil a9+
TNTRT AAIATHAS FEITHT TIAT VT TEER ©Hl g | Tq W frarrey
YrOAT &1 &I 6 T4 | AT JATHEE 0T JHTEM g A6 SaeTHT R
YLHHT AT TEHT AR ey T [ FiFae® goa@ 9y | 986
YLHA ST (7 THHHT TATTHT DT FLHRA T ITATHBAT I g7 | ST THT
ferepTardT ©ITHI MR Fecaqul Iia &g |

qeqq fafd  (Research Methodology)

Y AT S AT ST AT G | SLLAHAF AHAT FAIS
TRUT G o [ (% 99, T, T, g7 il JE ST G gidee
TANT T GAAEE qEhdd T HE GFIe TP g | M= danmr aifet TR
TRUS! Fea FE ST fEH g7 TR | A9 R I I HAAls SUH
IS TATSAHT AT | (MITad GHTEE (e T TH g |

I T9T SARA (Results and Discussion)

I GEHR AT A FaTH] FETEITH! W § | Il Qe
R0R & T I: GLAATH T HT ASHIAATATS B Tl G T A qadhl GLhIah!
YT LT G | A TEh! (M= GFIe HUT T, Y T T GLHRET TS 75
FoATTHT G | AT ASHIAAT STHRART AT GLAAT BT HT AT GUBLATATE E b
T AEaqUl &g | I AUSRATAT STAYTrre, TAiferes aef T brRiebar, HHA
AR THTS & g | qaMed Hecca Ul GUHRATAT T STl @IH g | ST S
AT TG | T T THT TSHIATRT ol ol GUSIRATAT STebl S ffehrr 3 81
| TET AT TSENIAT T T T€ TGHT AT, HEeed T GoaTelTehl qrawaal
TS ATHT g7 T84 G |

e T ST U TRel g Wecaqul Xl &1 | TR AT AT W
W gl wfyd R g3 | freaw aeEar @I WUE q9Eee W (EAE

YE AT Hobal IEWEE T g |
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YT FITET 06 of HSHIATHT FRTAITHT G0 LT TS A=
HEccaqUl TIHT fAua! § | GiauT e ar Hod : GiaeTe! srvade! MEaarl &g
qew ffeq g | dfedn d= AEdSET TmEEae g 4 o 99 W qeand
FEIIT G T AFET RS CH g | FquH I8 AR WY qedrs
TRISAT @R S 99TE =M g7 Tl § | ST T8 SThel rRIaerahie!
ST B TR | AT TSI AT 74T ST &Y | FIHT ATTETAT WX T Tael
HETABIHT TITHT ATFT HTH FAA aTE TG | DT qedT (Haitaq 59g at
ST, ITTHE AT IUTEAE, TSRIEAREE HAIMT FRITNAH IIEE Wbl FRATNADA
W qLHRH TIHT FE T |

T I T T Teeed A SRt FRIT I gag | d6 @ aadr
TR TP T G0 AT G | FE! W Te AT 74T FEHA Goael T
FATEIT T BRI AT T T T G |

W AR ARMHHT T AT gl | TT e g T &
YIB! QM 90 &1 | AT T GLHRE] SHAT ¥ T&l AN 875 | ANTChaT Tqel
YgFHd T T [T TFg T IfSAHT ATReATe Haied TIHT KA 9 I
TR GCHTCHT 81 | TEHT AT TS 1T qLhTCa! SUurate qivfie g | @i
LB W ST GHRIT GEHAT T I HIBTT T | I ATBdTeh LI
AT BT T STTTIET U | ST STRATTHT AITAHT T T AT TUTTATDT [T : GL=AT
ETH! FHATT WU 8T | W Teehl TeheqT c&renl qium & |

I E TAIRART M G HHMT @M el ada™
YTEA GEAATETE TAAT HAL AT G IS T A1 TS ARl TART T, Ta9T T
Y T8 G T FIAGHIH T G G | FaITHT T HRAITABTR! ATHIT
Tlede! W TETE JIaamTH o STawaT T8 J9aTE a9 T TRfiTe aiar Tw
T FLHIPT AT T BT G | FAET D BT T Teet TS
T Y18 T TAT GFIEA g1 HHATS 6o TS AT LAH HI (AT T ATl ehl G |

