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Best Wishes

I am pleased to announce that the Research Management Cell (RMC) of Karfok Bidya 
Mandir Multiple Campus (KMC), Ilam has successfully published the inaugural volume of its 
research journal, an interdisciplinary peer-reviewed publication. This accomplishment is a 
testament to the dedication and expertise of our intellectual team at KMC.

As the premier higher education institution in Suryodaya Municipality, Ilam, KMC is 
affiliated with Purbanchal University and offers a range of programs, including BEd, BA, BBS, and 
BBA. Our institution is supported by the local community and local government (Suryodaya 
Municipality, Ilam) through initiatives such as the 'Chori Buhari Chatrabritti' and others as well as 
by Koshi Province and the University Grant Commission (UGC). This collaborative support 
underscores our commitment to advancing education in the region.

The publication of this journal marks KMC's inaugural entry into academic publishing, 
with plans to continue this endeavor on an annual basis. Our approach emphasizes research-based 
teaching and learning, actively encouraging faculty involvement in research projects for their 
professional development. I am pleased to note that many faculty members are engaged in various 
research activities and further studies.

I believe the articles featured in this journal will provide valuable insights for researchers, 
educators, and students, offering relevant ideas and information to enhance their work.

On behalf of the institution and myself, I extend my sincere gratitude to the RMC, the chief 
editor, the editorial board, reviewers, article contributors, technical supporters, and all others 
involved in this project.

KMC remains committed to fostering cooperation, coordination, and excellence in 
education while promoting a spirit of teamwork and sharing expertise for the benefit of all 
stakeholders.

I wish everyone continued success in their future endeavors.

With Warm regards,

Gopal Kattel

Campus Chief

Karfok Bidya Mandir Multiple Campus
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Editorial

The KMC Journal represents a significant academic initiative by KMC, marking 
our inaugural foray into the realm of research and scholarly reporting. This journal serves as 
an open platform for peer-reviewed, research-based articles contributed by dedicated 
professionals and enthusiastic students across a range of multidisciplinary fields. Our 
mission is to provide scholars with a credible forum to unlock their potential in research and 
academic writing, thereby facilitating the professional development of our faculty. 
Ultimately, we aspire to enhance the quality of education and services we provide to our 
clients, addressing their academic needs.

The articles published in this journal span various disciplines, including Education, 
Management, and Humanities, addressing pressing issues within these fields. We have 
actively encouraged our lecturers at KMC to contribute, fostering a research culture that 
serves as a vital instrument for educational and professional growth. We anticipate that this 
initiative will promote comprehensive development across our campus.

As this journal is a collaborative effort of the KMC community, we extend our 
heartfelt gratitude to our authors for their tireless dedication in preparing their manuscripts 
and for their patience throughout the peer-review process. We are particularly thankful to 
our board of reviewers for their invaluable intellectual support and guidance in finalizing 
the articles. Our appreciation also goes to the KMC administration for their coordination 
and collaboration, which has established a solid foundation for the journal's publication, 
both financially and through moral support. Additionally, we would like to acknowledge 
Mr. Dup Tsering Lepcha for his technical expertise in giving the journal its polished final 
appearance. We also remember with gratitude all those supportive individuals who have 
contributed, both directly and indirectly, to this endeavor. Without such support, this 
publication would not have come to fruition.

This journal marks just the beginning of our journey, and we recognize that there is 
much more to accomplish. We welcome and value your feedback and constructive 
suggestions as we move forward.

Happy reading!

The Editorial Board
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Abstract

This paper reports the results of a study which explored the basic level teachers' perception 
and experiences on using the devices and platforms of information and communication 
technology (ICT) in the course of English language teaching. Building on a 
phenomenological design, I selected five basic level (1-5) teachers purposively and 
collected the data through in-depth interviews. Drawing upon the thematic analysis and 
interpretation of the data, the study revealed that teachers have positive perception towards 
the use of ICT in ELT. It revealed that ELT with technology integration is a dire need for 
developing English language proficiency. Additionally, the results showed that the teachers 
were found aware of the advantages of teaching with technology but the insufficient ICT 
infrastructure at school and the lack of professional skills and knowledge of using 
technology into their daily pedagogical practices were noticed as the main obstacles of 
technology integration. The results of the study suggest that particular attention should be 
devoted to supplying adequate opportunities for the career development of teachers in 
developing technological competencies, which help them successfully use ICT in their 
instructional practices.

Keywords: Information and Communication Technology, English Language 
Teaching, Professional Development, Phenomenology

Introduction

ICT means Information and Communication Technology. ICT, in education point 
of view, refers to Information and Communication Technology such as computers, 
communication facilities and features that variously support teaching learning and a range 
of activities in education. The rapid expansion of the Information and Communication 
Technologies (ICTs) has transformed learners into digital learners, requiring teachers to 
integrate technology into their pedagogical approaches, where teachers' attitudes, 
technological knowledge, and skills play a significant role in its effective integration. 

The education system of Nepal has also been influenced by the changes made by 
ICT in the global context. The Government of Nepal, Ministry of Education, through 
National Curriculum Framework (NCF), has introduced ICT as a subject as well as ICT as a 
tool for instruction in school education. Some Universities/Colleges and schools have 
already started ICT as a separate subject as well as ICT as a means of teaching learning 
process (ICT in Education Master Plan 2013). The inclusion of innovative technology tools 
such as laptop, interactive board, projector, multimedia, smartphone, social media, virtual 
classroom, google classroom in education has transformed the mode of pedagogy. Teacher 
and students get access to information along with opportunities to participate and 
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contribute to the knowledge economy by the use of technology (UNESCO 2015).

Being an essential part of the present time, ICT significantly influences all domains 
of human life. Similarly, ICT has also transformed the education sector and turned 
instructional practices into more interactive and productive (Lin et al. 2017), as it offers 
various tools which are used in traditional as well as online teaching spaces and assists in 
building a proactive classroom environment. Technology-incorporated instructional 
practices not only enhance the quality of teaching but also enable students to develop their 
skills, boost their motivation, and enhance their knowledge and information efficiently. 
During the COVID-19 global crisis, when the entire world's activities across all domains of 
human lives got restricted, ICT played a supporting role in sustaining teaching-learning 
activities Ministry . While on the other, ICT-integrated teaching and  of Education (2019)
learning provided a flexible approach and better access to learning opportunities as a 
substitute for face-to-face instruction. However, teachers faced difficulties in making the 
best use of ICT in their instructional practices due to inadequate technological 
competencies, yet the transitory phase improved their digital skills. There are four major 
components to be focused regarding better implementation of ICT in ELT. They are 
development of infrastructure including connectivity, development of human resources, 
development of digital learning materials, and enhancement of education system. 

In this regard, this study was intended to investigate basic level ELT teachers' 
perceptions regarding advantages, their willingness, attitudes, and challenges they 
encounter while integrating ICT in their teaching-learning practices. By knowing teachers' 
experiences and perceptions, this study would help teachers make the best use of ICT in 
teaching and learning activities by sorting out the challenges and assisting concerned 
authorities in formulating policies accordingly. Therefore, the use of ICT in ELT has been a 
contentious issue to be explored and settled down among the language policy maker and 
pedagogical experts. Similarly, this issue has not been researched in the context of 
Suryodaya Municipality, Ilam. Taking these issues into account critically, the paper 
attempted to answer the following research questions.

· aHow do teachers perceive and experience using ICT in ELT classroom? 

· aWhat are the problems that the teachers faced while employing ICT in the 
early grades?

Review of Literature 

ICT and English Language Teaching: An Overview

Because of its interactive and dynamic nature, ICT has the stamina to meet the 
needs of the individual student by providing opportunities to direct their learning and to 
pursue information. With the usage of ICT students can learn any subject especially 
English with ease. In the context of the global exchange the role of ICT has become 
inevitable in the 21st century. The use of ICT has become essential in every day classroom 
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teaching and learning. In this regard, Barrett (2020) says “With the help of technology, 
teachers will be leaders in the transformation of education around the world”. The use of 
ICT gives a chance to teachers as well as students to increase the quality of education and 
meet the requirements set by the coeval knowledge society. ICT has become essential tool 
for educational change and reform. 

In this line. Harmer (2008) states “a word innovation means something new, which means 
new ideas to change things for better”. As he further claims; 

If we look at all the language teaching methods which are used all over the world by 
different teachers at different levels, we cannot say that all of them are 100% 
successful. Therefore, it is very important to keep looking and searching to find 
ways to make teaching and learning better.

Federal, Province as well as Local Governments have included ICT as one of the 
curricular subjects in education. The Methodology of English has started a new way of 
using ICT in teaching. ICT provides more opportunities for communication between peer 
learners. With the use of ICT there is a two-way exchange of knowledge between home and 
school/ college. The teacher abides key to the successful use of ICT for learning. The 
integration of ICT in language teaching and learning has become an interesting topic to 
many researchers and education practitioners.

Application of ICT Tools and Devices in English Language Teaching and 
Learning 

Computer Assisted Language Learning. Computer Assisted language learning 
(CALL) is a broad and an ever-changing discipline. CALL is defined as 'the search for and 
study of applications of computer in language teaching and learning'(Levy 1997 cited in 
Chapelle 2002). CALL software, CD-ROMS, and Office software applications have 
become common place in many teaching and learning environments. The computer can act 
as a stimulus which generates analysis, discussion and writing. 

The Internet. The internet offers the best way to learn language other than 
immersion in an English-speaking milieu. The student's relationship with websites is more 
noticeable than with print-based text. Internet users may return to sites frequently or use 
internet for interaction to share their information and ideas. Digital technology is rapidly 
used by pupils and teachers not only in the classroom but also in the personal life. The 
advantages of online learning: The internet saves our time and energy. we can learn English 
lessons through internet without the need of travelling and without the need of leaving 
home or bedroom. With internet students can learn English anywhere at any time and 
whenever they want. The internet offers instant feedback to the learners which enhance the 
learning experience of the students. 

E Books.  An eBook is an electronic version of a traditional print book that can be 
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read by using a personal or by using an eBook reader like iPods and kindle. E-Books also 
used to improve the teaching and learning skills in the classroom. In eBooks teachers and 
students can add images, info graphics, posters, video, and text, audio and so on. Learners 
can share eBooks with their friends. E-Books strengthen students' note making skills, the 
knowledge of English grammar and application skills. 

Audio Books. Audio books are recordings on CD or digital file of a book which are 
read aloud. Audio books are applicable for English language learners and young people 
who are craving for learning English with stories. Audio books develop the four language 
systems; phonological, semantic, syntactic and pragmatic. The use of audio books with 
struggling, reluctant or second language learners is powerful since they act as a scaffold 
that allows students to read above their actual reading level. 

Webinar. Webinar is the best example for online learning. Webinar is an interactive 
seminar conducted via the World Wide Web. Usually a live presentation, lecture or work-
shop that happens in real time as users participate through chatting, video-chatting, file-
sharing or asking questions with a microphone. 

Interactive White Board. An interactive white board, also known as a smartboard, 
is an interactive display in the format of a whiteboard that reacts to user input either directly 
or through other devices. A smartboard is an interactive white board that lets you write on it 
while moving objects around and projecting an image. You can tap objects on a smartboard 
with your finger. Therefore, using a smartboard to convey information, learn new things, 
extract and share documents online is simple. Interactive Board acts as a motivational tool. 
Interactive Board has to be connected to the computer and data projector. Interactive Board 
offers teachers to comprise video clips, films interviews, electronic microscopes, different 
websites etc. It improves the social skills of the students like cooperation and participation 
new vocabulary, word formation and sounds are practiced easily by interactive whiteboard. 

Mobile Apps. Mobile is digital device like laptops, iPods, tablets, smart phones 
have made English language learning easier. At present there are so many apps available in 
the App store and Play store (Android) markets. These apps furnish students with quizzes, 
games, dictionaries, Podcasts and tests. Some mobile apps which are amending English 
language learning and teaching are Dictionary.com, Hangman, Grammar's, Quizmaster, 
60- Second Word Challenge, Mobile Air Mouse, Ankhi Flash Cards, English Idioms 
Illustrated etc. 

Audio-visual Aids. In the 21st century the use of audio-video aids has become 
inevitable. It has started a new genre in the field of teaching and learning language. Apart 
from traditional teaching teachers must adopt the typical and innovative teaching 
techniques. Audio-visual aids are helpful in language learning due to following reasons:

· aThe use of audio-visual aids makes the students active. 

· aStudents can get rid of their boredom and dullness in the class. 
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· aProvide attentiveness and enthusiasm. 

· aThey help to nurture the power of surveillance and independent judgment. 

· aThey give clarification about the content in the text book. 

Overhead Projectors/Slides.  To make ideas explicit we need some visual aids. 
Slides and slide projectors are used for unveiling objects in full colour. Overhead projectors 
are used in language teaching and learning to supplement the black-board. 

Tape-recorder/Gramophone. This is useful for teaching pronunciation, stress and 
intonation. Recorded information can be reproduced in the classroom. It gives a chance to 
the students to develop interest towards pronunciation. It helps the students to test their 
speaking skills. 

Television. The most efficient medium for teaching is television. The television 
appeals both to the ears and eyes. We can record some language teaching programmers in 
CD or Cassettes and can telecast them. This shows significant impact on the minds of the 
students. Radio and television give us the experience of real world into the classroom. Here 
teaching is very active process. Television is a companion, entertainer and instructor. 

Film Projector. Knowledge acquired through films has a lasting effect. We can 
project some educational films, dramas etc. This can develop the listening and speaking 
skills of the students. 

Language Laboratory. This is the latest innovation in the language teaching. In 
which, we have sound equipment and projectors, computers etc. which can give the 
students the practice of listening and speaking. 

Web Applications. It has come into light in 2005. It encourages sharing between 
users. In this we can have variety of applications such as blogs, social networking websites 
etc. The learners can be encouraged to write their own blogs. Social networking sites like 
face book, bebop, and flicker have become very popular. These can be useful for language 
learning. 

Mobile Phones. Mobile phone has also become very essential tool for learning a 
language. It is a mini computer in every one's pocket. Mobile phones function in many 
ways like the addition of texting, email, functions etc. as computers do. In mobile phone 
assisted language learning we can find portability, social interactivity, community, 
individuality and immediacy. 

Teachers' Skills and Knowledge of ICT Integration

Technology integration is a complex and multidimensional process that requires 
teachers to be skilled and competent in designing technology integrated lessons and 
strategies of implementation for effective instrumental practices (Demir 2011).  
"Government of Nepal has supported for ICT related infrastructure and internet 
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connectivity to schools. Similarly, to improve educational management and delivery 
system, the Ministry of Education has provided some additional ICT related equipment. 
However, such ICT equipments were mostly used for administrative purposes. This is due 
to the lack of contents as well as lack of proper skill and awareness to the teachers and 
education managers. For this, a comprehensive policy and programme yet to be developed 
in order to provide relevant ICT education to the students and to use ICT for improving 
teaching learning activities (MoEST, 2013). In Nepal, integrating technology into teaching 
and learning is one of the burning challenges teachers in public school face. Though the 
teachers are highly positive, the actual usage of technology in class is very low (Thapaliya, 
2014). Society of Technology Friendly Teachers Association (STFT) has been working for 
the enhancement of use of the ICT in education (STFT, 2020).

Technological Pedagogical and Content Knowledge (TPACK) framework has been 
used for teacher development in different levels. It is the knowledge of how the teacher uses 
the technology related to a specific area to enhance students' understanding (Demir, 2011). 
Ministry of Education, Science and Technology has planned to provide a laptop to all 
school level teachers, manage smart board, projector, smart TV to each class (MoEST, 
2022, p. 57). Government Has launched the concept of STEM education in school level. 
STEM education is an approach to learning that uses Science, Technology, Engineering the 
arts and Mathematics as access point for guiding student, Inquiry, dialogue and critical 
thinking institute for Arts integration and STEM (Government of Nepal, 2019). Thus, in 
order to support EFL teachers' skills and knowledge of ICT in teaching all concerned 
authorities are working with mission.

Teachers' Self-Efficacy

Based on the self-efficacy perspective, effective integration of ICT in education highly 
depends upon teachers' self-efficacy (Guoyan et. al., 2021). As self-efficacy is a vital force 
that enables a teacher to acquire students' learning outcomes successfully. Considering the 
importance of teachers' self-efficacy in an effective ICT integration, several studies have 
suggested developing their pedagogical and technological skills by establishing training 
programs. The study by  revealed that the paradigm shift from face-to-(Khan an Abid, 2021)
face to online teaching-learning during the COVID-19 phase gave an advantage for 
teachers and students to acquire technological skills by using different digital tools and 
platforms. They also advocated employing an online certification decision matrix to assure 
online teaching effectiveness and readiness of teachers. Furthermore, ICT integration 
enhances the quality of the teaching-learning process and found a significant correlation 
between teachers' technological pedagogical and content knowledge (TPACK) and their 
technological competencies. In addition, Abbasi et. al. (2021) identified positive attitudes 
of teachers toward applying technology in their instructional practices and identified a 
significant association between technology use with their technological competencies.
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Both the theoretical and empirical literature evidently indicate that acknowledge 
and understandings of ICT is beneficial to ELT and fulfil a multitude of functions. 
Moreover, it also exerts tremendous implications to critically analyze the enormous 
expansion and practice of ICT in public schools. More strikingly, the literatures reviewed 
above provide impetus with the agents to rethink and reconceptualize the ICT in education 
policy and enact it with the betterment of language teaching and learning in classroom.

    Methodology

The central objective of this study was to present a succinct account of ELT teachers' 
perceptions and experiences while integrating ICT in their teaching-learning practices. 
This is a phenomenological study which attempts to analyze the conscious experiences 
primary level teachers on teaching with ICT in the public school's classrooms. To this end, I 
purposively selected five primary level teachers from five different schools located in 
Suryodaya Municipality, Ilam. I contacted them, built rapport and asked their formal 
consent for the interview data. After that I conducted unstructured in-depthinterview (like 
open conversations) with the participant teachers to unzip their perception and experiences 
of teaching with ICT at primary level and I recorded the interview on audio record. I 
conducted the interview in an open and nonthreatening environment being based on the 
major issue of the study. During the interview, I attempted to follow the principle of 
bracketing that we tried to make probing on participants' claims and arguments excluding 
our presupposition on the area being investigated. When the first-phase of interview is over, 
I transcribed the record of the interview listening to the audio record minutely. After that, I 
read interview transcripts line-by-line and paragraph-by-paragraph, looking for incidents 
and facts, and coded for anything and everything that seems potentially relevant to the 
topic.  After coding the data from the transcripts of first-phase interview, I also took follow-

Theoretical Perspective

The theoretical perspective of constructivism is highly applicable to this study. The 
conceptual framework of the study is based on the assumption that technology has potential 
to engage learners for their for-knowledge creation that would be cross-checked through 
exploring the teachers' perspectives of technology integrated EFL instruction. 
Constructivism is a set of theories that was developed in the 1970s with the pioneering 
contributions of the theorists Jean Piaget and Lev Semyonovich Vygotsky. It combines two 
approaches of learning, philosophical and psychological and believes that interaction 
happens in a reciprocal way with person's behaviors and environments (Schunk, 2000). 
Constructivists refer to technologies as cognitive tools that engage the teachers more and 
result in more meaningful and transferable knowledge. Teachers function as a designer 
using the technology as tools for analyzing the world, accessing information, interpreting 
and organizing their personal knowledge and representing what they know to others. Thus, 
technology and constructivism together are focused on creating such a learning 
environment that could mediate teachers for the construction of knowledge and tecnical 
skill.
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up interview on some less elaborated but genuine arguments made by the participants 
during their first-phase interview. After merging their opinions, I added some more basic 
themes on the list. In this regard, I followed two major steps in generating themes that is 
basic themes and global themes, as suggested by Attired-Stirling (2001) in the thematic 
network analysis. First, I identified and patterned the basic themes out of the codes. 
Secondly, I derived the global themes on the basis of the basic themes and analyzed and 
interpreted accordingly.

Results

Drawing on the research questions, three global themes were generated as: ELT with 
technology integration, ELT teacher's skills and knowledge of technology integrated 
teaching and difficulties with technology integrated instruction ...in the theoretical light of 
constructivism that advocates for integrating technology tools for learner centered 
pedagogy (Duffy & Cunningham, 1996). Moreover, I present the analysis and 
interpretation of the major themes using the words and experiences as shared by the 
participants.

ELT with Technology Integration

All the participants were found that they are using ICT in their classroom. They 
revealed that technology integration in teaching English lessons aroused learner's interest, 
held the attention in teaching and learning to focus on lesson. Moreover, they said that the 
use of multimedia made the lesson (classroom activities) more interesting and long lasting 
through colorful visuals and audio. Their responses were in favor of technology integration 
for effective teaching and learning of English language. Some of their views are presented 
as follows:

Participant A

“...all the learners cannot learn by reading and studying. Learners will be motivated with 
audio-video materials. Every type of pupils can get their need be addressed by using ICT 
tools”.

Participant B

“...we can get the required information within a fraction of second. ICT can make 
students and teachers to work with current and authentic sources. ICT ameliorates the 
learner's interaction, verbalization involvement in group collaborative learning”.

Participant C

“... teaching pronunciation, visualization on learning become effective with ICT. Learners 
become more innovative with the help of e-learning. Students can learn independently. It 
enhances creativity also”.
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Participant D

“...in SMART classroom we get varieties of style of teaching the same topic. We can 
exchange and learn to teach with the help of ICT. Conceptualization on learning is easy 
with rhymes, videos and mobile games. ELT through ICT will be very good”.

Participant E

... students' learning is supported when they receive adequate supplementary 
materials, such as reference books, exercise books, or teaching aids. The correct use 
of such materials not only assists them in making their prospective concepts clear 
but also boosts their academic achievement.

Teacher's Skills and Knowledge of Technology Integrated Teaching

The participants highly emphasized the need of teacher's skills and knowledge of 
technology integration. Although they are using the ICT in their classroom, they expect the 
technology integration training for its effective implementation. They need more training 
to use technology. Some views are represented as follows:

Participant E

... I have limited knowledge of ICT. So, students learn in limit. Teachers could have 
done better than it, more skillfully that it as I felt. The teachers need more training. 

Participant A

... changing is inevitable in ICT. Therefore, the knowledge we get at one stage and 
time may not be sufficient always. So, we require a platform to share and care for 
each other and concern authority should create an environment to sharpen our skills 
and knowledge at the same time teachers require to develop the habit of learner and 
curious to fulfill the competencies of teacher.

Difficulties with technology integrated instruction

ICT integration knowledge and skills that the teachers have is limited. Similarly, 
Basic level public schools has insufficient ICT infrastructure. There is digital divide upon 
students i.e. majority of the students were from remote area and low economic background 
that they have less access of ICT as well as internet and difficult to afford ICT access at 
home. 

During the interview, participants expressed their view that same of the schools 
have computer, projector and internet connectivity but they are insufficient for ICT 
integrated class. Some views are represented as follows:

Participant A

...Nepal is still lagging behind other countries that have adopted technology 
efficiently in their education system. To overcome barriers, concerned educational 
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authorities should efficiently formulate effective policies to incorporate ICT in teaching-
learning practices and allocate a sufficient budget to attain the policies' objectives.

Participant B

... Many elements are necessary for ICT e.g. visual,animation and 
graphic,sound,audio for these elements different devices are needed but they are not 
avilable in our classroom and school.

Participant E

...we don't find enough time to make the efficient use of ICT in raising our 
instructional practices' effectiveness. We have working schedule for all periods.

Discussion

The present age classroom requires the best teachers who can bring innovation in 
their instructional practices. In pursuing so, technology plays a significant role in bringing 
innovation to teaching practices, and its effective integration help students meet their 
learning needs. Since teachers' instructional practices are greatly defined by their 
pedagogical beliefs and prefer those technological applications that align with their 
pedagogical strategies and existing beliefs about teaching and learning practices. In this 
regard, the current study gives a deep insight to understand teachers' perceptions regarding 
advantages, their willingness, attitudes, and challenges they encounter while integrating 
ICT into their English teaching-learning practices at basic level. 

However, Nepal is still working on to achieve the desired implementation of 
technology-incorporated teaching-learning practices. The most consistently informed 
positive feature is students' academic growth which can be attributed to a motivating 
environment that keeps them engaged in active learning activities. Furthermore, 
technology-assisted learning also enables a learner to acquire supportive learning materials 
easily, which helps in making their prospective concepts clear and boosts their academic 
achievement. Thus, in order to enhance students' learning achievements, it is considered 
worthwhile for teachers to frame inquiry-based and open discussion activities integrated 
with the learning materials.

Another benefit is that ICT incorporated teaching-learning practices enable 
teachers and students to stay connected and help students resolve their academic 
challenges. The use of social media platforms to support learners to participate in online 
learning activities actively. Therefore, teachers should assign various communicative and 
group discussion tasks to learners to optimize their communication with their instructors 
and classmates to enhance their understanding and resolve certain issues.

Furthermore, teachers' professional and technological competencies play a key role 
in integrating ICT in their instructional practices effectively, which greatly depends upon 
their self-efficacy. It is also pointed out that technology-integrated instructional practices 
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not only enhance the quality of teaching but also boost teachers' pedagogical and 
technological skills. In contrast to the benefits, the technological incompetence of teachers 
emerged as the most frequently reported challenge in light of the reviewed studies. It is, 
therefore, essential for concerned authorities to play a supportive role by organizing 
training programs to strengthen technological skills among teachers. Besides, the 
government should take special concerns to ensure the successful integration of ICT in 
educational institutions and provide some incentives or certificates to teachers to 
encourage their efforts.

Adequate resources and updated infrastructure play a key role in the effective 
integration of technology in educational practices. In contrast, inadequate infrastructure 
and limited resources emerged as the second-largest reported challenges from the reviewed 
studies that hinder teachers from effective technology integration in instructional practices. 
In this regard, concerned authorities should allocate a sufficient budget to facilitate teachers 
and students by providing adequate resources and updated infrastructure to make the best 
use of ICT in educational practices.

In addition, students' active involvement with an apparent communication with 
their teachers and classmates is essential for their efficient learning. On the other hand, 
teachers don't find online teaching more interactive than face-to-face teaching due to the 
lack of apparent communication with students and their active participation. It is, therefore, 
essential for teachers to design computer-supported collaborative activities in the 
classroom to strengthen students' understanding, which would help them enhance the level 
of collaboration with teachers and students.

Adequate time plays a significant role in fulfilling the teaching responsibilities of 
teachers required to incorporate ICT in their instructional practices efficiently. In contrast, 
teachers don't find adequate time to perform all the pedagogical tasks required to integrate 
ICT in their educational practices, such as lesson planning, making notes, or lectures. 
Teachers reported that they don't find enough time to make the efficient use of ICT in raising 
their instructional practices' effectiveness. Therefore, it is essential to facilitate teachers by 
providing professional development and time management programs, either pre-service or 
in-service teachers, to combat the prospective constraints.

     Conclusion

The systematic review affirms that teachers exhibit adequate acceptance of ICT in the 
teaching-learning practices and assist learners in achieving learning objectives in several 
ways, that is why, it is inevitable at all educational levels. However, technology use at the 
basic (Primary) level is still found at the initial stages than at the higher level. Still, the 
changes brought by the COVID-19 pandemic brought an opportunity to enhance the 
effectiveness of teaching-learning practices through ICT integration at all levels. Findings 
also specified several barriers that hinder effective technology integration in teaching-
learning practices, including lack of resources, leadership support, accessibility of ICT 
infrastructure, inadequate time, unclear policies, professional development, technical 
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support, and lack of appropriate pedagogical models. In this context, concerned authorities 
should work on the needs and gaps which hinder educational practices from effective 
technology integration to acquire maximum benefits from technology-integrated English 
language teaching and learning. Moreover, this study recommends for further in-depth 
studies in the areas of ICT in ELT.
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Abstract

The present study explores the challenges and coping strategies of visually impaired 
college students in learning English. I used narrative inquiry as a research design. 
Conducted at Mahendra Ratna Multiple Campus, Ilam, I purposively selected two female 
students from the English Education program to gain insights into their experiences. 
Information was collected through in-depth interviews, allowing for a rich exploration of 
their personal narratives. Findings revealed significant challenges, including a lack of 
accessible learning materials, inadequate instructional methods, and social isolation, 
which hinder their academic progress. Additionally, the students employed various coping 
strategies, such as peer support and the use of assistive technology, to get rid of these 
obstacles. This research emphasizes the necessity for enhanced educational practices and 
resources related to the needs of visually impaired learners, aiming to promote a more 
inclusive learning environment.

Keywords: visually Impaired, narrative inquiry, English language learning, coping 

Strategies, educational challenges

Context Setting 

The Constitution of Nepal guarantees the right to education for all citizens, 
including persons with disabilities. Article 31(3) explicitly states that the citizens with 
disabilities and the economically indigent citizens shall have the right to free higher 
education as provided for in law (Constitution of Nepal, 2072). Similarly, there is the 
provision of special education and facilities for students with disabilities, including 
visually impaired students (Education Act, 1971). Moreover, the Inclusive Education 
Policy for Persons with Disabilities, (2016) focuses on inclusive education and outlines 
strategies to support students with disabilities by providing braille textbooks and other 
learning materials, giving training to the teachers to teach the students having disabilities 
and making school infrastructure accessible.  However, research indicates that despite 
these legal provisions, the actual access to education for visually impaired students remains 
limited due to insufficient resources, lack of trained teachers and inadequate infrastructure 
(Kafle & Mainali, 2020) These. The visually impaired students are compelled to get higher 
education without having sufficient Braille textbooks and other assistive technologies. 
Furthermore, many teachers are not adequately trained to support visually impaired 
students, which affects the quality of education (Sharma & Das, 2019). These indicate that 
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visually impaired students have many problems which they have been encountering in the 
process of learning. 

The available literature in this area show that visually impaired students face 
numerous barriers in higher education, particularly in the realm of English language 
learning. Accessibility issues, such as the lack of Braille materials, screen readers, and 
other assistive technologies, can significantly hinder their academic progress (Baker & 
McCarthy, 2022). Additionally, pedagogical methods may not always be adapted to meet 
the needs of visually impaired learners, leading to disparities in educational outcomes 
(Johnson & Williams, 2021). Obviously, I agree with Johnson & Williams in a sense that I 
myself is a teacher of a college, where I have to teach the students being visually impaired 
but till this date, I haven't employed any new pedagogical approaches to address their needs 
and desires. I haven't even tried to ask them how they be taught so that they feel easy to get 
the content. Despite advancements in accessibility technology and inclusive education 
policies in many countries, challenges persist in ensuring equitable access and support 
(Smith et al., 2023).

In Nepal, the situation is similarly challenging, though the context differs in specific 
ways. The infrastructure in many Nepali higher education institutions often lacks the 
necessary accommodations for visually impaired students, such as accessible course 
materials and assistive technologies (Sharma & Shrestha, 2021). Obviously, it is true that 
these students have been facing these all problems along with the problem of physical 
infrastructure in the working place where I have been teaching. There is a three storied 
building and I take some of the classes on the first and second floor too. These visually 
impaired students have to be there in the class other normal students. It means to say that 
most of the buildings are not disabled-friendly. 

English language education, which is a key component of many academic 
programs, poses additional difficulties as resources for visually impaired students are often 
limited or unavailable (Rai & Bhandari, 2022). While there are governmental and non-
governmental efforts to support visually impaired individuals, the integration of these 
support systems into the educational framework remains inconsistent, affecting the quality 
of assistance provided (Karki & Thapa, 2023). Furthermore, cultural attitudes and social 
humiliation towards disabilities can aggravate these challenges, influencing the level of 
accommodation and inclusivity within educational institutions (Maharjan, 2020). 
Addressing these issues is crucial for improving educational outcomes and ensuring equal 
opportunities for visually impaired students in Nepal.

I have been teaching in a constituent campus of TU for seven years. In the campus I 
st th

teach English to the students of all years (1  year to 4  year) under the faculty of education. 
Since the beginning of my teaching career in the campus, I have been teaching more than 
fifty students keeping in a single class. While teaching such a big number of students, every 
year I have found some visually impaired students in my class. Actually, I don't have much 
more idea regarding the strategies that I have to follow to assist such visually disturbed 
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students. What I actually been doing is I teach all the students in a same way applying the 
same method and technique. 

As a college-level teacher, I have been teaching visually impaired students 
alongside their sighted peers without implementing specific pedagogical adaptations. This 
prompted me to investigate the challenges they face and the strategies they employ to make 
their learning process more effective and meaningful. 

Research Purposes 

The present study has the following two purposes:

1. To explore and identify the specific challenges faced by visually impaired college 
students in learning English.

2. To understand the coping strategies and support mechanisms utilized by visually 
impaired students to overcome the difficulties in English language learning within 
higher education settings.

Research Questions

In order to address the research purposes, this study aims to explore the following 
research questions:

1. What are the primary challenges encountered by visually impaired college students 
in learning English, and how do these challenges impact their academic 
performance and engagement?

2. How do visually impaired college students adapt their learning strategies and use 
available resources to overcome obstacles in English language learning?

Review of the Related Literature

Visually impaired students are individuals whose vision loss significantly impacts 
their educational experiences, requiring adaptations for accessible learning. According to 
the World Health Organization (WHO), visual impairment ranges from low vision, where 
some functional sight remains, to complete blindness. In educational contexts, these 
students may need specific accommodations like Braille materials, screen readers, or 
tactile tools to support their engagement with curriculum content (Kelly & Smith, 2018). 
Unlike students with full sight, visually impaired learners often rely on auditory and tactile 
learning channels to process information, which calls for specialized teaching strategies 
(Dalton & Lyner-Cleophas, 2020). Inclusive practices that acknowledge these unique 
needs help visually impaired students fully participate in academic environments, allowing 
them to access the same learning opportunities as their peers while mitigating barriers to 
success (Saha & Roy, 2022). 

The experiences of visually impaired learners in the process of learning English as a 
second or foreign language have been explored from various perspectives across different 
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contexts. This review organizes the literature into key thematic areas namely: challenges 
faced by visually impaired learners, pedagogical strategies for supporting them, social and 
emotional experiences, the use of assistive technology, and inclusive education policies. 

Visually impaired learners face unique challenges in the process of learning new 
language, particularly when the medium of instruction and materials are not designed 
considering their needs and interest. Studies have highlighted that visually impaired 
students often struggle with accessing written materials due to the dominance of sight-
dependent instructional resources (Dalton & Lyner- Cleophas, 2020). In many cases, 
traditional textbooks, written assignments, and visual aids are not adapted into formats 
accessible to these learners, hindering their language acquisition process. Research in the 
United States presents that the unavailability of Braille textbooks and digital materials 
severely limits learners' engagement with the course content (Brady, 2019)

In Nepal, the situation is more challenging. Visually impaired students in rural 
schools often lack even basic resources, such as textbooks in Braille or access to digital 
learning tools like screen readers (Sharma, 2017). The situation is worsened by a lack of 
trained teachers capable of modifying instructional methods for visually impaired students, 
leaving many learners behind in classrooms, especially in subjects like English that depend 
heavily on reading and writing activities.

To address these challenges, educators have experimented with various 
pedagogical strategies. Globally, multi-sensory approaches incorporating tactile learning 
tools and auditory resources have proven effective (Borg & De Pietro, 2021). These 
methods, especially useful in language learning, enhance visually impaired students' 
language proficiency by focusing on listening and speaking through interactive activities, 
such as auditory books, verbal instructions, and collaborative learning.

In Nepal, however, inclusive classrooms remain an aspirational goal. Some schools 
in urban areas have begun using tactile materials like raised-line drawings to teach English, 
focusing on grammar and vocabulary acquisition (Paudel, 2019). Nonetheless, a lack of 
systematic teacher training and inadequate government funding prevent the widespread 
adoption of these strategies across the country.

The social and emotional experiences of visually impaired learners are critical to 
their language learning journey. Visually impaired students frequently experience a sense 
of isolation in mainstream classrooms due to physical and attitudinal barriers (Saha & Roy, 
2022). This emotional disconnect can reduce self-esteem and motivation, as learners are 
often excluded from classroom interactions. Studies conducted in India found that visually 
impaired learners struggle with these issues due to the lack of inclusive practices in many 
educational institutions.

In Nepal, visually impaired students face even more significant social challenges, 
especially in rural areas. The lack of awareness about disabilities among peers and teachers 
results in unintended marginalization (Koirala, 2020). Students often report feeling 

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-17-



alienated during group work or classroom discussions, which negatively impacts their 
confidence and participation in English language learning activities. The societal stigma 
associated with disability further compounds these emotional challenges, making 
academic success more difficult.

Assistive technology plays a pivotal role in making language learning more 
accessible for visually impaired learners. Tools like screen readers, audio books, and 
speech-to-text software enable learners to engage more fully with course materials (Kelly 
& Smith, 2018). Visually impaired students with access to these technologies are better 
able to complete language assignments, particularly in subjects that require extensive 
reading and writing.

In Nepal, access to such assistive technologies remains limited. Only a few urban 
schools and colleges provide screen readers and similar tools, while most visually impaired 
learners in rural areas cannot afford them (Dhungana, 2021). Although the government has 
made efforts to introduce assistive technologies in schools, the implementation has been 
slow and inconsistent, forcing many students to rely on traditional methods like audio 
recordings or oral instructions, which restrict independent learning.

Globally, inclusive education policies are designed to provide equal educational 
opportunities for all students, including those with disabilities. In countries like the United 
Kingdom and Australia, educational institutions are required to create accessible learning 
environments through specialized learning materials, teacher training, and 
accommodations for visually impaired learners (Johnston, 2019).

In Nepal, while the government has made progress in promoting inclusive 
education, practical implementation is still lacking. The Ministry of Education introduced 
an "Inclusive Education Policy" in 2016, aimed at improving access to education for 
disabled students (Acharya, 2018). However, many schools have not yet adopted these 
guidelines, particularly in rural regions. Furthermore, there is a pressing need for teacher 
training programs to equip educators with the skills required to teach visually impaired 
learners effectively.

Through a review of existing literature on the challenges, pedagogical strategies, 
social experiences, and technological tools relevant to visually impaired learners, I sought 
to bridge the gap between the theoretical understanding of inclusive education and the 
practical realities faced by these students, especially in Ilam, Nepal where resources and 
awareness are limited. By conducting this study, I aim to enhance the learning experiences 
of visually impaired learners by identifying effective strategies and shedding light on the 
systemic barriers that hinder their progress.

Methodology 

 I employed the narrative inquiry as a research design to conduct this study which 
attempts to explore the stories of the visually-impaired students about the English language 
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learning. Especially, the study has underscored on two issues; challenges faced by the 
visually impaired students in the process of English language learning in the higher level 
and the learning strategies and available resources they employ to overcome obstacles in 
English language learning. To this end, I purposively selected two students from Mahendra 
Ratna Multiple Campus, Ilam. They are Kanchan and Laxmi (Pseudonym). Kanchan is a 
student of bachelor third year. She belongs to English education. She has passed both first 
year and second year scoring good marks. She is the top five students of her batch. 
Similarly, Laxmi is a student of bachelor second year. She also belongs to English 
education. She is average student. She has passed the exam of first year in the second 
division. She is hopeful to complete her bachelor's degree clearly. Both Kanchan and 
Laxmi are visually impaired students. They are disciplined, honest and hardworking 
students of the class. I know them well. 

To collect the information from them for this study, I asked their formal consent at 
first. After that I conducted in-depth interview individually for rich information based on 
the developed interview guidelines. The interview was conducted in face-to-face mode. I 
recorded the interview on my cell-phone. I conducted the interview in an open and 
nonthreatening environment being based on the major issues of the study. During the 
interview, I kept on asking the questions to get the required information for the study. When 
the interview is over, I transcribed the record of the interview listening to the audio record 
minutely. The interview was conducted in the Nepali language but I transcribed it in 
English language. After the transcription of the interview taken to both Kanchan and 
Laxmi, it was coded, categorized and thematically analyzed. I employed a 'reflexive 
thematic analysis' (Braun & Clarke, 2006) approach to analyze the collected information.

Findings and Discussion 

As the study aimed to explore the challenges faced by the visually impaired 
students in the process of English language learning in the higher level and the learning 
strategies and available resources they employ to overcome obstacles in English language 
learning, I analyzed and interpreted the obtained information, and the findings have been 
presented in the following two major themes followed by other sub-themes.

Challenges Faced by Visually Impaired Learners

 The study revealed several interconnected challenges that visually impaired 
students face in learning English, particularly concerning the accessibility of learning 
materials, reliance on visual instruction methods, assessment barriers, and the social 
isolation that often arises due to inadequate support and limited adaptation to their learning 
needs. These barriers align with previous findings by Dalton and Lyner-Cleophas (2020), 
which emphasizes the difficulties that visually impaired students encounter due the heavy 
reliance on visual materials and insufficient access to alternative formats.
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Lack of Accessible Learning Materials

 Lack of accessible learning materials is one of the challenges often face by visually 
impaired learners. It is stated that access to appropriate learning materials is crucial for the 
academic success of visually impaired learners. Dalton and Lyner-Cleophas (2020) point 
out that traditional instructional resources often overlook the needs of these students, which 
can hinder their learning process.  In this regard, one of my respondents (Kanchan) said:

Sometimes, the materials provided are only available in print, which makes it 
difficult for me to access and read them effectively. I wish there were more 
accessible options, such as Braille textbooks or digital formats with screen-reader 
compatibility, to support inclusive learning for visually impaired students.