W ATTIIHATRT BT T LRI ¥ fafor 7+ arrafy figewawe @
AT AT AR BT AT TP G | ATTITFATRIAR W TR F5F
TEG | I 5B B! AFIAFATIR Fertherarey faiied T sl famg | aemr T
T GUHATATH DT FARAHT D! FATRT TA HUY( TS T T GH T T T

-133-



Research Journal of KMC, Vol. 1, No. 1, Dec 2024

B T | 7 FITTHT TH T TR GUEEID! AT T AT IASATTHINT AT
a1 giaar T faemer Tamfa T | S TKIidET T TR T
THINH AT ARIBR SATAHT fqa1e (T T TS T SUeel/ STIHEH! &
AT T I H TIANARTAT 3 TSI T AT ATAITHT ST IiT T g5 |

TG FTHI T AR R LB HHT T ARIH TF
TLHRH FOA FHEA qAls (b T THIGH] AT SIATST qicbrg A
ATASTATHT fraTe ST § |

v AATAH GTE SEAl & o ™I Tl T T T IR A ATSR
gHag R G | IR AU GLHRP] Tl TR T Tebed SARABTLT
forsqa AT T R G8aTe FIIEH T B Gad (ha™ Tl g |

v THIAT AITEAHT ATNT AT STHTH BT HTA-aTHT Bl FaeaT SRaTat
| AU Jep dee T8 (s STe! e feraT sifr g stfecrent sargaresan
Gl

v AUTTP! Fiaem 09R  Aigd, afed T qgife Tt avter v gfeamar
T e W@ § | o 3 T GEEE AEeiE T HaE
AE@LIHAT U T ALASF AT, TSI, FEFH AT (AT T HRATaqTHT
TETHT ST Tt i Tty frrerrarepy fermarsiar exwra aifrgfg 1< stmaehy

g |

v faa=iiatore AT @ fremr o AT TeE W a @ et
ST 9wca < freaT Sa TUaT gaT a9ey e MR ags T g |

v TSI FEIET W (HEeE qa1 Faea! {6 (Service Delivery Point )
T TIAT ST T GOl o TS T |

v ST YUTAHT RAaTEl GCaATeh! 3cd ST THTELN At Taiae!
YN T T L AT ST STAdTep! Aqeied o1 T @i
TLHTCah! AEcaqUT AT e T |

v R TIHR T HGIHT AT ARFR A Baded THICHSE GIaTHT STAeTaTSl
ATEY IIEA T TSI YT AT AT G STHNTRT a9 {1 T
ST STEHTIAT HH T AT BT BT e Ivl 5 |
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v TS Gaq AT T a0, ST, e, STesiaes, aiiiies, dfemes T

A faNTer v T HAFH! ol JAT Jciid LTATHT ST AT B!

FETRTaT G T Teife TReT T AeqaeEdehaT el a1 UF SITasiielrs

AT Jrattea T AT ST TS AT A THAD! TEATNTATHATRA AT

fAaToT T raeaT TRETS GeEi SaeaTHT TR GXahTe! AT Hecaqul
@ |

AT T THIEe® (Problems and Suggestions)

T qLHATRT HAF T AASATHIATS (R, AT T, S GEroT I
a AT qTichapl FaT TR T4 Ae{ebells THE sATs g Ao o1 sifwat
g | AT Jiqeaica e I JeTgal gae T & g &l | BTHI 83 gRHIUT e
TGS THT G | BT THIETTHT HILT ETHET A FATHEE Wbl S | &THIT Tgahl
AT A SAFT (IH TEHREE IR T g | aTHET 3 Frdie® S¢ qrafi fremrer
FETEATEE Ii TR Ebl G | ST GCHRATRT AT GIqH! [T AT STl
A G T STAHATET TTARA TR AT FqeATs e qEe=mer T4 qab a7 G
Frafead Qatem @1 T+ a9 U faerre fioret ATt gRgheafedet ghearr, Hify,
o, I X ATt AT Jfqegare! @iar d1 g | STHET 91 T qrevel
FH G qT ai = faesramn Hifq e T FE aes e e geeTs
eS0T e IRGTHT THET THTIT T AT AT ITFAT &1 | TG HFITHT W
TG BT TATEHT TIHT HRAI T (FAARad GARIEE wdbl G

A FHET (Economic Problems)

TITTeRT AT e TR N Y AT TIHT SRGUaT § | I &
farear, e, wew, GMUT, f=Tg TTEAET TURTEEHT AT qT THT @9 I 675
| 9T T AT W Giqare 9 e IYi 19 a9ihy T g XHRare ai
feriieTr FEdNT STUET AT YT [ (b HTAT TAHAT FaeT RFHIH FAFACE
oA T qfeba | T qEHT FAT W ChRa ST Iaastd
TS AT AT LHHT THE THT ! A F THAT &Y |

TLIHAT THAT (Problems in Human Resources )

WM W@ TEHAH G T JreAals Gara TASaa! M el @ree!
HFERT ek GHISS ICATRH T AE@LTF G | T remoT FRretrer 7T 97 faahr| g
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S | T W FIAeTs TR TS T TNies SITeTich S e e g el
| TEIT STTLT(hepT A TTET STHIT TLHTP! THTH TIAT AT q1ehg |

TURETHT SIS IR 8T (Problems in full Decentralization )
W @ e U (AgamEe, e Mammaeiermaaest O awe s

TG quf TUAT ST WO @3 ARBR JERT T ST FBREATS G G
qqd A7 I TR TR GLHT! THHHT THATH TIHT WH G |

YH-GIHT FHISATE (Problems in Co-Ordination)

AYTAHT LB FIABT FAS TAT FHATT TABTITAT e bl STEEATHT BT
Y HEH TASTAT THET Tl afgg | G, TR TP T TR T
forer fereprer frrator T sfiftres ST THAATCHS HiSATE Scaw WUl 3fgsg |

PRI ARG FH Hecd (Less Attention by Central Government )

M TERY 99Ul GRS SAMH=d Tgal @A oIl &M
FILATR! L TATTHR §7 |

1T ASHISHT FHT (Problems in Resources Allocation)

TR & T i LT G T Gredehl iehie STHRMET T J47 I
FIT Teal AIq ASHIS T THRATH ©IHT WHl G | TEHIaeH Ra=Taml, STgearerar
AIAHT GURAT & THIHT STSHIS TIT GHEIHE (0T g7 T |

fafie TeT it TR @d ! THIT (Problems with Different Political Power )

W ALHHT AT GARIEE TSHT GLHIAT T ASHIae Irdl T &M
LHILAT & TSIl es qTdTep! XX Hidh A SI1aT et g Michebl <hUa I [a=menl
T3 W fTaHT G @21 &7 |

JHIde & (Suggestions)

v WM GERST AHEHEE i, TEiae, =amae T faxia &mer
QI ATTHILHT ATAT ferema: GiAte=ra T8 Arebaieaa Igias! @TIAT
CeacRicll
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v ATRAFTETEl T Faichd QA e T4 W TEAT qHA T SAAHIL
YT T ST FHATS ST CaTE ATl SR T STereT RSt 7 |

v W TPaeedTs drael GeaNil T gThaTie! TIHT G T |

v W MeREEd! NG &9ar T AMT G (GHr T IRIev, 9977
TIT T G I TS |

v TS T AT W Ieee AUl 999 Pl earl
TR AT o Tog T el Ui W XpRaTs i e,
ST T, FHAT AHlG T TG FTFT TeAN 1T TIHT T T
SERRECE

v WM qERATS AT ST =W AAT geshied g @ed T,
SAHTTHT HH I, (b (AT T a&] T 441 dRAae! e Tt
AT FFIfrgd ST ST FAT TR TAITATRHAS JITHT T
T G TS ST T Ia |

fraeey (Conclusion)

qSH YT ATCITHT T [TRTHaRT AT S ebl AR (B aT GeT
Tl W PR BT | TP &I qeq 5 WHE Saqrel e - A
ST qER TS & | e -araiie GaedTe! g, el Mane, JEHm
e STAReITT QU TAT W SR weeTs = W e AT 98 S1e
ferarer STeqT gHETe! R T T Wi e Aae e, W ST, S
fervrEHT ST farerrd AT @i e Aeccaqel et v |

U T ©HE Meres fqeme! avarads 83l agu e Tl
ATHTH TIAT WMF AT SHETH! GG qaT qEs g 1 T faem
IFATTE AT TATST AP TFI TS T | T GLHRAThT I 14T,
T, WIAY, T, AT, GRhiaeh [evae® Sl Iees Feamee I8 @y
AT AT IF THARE, TTGRE, ATHSHT T ITA FIq AEMeEd! qe<d adar
TR T foreb QT O TG | I T TUTTRT T ST T SIS
AT Te® Iaeel U7 SRIER T T T o eeT STEmET e
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TS BN YT T STAAEEH! AMNT ASHI SAT IUATE &l | LW FAaTHT
THAATEE THTIT THTHT AT ST T Teet T T A0 G 9T Greeeadl
SUTHAT e W FAATATS TLHITITRT (T Teht AT forehter GRRamT ame
I fent Miv=ra g | aad S Sae JOTHT ST ST AiHaT SIqaia
@& |
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qifte A@agverdt Jurer firetrerr faemdter gieaiT ; u& sftaw sy
RIS IS