The saying of Kanchan highlights the significant barrier posed by the lack of accessible 
materials, reflecting the findings of Brady (2019), who observed that limited availability of 
Braille textbooks severely restricts engagement with course contents. 

 In contrast, Laxmi stated, “Even if I have some materials, they are often too difficult 
to understand or not designed for my needs”. This illustrates her struggle with the 
complexity of existing resources, indicating a broader issue of material inadequacy as 
noted by Sharma (2017), who pointed out that many visually impaired students in Nepal 
lack basic resources, further worsening their learning challenges.

Inadequate Instructional Methods

Inadequate instructional methods create significant barriers for students, 
preventing them from achieving effective learning outcomes. When teaching strategies fail 
to address diverse learning needs, students may struggle to grasp key concepts, remain 
engaged, or develop essential skills. There can be diverse students in a classroom and a 
teacher has to teach them understanding their way of learning. But, in our context, most of 
the teachers teach using the same method which does not help learn for all students. In this 
line, my respondent Kanchan mentioned:

My teacher treats us just like other students, which makes me feel included. 
However, as a visually impaired student, I believe using specific techniques would 
improve my learning experience. For example, providing tactile materials, offering 
audio descriptions, or giving extra time for tasks could make lessons more 
accessible and effective for me.

Her perspective suggests that conventional teaching methods may not be sufficient 
for visually impaired learners, aligning with the assertion by Koirala (2020) that lack of 
trained teachers limits the implementation of effective instructional strategies in Nepal. 
Similarly, Laxmi, next respondents of my study shared her view as, “I sometimes feel lost in 
class because I can't follow the written lessons. A different approach would really help.” 
Her insights reflect the necessity for individual focused instructional methods to ensure 
inclusivity, supporting the call for more targeted teacher training as highlighted in the 
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literature.

Assessment and Evaluation Barriers

Challenges in assessment and evaluation present another significant obstacle for 
visually impaired learners. Assessment practices often lack the accommodations necessary 
for fair evaluation, as noted by Johnston (2019), who highlights that standardized 
assessments generally do not consider the needs of students with disabilities. Kanchan 
reflected on this challenge, stating, “Exams are the hardest part for me. Since everything is 
written, I miss out on many details and end up scoring lower.” This insight emphasizes the 
restrictive nature of conventional assessment formats, underscoring the need for 
alternative or adapted evaluation methods. It is associated with the perspective shared by 
Dhungana (2021), who observed that visually impaired students in Nepal face difficulties 
during assessments due to the limited availability of accessible testing formats. Similarly, 
Laxmi mentioned, 

When exams are only in written form, I feel like they don't truly reflect my 
knowledge but rather test how well I can cope with my visual challenges. As a 
visually impaired student, I believe alternative assessment methods, such as oral 
exams or the use of assistive technology, could better evaluate my understanding.

This very saying of Laxmi highlights the mismatch between her abilities and the 
format of assessments, indicating that current evaluation practices may not accurately 
capture her knowledge and skills. The experiences shared by both students reflect a need for 
more inclusive assessment methods, as advocated by Acharya (2018), who emphasized 
that accessible evaluation systems are critical to ensuring equitable educational outcomes 
for all students, including those with visual impairments.

Social Isolation and Emotional Challenges

Social and emotional factors significantly impact the learning experiences of 
visually impaired students. Research by Saha and Roy (2022) emphasizes that emotional 
disconnect can adversely affect self-esteem and motivation. Kanchan, a respondent of my 
study, articulated this by stating, “Sometimes, I feel isolated during group activities, and it 
makes me doubt my abilities.” Her feelings of isolation underline the emotional pain that 
social dynamics can have on learning, corroborating the findings of Koirala (2020), which 
indicate that students often feel marginalized due to a lack of awareness about disabilities.

On the other hand, Laxmi expressed, “I often hesitate to participate in discussions 
because I'm afraid of being judged. It makes me feel like I don't belong.” This indicates her 
struggle with confidence, illustrating the societal stigma surrounding disabilities. The 
emotional experiences articulated by both students associate with existing literature, which 
stresses the need for supportive social environments to enhance the academic success of 
visually impaired learners.
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Coping Strategies Employed by Visually Impaired Learners

The study also revealed a range of strategies that visually impaired learners employ 
to navigate the challenges of language learning. These include using alternative resources, 
seeking support from peers and teachers, focusing on oral and auditory learning, 
employing tactile learning techniques, and managing time effectively to compensate for 
the lack of accessible materials and resources.

Utilization of Audio and Digital Resources

Audio and digital resources are instrumental in supporting visually impaired 
students in their studies. According to Kelly and Smith (2018), these tools provide essential 
access to educational content, particularly when printed materials are inaccessible. In this 
vein, Kanchan shared, “Audio books and screen readers help me follow the syllabus. 
Without these, I'd be lost.” Her dependance on digital resources indicates their role as 
indispensable tools in bridging accessibility gaps. This finding aligns with Dhungana 
(2021), who emphasizes the effectiveness of audio resources in supplementing limited 
material availability for visually impaired students in Nepal, particularly in enhancing 
comprehension and retention through auditory channels. In this context Laxmi's view 
resemble the views of Kanchan. Regarding this, Laxmi mentioned:

I use recorded lectures to catch up on any parts of the lesson I missed or didn't fully 
understand during class. As a visually impaired student, having access to these 
recordings helps me review the material at my own pace, ensuring I can grasp the 
concepts more effectively.

This practice of reviewing lectures through audio recordings shows her proactive 
approach in adapting resources to her needs. Research by Borg and De Pietro (2021) 
highlights the significance of audio-based tools for students with visual impairments, 
noting that they enhance engagement and allow students to access course content at their 
own pace.

Peer and Teacher Support

Support from peers and teachers serves as a key coping strategy, providing visually 
impaired students with guidance and academic assistance. Brady (2019) suggests that 
fostering a collaborative learning environment is vital for students with disabilities, as it 
helps them to integrate more fully into the classroom setting. In this line, Kanchan 
mentioned, “I often ask friends for help with notes and explanations on topics I missed.” 
Her approach highlights the value of a supportive peer network, reflecting the findings by 
Saha and Roy (2022) that peer assistance alleviates some challenges faced by visually 
impaired students by fostering a sense of inclusion and confidence.

Similarly, Laxmi stated, “Sometimes, I reach out to my teacher when I don't 
understand the content, and they provide me with additional guidance.” This dependance 
on teacher support demonstrates her adaptive approach, using available resources to 
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overcome obstacles. Koirala (2020) further supports this perspective, noting that when 
teachers adapt their instruction and offer individualized support, visually impaired students 
show improved engagement and academic performance.

Focus on Oral and Listening Skills

With limitations in accessing written material, visually impaired students tend to 
develop and rely on their oral and listening skills as primary means of learning. Dalton and 
Lyner-Cleophas (2020) argue that strong listening skills are crucial for visually impaired 
students, enabling them to effectively absorb information presented verbally in class. The 
respondent of my study Kanchan remarked: 

I pay close attention to what's being said in lectures because listening is my primary 
way of accessing information. As a visually impaired student, I rely heavily on 
spoken explanations and discussions to understand the material, making clear and 
detailed verbal instruction essential for my learning process.

This focus on listening reinforces the importance of oral instruction as a critical 
learning channel, echoing findings from Johnston (2019), which highlight how visually 
impaired students strengthen listening comprehension as a compensatory strategy.

Laxmi also shared, “I try to remember everything discussed in class, especially key 
points, since it's harder for me to refer back to written notes.” Her experience illustrates the 
necessity of strengthening verbal learning and memory retention, aligning with Borg and 
De Pietro's (2021) emphasis on the importance of listening skills as a core component of 
education for visually impaired learners.

Tactile and Memory-Based Learning Techniques

Tactile and memory-based learning techniques are often employed by visually 
impaired students as adaptive strategies. Research suggests that these students develop 
advanced memory retention skills to compensate for limited visual input (Brady, 2019). 
Kanchan shared, “I use tactile resources whenever available, and I try to memorize content 
during lectures to aid my study process.” Her use of tactile and memory techniques 
highlights the importance of multisensory learning, a finding supported by Sharma (2017), 
who argues that tactile learning aids help visually impaired students interact with material 
in a more meaningful way.

Similarly, Laxmi noted, “I focus on remembering the concepts as I learn them, 
which helps me retain information for exams.” Her trust on memory-based learning reflects 
the resilience and adaptability needed to thrive academically, underscoring the value of 
cognitive strategies in addressing learning challenges. This approach aligns with Dalton 
and Lyner-Cleophas's (2020) perspective on the role of cognitive learning techniques for 
visually impaired students, which enable them to retain information even when physical 
resources are unavailable.
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Time Management and Advance Preparation

Effective time management and advance preparation are crucial strategies for 
visually impaired students who may need additional time to process information. Kelly and 
Smith (2018) highlight the importance of structured time management in ensuring that 
visually impaired students are adequately prepared for class assignments and exams. 
Related to this context, Kanchan mentioned:

I prepare in advance by reviewing materials using my screen reader to stay on track 
with the course. As a visually impaired student, this practice helps me understand 
the content better and participate actively in class discussions, ensuring I can keep 
up with the pace of the lessons.

This approach reflects her proactive strategy in organizing her studies, a theme 
echoed in Koirala's (2020) research, which found that visually impaired students who 
manage their time efficiently experience reduced stress and improved academic 
performance.

Likewise, Laxmi stated, “I allocate extra time for reading and revising because it 
takes me longer to go through the material.” Her emphasis on time management 
demonstrates her strategic approach to coping with accessibility challenges, supporting 
Saha and Roy's (2022) findings that advanced preparation enables visually impaired 
students to better navigate academic demands. The students' experiences highlight time 
management as an essential factor in their academic resilience, indicating that these skills 
are fundamental for overcoming educational barriers.

Conclusion

This research has uncovered a wide range of challenges faced by visually impaired 
learners in English language learning, including difficulties with inaccessible course 
materials, reliance on visual teaching methods, limited access to assistive technology, and 
the emotional strain of social isolation. Both participants, Kanchan and Laxmi, highlighted 
how these barriers hinder their ability to fully engage in the learning process. These 
findings are associated with existing literature, particularly regarding the inadequacies in 
instructional methods and the lack of resources tailored to visually impaired learners. The 
emotional challenges further emphasize the importance of an inclusive and empathetic 
educational environment, as supported by studies like those of Saha and Roy (2022) and 
Brady (2019).

Despite these challenges, the study also revealed the strategies these learners have 
developed to cope with and overcome their difficulties. The use of audio resources, reliance 
on peers and teachers for support, focusing on oral and listening skills, and time 
management emerged as key coping mechanisms. These strategies highlight the resilience 
and adaptability of visually impaired students in directing an educational system that often 
fails to meet their needs. These findings are consistent with the literature on the importance 
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of multi-sensory approaches and assistive technologies for visually impaired learners 
(Borg & De Pietro, 2021; Kelly & Smith, 2018).

As a teacher of some visually impaired students, I now realize that while I have been 
teaching them as I would other students, it is clear that their unique needs require more 
specialized attention. This research has motivated me to rethink my instructional methods 
and look for strategies that better support visually impaired learners. The interviews with 
Kanchan and Laxmi have provided valuable insight into their lived experiences, and I am 
committed to using this knowledge to create a more inclusive learning environment. This 
study serves as a reminder that inclusive education is not merely about physical presence in 
the classroom but ensuring that all learners, regardless of their abilities, have equal access 
to learning opportunities.

Future research could benefit from larger participants to explore a broader range of 
challenges and coping mechanisms used by visually impaired learners in diverse 
educational settings. Additionally, longitudinal studies examining the long-term impact of 
specific inclusive teaching practices on visually impaired students' language proficiency 
would contribute valuable insights. Exploring the perspectives of teachers and 
policymakers on implementing inclusive strategies could also provide a more 
comprehensive view of the systemic barriers and solutions.
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Abstract 

Language and culture are inseparable in education. The linguistic activities we engage in 
through prescribed textbooks are inherently tied to cultural concepts. Therefore, language 
textbooks should be developed with a strong cultural foundation. The study aims to explore 
how culture is incorporated in grade 11 English as Foreign Language (EFL) textbook and 
how EFL teachers address those cultural contents in classroom teaching. Similarly, it 
particularly focuses on whether the EFL textbook interlinks global culture to indigenous 
culture or just the stereotype of it. Building on qualitative approach with phenomenological 
research design, we chose two participants from Lalitpur District for in depth interview 
who have been teaching in two different community schools for more than a decade. The 
findings revealed that culture can be embedded in a language textbook from different ways: 
content, activities and in different pictures or images. The study suggests that the 
policymakers, language educators and learners should be aware on the cultural aspects of 
the students who use the textbooks considering it as one of the most inevitable parts of 
language teaching and learning.

Keywords: Textbook, culture, symbolic competence, phenomenological inquiry, 
thematic analysis

Introduction 

The term 'culture' is defined as a set of shared attitudes, values, goals, and practices 
that characterize an institution or organization. It is also described as the features of 
everyday life (such as diversions or ways of living) shared by people in a particular place or 
time. In essence, culture is embodied in many aspects and shared by a group of people (Zhu 
Hua, 2014). Moreover, Williams (1979) referred to culture as a “damned word” because of 
its multiplicity in the contexts where it occurs. It has many forms, such as national culture, 
regional culture, ethnic, diasporic, transnational, gay, lesbian, black, club, street, and drug 
culture. It means different things to different people. Therefore, the term "culture" cannot 
be defined through singular terms or conditions. Edward, Burnet, and Taylor (1871) define 
culture as “the complex whole, which includes knowledge, belief, art, morals, law, custom, 
and any other capabilities and habits acquired by man as a member of society” (p. 1). This 
suggests that the behavior, attitudes, and lifestyle people learn or accumulate from their 
society constitute culture. It is also referred to as the "deposit of knowledge, experience, 
beliefs, values, actions, attitudes, meanings, hierarchies, religion, notions of time, roles, 
spatial relations, concepts of the universe, and artifacts acquired by a group of people” 
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(Samovar et al., 1998, p. 36). Thus, cultural theory is a branch of anthropology, semiotics, 
and other related social science disciplines such as political economy, sociology, and 
communication. It permeates every aspect of human life (Serrate, 2008).

Language and culture are interrelated entities. Human activities are the reflection of 
culture, and in this sense, language and culture are interconnected in shaping those 
activities. The knowledge that learners acquire from textbooks plays a crucial role in 
shaping and reshaping these human activities. Therefore, the writing and selection of 
textbooks is a matter of serious discussion. When textbooks are designed with a focus on 
reflecting the learners' culture, they help foster learners' identity and raise awareness of 
their local heritage and assets.

The study focuses on the cultural representation in EFL textbooks within the 
context of Nepal. Textbooks are considered as the essential and authentic tools in the 
teaching-learning process, and help in shaping the knowledge, attitudes, and skills in the 
learners. These, in turn, are reflected in behavior, influencing the norms, values, and 
traditions of society and community. Ndura (2004) emphasizes the importance of cultural 
aspects in textbooks, such as religion and national history. He further suggests that 
textbooks should embody, clarify, and raise awareness about the historical and cultural 
realities of the community. Moreover, a good textbook should promote intercultural 
awareness (Baker, 2011), helping learners understand and model intercultural 
communication. Intercultural awareness is understood as the knowledge, skills, and 
attitudes necessary for effective communication across cultures. In this regard, Baker 
(2011) mentions the term 'linguaculture' which fosters interaction in communication 
among learners. Therefore, EFL textbooks should develop learners' intercultural 
awareness so that they interact each other without any hesitation. From the critical 
postmodernist perspectives, culture is taken as dynamic and fluid resources in intercultural 
communication. It is changeable based on the context and situation. According to the 
contextual variation of people, the new culture is formed which is termed as small culture 
(Zhu Huwa, 2014). The 'small culture' refers to 'a dynamic, ongoing group process to 
enable group members to make sense of and operate meaningfully within those 
circumstances' (Holliday, 2009, p. 205). It recognizes the role of people is culture making 
and new culture is formed in terms of common age, occupation, casts etc. So, EFL 
textbooks should address such contextual sensitiveness in linguistic structures in relation to 
socio – cultural context (Jiang, 2006). Similarly, Holliday (2009) states two types of 
thinking in culture: old thinking and new thinking. The old thinking asserts that national 
culture is basic units in which we need to work. It defines culture as the static entity and for 
the preservation of it we need to work. It implies that EFL textbook should focus on such 
contents which make learners aware on that static notion of culture. New thinking, on the 
other hand, cultural boundaries are increasingly blurred and they are always in negotiable. 
Such notion is highly connected to the globalization and movement of people. It strongly 
asserts that culture is not as a set of discrete entity but shifting and indescribable 
phenomenon which is deeply interconnected with politics and economics. People should 
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not romanticize on it. So, EFL textbooks should focus on such fluctuate nature of cultural 
dynamism.  It denotes that textbook should make learners contextual aware and they 
should be able to make them fit any kinds of situations. It is textbooks which relate the 
importance of cultural background with the power of learners' decision-making process 
(Lesikin, 2001). It empowers learners to unravel their reality and getting the facts in real life 
situations. But such decision-making process should be incorporated with grammatical 
tasks and activities and cultural background information. 

There are two very big perspectives on the notion of culture: Modernist and 
postmodernist perspectives (Kramsch, 2013). The modernist perspective views culture 
from big 'C' culture and small 'C' culture.  The big culture has been an instrument in 

thbuilding the nation and state in the 19  century. It has been highly flourished and promoted 
by academic institutions as school and universities. It mostly focuses on teaching standard 
language incorporating culture. The content of such big culture in a textbook subsumes 
history, the literature and the arts of the target country assuring the continuity of national 
integrity and community. It further assumes that national cultures are good and proper way 
of life and elicit the pride and loyalty for people. So, the textbook should be prepared in 
terms of the integration of national culture in linguistic content and exercises. Small 'c' 
culture, in contrast, focuses on communication and interaction in social context. It strongly 
claims that culture exists in everyday life. People behaviors such as eating, talking, 
dwelling, their customs, beliefs and values construct and reconstruct culture frequently. 
The terms cross – cultural pragmatics and sociolinguistics appropriateness are key 
components of small culture. Therefore, EFL textbook should bring awareness in those 
small and small linguistics events of learners.

The post – modernist perspectives has shifting notion regarding culture due to the 
globalized geopolitical landscape and the spread of computer – mediated technology (as 
cited in Kramsch, 2013). It views culture as a discourse and a social semiotic construction 
in which native and non – native speakers negotiate each other to understand their 
discursive practices. They have dynamic discursive process and follow the 'catch their 
views in our vocabularies' (as cited in Kramsch, 2013). It means both of them are in 
changing mode of their position to understand each other. The struggle in their 
communication is simultaneously on multiple conflicting time scales. They entirely engage 

st
to understand each other. Therefore, 21  century textbook should make learners awareness 
on such discursive exercises. Learners should grasp intercultural understandings from the 
textbooks and they should feel comfortable to adjust in such dynamic globalized world.

One of the most significant skills that a language textbook should develop in 
learners is the awareness of symbolic competence (Kramsch, 2011) in which different 
symbols are interpreted to draw the meaning in communication. An EFL textbook consists 
of different symbols and they are used to convey different linguistic and cultural meanings. 
Symbolic dimensions of intercultural competence are discourse – based, historically 
grounded and aesthetically sensitive (Kramsch, 2011) which explains actual, the imagined 
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and the virtual world of human beings. In a very specific term third place (as cited in 
Kramsch, 2013) is the reference of symbolic competence Kramsch (2011) which creates a 
symbolic space for interlocutors to get understandings each other. Learners know how to 
navigate several systems and their cultural and historical boundaries. Zhu, Hua (2014) 
mentions that symbolic competence is not only to be approached to oneself and others, it 
equally tries to shape and reshape the very context of the language learned. It complements 
communicative competence by such mindset so that learners expand possibilities and 

stopportunities to understand each other. Therefore, 21  century EFL textbook should 
address such dynamic and fluidity nature of culture through language.

The mentioned literature subsumes culture as one of the most significant 
components of language textbook. Teaching language without the awareness of culture is 
worthless in such globalized village. Therefore, the study aims to investigate how does EFL 
textbook bring cultural awareness to the learners? What is the role of EFL teachers to 
impart linguistic knowledge incorporating cultural flavor? Do EFL textbooks just provide 
cultural stereotype or negotiation on it? There is no such interpretation of textbook from 
cultural point of view in Nepal and many textbooks interpretation have given no space for 
culture. Therefore, the study highlights the analysis of textbook from the cultural point of 
view drawing on the reflective ideas of the English language teachers. So, we noticed this 
issue as a new and informative for conducting research. Thus, the paper attempted to 
answer the following research questions:

a How do EFL teachers perceive grade 11textbook from cultural point of view?

a Do the EFL textbook reflect cultural stereotype of target language or negotiation 
on it?

a What are the cultural contradictions caused by the EFL textbooks in course of 
target language learning?

a What can be the further suggestions to incorporate cultural content to the 
prescribed textbook?