AR

YK A I T@ bl (G T AGAaFare! SHiavcl AP [T THHT Blrae
T | THIRS qeaT AuTe FaretrerT feramefert Tifter sreaveareel & &l SIqameon &, a1
HET AT G, TP AT TAIITHT & AT THET TAT FATAepT FIHAT TR
G W GHET TIT ILYIHT AT WG T AGAT [UITCHS FTEACHE [faers
AU G | ITh [ATHEN B [HAICASTehel STETTT ST (TR THNT AT a9
HEAATHT THIRS ATl FATeAT ST T GEorT I HraTaTelTs Qie Saqes Grle [areret
ATITCAT Gl T SA=qATT (AT ATAAAIE THESH agHaq TTH § | T
AGTHT HRIHT {9 SAHIHT STETCHT ATLMCHSE T&T, TRATIHT T&T T AT qAqT
FTTePT qeT T8 ST e R st qemngswey freemr afkeer g | nifie
AGTB! EPT A(EATTHT BT THT [T T&T TAT FeiepT STLAT AW, AR TS
AT ATYT SATAATH TG AGH D! ATATNCHE TEHT T AHIA WSAGH! Frarpar
gfedr AT ITeq WT@T § 99 Tl GewRiere Tiae dgaasadl Jeael g
TS G A7 ATIIHT IRARAT T ST G HA ABISTT FewRiier e Tepfereet
T SGHT AT HqF e « TS AT, TTATS YTAT AGTHRT Bl G HT
TYAT AUATSS ATTHT IIATHAT TS TP F | I T qrat faey, s 9o,
TREAT =TT TAT TANT T TTEATIFETH [qoHT HAWGATs TS ST THLT T
T AT o T T G | I A T A@TaT GFed AMSuast
fermrre}, sreaaTaT, fa s, TTeaTas, e AMeATs IaeT Ted T TATSH QT SAaveT T
a7 AGTATS KT TATST e AR [ATE TedNT [ATS HTH el FIANTAT Teahl
F
I AT : AT, Thd, T, BT, Mg |
Tt

oraTe fraarhe W frervrT gamTeRe Rraet faer T e e | ‘an
FithaTs IqA FTHA T A RH FLEEAR & qHE T T, q FUeears
YEHATHT TREET AT Fitared T HTH T AT T AEH AMT A START SIS
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AGTEe WS TG’ (YT T TS, R0%5, T.389) | ‘AGHATeATs IChd T TaTed Aeft
feT e ST 3o BT ' (AT, R0%Y9, 1.9%) | T AT 83 (que® Mt
AVATHSATE | qICHT o+ qaag |

qifse TehleT w@Tg Raaer v Ao FemeT faamilees T | 35
e faamiiet AT AT FREFATIATS d@T FATH! IAEAT FEFATT A TG |
=9 qEal (qarfiol oet SEes AT a1 T d@Te SUET A TRauenT
e | ‘ATA® deaig AT &ad T I°F qedl AT [y feaae garmT
ST Gl AQGTE AT AGT FATH FHFAIEEATS AT IALEAT PRGATT T
giergy (YT T A=A, R0%5, T.364) | 3feT Sifge T Fu fasree e T aEw
AT T TYAT AGT HeATH! JALAAT TV PRATHATIATS (1575 | STh ALTH! AG
AVTIATS T AGH R AT W T |