Methodology

This study adopted the qualitative phenomenological design which believes that 
appearances are opposed to reality. Perception, thought, memory, imagination, emotion, 
desire and volition to bodily awareness are linked to the lived experiences of participants. It 
studies the structure of various types of experience and intentionality from first person 
point of view. “Phenomenologists are concerned with understanding social and 
psychological phenomena from the perspectives of people involved” (Groenewald, 2004, 
p. 44). It focuses on lived human experiences with the issue that is researched. Similarly, 
the central concern of phenomenologists is to identify the understanding of life which can 
emerge from an individuals' experience (whitehead, 2002). Considering above 
standpoints, we also used phenomenological design to get lived experiences of the English 

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-31-



language teachers who are teaching grade 11 textbook.

Building on the phenomenological design, we purposively selected two EFL 
teachers from Lalitpur district. One is Amod (Pseudonym) who has been teaching in grade 
11 and 12 for a decade in a community school of Lalitpur Metropolitan city and the other is 
Binod (Pseudonym), who has been teaching in a private college for 15 years. Both of them 
have rich experience and a good command over English language teaching and enjoy 
English language teaching as their main interest. Therefore, the study aims to collect rich 
lived experiences from the participants.

In order to collect data, we conducted semi – structured in depth interview for the 
lived experiences of participants in language teaching. We took two set of interviews for 
each participant. The first interview was focused on rapport building and information 
sharing to them. Both of them were really cooperative to share their lived experiences of 
language learning. The second and content-based interview was taken around 25 minutes 
to each of them. It was, in reality, was not like that of formal interview. Instead, it was 
interactive and discussion type in nature. We have also talked informal discussion 
embedding cultural perspectives regarding grade 11 textbooks. They were really frank to 
share their experiences in relation to language teaching. 

We employed thematic analysis approach to analyze the interview data. As thematic 
analysis is defined as “a method of identifying, analyzing and reporting themes within 
data” (Braun & Clarke, 2006, p. 79), we transcribed the interview data minutely and did 
general initial coding line by line. Then, we categorized the coded data for searching 
themes. After a thorough comparison and revision of the categories, we generated three 
global themes and analyzed and interpreted building on the lived experiences of the 
participant teachers. The major themes derived from the coding and categorizing are 
displayed in the following table.

Data sources

Examples from the text / lesson / units inside 
the textbook and telephonic discussion with 
subject teacher.

Examples from the text / lesson / units inside 
the textbook and telephonic discussion with 
subject teachers

The image from the textbook and related 
information from subject teachers

Multicultural awareness through linguistic 
content

Reflecting local culture through global 
cultural message

Symbolic manifestation of culture through 
images

Themes

Results and Discussions

Multicultural Awareness through Linguistic Contents 

Cultural awareness is a hot topic of discussion in course of language education. The 
grade eleven EFL textbook has included multicultural contents to create cultural awareness 
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for learners. An example of multicultural content is taken the history of Qin Dynasty which 
mostly focuses on the cultural concept and awareness of unification of China. The content 
of the lesson empowers learners how Chinese history was and who were the pioneer of that 
unification. The notion of such cultural awareness is highly discussed in the Kramsch 
(2013) on big 'C' culture discussion. The entire national culture of China has been briefly 
discussed there.  The big 'C' culture also focuses on the knowledge of holistic national 
culture from the modernist point of view. Basically, the text has also mentioned some 
linguistic terms such as Qin Dynasty, Zhou dynasty and Han dynasty and some other names 
of Chinese culture. It is the fine reflection of Chinese culture in the text. In this regard, 
Binod mentioned;

The grade 11 textbook has talked on cultural contents from global to local level. 
In case of global level, it has made them aware on the history of Chinese culture 
through Qin Dynasty and how China became one of the unified countries in the 
world. Similarly, he added that cultural awareness is one of the most significant 
parts of learning based on which learners critical thinking and logical thinking 
is enhanced.

The remarks of participant 2 do not touch the notion of small 'C' culture which is the 
main crux of postmodern perspective (Kramsch, 2013). Globalized geopolitical 
landscapes and the spread of computer – mediated technology has narrowed down the 
space of people and they are involving each other in different walks of life. So, it can be 
argued that present day EFL textbooks should make learners aware on this small culture 
(Zhu, Hua, 2014). Small culture is the construction and reconstruction of culture in terms of 
profession, religion, education, similar prior experience and so on. It is known as dynamic, 
ongoing group process to enable group members to make sense of and operate 
meaningfully within those circumstances (Cited Holliday in Zhu, Hua, 2014). In this 
concern, Amod opines:

I think that this textbook should make learners aware on small professional 
activities, religious tasks and local festivals of our own country. I further find the 
existence content is really few and such content inhibit learners to be aware 
from their own ethnic and culture in such diversified and multi – cultural 
classroom.

Amod's views focus on the awareness of local culture while discussing on the 
global culture. It suggests that the textbook has strong discussion of global and 
international culture but it has to some extent less emphasized on the local ethnic and 
cultural diversity of nation. Very few instances have been mentioned but it is hardly 
possible to bring cultural awareness to the learners. We mention the discussion of cultural 
reflection in the lesson of a few kind words of superstition. The lesion reflects the notion of 
culture knowingly and unknowingly found in human behavior. The texts mention not 
walking under a ladder, a professor of anthropology who had spilled some salt, throwing a 
pinch of it over his left shoulder are some normative cultures found in our society and 
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community. Such superstitious beliefs are not only found in illiterate community, they are 
highly practiced in elite and educated family as well. It is called intercultural awareness 
(Baker, 2011) which makes learners expose their local culture in such global market.

Reflecting Local Culture through Global Cultural Contents and Activities

Local culture reflection is the process of highlighting the indigenous behaviors 
through the knowledge of national culture. The EFL textbook has mentioned such exercise 
which has involved learners to expose their individual cultures based on the idea of national 
culture. For example, the activities 'writing an essay on superstition that exists in your 
community' (unit 8, p. 75) is such activities which brings learners' indigenous culture in the 
classroom. It has been given in the text 'a few kind words for superstation'. The lesson has 
mentioned four different types of cultural dimensions in terms of superstition. When 
learners get the knowledge of globalized culture, they tend to reflect their personal culture. 
Such notion of cultural knowledge is called small 'c' culture (Kramsch, 2013). The 
reflection of small culture is the notion of postmodernist notion in which culture is termed 
as a discourse. It asserts that culture is no longer bound to the particular territory and space. 
Instead, culture is the dynamic, fluidity and ongoing process of creation. In this context, 
Amod stated:

I find huge discussion of global culture and less emphasized on local culture. I 
personally think that it is essential to preserve our indigenous property which is 
our main identity. If learners get cultural competence from local level, they 
adjust and negotiate different interlocutors easily.

Here Amod's remarks indicate the lacking of local culture while talking on global 
culture. But what we assert that this textbook has addressed local culture providing the 
knowledge of global culture. For example, unit 9 Democracy and Human Rights has 
discussed on racial injustice in south Africa and the voice of Mandella has been one of the 
emancipating and liberating voice for underprivileged people who are spending their 
discriminated life for many years. The racial/caste related discrimination is highly 
prevailing in our society and community even government has launched different rule and 
policies. The activities '” writing five minutes speech on the issue of racial / caste related 
discrimination in our community “is the hot topic at the local level in Nepal. Such kind of 
text provides energizing insight to the learners and they can raise their voice at the very 
local level. So, it is found that the grade 11 textbook has given global context-based culture 
in the text and that global concept of culture has been incorporated in local level through 
different types of activities and exercises. In this context, Binod has stated:

Even textbook has mentioned globalized culture, I have associated it to our 
context and make learners aware of it. I have used the example of unification of 
Nepal by Prithivinaryan shah while teaching the lesson Qin dynasty. Similarly, 
different instances of my local area have been mentioned in course of my 
teaching journey. For example, I tell them the example of crossing the cat while 
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going out form home. It is conceived as the sign of bad luck.”

Binod's reflection shows the professional skill of experienced teachers. The fact is 
that it is the experienced, teacher who generalizes and localize the designated content 
according to the level of learners and context of topic. So, we also agree to the participant 
that our culture can be explained and associated to learners in terms of the content we teach 
in the classroom. It is the cultural sensitiveness of teachers for making learners aware in 
teaching language with culture.

Symbolic Manifestation of Culture through Different Images

Culture is found in every walk of life. The way we speak, the way we dress, the way 
enjoys, each and every activity shows our culture. So, the grade 11 textbook also reflect 
culture through different representation of pictures and images. Some cultural images of 
the textbooks are:

The displayed images are the symbolic representation of culture of particular 
society or community in specific sense or they are the representation of national culture as 
well. The first image displays the Muslim culture in terms of the dress she wears, which is 
the reflection of big 'C' culture in the word of (Kramsch, 2011). It basically shows the dress 
that Muslim women wear in their society and community. Similarly, if we interpret the 
same image in relation to the text that has been mentioned, it specifies the courageous 
nature of a young lady for the liberation and emancipation of female from the basic rights of 
education. Therefore, culture is found in each and every walk of our life.

The second image is the history of world and mega property of China. The one and 
only matter seen from the moon is the Great Wall of China which is the symbolic 
representation of world and entire mankind as well. So, it indicates the global culture. 
However, if we relate the image with the text, it manifests the specific Chinese culture and 
still the manifestation of Qi Shi Huangdi and his policy to involve people at work who are 
not employed at the then time. Therefore, images and symbols convey huge cultural 
message to the learners. Such kind of intercultural competence Byram cited in Zhu, Hua, 
2014) is the competence of culture to learners. So, if we observe the grade 11 EFL textbook 
form this perspective, we see lots of cultural property.

The third image has been taken from unit 8 the title a few kind words of superstition. 
It illustrates the human construct and their behaviors whether literate or illiterate. It is, in 
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the context of Nepal, believed that black cat is the sign of bad luck and when people see it 
going out form their home, they feel bad luck and stop their outing. Even they also wait and 
stop and when next person crosses the way then they go from there. This is a kind of 
stereotype notion of culture that persists in human mind and behaviors. Such stereotype of 
culture is termed as national culture (Holliday, 2009) who defines culture from modernist 
and postmodernist perspectives. In Holliday's views when culture is defined as common 
values, beliefs and entire norm and gives the identity of whole area, called as national 
culture.

Conclusions and Implications

The study highlights that culture is an integral and inseparable part of language. 
Teaching a language inherently involves teaching its culture. The research calls on 
language policymakers to consider how culture is embedded in language teaching and 
learning. It also encourages educators to explore ways to integrate globalized culture with 
indigenous culture in classroom activities. Additionally, this study is claimed to serve as a 
foundational step towards developing future language textbooks that emphasize culture as 
a core element of language instruction. In summary, it urges novice researchers and 
teachers to incorporate cultural aspects when teaching language. The study further keeps 
the space for upcoming researchers to analyze the textbook from critical postmodernist 
point of view in which bookish exercises are associated to culture in very small and micro 
classroom activities. So, in depth investigations of textbook form critical paradigm is open 
space for the future researchers.
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Abstract

Nepal has a very long history of tea cultivation dated back to 1862, when Ilam tea estate was 
established. Thereafter, Soktim and Kanyam tea estates were established, where we can find 
several seed-grown tea plantations. This paper has been prepared after a thorough review of 
the early effort made by tea the experts in Nepal for selecting desirable tea clones from 
natural variability existing in the selected tea estates. Moreover, it has also described the 
procedures and criteria in selecting elite clones. Likewise, it also highlights the genetical 
and morphological differences between seed and clone plantations and their 
complementarity as planting materials. Based on the review and descriptions, it is 
suggested to conserve valuable tea germplasm present in existing old seed-grown 
plantation. The risk of new clonal plantations' genetic vulnerability is emphasized, as using 
a small number of well-liked clones narrows their genetic base. 

Keywords: camellia, seed, clone, germplasm, selection procedure, cultivar

Introduction 

Junga Bahadur Rana, the ex-prime minister of Nepal, brought the tea seed from 
China for the first time in Nepal. He provided some seeds to his son-in-law, Mr. Gajaraj 
Singh Thapa, the-then colonel of Ilam district. The first tea plantation was done by Gajaraj 
Singh Thapa in 1862 in Ilam tea estate. Then after, Shoktim tea estate was established in 
1864. Thus, these two tea gardens are known as the historical tea gardens of Nepal, where 
we can find genetically and morphologically distinct variety of tea bushes still producing 
good quality of leaves. 

The quality of tea leaves and its liquor is so exotic and unique in characters. 
However, conservation of these tea varieties has been given less priority by the 
Government. With the intention of producing Nepal's own tea clone, Mr. S. K. Pradhan, for 
the first time in 2010–2011, chose some good varieties from the Ilam and Kanyam tea 
estates. However, his research activities efforts were not carried upon by the state authority 
and it became obsolete after his death. In 2021, National Tea and Coffee Development 
Board (NTCBD) and National Agriculture Research Council (NARC) have agreed through 
MoU to conduct research on tea. Thereafter, the selection and clone development activities 
have been started. These tea species, growing side by side crossed freely among themselves 
and thus produced highly heterogenous early populations.   

Difference between Tea Seed and Tea Clone

According to Barua (1963), adaptability is the primary distinction between clone 
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and seed offspring “a seed population composed of a large number of genetically distinct 
units is elastic and can be fitted into a wide range of cultural and environmental conditions 
without much change in its overall performance. On the other hand, thousands of bushes of 
a clone widely separated in space and time behave, in most ways, as a single bush. 
Consequently, a clone lacks elasticity which makes it more selective of environment and 
cultural treatment" (Barua, 1963).  In light of this, it is anticipated that a clone will be more 
susceptible to a change in soil and climate than a seed population. According to the 
aforementioned distinctions, plant improvement in "Science and Practices in Tea Culture", 
(Barua, 1989) describes numerous benefits and drawbacks of seed vs. clone, as well as vice 
versa. Numerous factors will determine how they are grown for commercial use. Since they 
typically complement one another, there is no need to choose between them. Three to five 
clones should be used, according to (Wight, 1956), to plant one fifth of an estate. Later, it 
was suggested that clones and seeds should be planted in an estate at a ratio of 1:1 as a long-
term strategy. A single clone shouldn't take up more than 10% of the total estate space 
(Bezbaurah & Singh, 1980). 

Complementarity between Clone and Seed

Elite clones are selected from either artificially developed or naturally occurring 
genetic variations. Their commercial multiplication is accomplished through vegetative 
propagation. The result of sexual reproduction, a fundamental aspect of evolution, is called 
a seed. This characteristic of the seed gives the opportunity to choose amongst different 
clones. The decision of tea growers to use seed or clone depends on a variety of factors, as 
indicated above, but the race to develop seed and clone types that complement one another 
will continue (Barua,1963). Visser (1969) emphasizes the significance of breeding for the 
general genetic advancement of tea while acknowledging the limitations of clonal selection 
from existing tea fields. The development of Seed or clonal variety depends on various 
factor like its time requirement, location, climatic and environment of that region. It will 
depend on the stage of the improvement program, the targets, the evaluation technique, the 
selection criteria, the growth environment, and the level of urgency. Total replacement of 
seed by vegetative clones can potentially be ruled out utilizing recent advancements in tea. 
The simultaneous creation of seed variants and clone selection is both more likely and 
preferable.

Selection of Clones 

Genetic Variability

The exploitation of wide genetic variability present in the early tea populations due 
to free hybridization among cultivated tea species was adopted as one of the early strategies 
for tea improvement. Early improvement of tea was based primarily on mass selection, line 
breeding and clonal selections. Mass selection (Wight, 1956) failed to produce desired 
results. Hence, it was replaced later on by line breeding, where every selection was 
maintained separately to establish a new seed bari from which further selections were 
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made. It was further extended to produce bi-clonal seed varieties. 

Selection Criteria for yield

Mature bush yield

Many selection criteria have been established and have been used widely in the 
selection of elite clones. Some of these are described below:

 Size or Surface Area. (Visser, Some aspects of the propagation of tea cuttings, 
1961) suggested using the bush's size or surface area to estimate yield. Surface area that has 
been pruned or removed and yield of specific bushes have been found to be positively 
correlated (Cohen Stuart C. , 1929) (Cohen Stuart C. , 1930) (Satyanarayana & Sharma, 
1982).

Leafiness. A bush's leafiness or total leaf area could be used as a criterion for its 
ability to produce more yield. (Barua D. , 1963 a) asserts that since young shoots harvested 
as crop develop primarily at the expense of food produced by the maintenance foliage and 
that its reduction results in a proportional loss of crop, there can be expected to be a positive 
correlation between yield and area of mature leaf on a bush. According to (Visser, 1969), 
there is a substantial positive correlation between the yield of shoots harvested from two 
groups of clones and the total leaf area per bush.

Leaf size. A yield criterion has been developed based on leaf size, which is 
connected to the size and weight of the shoot. According to studies conducted in the USSR 
( (Memedov, 1961), South India (Satyanarayana & Sharma, 1982) leaf size, leaf number 
and yield in Japan (Toyao, 1966) and  length of growing shoots and yield (Amma, 1975), 
there is a positive correlation between the size of the leaf and the yield of tea. These 
associations, however, were only discovered in bushes with a sparse population of China & 
China - hybrid leaf species. There were no such relationships in large leafed shrubs 
(Bezbaurah H. , 1969) (Visser, 1969) Given that a bush with large leaves and a large shoot 
provides a benefit other than yield, namely a lower plucking cost, weightage may be given 
to bushes with large leaves in clonal selection, provided that other criteria permit.

Plucking Point Density: One of the most crucial criteria for quickly evaluating mother 
bushes by eye judgment is plucking point density. It estimates how many shoots were 
really pluck from a shrub. 

According to Barua and Dutta (1971) a tea bush's center has the highest density of 
plucking points, and the number of shoots decreases steadily as it moves outward. 
Regardless of the vigor of the bushes, it was discovered to be true in all of them. (Barua 
D. N., 1965) had also discovered that the following morphological characteristics of a 
tea bush contributed favorably to the high density of plucking points:

a) Thickness and distribution of pruned sticks

b) Bud break per pruning stick 
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c) Evenness of flush

Pruning Weight. Visser (1969) and Satyanarayana and Sharma (1982) found that 
the weight of the pruning among other growth parameters, such as the number of 
plucking points, the number of pruning sticks, the weight of tipping, and the 
number of primaries tipped, was a fairly reliable criterion for bush yield.

Selection Criteria for Quality

Pubescence

 Pubescence, or the hairs on the underside of the leaf, has been linked posi�vely to quality (Wight 
& Barua, 1954) (Wight & Gilchrist, 1961) (Wight, Gilchrist, & Wight, 1963) (Venkataramani, 1964). 
Quality is not causally related to hairs themselves (Wight & Gilchrist, 1961). Orthodox tea is usually 
manufactured by collec�ng �ps. Pubescence, however, did not correlate with quality in the tea 
manufacturing industry (Annual report, 1964). 

Fig 1: A schematic diagram of the “clone-seed cycle” of tea improvement

Colour of Leaf

Assam tea varieties with light green leaves produced higher-quality tea than those 
with green leaves (Wallensiek, 1947; Venkataramani, 1964; Wight, Gilchrist, & Wight, 
1963) had established an ideal level of greenness for superiority. The palest green, as well 
as the darkest green foliage generated inferior products compared to those of ones in 
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medium green. the findings presented here demonstrate clearly that a leaf's color cannot 
seen as a sign of quality. 

Pubescence, phloem index, and vascular index were found by (Wight & Barua, 
1954) to be favorably connected with the quality and strength. However, there are 
significant phenotypic or environmental variables that affect these characteristics 
(Visser, 1961)

Chloroform Test 

This test, which was created to assess the fermentation of black tea, is frequently 
employed in various nations to evaluate the fermentability of the bushes (Sanderson, 1963) 
(Toyao, Katsau, Kayumi, Matsushita, & Amma, 1971) (Ellis, 1964) (Richards, 1967). The 
leaf in this experiment turns from green to brown. The speed of the color changes suggests a 
quicker fermentability. 

Selection Procedure

The technique of choosing clones is time-consuming and laborious. Before a clone 
is made available for commercial planting, it typically takes 7–10 years (Barua, 1963a; 
Bezbaurah, 1969; Sinfg, 1996). Figure 2 outlines the selecting process in detail (Singh, 
1996). The initial decision is mostly made by eye evaluation of the bush size, frame, and 
plucking point density; the second decision is based on rooting response, yield, and quality 
(Barua, 1965; Sinfg, 1996). Later, a streamlined method of clone selection was created and 
implemented, depending on the vigor of the mother bush and their young in the nursery 
(Bezbaurah H. P., 1984). Clones are evaluated for yield and cup quality in addition to their 
resistance to pests, diseases, and water stress.

Due to variations in the types of tea processed, bushes grown, and soil-climatic 
settings, a rigid selection process cannot be outlined for all places. For instance, the criteria 
for manufacturing orthodox tea will differ somewhat from those for manufacturing ctc tea. 
Selection will be completely of a different kind for a particular tea quality. Similar to this, in 
certain locations, taste is the primary criterion for selection, whereas in others, resistance to 
disease and pests is the primary criterion. Therefore, the selection methods recommended 
below for clonal selection in mature fields and seedling progenies should only be viewed as 
general recommendations that may need to be adjusted to meet local conditions.

Selection of Clones in Mature Field

For the purpose of choosing elite clones, use hybrid populations that were 
developed from old seed. Highly varied populations have a higher likelihood of producing 
exceptional clones than do areas with physically more homogenous bushes.

It is recommended to choose fields in phases, applying one rejection criterion at a 
time. Using the standards suited for that stage of growth, it might be started at any time of 
the year. When the plucking table is fully utilized, it is preferable to begin the selection 
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process by screening for the density of plucking points. If the pruning cycle is longer, it 
should be postponed until the second or third year after pruning to give enough time for the 
entire plucking table to be filled. At the end of the plucking season, selection should be 
made for annual prune bushes (Barua D. , 1989).

Bushes should be chosen based on a number of factors that have already been 
mentioned. The sequential steps taken up until the release is given in figure 2. 

Release of clone as new planting materials

Old hybrid tea population

Select mother bush with proper markings

Retain mother bush and reject others

Establishment of long-term trial

A. Fig.2. Procedure of clonal selection in tea Selection criteria for the mother 
bush with proper markings

a· Health, vigor, flushing behavior and duration, free from diseases 
and pest, plucking point density, distribution of plucking points, leaf 
size-medium, leaf color – intermediate, least presence of root 
suckers, preferably compact frame, erect or semi erect leaves, 
medium position, intermediate shoot size, higher pubescence, least 
flowering. 

B. Retain mother bushes and reject others

a·Maintain crop record of each bush individually in every plucking 
round and convert the total crop to yield per unit area of the bush.

a· Allow the plant to grow un-disturbed.

a Prune and clean the bush frame properly.  

a·Plant cuttings bush wise and record number of cuttings per bush.  

a·Compare growth records with control(s). 

a·Process green leaf in miniature manufacture and assess for quality. 

a·Compare rooting ability with control(s).
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C. Establishment of long-term trial

a·Bring up the young plants per recommended practices viz. 
mulching, centering, re-centering etc. 

a·Guard against weeds, pests and diseases. 

a·Maintain crop records clone wise and repeat wise for 3 consecutive 
years starting from 2nd year and compare with control(s).  

a·Arrange manufacture and quality assessment of each clone 
separately and compare with control(s).

a·Record weighment of pruning litters clone wise and repeat wise at 
the end of 3rd year and compare with control(s) 

a·Observe and record resistance to drought, diseases and pests.  

a·Record morphological characters of each clone. 

a·Ascertain the promising clones on the basis of above observations 
and trials.

The selection and its field trial performance during 2011 conducted by National Tea 
Coffee Development Board, Nepal at Kanyam and Ilam Tea Estates are given below: 

Bush Selections. Out of 30 selections initially, 10 selections were made as per the 
given criteria: 

a·Shoot size

a·Shoot weight

a·Length of internodes

a·Disease pest resistance

a·Flushing pattern

a·Plucking point density

The nodal cuttings of 10 selected bushes were planted in the nursery of various 
geo location of NTCDB units.
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SN Bush No  Green leaf 
yield in cm 

from June to 
oct 2010  

Internodal 
length of 

1st and 2 nd 
leaf in cm  

Plucking 
point 

density in 
25cm2  

Bush 
diameter 

in cm 

Leaf style  pubescenc
e 

100 Shoot 
size in gm  

quality  Peast 
disease  

Observati
on 

1 3A/3(UP)  750 1.1 13 80 Semi -erect  Medium  32 Very good  Susceptible 
to 

mite/thrips  

2 4A/1(LP)  1145 1.4 15 110 Semi -erect  Medium  31 Good  Highly 
susceptible 
to blister  

3 4A/3(LP)  1900 1.8 18 110 Semi -erect  Medium  33 Average  Fairly 
resistance 
to mites  

4 4A/5(LP)  805 1.6 11 90 Semi -erect  Medium  36 Very Good  Highly 
susceptible 

to thrips 
&blister  

5 4A/6(LP)  1055 1.7 12 95 Semi -erect  Medium  32 Average  Highly 
susceptible 
to blister  

6 4A/7(LP)  845 1.4 10 85 Semi -erect  Medium  30 Very Good  Fairly 
resistance 
to mites 

and blister  

7 5B/1(UP)  1070 1.7 12 98 Semi -erect  Medium  34 Good  susceptible  

8 6B/1(UP)  2360 2.1 24 180 Semi -erect  High 35 Average  fairly 
resistance  

 
Table 2: Performance of selected bush to different criteria at Kanyam Tea Estate in 2011

S
N  

Bush No  Green leaf 
yield in cm 
from June 
to oct 2010  

Internodal 
length of 1 st  
and 2 nd  leaf 
in cm  

Plucking 
point 
density in 
25cm2  

Bush 
diamete
r in cm  

Leaf 
style  

pubesce
nce  

100 
Shoot 
size in 
gm  

qua
lity  

Pest disease observation

1  6A/3(UP)  895  1.7  10  95  Semi-
erect  

Medium  30  Very good  Susceptible to mite/thrips

2  6A/5(UP)  1465  2.1  19  115  Semi-
erect  

Medium  32  Good  Fairly resistance to blister 
blight

3  7A/1(UP)  785  1.5  11  100  Semi-
erect  

Medium  31.5  Excellent  Susceptible to mites

4  7A/2(UP)  705  1.6  12  85  Semi-
erect  

High  31.0  Very Good  Fairly resistance to blister 
blight

 

Table 1: Performance of selected bush to different criteria at Ilam Tea Estate in 2011
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Table 3: Taster reports on experimental tea samples of made tea from Ilam tea estate in 2011

SN Selected mother 
bush 

Strength of liquor Quality Flavour 

1 3A/3 Very good Very good Good 

2 4A/1 Good Good Good 

3 4A/3 Good Fairly good Good 

4 4A/5 Very good Very good Very good 

5 4A/6 Fairly good Fairly good Good 

6 4A/7 Very good Very good Very good 

7 5B/1 Fairly good Good Good 

8 6B/1 Good Fairly good Fairly good 

 
Table 4: Taster reports on experimental tea samples of made tea from Kanyam tea 
estate in 2011

SN Selected mother 
bush 

Strength of liquor  Quality  Flavour  

1 6A/3 Very good  Good Very good  

2 6A/5 Very good  Good Good 

3 7A/1 Very good  Very good  Very good  

4 7A/2 Very good  Very good  Very good  

 
Conclusion

The procedure of selection by the process of elimination at various stages is 
laborious, however it has been quite effective in identifying elite clones. The modern 
techniques of biochemistry, physiology and biotechnology may be used for early screening 
of selected clones. Selection of seedlings for yield and other attributes holds a great 
potential and should be exploited for genetic improvement of tea. Genetic markers for 
identifying superior clones may be introduced.

Clonal plantings are gaining more   popularity; however, it is leading to narrowing 
of genetic base of tea plantations. It needs to be preserved interesting bushes in the old seed 
grown plantation. Field selection techniques have to be improved so that time duration of 
development could be reduced. The field trial conducted by National Tea and Coffee 
Development Board has clearly shown some bushes suitable for multiplication like 4A/5 
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and 4A/7 from Ilam tea estate and 7A/1 and 7A/2 from Kanyam tea estate. However 
multiple experiment should be followed for them before registration. Limited financial 
support by both Government of Nepal as well as international donor agencies is given for 
tea germplasm collection and its conservation. The focus and priority should be given for 
adequate funding so that our tea germplasm could be conserved before we lose them 
forever.
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Abstract

This study examines the determinants of foreign trade in Nepal. Exports and imports of 
Nepal are the dependent variables. The selected independent variables are GDP of Nepal, 
GDP of trading partners, real effective exchange rate, distance, regional economic 
integration, per capita GDP of Nepal, per capita GDP of trading partners, economic 
freedom of Nepal and economic freedom of trading partners. The study is based on 
secondary data of 21 trading partners of Nepal with 210 observations for the period of 2010 
to 2019. The data are collected from the Direction of Trade Statistics (DOTS) dataset of 
International Monetary Fund (IMF), World Development Indicator database of World 
Bank, CEPII gravity dataset and the Heritage Foundation. The regression models are 
estimated to test the impact of various variables on the exports and imports of Nepal. The 
study showed that GDP of Nepal has a positive impact on exports of Nepal. It indicates that 
increase in GDP of Nepal leads to increase in exports of Nepal. Similarly, GDP of trading 
partners has a positive impact on exports. It indicates that increase in GDP of trading 
partners leads to increase in exports of Nepal. Likewise, distance has a negative impact on 
exports. It indicates that greater the distance with the trading countries, lower would be the 
exports of Nepal to those trading partners. Moreover, real effective exchange rate has a 
positive impact on exports. It indicates that increase in real effective exchange rate leads to 
increase in exports. In addition, SAFTA membership has a positive impact on exports. It 
indicates that SAFTA membership leads to increase in exports of Nepal. Furthermore, the 
study revealed that economic freedom index of trading partners has a positive impact on 
exports. It indicates that increase in economic freedom index of trading partners leads to 
increase in exports of Nepal. In addition, the study shows that GDP of Nepal has a positive 
impact on imports of Nepal. It indicates that increase in GDP of Nepal leads to increase in 
imports of Nepal. Similarly, GDP of trading partners has a positive impact on imports. It 
indicates that increase in GDP of trading partners leads to increase in imports of Nepal. 
Likewise, distance has a negative impact on imports. It indicates that greater the distance 
with the trading countries, lower would be the imports of Nepal from those trading partners. 
Similarly, real effective exchange rate has a positive impact on imports. It indicates that 
increase in real effective exchange rate leads to increase in imports. The study also reveals 
that GDP per capita differential has a positive impact on imports. It indicates that higher the 
GDP per capita differential, higher would be the imports of Nepal. 

Keywords: GDP, trading partners, real effective exchange rate, distance, regional 
economic integration, per capita GDP and economic freedom index.

Introduction

Due to worldwide liberalization and globalization policies which promote 
borderless flow of capital and goods, international trade is vital to the development of 
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emerging nations in attracting investments and facilitating expansion. Foreign trade is 
defined as the country's trade with other countries and involves the exchange of capital, 
goods, and services across international borders or territories in a legal fashion (Kennedy, 
2013). Foreign trade plays a pivotal role in the process of economic development of a 
country. Both export and import trades are equally important. A country must import 
required raw materials, intermediate and capital goods to expand its production base and to 
foster its export growth if these goods are not domestically available. Imports of consumer 
goods are also essential to meet the growing domestic demand. Further, export trade is vital 
for meeting the foreign exchange gap and to reduce dependence on foreign aid (Mete & 
Bozgeyik, 2017). Increased participation in world trade is considered as the single most 
important key to rapid economic growth and development. International flows of trade 
have not only increased but they have also been extensively liberalized, supporting many 
nations in their process of economic development. In addition, trade relationship acts as an 
important aspect of economic integration between countries, and the role of trade flows 
remains significant in the global economic growth. The patterns and compositions of 
bilateral trade flows might possibly describe how countries are integrating and flourishing 
in the world economy (Anaman & Atta-Quayson, 2009).

Martinez-Zarzoso (2003) applied the gravity model to identify the determinants of 
trade flow among 47 countries during the period 1980-1999. The study reported that the 
geographical distance, population of importing country and population of exporting 
country have a negative impact on the volume of trade. In contrast, exporter and importer 
income have a positive impact on the volume of trade. Batra (2006) concluded that 
geographical distance, the historical and cultural similarity, common language, borders 
with the trade partner and the economic size of the trading partner positively influences the 
volume of trade. Furthermore, the study used a dummy variable to capture the effect of the 
absence of ports on the flow of foreign trade which has a negative impact on the volume of 
foreign trade. Ekanayake et al. (2010) analyzed the trade creation and trade diversion 
effects of the regional trade agreements in Asia on intra-regional trade flows using annual 
trade data for the period 1980-2009. The study found that the real GDP of both importers 
and exporters positively influence the bilateral trade. The population of both importers and 
exporters and distance negatively influence the bilateral trade. 

Bergstrand (1985) found that economic size of both countries (importer and 
exporter) has significant impact on the exports between two trading countries. Gani (2008) 
reported that imports and exports by Fiji from Asia are insignificantly but positively 
influenced by the Fiji's and its partners' GDP. Further, Roy and Rayhan (2011) stated that 
that Bangladesh's trade flows are significantly determined by the size of Bangladesh's 
economy and its partners. Moreover, Dilanchiev (2012) reported that the trading partners' 
GDP has positive influence on trade volume of Georgia.  The study also concluded that 
Georgia's trade is positively determined by the size of the economies, GDP per capita and 
common history. The results also confirmed that foreign direct investment (FDI) is 
positively correlated to trade. Alam et al. (2009) stated that the geographical distance of 
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Bangladesh with its partner countries has significant negative impact on its import. 
Moreover, Kumar and Ahmed (2015) stressed that South Asia Free Trade Agreement 
(SAFTA) has produced significant trade creation among its members.  

Mutana et al. (2018) reported that GDP, terms of trade, trade liberalization and FDI 
have significant and positive long-run relationship with trade balance. Furthermore, the 
study revealed negative long-run relationship between real exchange rate and trade 
balance. Similarly, Panda et al. (2016) concluded that India's trade flows are with the 
countries having higher GDP. However, China's trade is influenced by higher per capita 
income of the trading partner and common language. In addition, Husain and Yashmin 
(2015) reported that trade volume of Bangladesh is positively correlated to per capita GDP 
and distance of OECD and non-OECD trading countries. Furthermore, Alleyne and Lorde 
(2014) revealed that per capita GDP differential, trade to GDP and language have positive 
impact on trade. On the other hand, geographical distance, exchange rate and historical 
trade relationships have negative effects on trade. Moreover, Wang et al. (2010) reported 
that the levels and similarities of market size, domestic research and development stock and 
inward FDI stocks are positively related to bilateral trade. Similarly, the distance, measured 
by both geographical distance and relative factor endowment, between trade partner 
countries has a negative impact on the trade. 

Coe and Hoffmeister (1999) applied gravity model to determine whether Africa's 
bilateral trade with industrial countries is unusual compared to other developing country 
regions. The study concluded that GDP in developing countries and product of per capita 
GDP have positive impact on trade. Furthermore, the study reported that distance has 
negative impact on trade. Ozturk (2012) revealed that real effective exchange rate has a 
positive effect on the import. Further, Ray (2012) found that real effective exchange rate has 
a negative impact on balance of trade in India. Similarly, Hassan et al. (2017) concluded 
that real effective exchange rate has a positive and significant effect on trade deficit in India, 
Pakistan and Bangladesh. Similarly, Faruqee (2004) revealed that European Economic and 
Monetary Union (EMU) has a positive impact on intra-area trade. Rahman (2003) 
concluded that Bangladesh's bilateral trade with SAARC countries are higher than non-
SAARC countries. Moreover, Cerrere (2003) stated that regional trade agreements result in 
an increase in intra-regional trade. Mishra et al. (2015) revealed that there is a positive 
relationship between per capita GNP of the nation and its volume of trade. Furthermore, 
Doumbe and Belinga (2015) stated that Cameroon's bilateral trade with the Twenty-Eight 
European Union countries is affected positively by per capita GDP. 

In the context of Nepal, Acharya (2012) found that export and import of Nepal is 
positively influenced by real GDP of trade partner countries. Further, the study reported 
that Nepal exports more to SAFTA (South Asian Free Trade Area) countries than non-
SAFTA and imports less from the OECD (Organization for Economic Co-operation and 
Development) countries than non-OECD. The study also showed that distance to trade 
partner countries is highly significant with the trade. The country specific fixed effect 
analysis showed that time invariant factors are also significant to determine the trade 
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balance of Nepal. Devkota and Panta (2019) empirically found that there exists no co-
integrating relationship between exports, imports, and the USD exchange rate in Nepal. 
Further, Chaudhary et al. (2018) found that the income of the countries, exchange rate and 
the distance between the countries have a significant impact on trade pattern of Nepal with 
its trading partners. Paudel and Wagle (2017) stressed that partners' GDP and trade costs 
(measured by gravity variables like distance, contiguity and common language) are two of 
the main determinants of Nepal's bilateral exports. Similarly, Prasai (2014) found that 
GDP, per capita GDP and distance significantly affects the Nepal's trade with its trading 
partner countries. The above discussion shows that empirical evidences vary greatly across 
the studies on the impact of determinants of foreign trade. Though there are above 
mentioned empirical evidences in the context of other countries and in Nepal, no such 
findings using more recent data exist in the context of Nepal. Therefore, in order to support 
one view or the other, this study has been conducted. The main purpose of the study is to 
analyze the determinants of foreign trade of Nepal. Specifically, it examines the 
relationship of GDP of Nepal, GDP of trading partners, distance, GDP per capita 
differential, real effective exchange rate, regional economic integration (SAFTA and 
OECD), economic freedom of Nepal and economic freedom of trading partners with 
imports and exports of Nepal.

Methodology

The study is based on the secondary data which were gathered from 21 trading 
partners of Nepal for the period of 10 years from 2010 to 2019. The study is based on 
gravity model of international trade. The main sources of data include the Direction of 
Trade Statistics (DOTS) dataset of International Monetary Fund (IMF), World 
Development Indicator database of World Bank, CEPII gravity dataset and the Heritage 
Foundation. Thus, the study is based on 210 observations of the secondary data.

The Model

The econometric models employed in this study tries to analyze the determinants of 
foreign trade in Nepal. The dependent variables are exports and imports of Nepal. The 
selected independent variables are GDP of Nepal, GDP of trading partners, real effective 
exchange rate, distance, regional economic integration, per capita GDP differential, 
economic freedom of Nepal and economic freedom of trading partners. Thus, the following 
model equation is designed to test the hypothesis.  

Foreign Trade = f (GDP, DIST, REER, PCD, SAFTA, OECD, ECO)

More specifically, the given model has been segmented into following models:

lnEXP  = β  + β lnGDP  + β lnGDP + β lnDIST  + β lnREER  + β lnPCD  + βijt 0 1 it 2 jt 3 ij 4 ijt 5 ijt 6 

SAFTA  + β OECD + β lnECO  + β lnECO  + ej 7 j 8 it 9 jt it

lnIMP  = β  + β lnGDP  + β lnGDP + β lnDIST  + β lnREER  + β lnPCD  + βijt 0 1 it 2 jt 3 ij 4 ijt 5 ijt 6 

SAFTA  + β OECD + β lnECO  + β lnECO  + ej 7 j 8 it 9 jt it

Where,
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EXP  = Exports, defined as the total exports of Nepal 'i' to trade partner 'j', for year ijt

't', in millions of US dollars. 

IMP  = Imports, defined as the total imports of Nepal 'i' from trade partner 'j', for ijt

year 't', in millions of US dollars.

GDP  = Gross domestic Product, defined as the market value of total production of  t

goods and services in a country in time 't', in millions of US dollars.  

DIST  = Distance, defined as the geographical distance between the capital city of ij

Nepal 'i' and its trading partners 'j', in kilometers (km). 

REER  = Real effective exchange rate, defined as the real exchange rate between  ijt

the Nepalese Rupees (NPR) 'i' and the currency of the trading partners 'j' in time 't', in 
national currency of trading partners per NPR.

PCD  = Per capita GDP differential, defined as the absolute value of the difference  ijt

between Nepal's GDP per capita 'i' and that of its partners 'j' in time 't', in US dollars. 

SAFTA  = South Asian Free Trade Area, measured as SAFTA = 1 if trading partner j

countries 'j' are the members of SAFTA otherwise SAFTA = 0.

OECD  = Organization for Economic Co-operation and Development, measured j

as OECD=1 if trading partner countries 'j' are the members of OECD otherwise OECD = 
0. 

ECO  = Economic freedom index, defined as the degree of economic freedom of a t

country in time 't'.  

The following section describes the independent variables used in this study along 
with hypothesis formulation.