AT RTEATTHAT SHO=ie qr g THTwT @ AAHATE TiHe Agan
ARTHHT TIAT fgeg | Ao Frequrr Tifses A AeTel AE fereae ar sfgaere!
FART SfRT s sfverfears afeeg | ‘e, defeE d I s witee
G g (STUST, 098, 7. %) | I Ay Y G fagre, e, fmm, sheemer
TETAT ST ATAREFET G 87 (AT T @A, 095, T.34) | & forsmreet
frster gaTar XY AT S ST F ATERIT A YT TaT ARG HAATATS
T ST TIAT fafirg | AEwa! UF difge, fafire qur wrle wemer @ a9
AGATE fAE7g |

o9 TERI q@T FRGAIAT i, @OH, fafire qar wiiwe T fafre
YKl SIGTehT AT AT HAT Teg | T GATIATS T THIHT Sligeh a1 T
RGP FLAT T TETHT ST | ST Frerorat Arfefered == qet fradfia @i
T T THITPT AGTHT AR BT TEIEHT TEafeee TR AT feramiepr af
TXUTTET FEII T ATTLA WhT a5 | IoF qeohl [qariiepl @ (pareerta aef
TN JETF AU G TAT THF I TATHT AT o I eTehl TeATEH Uit
g qefy wifafafr wfse geiaer gar af Wi SEeT TR S AEd fage
I TP UL | T ITh STGTHT ThieTehT AeHI T freafaamerget famdiaey
PRTEATITTE TSR TqTeAl FRTEAT THIRRST TEHT ST I (qariie! qifates AgwepT STCHT
TEPT GREPHIIT ST T T ATEo T+ T HTATHT A TTebT AT S |

s AQAATE ST qAT Ao AT e gy faverr & fasy
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a3 qeet faamiier Tifste e faaT st fafq g | SieesT dareHT
THEIAT G | TP AT YATH WYLV I T Tl HH T 79 g | I
HARTTE TN 9 TN A@waT Wbl faamfieer srwaet fargamr 8 wifsres
FHTETHT AT ST DRI T I AGHT ILLT R G |

qAFHRHT THET

I SGTTS BrsrHT TG HEIAT T IrITEN Tha A AT TroIe®e
TIisTe SFEwTeT TR G&THT WraT Sgifveh JETAT SIS LT G | ARTHIY (0%3) o AT
PaTequraT ATt ATHTEHT HeTcAT AT T8 AGTHATHT IETAT TGS IL9T THHT T |
Pt (R0%%) & RaelATcH® @ TN Jeoig T4 AGH] GLATATS T AT €0
TATS HIHT SIS BT G | UTeAT ATHTHT TR errer fersieirest &1 gra, &
T JH{THT QB! U AT T GHAT @SB! TOIAT 3k TGL AT ST
ST TER ARGuat TR O ST | T e (R09Y) & & @ T e
TATOET AT Trervg ATeh TAT AT AUATSTIT G TT FHreTT Leiiepl =T Ta
AGTD! IowsadT TAT TNABATHT AT SaT KT T G | ITbl I<h Trdol AqTed!
T AGTHT AT FEceaqUl e T RGUaT § | T JULTH (R09Y) o Tiisieh
AGATS Mg AGTHT AT TTH! THEIAT T AMGHATT WS TP g | a0
ASTEg T ST AGTHT TIAT P I TP AEGeATE 7A@ Bl
AGTHT TIAT TEA TLHT G | T T GAT (R095) o JIHb AGATS NTAATHT
FFgHT THTAAT AP AT BT TIHT PRI G |

AT AU qifecT qun WIS SE@weT faw erdell (@9 005) o ATH
AGFHT TEILHAT &, T3 AGHHT U &Il g, a9 TR oG 3 Jieh
AGT B W 3T Srgweb! qie=, ferdTor, STsaraetl qm gieept sTAT 9=y Tl S |
T (A R090) o Y3 AGTehT FTIITATehT TATE T AT T&T G poioTep [rareier
AT T T QT THAT T T S | T R T fafemeaht (@ R09%) &
YIS AGTHT T Feoll TG G AT ST YT i@, q@T T TR JGeehl
TLUTHT AT TN G | AT TS A b qwIelTs (1= FLTAT I T qIChR
ST FITE F TR T G |

HIIHT [AFREEH! AT Tl TMHS AGTH eqd: AT TAT H TTH
TErg | T9HT Jgiivae THeTs ==l TNUER TiHe G- difgs A9 g,
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e epTetep! TTEUa! aX fa=imeienT JRaabIUTeT STeaa TRah! TUTRUaHT I Feaaar I
TS T AGAT AU et THitRer qeent framiier wifse Rraeerdt ghesdier semam
T ST SATS ot T PEET STAR Wbl S |

Jgiivae e

I AQHT YIHE d@Td AWl q97 a9 (o Haraars dgias
ATHTUTTERT TIHT AT |
TiHe S@-r dgTvas I8

YT’ YTSEHT ‘T’ TAT AR T 9T TP &1 | ITh 2! o I a8 aol
fereafameaaaradt a7 fasaradt 97 g5 | I99T [aeafa=ead sl S aracH e qadhl
SUeAT T8 TARRS Jeal [qamdiiel @ T THabl g1 HUHA Ith CUT TRl
rgTepT ferdror (e T feafefreal, &7 R09%, %K) T SITETCHT a9 @ =i epar aoT

FARILHAT T IS @I & | a1 Topear, fafire srsmeet T fafire o=
T, A ebehaT, GEThAT NS AgTver TETAT AT T I AGeb! (AT TTH G |

g g e

qEadT! [9HE &7 Il AaAAs da Jal ATrg | % T H
AFPTHT SFAEATATE FaEHTaET Aiwg | faareat fafwe fagreawed a uft u& Aecaqul
fagTa &1 | J9aTE AASHAT g 57 g | TEehT QMfeaeh o HAeehl qaeehap!
faepTEeRT eI T &1 | el Ul MaeH, JaTaeT T aaeha! faarged fa=mr &
AL GG W U TeFIT I TSNSHT TG (Aedled, 89 9R50) | aU
frepre TFHiRa® gfertes! R 81, Jaor SToRAT Rrebrgent T Tk @ T 9 |
HTRAT STV TR TATSH o v T AT (TS To SITCHITaTRT v STehTer
Rfie® ST =T BlE T AT FHAEH g7 | ATRAT @RTqaT e T fof
THHa Sfh TP IeTdls TIad [MHred! TIHT 2G| SHEE TR
W qTIIT ATRAT GHET THTETAT 741 TAT AATS TANT ATewG (HTedbled, T 4250) |
STRAT FITSITehT TEAT UHT SHIEE 3Th T+ TeRg |

T e arhga PR ge | 9EeE: Yo i auEe
SATCAMGITT g (hd, T 9R59) | TAT ‘N R0 F(ALT TAHE® UH U7 ATCH
AT i IR QU T qagT (@F, 9 1R | 8 scaaisa [qare
freTg TSaT IRRAT BT, TEHT Ryt STl Ted [T = ATRAT Reprges! Teard T
THG | T TR (AHEATS TAH] AT (T3 FERAT A ST TR TT57g
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(T, T 9RGY) | T ABET TEh T G Ta qT TH-aI T ATEAT e g
ST TUHTA I T FHIHT ATHEE Taet AT GHE 9 TS ATHRATS THR ST T
oG |

YIiHe T T 9% [ fagaer ar

TARRA T8 AP Iod qel SATH-dMICHSE e &1 | Ih AeH! [MAe® aah
AT TG | SHIEEH! [HE UM @avT THAD! g1 AIH Tq AGHT TIEH IJAT
Y9 TREDHT THBAFT (qarfl T SHeead! TiHE JEd MaEie! stamq srwaeT
FIr T SATHTCHT eI TAT FTTeATUTehT AT TSI G |

HTYTCHE ST
I AGAT FFATTATR! SATLTLOCHES GrHATHT (FTRIVT T TeATSheb! ALAATT TAT fargero
TR G

o aur faeeiwor
ICLTal

g fata

T fafrepT ST rerae ARTHT a9 AGHT BAEAIAN G HAAT (
AT HLAI) B GATATS AUATRUH F | STh ATATAT ATl Rreqr qHither sreza=
TEALEHT TEAAT STETATIT T et T I ArqaTcleATs qTRAT SAT LT G
| ITh IAR TR GIAATE e T4 Frafae e faior Tivesr g | <6 <fidwer
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ATHTAT TS (AT T Fpe T IRt § | Fewritert afe=, 98 T afeeaers
e T TSRl 7 9, R 9 Jea TR g | qr Jurelt frerer wafeer stere
TG 5 AT AAITATEEH! TATHATH! SFLAATHT TTF T Ag W g | TifsTes
AGTH ATHAGFIH AT AT GG AT TKA A TP AGeeh! AT,
AT T AGHT NS THET TAT A T AT Rt stegast frgersvmn w4
gfeitia g |

FARA qAT fageror

AgarHY, TARRETE! HETHT TRTHT e, J9AT MNNREHT q90er T Tt T4
TRAST ATHAT THF A@Aaradl AHaD] BAlAAA A FeqqT qam fargaroor
URCIEE