Gross Domestic Product 

Gross domestic product is the market value of total production of goods and 
services in a country during a period of time. Dutta and Ahmed (1999) stated that import 
volume is co-integrated with GDP and relative import prices. Anaman and Atta-Quayson 
(2009) found that GDP has a positive impact on the imports and exports of Ghana and 
ECOWAS countries. Further, Filippini and Molini (2003) stated that GDP has significant 
positive impact on the exports of East Asia. Based on it, this study develops the following 
hypothesis: 

H : There is a positive relationship of GDP with imports and exports of Nepal. 1

Distance 

Husain and Yashmin (2015) stated that the distances between Bangladesh and the 
capital cities of trading partners of Bangladesh have a negative effect on trade flows. 
Furthermore, Wang et al. (2010) found that distance, measured by both geographical 
distance and relative factor endowment, between trade partner countries has a negative 
impact in bilateral trade flows in OECD countries. Alam et al. (2009) found that the 
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geographical distance of Bangladesh with the partner countries has a significant negative 
impact on its import. Jordan and Eita (2007) stated that distance has a negative and 
insignificant effect on export of wood products. Alleyne and Lorde (2014) found that 
distance between trading countries has negative impact on trade flows in commodities for 
CARICOM countries. Coe and Hoffmeister (1999) found that distance has a negative 
impact on the bilateral trade flows of Africa. Based on it, this study develops the following 
hypothesis: 

H : There is a negative relationship of distance with imports and exports of Nepal.2

Real Effective Exchange Rate 

Hassan et al. (2017) found that there is a positive and significant effect of real 
effective exchange rate on trade deficit in India, Pakistan and Bangladesh. Similarly, 
Epaphra (2016) found that real exchange rate has a positive impact on export performance 
in Tanzania. Likewise, Pandey (2013) found that real exchange rate has positive impact on 
India's exports and negative impact on India's imports. Ozturk (2012) stressed that real 
effective exchange rate has a positive effect on the import. Furthermore, Chaudhary et al. 
(2018) stressed that real exchange rate has a significant positive impact on the exports. 
Based on it, this study develops the following hypothesis: 

H : There is a positive relationship of real effective exchange rate with imports and 3

exports of Nepal.

Per Capita GDP Differential 

Kubendran (2020) stated that there is positive impact of per capita GDP on the 
volume of trade of BRICS. Similarly, Prasai (2014) stated that there is a positive and 
significant impact of GDP-per capita differential on the imports and exports of Nepal. This 
finding supports Linder's hypothesis. Doumbe and Belinga (2015) stressed that 
Cameroon's bilateral trade with the Twenty-Eight European Union countries is positively 
correlated to per capita GDP.  Similarly, Chen et al. (2007) stated that per capita GDP of 
Xinjiang has a positive impact on Xinjiang's bilateral trade. Based on it, this study develops 
the following hypothesis: 

H : There is a positive relationship of per capita GDP differential with imports and 4

exports of Nepal.

Regional Economic Integration

The formation of a regional economic agreement increases the market size of 
member countries and attracts non-member countries to transact business in the region. 
Kumar and Ahmed (2015) stated that South Asia Free Trade Agreement (SAFTA) has 
produced significant trade creation among its members. Likewise, Roy and Rayhan (2011) 
stated that membership of SAARC has a significant positive impact on Bangladesh's trade 
flows. Moreover, Ekanayake et al. (2010) stated that membership in regional trade 
agreements, namely ASEAN and SAARC, have statistically significant and positive 
impact on the trade flows of Asia. In addition, Sohn (2005) stated that Asia-Pacific 
Economic Cooperation (APEC) membership has a significant positive effect on Korea's 
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trade volume. Similarly, Faruqee (2004) stated that European Economic and Monetary 
Union (EMU) has a positive impact on intra-area trade. Based on it, this study develops the 
following hypothesis: 

H : There is a positive relationship of regional economic integration with imports 5

and exports of Nepal.

Economic Freedom Index 

Ngoma (2020) found that trade openness for Zimbabwe and its trading partners has 
a positive impact on import demand. Similarly, Naanwaab and Diarrassouba (2013) 
concluded that exporter and importer economic freedom tends to induce more trade. 
Moreover, Acharya (2012) stated that economic freedom of Nepal is positively related to 
trade balance. In addition, Kimura and Lee (2006) stated that economic freedom has a 
significant positive relationship with exports as well as imports. Furthermore, Depken and 
Sonora (2005) found that there is a positive relationship between economic freedom and 
the volume of trade. Based on it, this study develops the following hypothesis: 

H : There is a positive relationship of economic freedom index with imports and 6

exports of Nepal.

Results and Discussion

Descriptive Statistics

Table 2 presents the descriptive statistics of the selected dependent and independent 
variables during the period 2010 to 2019. 

Table 2: Descriptive Statistics

This table shows the descriptive statistics of dependent and independent variables of 
determinants of foreign trade of Nepal with 21 trading partners of Nepal for the study 
period of 2010 to 2019. Dependent variables are EXP  (Exports, defined as the total  ijt

exports of Nepal 'i' to trade partner 'j', for year 't', in millions of US dollars) and  IMP ijt 
(Imports, defined as the total exports of Nepal 'i' to trade partner 'j', for year 't', in millions 
of US dollars). Independent variables are GDP   (Gross Domestic Product, defined as the t

market value of total production of goods and services in a country in time 't', in millions of 
US dollars), DIST  (Distance, defined as the geographical distance between the capital ij

city of Nepal 'i' and its trading partners 'j', in kilometers (km)), REER  (Real Effective ijt

Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) 'i' 
and the currency of the trading partners 'j' in time 't', in national currency of trading 
partners per NPR), PCD  (Per Capita GDP Differential, defined as the absolute value of ijt

the difference between Nepal's GDP per Capita 'i' and that of its partners 'j' in time 't', in US 
dollars), ECO  (Economic freedom index, defined as the degree of economic freedom of a t

country in time 't'), SAFTA  (The South Asian Free Trade Area, defined as SAFTA = 1 if j

trading partner countries 'j' are the members of SAFTA otherwise SAFTA = 0), OECD  j
(The Organization for Economic Co-operation and Development, defined as OECD=1 if 
trading partner countries 'j' are the members of OECD otherwise OECD = 0).  
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Variables  Minimum  Maximum  Mean Std. Deviation  
EXP 0.01 7343.39  315.87  1028.62  
IMP 0.50 8619.53  355.06  1212.05  
GDP i 16002.66  30641.38  22063.41  4528.09  
GDP j 49540.81  21433226.00  2637192.69  4214500.92  
DIST 670 12395  5328.33  3184.64  

REER  0.0044  301.0582  11.48 47.95 
PCD 162.33  87716.20  32386.58  22866.58  
ECO i 50.10 55.10 51.87 1.80 
ECO j 36.70 90.20 68.97 12.15 

SAFTA  0 1 0.10 0.29 
OECD  0 1 0.57 0.49 

 
Correlation Analysis

Having indicated the descriptive statistics, Pearson's correlation coefficients are 
computed and the results are presented in Table 3. 

Table 3: Pearson's Correlation Coefficients Matrix

This table shows the bivariate Pearson's correlation coefficients of dependent and independent 
variables of determinants of foreign trade of Nepal with 21 trading partners for the study period of 
2010 to 2019. Dependent variables are EXP  (Exports, defined as the total exports of Nepal 'i' to ijt

trade partner 'j', for year 't', in millions of US dollars) and IMP  (Imports, defined as the total ijt

exports of Nepal 'i' to trade partner 'j', for year 't', in millions of US dollars). Independent variables 
are GDP   (Gross Domestic Product, defined as the market value of total production of goods and t

services in a country in time 't', in millions of US dollars), DIST  (Distance, defined as the ij

geographical distance between the capital city of Nepal 'i' and its trading partners 'j', in kilometers 
(km)), REER  (Real Effective Exchange rate, defined as the real exchange rate between the ijt

Nepalese Rupees (NPR) 'i' and the currency of the trading partners 'j' in time 't', in national 
currency of trading partners per NPR), PCD  (Per Capita GDP Differential, defined as the ijt

absolute value of the difference between Nepal's GDP per Capita 'i' and that of its partners 'j' in time 
't', in US dollars), ECO  (Economic freedom index, defined as the degree of economic freedom of a t

country in time 't'), SAFTA  (The South Asian Free Trade Area, defined as SAFTA = 1 if trading j

partner countries 'j' are the members of SAFTA otherwise SAFTA = 0), OECD  (The Organization j

for Economic Co-operation and Development, defined as OECD=1 if trading partner countries 'j' 
are the members of OECD otherwise OECD = 0). 
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Variable
s  

lnEXP  lnIMP  lnGDP

i  
lnGDP

j  
lnDIST  lnREE

R  
lnPCD  SAFT

Aj  
OECD

j

lnEC
Oi

lnEC
Oj

lnEXP  1         
lnIMP  0.758**  1        

lnGDPi  0.192**  0.211**  1       

lnGDPj  0.423**  0.401**  0.059  1      
lnDIST  -0.203**  -

0.290**  
0.000  0.520**  1     

lnREER  -0.091  0.120  -0.036  -
0.384**  

-
0.626**  

1    

lnPCD  0.067  -
0.179**  

0.034  0.456**  0.848**  -0.682**  1   

SAFTA j  0.340**  0.398**  0.000  -0.118  -
0.737**  

0.264**  -0.638**  1  

OECDj  -0.261**  -
0.279**  

0.000  0.549**  0.805**  -0.441**  0.628**  -
0.375**  

1

lnECOi  0.139*  0.173*  0.677**  0.028  0.000  -0.021  0.013  0.000  0.000 1

lnECOj  0.168*  -0.164*  0.089  0.215**  0.597**  -0.538**  0.842**  -
0.392**  

0.376** 0.066 1

Source: SPSS output

** *
Note: The asterisk signs ( ) and ( ) indicate that the results are significant at one percent 
and five percent levels respectively.

Table 3 shows that GDP of Nepal has a positive relationship with exports of Nepal. 
It indicates that increase in GDP of Nepal leads to increase in exports of Nepal. Similarly, 
GDP of trading partners has a positive relationship with exports. It indicates that increase in 
GDP of trading partners leads to increase in exports of Nepal. Likewise, distance has a 
negative relationship with exports. It indicates that greater the distance with the trading 
countries, lower would be the exports of Nepal to those trading partners. Similarly, real 
effective exchange rate has a positive relationship with exports. It indicates that increase in 
real effective exchange rate leads to increase in exports. The study also reveals that GDP per 
capita differential has a positive relationship with exports. It indicates that higher the GDP 
per capita differential, higher would be the exports of Nepal. Likewise, SAFTA 
membership has a positive relationship with exports. It indicates that the SAFTA 
membership leads to increase in exports of Nepal. Furthermore, the study reveals that 
economic freedom index of trading partners has a positive relationship with exports. It 
indicates that increase in economic freedom index of trading partners leads to increase in 
exports of Nepal. 

In addition, the study shows that GDP of Nepal has a positive relationship with 
imports of Nepal. It indicates that increase in GDP of Nepal leads to increase in imports of 
Nepal. Similarly, GDP of trading partners has a positive relationship with imports. It 
indicates that increase in GDP of trading partners leads to increase in imports of Nepal. 
Likewise, distance has a negative relationship with imports. It indicates that greater the 
distance with the trading countries, lower would be the imports of Nepal from those trading 
partners. Similarly, real effective exchange rate has a positive relationship with imports. It 
indicates that increase in real effective exchange rate leads to increase in imports. The study 
also reveals that GDP per capita differential has a positive relationship with imports. It 
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indicates that higher the GDP per capita differential, higher would be the imports of Nepal. 
Likewise, SAFTA membership has a positive relationship with imports. It indicates that the 
SAFTA membership leads to increase in imports of Nepal. Furthermore, the study reveals 
that economic freedom index of country has a positive relationship with imports. It 
indicates that increase in economic freedom index of the country leads to increase in 
imports. 

Regression analysis 

Having indicated the Pearson's correlation coefficients, the regression analysis has 
been computed and results are presented in Table 4. More specifically, it shows the 
regression results of GDP of Nepal, GDP of trading partners, real effective exchange rate, 
distance, regional economic integration (SAFTA and OECD), per capita GDP of Nepal and 
trading partners, economic freedom of Nepal and economic freedom of trading partners on 
exports of Nepal. 

Table 4: Estimated regression results of GDP of Nepal, GDP of trading partners, 
real effective exchange rate, distance, regional economic integration (SAFTA and 
OECD), per capita GDP of Nepal and trading partners, economic freedom index of 
Nepal and economic freedom index of trading partners on exports of Nepal

The results are based on panel data of 21 trading partners of Nepal with 210 
observations for the period of 2010-2019 by using the linear regression model and the 
model is  lnEXP  = β  + β lnGDP  + β lnGDP + β lnDIST  + β lnREER  + β lnPCD  + βijt 0 1 it 2 jt 3 ij 4 ijt 5 ijt 6 

SAFTA  + β OECD + β lnECO  + β lnECO  + e  where the dependent variables is EXP  j 7 j 8 it 9 jt it ijt

(Exports, defined as the total exports of Nepal 'i' to trade partner 'j', for year 't', in millions 
of US dollars). Independent variables are GDP   (Gross Domestic Product, defined as the t

market value of total production of goods and services in a country in time 't', in millions of 
US dollars), DIST  (Distance, defined as the geographical distance between the capital ij

city of Nepal 'i' and its trading partners 'j', in kilometers (km)), REER  (Real Effective ijt

Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) 'i' 
and the currency of the trading partners 'j' in time 't', in national currency of trading 
partners per NPR), PCD  (Per Capita GDP Differential, defined as the absolute value of ijt

the difference between Nepal's GDP per Capita 'i' and that of its partners 'j' in time 't', in US 
dollars), ECO  (Economic freedom index, defined as the degree of economic freedom of a t

country in time 't'), SAFTA  (The South Asian Free Trade Area, defined as SAFTA = 1 if j

trading partner countries 'j' are the members of SAFTA otherwise SAFTA = 0), OECD  j
(The Organization for Economic Co-operation and Development, defined as OECD=1 if 
trading partner countries 'j' are the members of OECD otherwise OECD = 0).
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Mod

el 

 
Intercep

t 

Regression coefficients of Adj. 
R_ba

r2 

SEE F-
value lnGD

Pi 
lnGDPj lnDIST lnREE

R 
lnPC

D 
SAFT

Aj 
OECDj lnEC

Oi 
lnEC

Oj 
1 -17.798 

(2.36)* 
2.129 
(2.820

)** 

        0.032 2.138 7.95 

2 -5.625 
(4.143)*

* 

 0.655 
(6.725)

** 

       0.175 1.973 45.22 

3 8.232 
(5.124)*

* 

  -0.572 
(2.984)

** 

      0.036 2.133 8.91 

4 3.272 
(15.945)

** 

   -0.068 
(1.320) 

     0.004 2.169 1.75 

5 2.632 
(3.021)*

* 

    0.086 
(0.963

) 

    0.001 2.17 0.93 

6 3.219 
(21.66)*

* 

     2.512 
(5.215)

** 

   0.111 2.048 27.19 

7 4.111 
(18.544)

** 

      -1.142 
(3.896)

** 

  0.064 2.103 15.18 

8 -31.264 
(1.83) 

       8.794 
(2.029

)* 

 0.015 2.157 4.12 

9 -4.785 
(1.42) 

        1.955 
(2.457

)* 

0.024 2.147 6.04 

10 -23.983 
(3.465)*

* 

1.86 
(2.70)

** 

0.64 
(6.655)

** 

       0.199 1.945 26.95 

11 16.154 
(8.948)*

* 

  -2.692 
(8.352)

** 

-0.126 
(2.05)* 

0.974 
(6.24)

** 

    0.248 1.883 24.03 

12 3.648 
(15.040)

** 

     2.082 
(4.047)

** 

-0.680 
(2.227)

* 

  0.128 2.03 16.34 

13 -36.47 
(2.136)* 

       8.132 
(1.892

) 

1.856 
(2.342

)* 

0.035 2.134 4.84 

14 -36.562 
(3.579)*

* 

1.046 
(1.864

) 

1.103 
(12.45)

** 

-0.907 
(1.923) 

0.057 
(1.141) 

0.765 
(4.01)

** 

2.597 
(3.32)* 

-2.825 
(6.95)*

* 

2.616 
(0.827

) 

1.342 
(1.178

) 

0.717 1.55 56.85 

 Notes:

i. Figures in parenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent 
and five percent level respectively.

iii. Exports is the dependent variable.

Table 4 shows that the beta coefficients for GDP of Nepal are positive with exports 
of Nepal. It indicates that the GDP of Nepal has a positive impact on exports of Nepal. This 
finding is consistent with the findings of (Anaman and Atta-Quayson, 2009). Similarly, the 
beta coefficients for GDP of trading partners are positive with exports. It indicates that the 
GDP of trading partners has a positive impact on exports. This finding is consistent with the 
findings of Filippini and Molini (2003). Likewise, the beta coefficients for distance are 
negative with exports. It indicates that the distance has a negative impact on exports. This 
finding is consistent with the findings of Coe and Hoffmeister (1999). Similarly, the beta 
coefficients for real effective exchange rate are positive with exports. It indicates that the 
real effective exchange rate has a positive impact on exports. This finding is consistent with 
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the findings of Epaphra (2016). The study also reveals that the beta coefficients for GDP per 
capita differential are positive with exports. It indicates that the GDP per capita differential 
has a positive impact on exports. Likewise, the beta coefficients for SAFTA are positive 
with exports. It indicates that the SAFTA membership has a positive impact on exports. 
This finding is consistent with the findings of Roy and Rayhan (2011).

Furthermore, the study reveals that the beta coefficients for economic freedom 
index of trading partners are positive with exports. It indicates that economic freedom 
index of trading partners has a positive impact on exports. This finding is consistent with 
the findings of Depken and Sonora (2005). Estimated regression results of GDP of Nepal, 
GDP of trading partners, real effective exchange rate, distance, regional economic 
integration (SAFTA and OECD), per capita GDP of Nepal and trading partners, economic 
freedom of Nepal and economic freedom of trading partners on imports of Nepal are 
presented in Table 5. 

Table 5: Estimated regression results of GDP of Nepal and GDP of trading partners, 
real effective exchange rate, distance, regional economic integration (SAFTA and OECD), 
per capita GDP of Nepal and trading partners, economic freedom index of Nepal and 
economic freedom index of Nepal on imports of Nepal

The results are based on panel data of 21 trading partners of Nepal with 210 
observations for the period of 2010-2019 by using the linear regression model and the 
model is  lnIMP  = β  + β lnGDP  + β lnGDP + β lnDIST  + β lnREER  + β lnPCD  + βijt 0 1 it 2 jt 3 ij 4 ijt 5 ijt 6 

SAFTA  + β OECD + β lnECO  + β lnECO  + e  where the dependent variables is IMP  j 7 j 8 it 9 jt it ijt

(Imports, defined as the total imports of Nepal 'i' from trade partner 'j', for year 't', in millions 
of US dollars). Independent variables are GDP   (Gross Domestic Product, defined as the t

market value of total production of goods and services in a country in time 't', in millions of 
US dollars), DIST  (Distance, defined as the geographical distance between the capital city ij

of Nepal 'i' and its trading partners 'j', in kilometers (km)), REER  (Real Effective ijt

Exchange rate, defined as the real exchange rate between the Nepalese Rupees (NPR) 'i' and 
the currency of the trading partners 'j' in time 't', in national currency of trading partners per 
NPR), PCD  (Per Capita GDP Differential, defined as the absolute value of the difference ijt

between Nepal's GDP per Capita 'i' and that of its partners 'j' in time 't', in US dollars), ECO  t
(Economic freedom index, defined as the degree of economic freedom of a country in time 
't'), SAFTA  (The South Asian Free Trade Area, defined as SAFTA = 1 if trading partner j

countries 'j' are the members of SAFTA otherwise SAFTA = 0), OECD  (The Organization j

for Economic Co-operation and Development, defined as OECD=1 if trading partner 
countries 'j' are the members of OECD otherwise OECD = 0).
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Model  

 
Intercept  

Regression coefficients of  Adj. 
R_bar 2 

SEE F-
value  lnGDP i lnGDP j lnDIST  lnREER  lnPCD  SAFTA j OECD j lnECO i lnECO j 

1 -13.656  
(2.418)*  

1.760  
(3.110)**  

        0.040  1.601  9.680  

2 -2.57 
(2.494)*  

 0.468  
(6.32)**  

       0.157  1.500  39.940  

3 9.05 
(7.662)**  

  -0.616  
(4.37)**  

      0.080  1.568  19.060  

4 4.098  
(26.34)**  

   0.067  
(1.743)  

     0.010  1.626 3.040  

5 5.58 
(8.638)**  

    0.172  
(2.617)**  

    0.027  1.612  6.850  

6 3.704  
(33.97)**  

     2.213  
(6.265)**  

   0.155  1.502  39.240  

7 4.44 
(26.773)**  

      -0.919  
(4.190)**  

  0.073  1.573  17.560  

8 -28.544  
(2.229)*  

       8.221  
(2.535)*  

 0.025  1.613  6.430  

9 9.969  
(3.944)**  

        -1.436  
(2.398)*  

0.022  1.616  5.750  

10 -18.054  
(3.445)**  

1.569  
(3.010)**  

0.455  
(6.253)**  

       0.189  1.472  25.28  

11 10.726  
(7.172)**  

  -1.065  
(3.98)**  

0.027  
(0.521)  

0.207  
(1.598)  

    0.088  1.561  7.740  

12 4.018  
(22.52)**  

     1.899 
(5.031)**  

-0.497  
(2.22)*  

  0.170  1.489  22.46  

13 -24.215  
(1.901)  

       8.772  
(2.737)**  

-1.542  
(2.610)**  

0.052  1.59 6.710  

14 -30.708  
(3.507)**  

1.172  
(2.438)*  

0.722  
(9.516)**  

0.781  
(1.933)  

0.185  
(4.303)**  

0.663  
(4.05)**  

3.55 
(5.294)*  

-2.702  
(7.757)**  

3.950 
(1.458)  

-3.297  
(3.377)**  

0.633  0.991  40.980  

 
Notes:

i. Figures in parenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent 
and five percent level respectively.

iii. Imports is the dependent variable.