Tf3Teh e STeTun

(3T G T TGP ATTLTCH P TETHT STLAT TESTRIEIT HUHT Araaia [l g1t
IATH! T FTHEBT ATITCHT F&T [ LTITT TR -

TSN FTweRg W AT AT QY ATHAT ATEEHICHS T JfTaa SEweT T
AT T et Pt | e @ araea faftr ofw weer & | et afw ar
T SEFel B AU | T qedT I B4 gt | 41 e Sifgs afw yw
faseea deT 0 ST ST ST | AT gt areRer fepfawenr AT st
S | I AT R | Ee dE QU RECTAT 9T SRR ST Y
TP GIIE T B AT | A IRfeEd T FA®A Tal I T&T FHiaa!
AT GTE=TT T Gt | AT T (TeAehires) Hiehieh WIaal AUl
gt faemdiet fo=mr ufn waFwie doe® g | a9 fefaHe! o™
THIRS TEAT T TUX TRy WA TEe! AT EEYeHT STHT STHTT T Tt
T U FRHT STEAT STAEAT g TR T ST ATy S | (F@RT g TR
%[ GThT F9H)

TR IIATHATHT FEHTI JTAE AGTHT SIAT T AT STqa b e TqHT
G | FAF qeard T THTaHT TR g T 9T QAT caaaraed| afeaes == qid
TRTHT THAIE THRRTHT | AT & 16T IIUeT ST S | e Jedl
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FEa fafrer TSHUST U X AT TN AETeT SIRAT Ha ARl U]
TATTPIACHT GAPT T ATH FIHT AT AT GG SHT THTHT TATSTH ] |
R CHRRAAT qAfy AT TS ST T AT AeiehT TIRAT Heq ST frehre
AIHA T9 T & TqHH! TTHT AU § | Aaea™ &1 XTeTehiaoy Tadid
ATRIAT AUHT i famefiftes) wiehis qad! e U g g | a9y aie
AGHT TTAT T TI FAAT THT AT g TGl ATl Farearert foramdies =it
AIH! Iag | T9 faorre! SaemonaT o=t U 9 et S 1A dE-aradl
T AT & THHH] Mg | T [MHEh! HEaeaR TR qedl [qariiee
T STTRAT FTAT e, FTATET T T THTE T4 T T Gag | O AT
T ALATTHT TEWTNEE ATRAT el TEAHT RITET T TbepT T ATRAT THET AT
qfEa™ T q@dl Jfarg | TARRA Jedl STa-aiamMl IausH! TIised daqararel
HALTTUTCHS TETT SETTATHT FTAT IHIE® ATh AT AR |

YT AGTgeIdl STRATIH AT

Y AGTgFIdl STTHAHT (THT TEAFHT Tl g ol G | I
FERLE GIROTATE Jat IuLfive s T&qa T fargeror i §

e AE@avedl o Wd Seetd At

THAF AGTH! ATLMHT ¥ I THGERING TSR] A T HL T |
TS W% deafd ¥ A1 I1aY TifsTes A@er &1, A7 IIel TINe A@wal &y
T STTRT R sty T srvarmer af 8T gafeqt Sy €T | R, s
@bl AGIAS TP APl A T qET, el g TS st |
TP TEAT AT TG A TOF I AY 9f H&ar S T &,
FHEIT AT AYTHE BT AL T LA | FTHT QAT U1 F&T A58 T
g8, FRI AToe AT §rg A AT TRISUSHT HIIT THIA THRRATEH
HTSUFRT TTHT AT T IITAT | T TsIbT 7 ot T R A A TG AW |
A T O, AT T ATHAE AGHA AIARGT @ g, T ST AATEHT
farfererar SRauaTer af T sifetavraT @ TIiAe &g [ T TEH Tl G
EEEENGIERERIUIRY