Table 5 shows that the beta coefficients for GDP of Nepal are positive with imports 
of Nepal. It indicates that the GDP of Nepal has a positive impact on imports of Nepal. This 
finding is consistent with the findings of Dutta and Ahmed (1999). Likewise, the beta 
coefficients for distance are negative with imports. It indicates that the distance has a 
negative impact on imports. This finding is consistent with the findings of Alleyne and 
Lorde (2014). Similarly, the beta coefficients for real effective exchange rate are positive 
with imports. It indicates that the real effective exchange rate has a positive impact on 
imports. This finding is consistent with the findings of Ozturk (2012). The study also 
reveals that the beta coefficients for GDP per capita differential are positive with imports. It 
indicates that the GDP per capita differential has a positive impact on imports. Likewise, 
the beta coefficients for SAFTA are positive with imports. It indicates that the SAFTA 
membership has a positive impact on imports. This finding is consistent with the findings of 
Sohn (2005). Furthermore, the study reveals that the beta coefficients for economic 
freedom index of trading partners are positive with imports. It indicates that economic 
freedom index of trading partners has a positive impact on imports. This finding is 
consistent with the findings of Naanwaab and Diarrassouba (2013).
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Conclusion

Trade is an integral part of the total developmental effort and national growth of an 
economy. It is a crucial instrument for industrialization while access to foreign exchange is 
essential for sustained economic development. Foreign trade plays a pivotal role in the 
process of economic development of a country. Both export and import trades are equally 
important. Therefore, the study of determinants of foreign trade is important for a growing 
country like Nepal. This study attempts to examine the determinants of foreign trade of 
Nepal. This study is based on secondary data of 21 trade partners of Nepal with 210 
observations for the study period from 2010 to 2019. The study showed that GDP of Nepal, 
GDP of trading partners, real effective exchange rate, regional economic integration 
(SAFTA), per capita GDP of Nepal and trading partners, economic freedom of Nepal and 
economic freedom of trading partners have positive impact on exports of Nepal. However, 
distance and regional economic integration (OECD) have negative impact on exports of 
Nepal. The study also showed that GDP of Nepal, GDP of trading partners, real effective 
exchange rate, regional economic integration (SAFTA) and economic freedom of Nepal 
have positive impact on imports of Nepal. The study concluded that distance, regional 
economic integration (OECD), per capita GDP differential and economic freedom of 
trading partners have negative impact on imports of Nepal. The study also concluded that 
GDP of trading partners is the most determinant factor that explains the changes in foreign 
trade of Nepal.
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Secondary Level Teachers' Perspectives on Maxim of Planning

Megh Raj Gartoula

Karfok Bidya Mandir Multiple Campus, Ilam

Abstract

Teacher development or teachers' professional development (TPD) is an ongoing process 
throughout a teacher's career. In the context of Nepal, the Centre for Education and Human 
Resource Development (CEHRD) is responsible for planning, managing, and conducting 
TPD programs, such as in-service training for teachers. Despite the efforts made by the 
government, these initiatives need to be strengthened. At the same time, individual teachers 
are also making regular efforts to remain competent and up-to-date in their careers.

This article aims to explore teachers' views from an insider perspective, specifically 
regarding the maxim of planning in their profession and its application in the classroom. 
Additionally, the study compares and contrasts teachers' perceptions with their actual 
practice of the maxim of planning in the classroom. To achieve these objectives, the study 
employed a mixed research design, with a particular focus on survey research methods.

The findings reveal that the majority of teachers apply the maxim of planning as part of 
their professional development. They recognize its importance in their English language 
teaching (ELT) careers. However, a significant gap exists between teachers' perceptions 
and their practice, as all the teachers view planning positively, yet its effective 
implementation remains insufficient.

Keywords: Teachers' maxim, the maxim of planning, perception, learner 
autonomy, teacher professional development

Introduction

Teaching is one of the challenging and responsible professions. It requires 
prolonged academic training, a large body of perceived knowledge, and a formal 
qualification. It refers to the proficiency in the related subject and mastery of the pedagogic 
skills. It means, proficiency in subject matter and mastery of pedagogic skills are inevitable 
properties that have to be possessed by the teacher. These properties are necessary to handle 
teaching profession effectively and to get good rewards from it because of the difficulty in 
attaining it.

The field of language teaching is subject to rapid changes. It is because this 
profession has to respond new educational paradigms and trends. It is also because 
institutions face challenges when there are changes in curriculum and students' needs. As a 
result, teachers need regular opportunities to update their professional knowledge and 
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skills. That is what we call teachers' professional development (TPD). It means what 
Underhill (1988, as cited in Head &Taylor 1997, p.7) says 'keeping oneself on the same side 
of the learning fence as the students.' There is another fact that everything the teacher needs 
cannot be provided at the pre-service level. There should be renewal of teachers' 
knowledge and they should be given refreshment training time and again in the areas which 
they find challenging to deal with.

Language teaching, in particular, is really difficult to define satisfactorily as its 
definition varies greatly from scholars to scholars. Being based on their perceived approach 
to language teaching and their personal principles, we can find various definitions of it. 
Language teaching is viewed as an art by some scholars, craft by some others, and so on. 
Teaching, in general, can be conceived in many different ways like as a science, a 
technology, a craft, or an art. Different views of language teaching lead to different views on 
what the essential skills of teaching are, and what are the different approaches to the
presentation of teachers. Hence, language teaching is the art and act of helping language 
learners to acquire or learn the essential aspects, and skills of language; no matter what 
methods, approaches, activities are applied.

Language teaching has many challenges, and English as a second language (ESL) 
teachers should be empowered themselves to cope up with such challenges and to enjoy the 
profession. For this, a well discussed and studied theme is teacher education (TE). Teacher 
education is viewed as one of the most essential requirements to be provided to English 
language teaching professionals. In general, it is a process of educating teachers. English 
language teachers might feel the need of different subject matters at different times
during their teaching career to meet the changing needs of the learners and of the 
educational institutions in which they work.

There are two conceptions under teacher education as given by Richards and Farrell 
(2005, P.3) and Head & Taylor (1997, p.9). They are teacher training and development. 
These are not only different from each other but also complementary to each other. Head 
and Taylor (ibid) distinguish them as the former one is compulsory, competency based, 
short term, one off, temporary, external agenda, skill/technique and knowledge based, 
compulsory for the entry to the profession, top down, done with experts and 
product/certificate weighted. On the other hand, the latter is voluntary, holistic, long term, 
ongoing, continual, internal agenda, awareness based, non-compulsory, process weighted, 
bottom-up and done with peers. However, Head and Taylor (1997, P.9) state "It is more 
useful to see training and development as two complementary components of a fully 
rounded teacher education."

Besides above-mentioned things, teachers have their own personal belief systems 
on what makes good teaching. These belief systems make them different from other 
teachers. Though they follow the same typical approaches and methods of teaching, their 
teaching can be found massively different than that of other language teachers. The starting 
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point of a lesson is the teachers' goals and plans. Other classroom activities are sharply 
guided by teachers' personal mental images, thoughts, processes, ideas, beliefs, theories, 
principles and philosophies. These are the personal perspectives of the individual teachers 
to look at, evaluate and shape their teaching. It means goals and plans are determinant 
factors to meet the expected outcome of teaching as they provide interpretative frames for 
teachers to understand and approach their own teaching. They are termed as teachers' 
maxims of teaching. Teachers have to consider different maxims of teaching in their 
classroom practice. Here, this article has made attempts to present teachers' perception on 
one of such maxims of teaching i.e. the maxim of planning. It refers to the fact that teacher 
should plan their teaching and sincerely follow their plan for their professional 
development and for the success of their teaching career. Thus, he whole content centers 
around how teachers perceive and practice the maxim of planning.

Review of Literature

Language Teaching and Teacher Education

Hundreds and thousands of teachers worldwide have taken language teaching as 
their career. It is one of the growing industries of the world. The vast educational enterprise 
of English language teaching could not operate effectively without dedication and efforts of 
such teachers day by day and year by year throughout their career. If they want to find 
language teaching rewarding, they must expand their roles and responsibilities over time.
Opportunities for in-service training are crucial to the long-term development of teachers 
as well as for the long-term success of the programme in which they work. They feel the 
need of ongoing renewal of professional skills and knowledge. It is not the reflection of 
inadequate training but simply a response to the fact that everything teachers need to know 
cannot be provided before the beginning of their teaching career. It is also because of the 
fact that the knowledge base of teaching constantly changes. Teachers have different needs
at different times during their careers, and the needs of the schools and institutions in which 
they work also change over time. Teachers feel an intense pressure to update their 
knowledge in areas like curriculum trends, second language acquisition (SLA) research, 
exploit the theory in practice, assessment and so on.

Brown (2001) says, "Challenges await us at every turn in our professional path 
because the discipline of language teaching has only begun to solve some of the perplexing 
questions about how people learn FL successfully" (p.2). According to Richards and Farrell 
(2005), teacher education activities are based on the following assumptions: 

a·In any school or educational institution, there are teachers with different
levels of experience, knowledge, skill and expertise. Mutual sharing of 
knowledge and experience is a valuable source of professional growth.

a·Teachers are generally motivated to continue their professional development
once they begin their careers.
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a·Knowledge about language teaching and learning is in a tentative and incomplete 
state, and teachers need regular opportunities to update their professional 
knowledge.

a·Classrooms are not only places where students learn they are also places where 
teachers can learn.

a·Teachers can play an active role in their professional development.

a·It is the responsibility of schools and administrators to provide opportunities for 
continued professional education and to encourage teachers to participate in 
them. 

a·In order for such opportunities to take place, they need to be planned, supported 
and rewarded (p.2).

The given assumptions also illustrate some other crucial aspects of teacher 
education. These assumptions display the fact that teacher education is a process that takes 
place over time, not an event that starts and ends with formal training or graduate education. 
Hence, teacher education constitutes both teacher training and teacher development. The 
sense of collegiality is really important source of teacher professional growth.

Profession and Professionalism

A profession is a job that requires specific training and is regulated by certain 
standards. It is an occupation or career which demands specialized knowledge of a subject, 
field or science to be applied. It is said that a profession is an occupation which can only be 
practised after a long and rigorous academic study. It is difficult to attain such a long and 
rigorous study and it brings about public good. So, it should be well-rewarded. Sometimes 
a profession and occupation are taken synonymously, however, there exist some 
distinctions. In this sense, Talbert and McLaughlin (1994) state:

Professions, different from other occupations, are specialized knowledge based and 
shared standards of practice, a strong service ethic or commitment to meeting 
clients' needs, strong personal identity with a commitment to the occupation and 
collegial versus bureaucratic control over entry performance evaluation and 
reflection in the performance. (p.126)

Similarly, Wallace (2010, p.5) mentions similar qualities of a profession. They are:

a·A basis of scientific knowledge.

a·A period of rigorous study which is formally assessed.

a·A sense of public service.

a·High standards of professional conduct and the ability to perform some 
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specified demanding and socially useful tasks in a demonstrably competent 
manner.

Teachers, language teachers in particular, have to possess the above-mentioned 
qualities in them. Professionals are different from amateur as they possess what amateurs 
do not have i.e. the qualities mentioned above. Let's see what Ur (1996 as cited in Richards 
and Renandya, Eds, 2010, p. 388) says: A professional is, broadly speaking, someone 
whose work involves performing a certain function with some degree of expertise. But a 
narrow definition limits the term to apply to people such as doctors, teachers and lawyers, 
whose expertise involves not only skills and knowledge but also exercise of highly 
sophisticated judgment and whose accreditation necessitates extensive study, often 
university based, as well as practical experience.

Thus, a professional is a person who has a profession obtained on the basis of his 
academic degree of expertise, extensive university-based study and practical experience. 
Similarly, professionalism refers to the process of accumulation of necessary qualities to be 
a professional and to handle a profession effectively and competently. Continuous 
Learning is always crucial in professionalism. Ur (1996, as citied in Richards & Renandya, 
2010, p. 289) has given an impressive definition of professionalism. She states that 
professionalism means preparing oneself to do a competent job through learning. This 
learning may take the form of pre- service or in-service courses, reflection or experience, 
reading, observation, discussion with colleagues, writing, and research. In conclusion, 
professionalism can be defined as the development and possession of the capacity that 
teachers develop in them. They develop themselves to teach students in a meaningful way, 
to achieve high learning outcomes on behalf of learners and to maintain learner autonomy 
in learning. All these things show the fact that teaching in general, language teaching in 
particular belongs to professionalism and teachers are professionals.

Models for Acquiring Professionalism

The term 'professional' refers to someone who is trained and qualified, and displays 
a high standard of competent conduct in his/her practice. In the field of second language 
teacher education, attempts are made to make L2 teachers truly professionals like training, 
qualification upgrading, establishing sharing forums and forming teachers support groups 
(TSGs) and so on. In this sense, Wallace (2010, p.6) has described three specific model for 
acquiring professionalism. They are as follows:

The Craft Model

In the craft model of developing professionalism, the inexperienced and young 
trainees learn by imitating the expert's techniques, and by following the expert's 
instructions and advice. Teaching is regarded as a craft and the expert as a crafter having 
complete expertise. The expertise in the craft is passed on from generation to generation. 
This model is based on behaviorist learning theory. 
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The Applied Science Model

The concept of the applied science model was first presented by the American 
sociolinguist Donald A. Schon. This model is quite old but most prevalent model of 
underlying most training or education programs for the professions. Within this model, 
practical knowledge of anything is simply a matter of relating the most appropriate means 
to whatever objectives have been decided on. This model takes nature of profession of 
practice as instrumental in nature. This model is based on the view that teaching problems 
can be solved by the application of empirical science to the desired objectives. It means that 
teachers' professional development (TPD) is possible through the practical use of
theoretical knowledge obtained from researches. This model is one-way in nature. If the 
trainees fail, it is because they have not applied the findings given by the experts properly.

The Reflective Model

This model states that TPD is totally based on the teacher's reflection of his own 
teaching practice and gaining insights for further improvement. This model emphasizes the 
development of personal perspective of one's professional development. This model 
includes two dimensions of teacher education:

a·Received knowledge which includes, among other things, the necessary and 
valuable elements of scientific research. 

a·Experiential knowledge' which relates to the professional's ongoing experience. In 
the figure above, it is clearly seen that teacher's professionalism is developed not 
from imposed knowledge but from the knowledge gained from previous 
experience. Thus, reflection and reformulation of knowledge is the essence of 
reflective model. The downsides of the craft model and applied science model are 
compensated by this model. Reflective model was proposed to lay due emphasis on 
received and experience knowledge.

Dimensions of Teacher Knowledge

Teachers employ different conceptual organizations and meaning when they teach. 
They develop their own cognitive framework of teaching. Shulman (1987, as cited in 
Richards 1996, p.282) writes "One level of meaning relates to subject matter knowledge 
and how teachers conceptualize curricular and content aspects of teaching. Woods (1996, 
as given in Richards 1996, p.282) describes that teachers' conceptions of lessons are made 
up of conceptual units or elements at different levels of abstraction. He talks about overall 
conceptual goals, global conceptual units, intermediate conceptual units and local 
conceptual units. Overall conceptual goals mean the purpose that teachers identify for a 
course. Similarly, the next term is global conceptual units that are the individual sub 
components of the curriculum like grammar, reading, writing and listening components. 
Intermediate conceptual units are the activities or clusters of activities framed in terms of 
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accomplishing one of the higher-level conceptual goals and local conceptual units are the 
specific things that the teachers do to achieve particular instructional effects.

Besides curricular goals and contents around which lessons are planned, teachers 
have other more personal view of teaching. As Richards (1996, p.283) writes, Zeichner, 
Tabalhnik and Densmore call this personal view as 'perspective'. They define it as the ways 
in which teachers understand, interpret and define their environment and guide their 
actions. They found that the perspectives have a significant influence on teachers' 
understanding. Similar to the concept of 'perspective', Clandinin (1985, as cited in 
Richards, 1996) introduces the concept of 'image' which she describes as "a central 
construct for understanding teachers' knowledge" (p. 283). An image is a metaphor just as 
the classroom as the home, setting up relationship with children, meeting the needs of the 
students which teachers may have in mind when they teach. Johnston (1992, as cited in 
Richards, 1996, p.283) suggests that the images are not always conscious, reflect how 
teachers view themselves in their teaching contexts, and from the sub conscious 
assumptions on which their teaching practices are based. So, it is found that teachers 
employ a range of conscious and sub conscious strategies in order to develop a spirit of 
cohesion within their class groups. Teachers hold their personal view of themselves, their 
learners, their goals in classrooms, and presumably try to reflect these in their teaching. In 
conclusion, there are two different kinds of knowledge which influence teachers' 
understanding and practice of teaching. They are: a) Knowledge of subject matter and its 
coherent presentation, and b) Teachers' personal and subjective philosophy of teaching.

These two dimensions of teachers' knowledge influence teachers' understandings 
and practices of teaching. One has to do with curricular goals, lesson plans, instructional 
materials, activities, tasks and teaching techniques. The other kind of knowledge consists 
of the teachers' view of what consists of good teaching.

Teacher Development

The term 'development' is often defined as a process of positive change and growth. 
Teacher development has developed in the twentieth century as one of the fields of 
discussion, study and research. The literature on teacher development has served to spread 
the information for improving teachers' and, consequently, the institution's performance.
Different views of different scholars have been found on teacher development. Underhill 
(1986, as cited in Head and Taylor, 1997) defines teacher development as "the process of 
becoming the best kind of teacher that a teacher personally can be "(P.1). He says that 
teacher development constitutes the improvement in teachers' professional skills and 
aspects. Similarly, Head and Taylor (1997) state:

Teacher development draws on the teacher's own inner resource for change. It is 
centered on personal awareness of the possibilities for change, and what influences the 
change process. It is a self-reflective process because it is through questioning old habits 
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that alternative ways of being and doing are able to emerge (P.1).

Similarly, the view presented by Evans (2002, as cited in Sharma and Shrestha 
2014, p.11) on teacher development is worth mentioning here. She defines teacher 
development as the process whereby teachers' professionality and/or professionalism may 
be considered to be enhanced." In this definition, she has identified two constituent 
elements of teacher development. They are functional development and attitudinal 
development. Functional development is related to the improvement of teachers' 
professional performance. It entails the procedural aspects. Attitudinal development is the 
process of modification of teachers' attitude towards their work and it entails teachers' 
intellectual and motivational aspects.

The above-mentioned definitions on teacher development show that a teacher 
himself/herself has to take the initiatives of his/her learning. The notion of teacher 
development captures the development of all aspects of teachers' profession ranging from 
personal, social, psychological to professional expertise itself. Teacher development deals 
with the individual needs and wants of the teachers along with the change of the learners 
and their needs. Teacher development is a process, not a single event that grows with 
teacher learning and can vary/range greatly from simply confidence building to technical
expertise and building repertoire of teaching skills through training, experience or 
reflection. Many scholars like Roosner, Head and Taylor, and Richards and Farrell have 
named it a bottom-up approach as the exploration of ideas for development of one's own 
learning starts from the individual teacher himself or herself to bring about desired 
changes.

Teachers' Maxims in Language Teaching

In recent years, the domain of language teaching has received a noble voice of 
student-centered approach of teaching in student-centered class and student-centered tasks 
to be applied. However, it does not seem to be possible and effective until and unless 
teachers' roles are explored and redefined to be more constructive and adopted. Because, it 
can be fatal if the roles of the teachers are randomly reduced. So, teachers' roles are to be 
made more effective, constructive and creative to ensure high learning outcomes through 
learner autonomy. When teachers are enabled to take appropriate roles in their class as per 
the changing contexts, environments and concepts; they will be able to develop their own 
personal mental images, thoughts, process and principles in them while teaching. All these 
things are believed to provide interpretative frames on which teachers judge their own 
teaching and make ample considerations on it. These considerations function like tentative 
rules for teachers as they are self realizational and largely personal which teachers use to
make their teaching effective and meaningful. These considerations are generally termed as 
teacher maxims.