YT TS T3 AGaFIe AT TR G T Gfatwpamr smenfea g |
T AGTETEwH] SHTETLUNRT FTehTe THTSHT HTX0T T FoRAT STy TIRqeb S e
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A R Jfavg | JANT T8t IR TRUH el afed TRkEcdiarE g S Teadw
TET FITe A HA ST TIRRUHT T areiie® Ao qia g | Tifee
TSI Y ST T A § T A 5T T faamfier Taitheaswet srwmasr
i T SiEvel T&e STFETUM, T FehieT, et STLHT T g HIehT TITLEHT & foF
I TR Girg | T e At Sefler @R @ae 8 gaW aver dtqan
ofidp, T anfy s afearat st i s TS g | IHaTE e JEEsT
TS THT HIUT P HAAT AT AP Ifavg | G AP AGAATS THGTeTeh]
AT TITHT ATHAHT BT F AT G AT fofaaaT d@s smal Jiweg | fae,
AT AE AGT AUHI T T G T (ameiier sl 9o TS BT
i AT AT AT §THE | TEARG AT THIH TAb, TR qaal
A AT g5 [ T USH aT S| AHT IMavg | 9T (APl [Hgwad
@i fasaT S e e ggt ufv qufeer qeer Teurll TUEe SHeEd!
AT GAIC T, TS (qeIZET STgH 9w fa=eAT THmaT Ifews | aewrfiess
HTHRFAT FTTHT HHT TUHT, STRAT AT TRTb] STEAT STAAATS ATH GHIET TLBIT I
g Mg a qid S| M= Eae Il STTH ey |

i ST AW ETaaT 8t

& AGANRT il Tog W d (U A et dafd, Af=ae aa,
T THHT ATFETNE AGTAT ARl dccd, AT, Aeht, gferae aEm,
ST TS AT G T TehTChT AGTHRT Bleh o &1 57 AR o |
AT [HfaAET AE@TE, ATENE AEE, FA dQE, TAEHE @y ST
AGIZHART AT Bk g W ANl Ry | AfEH AT ATHr @vs,
Afreafs Gue, JG FaHS! ATE [, T 98 Tae qel ATeld
AGTHT AT G Bl ¥ W | ATHTHT ARG A@Tg T AT AGTZHT
HIFHIAT AN PR | S T Gt AT T & THaeT | J@rg o |
ETAHIAL TP [T GHETHT TR Faad A@, TSTT A, BITaH et
AGH, AT G TAT AT TbTLehT FGTHT fafiree fopfrarept Seft o st
TANT TRTHI [TTAT BET T Be! Tl AR TR 81 | AT TARRADT FaeT
AT, AT ARGUHT FH, A-AATATHT FITATHT [0 TAT AT U Tl
AR fafse et mifse e s TS sTueT gt S g | At
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e QAT AW WUHT &1 | AT B T TAT qAT TTfaTep 37 Srebebl qreqanl
AN (FCATUICHS eI, UIICH S AeT, TLATAe! (AT, Ted dvaqaran) of
qfs agaTs afegea, s aur St e IS el ST fguet g
I | G AGTB AR ST g T AP THEIATT ST T I TIhlS
fguarr sfeer THitReaT seqraT fafie Srvarme IS ST st WY | (T
HEWR Q)

T TAEHAT GedTiiel Tifde Jgraserdl aa gx T s TAfpaae
AT B HUATS Food TR G | I TATSHAT TEAT I TTeh e bl [T T
fafer forrram sreame TR suet 3famg | AfvaE AUl SATHTT GUE, SER
faftr, corgT Afew y&amamT, SRR e, G quT e i, gwer deH, e
AG, TABR BT GHIETH! AGH, TEHGHT, TaHaIT G, IGTT TT HUH! AT
TS ST FAATS QRIS G | G TS 4% JALAT Afge IFIsTT o,
< foTT SR I T, STsETEedl, AR WA ST [YEE T Age ST
T TARUHT G | FITH Io deehl faamdt qur srerarar, faw, greamdss, et
AGH e ATATSA Al ¥ T3 AGTHT ST Wbl HUATS STRAT ASATEIHT TIHAT
TATETHT G | T AGHp! A A(eeq afvt aaet fafie Sl qum yepiaer e s
T T T I FRRTHeT A@TgHT SigerdT, TOAAT, THBIdT quT rauehdl Tl
TEEE qIEd JaUal § | 9t JAERIRER N Jd@qal THeTdl, ST,
Tifgerar, FraslTiaar ST HUEE ALAATHT T8 T AT |

A RGTHT NATTHT JHEAT FAT A

qIiAe AGAH ATURIN T HUU(G JEGEAdl NTHT AT (A Grerehl
FHET T A GT TREEET | 379 Al JeAaTIeaTd eafaaeas 1eE I&
TG TMHAE THAB TSAIBT T AR ARG | TEATER T IR
eI fAUeT JiarRaTars fRifad T T8t T T frgeroor TR  :

TS [Toe! SIATHHT AT Tl @ T AT [qoepl et farirse ar
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