Teachers' maxims appear to reflect cultural factors, belief systems, experience, and 
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training. The understanding of which maxims teachers give priority to and how they 
influence teacher development is very important. A maxim is generally defined as a rule for 
good or sensible behavior, especially one which is in the form of a proverb or short saying. 
Basically, teachers' belief systems lead to the development of rational principles which 
serve as a source of how teacher interpret and their responsibilities and implement their 
plans. These principles function like best behaviors in that they guide teachers' selection of
choices from among a range of alternatives. They, hence, function as maxims which guide 
the teachers' actions (Richards, 1996, p. 286). These maxims are reflected in their teaching 
style and in the language, they use to talk about it. Teachers' maxims are teachers' personal 
working principles which reflect teachers' personal philosophy of teaching. They are 
developed on their practice, experience and personal belief systems. Teachers' belief 
systems are formed by the goals, values and beliefs that the teachers hold. Teachers hold 
them in relation to content and process of their teaching and their understandings of the
systems in which they work and identify their roles in it. Richards and Lockhart (2010, 
p.30) point that these beliefs and values serve as the background to much of the teachers' 
decision making and their action. So, they constitute 'culture of teaching'. These belief 
systems develop over time and prove to be stable sources of reference for teachers as they 
relate to dimensions of teaching like teachers' theory of language, the nature of language 
teaching, the role of the teacher, effective teaching practices, and teacher student relations 
(Johnson, 1990, as cited in Richards 1996, p. 284).

Teachers' maxims develop only after the mastery of instructional skills which are 
central components of teacher expertise. Teacher maxims provide an orientation to 
teaching and a framework for practice because development of personal theory of teaching 
contains a coherent set of beliefs, values and principles. These maxims are ethic based and 
they are different from the 'images' which have been described by the researchers such as 
Clandinin (1985, 1986) and Johnston (1990, 1992). They opine that maxims are more 
specific and practical than images. Elbaz (1981, as mentioned in Richards, 1996, P. 293) 
clarifies the notion of teacher maxims by distinguishing between 'rules of practice' and 
'principles of practice'. The latter corresponds to the notion of teaching maxims. According 
to Elbaz (ibid) rules of practices are brief, clearly formulated statements prescribing how to 
behave in frequently encountered teaching situations. Implementation of a rule of practice 
is just a matter of recognizing the situation and remembering and applying rules. On the 
other hand, principle of practice is a more general construct. It is derived from personal 
experience, and containing purpose in a deliberate and reflective way. Teachers' maxims, 
thus, are entirely personal and bottom up. These are self-guiding principles evolved within 
an individual teacher. They are always dynamic and flexible. They have an immense 
influence on teachers' classroom performance.
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Types of Teacher Maxims

Teachers' maxims are of different types. So, teachers have to prioritize any of them 
as per their environment and understanding to define their teaching. Richards (1996, p. 
287) has proposed the types of teachers' maxims as follows:

The Maxim of Involvement. This maxim suggests that our lesson should capture 
the interests of learners and involve them in the classroom activities. The theme of this 
maxim says 'follow the learners' interest to maintain student involvement'. When teachers 
have two options as following the lesson plan and doing something more exciting, they will 
opt for the second. Teachers should know what can involve his/her students in the process 
of learning and how, and should act accordingly.

The Maxim of Planning. The central idea of the maxim of planning is ' plan your 
teaching and try to follow your plan'. Planning a lesson is important for effective teaching 
and learning. Almost all teachers feel the need of planning their teaching. This maxim 
implies that planning our teaching makes it orderly, organized and effective and those 
planned things need to be presented in the class. However, while planning our teaching 
teachers should always keep students' interests in mind. The maxim of planning should not 
overtake the maxim of involvement.

The Maxim of Order. It is necessary to maintain discipline in the classroom to lead 
our teaching to success. This maxim flashes out the theme 'Maintain order and discipline 
throughout the lesson' Order and discipline in the classroom assure better academic success 
to the learners and provide good environment to the teacher to implement various teaching 
techniques. Students' social behavior will be better if this maxim is followed. Tsui (1995, as 
cited in Richards, 1996 P. 289) presents her view that for one of the teachers, a central 
principle in her teaching is to keep the classroom disciplined and orderly so that students 
can learn most effectively from her lessons. The teacher is a Chinese woman with 8 years 
teaching experience in secondary four (10 grade) class. Her class is regarded as one of the 
best in the school because of the students' academic results and their well-disciplined 
behaviour. Maxim of order, thus, helps the teacher to prevent random and unnecessary 
student talks that deviate the lesson.

The Maxim of Encouragement. The maxim of encouragement is learner centered 
in that it emphasizes the role of learners in learning. It is quite different from the maxim of 
order in the sense that the maxim of order is quite traditional and teacher centered whereas 
the maxim of encouragement is student/learner centered. The maxim of encouragement 
says 'Seek ways to encourage student learning.' This maxim attempts to promote learner 
autonomy in learning and encourages learners to take the responsibility of their own 
learning. Teachers are supposed to play co-operative, creative and liberal role in the 
classroom. Richards (1996, p.290) takes the example from Tsui's study in which a New 
Zealander teacher employs new student-centered approach to teaching and informal 
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relationship between the teachers and students. By breaking traditional classroom 
practices, students are given relaxed atmosphere. The teacher is quite happy to accept any 
contribution that students make. In comparison to so called well-disciplined classroom, the 
students of New Zealander are much more confident and outspoken. So, the maxim of 
encouragement implies that the teachers themselves have learning potential and they 
should be encouraged to learn in an autonomous way.

 The Maxim of Accuracy, Efficiency, Conformity, and Empowerment. Richards 
(1996, p.291) has described these maxims as 'other maxims'. If we view considerably on the 
basis of their theme, these all maxims are significant for teachers. The maxim of accuracy 
suggests that the teacher should work for students' ability to produce accurate use of 
language features. Inaccurate learning outcomes are to be discouraged. For this, focused 
tasks can be assigned to the students. So, this maxim says, 'work for accurate students' 
output'. The maxim of efficiency requires the teacher to make the utmost use of the class 
time. Every lesson or class has some specific goals, and the teachers should make the most 
efficient use of the class time. Planning lessons immensely help teachers to make proper use 
of available class time. The maxim of conformity is concerned with the appropriate use of 
the prescribed method or approach. This maxim basically says. 'Make sure your teaching 
follows the prescribed method'. This idea may not look very appropriate now. However, the 
assumption is that methods are prescribed after experimentation. Therefore, such methods 
can be applied to get maximum learning outcomes. Similarly, the maxim of 
empowerment is concerned with developing learners' control over their learning. It says, 
'Give the learners control'. This maxim advocates learner-centred classroom and teaching. 
When learners are empowered to be involved in decision making, selecting activities, 
sources of information etc., they feel more oriented themselves towards learning 
independently which leads them to perfection.

As discussed above, teachers' maxims are valuable considerations which help 
teachers create a successful lesson. Such lesson can vary from teachers to teachers. 
Teachers' selection of maxims can be influenced by the classroom contexts on the basis of 
which teachers select those maxims which seem most likely to help in the classroom.

The Maxim of Planning

The maxim of planning particularly talks about the importance of planning our 
teaching. This maxim also talks about the importance of curricular contents and related 
subject matter. At present context, majority of the teachers prefer focusing on learner 
involvement in classroom activities to using much planned lesson and adopting flexible 
classroom management to directing students as per their plan. However, the maxim of 
planning attempts to combine some other maxims in it. Let's see an example, the teacher 
can plan the lesson in order to make optimum use of available or assigned class hour. 
Similarly, while planning, the teacher can include those focused tasks which promote 
accurate learner output. Planning one's teaching may incorporate these methods which 
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have been prescribed for a particular lesson. Hence, the application of one maxim does not 
mean to exclude other maxims, instead, other maxims may prove to be supportive to 
maintain a maxim properly.

Regarding the maxim of planning, Woods (1996, as cited in Richards 1996, P. 288) 
gives an example of how this maxim influences the teachers' decision making during a 
lesson. A teacher was presenting lesson on definitions and had carefully planned outline for 
the lesson. During the lesson a student volunteered an alternative interpretation of a 
definition pattern she was presenting but the teacher down played the student's comments 
to enable her to keep her plan. She comments that for this teacher the preplanned 
curriculum was central in her thinking. Woods (1996, as cited in Richards, 1996, p.288) 
comments "At various points in the course when there was a conflict between sticking with 
her planned curricular activity and following another direction initiated by the students. 
She made the decision to carry out the planned activity." Teachers plan objectives to be 
achieved, language items, materials to be used, and evaluation procedures and so on. They 
can plan their teaching daily, weekly, monthly, yearly or even in long-term form. 

Thus, along with the maxim of planning, there comes the question of student-
initiated direction. The teachers following this maxim fear that when due emphasis is paid 
for learner centeredness in our teaching, the pre-specified course contents may not be 
accomplished on time, and our teaching can derail from its way. Majority of teachers plan 
their teaching in some way or other though the way they plan their teaching can vary in a 
great deal. In fact, maxim of planning does not imply to adopt teacher-centered classroom 
activities. Broadly speaking, planning refers to the consideration of all areas of teaching 
including the fulfillment of learners' needs and interests. Hence, a sound balance between 
learner autonomy and the maxim of planning has to be maintained.

Methodology

This study attempts to explore teachers' perception and practice of teacher maxims 
in general and the maxim of planning in particular. It has undergone teachers' personal 
guiding principles in shaping their teaching and their personal endeavours to keep up with 
required professional development which would ultimately aid addressing learner's 
changing needs fulfilling institutional aspirations and instilling recent trends of teaching in 
themselves. To accomplish the objectives of the study, ten secondary level English teachers 
of Ilam district were selected randomly from both government-aided and private school. 
Questionnaire and interview were the major tools for collecting the data from the selected 
teachers. As felt required for more in-depth experience, personal contact concluded in short 
informal interviews in non-obtrusive manner. In the interview, they were asked to reflect 
upon how they deliver content in their class. The recorded version of the response was 
consulted and compared with the outcomes of the written responses. The obtained data 
were analyzed thematically and conclusions have been drawn. Moreover, secondary 
sources of data like ELT journals, books on TPD and reflective thinking have also been 
consulted for conceptual clarity.
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Result and discussion

Responses obtained from interview have been analyzed and compared with the 
interview recordings. Responses from both tools have been summarized and presented 
under the following sub-headings. 

Teachers' Perception on Teachers' Maxims

In the interview, the teachers were asked to provide their view on teachers' maxims. 
In response to the questions 'How do you perceive teachers' maxims in general?' teachers 
answered nearly in the same way. They described teachers' maxims as the teachers' mental 
images, thoughts and processes that teachers employ while they teach. Their next response 
was that teachers' maxims are teachers' personal perspectives which serve as powerful 
influences on how they teach because these are the ways in which teachers understand, 
interpret and define their environment. The response given by T6, T7 and T10 was 
remarkable one to be mentioned here. They said, "Teachers' maxims are the rational 
principles which are based on teachers' personal belief system which guide their action, 
provide understanding about what constitutes good teaching and are the sources of their 
professional development”. From the above analysis and discussion, it can be concluded 
that the teachers defined teachers' maxims as the personal guiding principles of teachers to 
be the best professionals.

Teachers' Perception on Maxim of planning

All the teachers perceived the maxim of planning as one of the essential principles 
to be possessed by the teacher. As the response of the question "How do you perceive 
teachers' maxim of planning", the crux of all the responses is that planning is a significant 
consideration in teacher development. It is considered as an unavoidable dimension of 
effective classroom facilitation.  Respondents also expressed the need of planning their 
teaching to make it orderly, organized and effective. They opined with due emphasis that 
planning is never optional for truly professional teachers. For them, it is a matter of 
deciding exactly what one is going to teach and how. To conclude, maxim of planning 
makes teacher psychologically strong and confident. It is a personal principle of 
professional teachers to make decision on all aspects of classroom presentation.

Teachers' Perception on the Planned Teaching

As the next concern, whether teaching should be planned, the answers were entirely 
positive. The following reasons have been set forth to support their view:

a·Planning makes the lesson lively, interactive and orderly.

a·Planning makes the teacher psychologically strong and confident to manage the 
lesson.

a·Planning helps to make the suitable selection of materials.
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a·Prior planning saves the teacher's time in the class. That means the teacher can 
make efficient use of available class time.

a·Planning immensly helps in assigning suitable tasks and activities to the learners.

a·There lies another reason behind planning one's teaching. It is that maxim of 
planning assists considerably to establish relationship between teachers' maxims 
like maxim of involvement and maxim of planning, maxim of order and 
encouragement, and so on.

a·Planning proves to be significant for effective evaluation of students' achievement 
as well as their own performance.

a·Planning is also very necessary to provide corrective feedback on common 
mistakes made by the learners.

a·Planning one's teaching has one of the greatest values in overcoming challenges in 
the teacher's teaching career.

a·Finally, to promote teachers' professional development, planning is necessary.

The above points state that teaching and planning go side by side on the part of a 
professional teacher. There is no question against planned teaching. It is because one's 
teaching should be planned properly if it is to be effective, efficient and rewarding. The 
most important thing found in the point mentioned above is that maxim of planning helps 
the teacher to promptly overcome challenges which occur at various stages of professional 
development.

Teachers' Perception on Teacher's Plan vs. Students' Interests and Decision

This theme received mixed reactions on both sides of it. On one hand, students 
should decide, initiate and actively conduct the lesson where teachers' role is to be just that 
of facilitator and prompter.' On the other hand, teachers' plan occupies a crucial space. 
Besides above-mentioned arguments, the following reasons were presented behind it:
Teachers' plan is always based on curriculum. So, contents of curriculum can be covered.
Teachers' plan makes the class systematic and orderly. Majority of teachers provided their 
flexible views as it is too extreme to stick only on teachers' plan or students' interests. They 
said that teachers' plan and students' interests and decision both are crucial because they 
have their own benefits in a language class room. Hence, both teachers' plan and students' 
interests should be considered properly though it is really painstaking for a teacher.

Students' Response in Teaching

Teachers have varied and interesting views. Most of the class are liberal where 
students are free to ask and answer in their teaching. However, there is a fear that if students' 
responses were given undue emphasis, it would break the order and continuity of their 
planned lesson and the lesson could not move smoothly. To sum up, the maxim of planning 
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is followed in both ways: liberally and rigidly as per the content to be delivered, classroom 
environment and level of the learners.

Teachers' Perception on Including Learners' Interests in Planned Teaching

Two ways have been so useful and complementary ways to be used by language 
teachers to include learners' interests in a teaching that is planned. The first is to make the 
plan flexible and the second is to study and include the learners' interests in the plan prior to 
teaching.

Teachers' Perception on Teacher-Centred vs. Student-Centred Classrooms

Learner autonomy is much emphasized. The perception that teacher-centred 
classrooms are tedious and mechanical supports this view. Students do not feel ownership 
in learning and they become passive listeners. Respondents backed up learner-centred 
classrooms with their view that these types of classes are joyful for learners for learning, 
learners become out spoken and consequently meaningful learning takes place. “Student-
centred classes provide sound environment for learners to learn autonomously. Teachers' 
burden can be reduced there and the knowledge is created rather than transferred", T2 
remarked.

Teachers' Perception on Students' Interaction beyond Planned Subject 
Matter

'What do you do if your students are interested in interaction and will probably go 
beyond subject matter?' was an interesting yet imposing question asked. So, response 
received was interesting too. Teachers opt for learner-autonomy together with student-
centered class. However, they are not ready to go beyond their proposed plan. Beside slight 
overtaking of the class, teachers seem to stick to their plan and let go of what comes on the 
w a y  o f  i t . 
The whole class revolves round the lesson plan of the teacher with limited flexibility.

Teachers' Perception on Maxim of Planning and Teacher Development

The blend of response is that maxim of planning, like other maxims, plays a vital 
role in TPD. Maxims provide teachers with interpretative frames which helps teachers to 
understand their own teaching, explore new things and be the best teacher that they 
personally can be. Maxim of planning, in particular, would be a mighty source for TPD in 
that it would suggest the teacher to make decision about how to make his teaching good and 
systematic and, what thing should be included in a good teaching profession. It supports 
teachers to reflect upon their past teaching experience in their present teaching. The maxim 
of planning is directly related to teachers' decision making to enhance their 
professionalism.
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Teachers' Perception on Considerations in Planning

Obviously, it is necessary to make various considerations while planning one's 
teaching. Those considerations range from learners' socio-cultural background to 
individual differences caused by their age factor. In sum, the following things were 
considered by the teachers while planning their teaching:

a· Needs and interests of the learners.

a· Socio-ethnic background of learners.

a· Linguistic background and current proficiency level of learners.

a Available time frame.

a· Innovations in ELT methodologies and language teaching field.

a· Physical features of the ELT institution.

a· Age of learners.

a· Learners' attitude towards English language learning.

a· Teachers' reflection of their own teaching.

The view expressed by T₁ was very broad one. He said, "In fact, all aspects of one's 
teaching including the goals on which our planning is based, should be given due 
consideration". According to him, in essence, teaching is to be guided by the goals of 
planning that include things mentioned above.

Teachers' Perception on Classroom Implication of Maxim of Planning

The way teachers execute their instructional plan in the classroom varies 
personally. Thorough implication is the impetus to be put in the core. During its implication 
possibility, practicality and particularity as proposed by post-method pedagogy are to be 
focused. It is challenging but rewarding for bringing about innovation in one's teaching. 
Recent trends of creative and critical thinking are supposed to be integrated in planning. 
Making is orderly yet flexible and practical is the dire need of the day. It integrated both 
teacher's aim and learners' need and interests. However, majority of teachers still lack 
proper implementation of planned teaching. Taking it as an extra burden beside preparation 
of subject matter, the pace of increment of teachers planning their teaching in advance is 
still lagging. 

Teachers' Perception on Relationship of Maxim of Planning with other 
Maxims

The findings suggest that successful teaching lies there where the teachers follow 
more than one maxim simultaneously in a balanced way. Teachers can plan their teaching in 
such a way that students can have motivating tasks to take part. Students can be empowered 
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to accomplish those tasks and that lead learners to accurate language learning. Such 
planned task can follow planned methodology that saves the teacher's time and meets the 
prescribed objectives. At the same time students can be made to follow the instructions 
from the teachers sincerely. Maxim of planning can cover and also integrate all other 
maxims. We can plan in a flexible way to address learners' interests making optimum use of 
audio-visual tasks. From these tasks, students can be encouraged, involved and empowered 
to learn. At the same time students can learn accurately through these tasks. Those tasks 
help teachers to make efficient use of class time and also to follow the prescribed method. 
Hence, flexible and effective planning supported with audio-visual tasks or materials helps 
to maintain a sound balance among all the teachers' maxims.

Conclusion

Multiple maxims are applied by teachers at the same time balancing them to meet 
their pedagogical targets. Theses maxims are the teachers' inner forces and frames which 
they use to perceive, define and develop their career. They provide them with 
interpretations on all aspects of teaching though. These maxims are not imposed upon 
teachers rather they have built them over time with their constructs, intuition, practice and 
experience. The use of various maxims depends upon the teachers' own reflection of their 
previous teaching. They are crucial inner inputs for them to grow professionally over time. 

Teachers have accepted the maxim of planning as a crucial tool of their continuous 
professional development. It remains in the centre of all other maxims to co-ordinate and 
combine them as required. They have been able to establish the relationship among various 
maxims by planning their teaching effectively. There appears a crucial question among 
teachers whether to stick on their plan or to incorporate learner autonomy and various 
responses beyond the plan. In such cases, is concluded that learners' varied responses in the 
classrooms are to be accepted in the frame of the teacher's planned lesson. The effective use 
of maxim planning depends upon how flexible it is to combine both the teacher's 
pedagogical aims and learners' creative learning. While using this maxim, the role of the 
teacher ranges from an authority to a prompter or a facilitator being based on the approach 
and methodology adopted by him/her. Hence, ELT practitioners use this maxim on one way 
or the other. On the other hand, the execution of planned instruction is still questionable in 
the context of schools of Nepal. Teachers' hesitation to reveal real classroom performance 
together with their plan signals the doubt in its use. In this case, teachers' delivery in the 
class is still traditional in many cases which needs instant correction. This dreadful gap 
between clearly positive attitude towards the maxim of planning and its effective and 
sincere use in the class needs to be eliminated. Teachers' inner perspectives are to be 
provided with due weightage and space in TPD programmes. Thus, these programmes will 
be bottom-up in nature. Recent trends of teaching practice like post-method pedagogy and 
critical thinking should go side by side with this maxim.
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Impact of Financial Distress on Financial Sustainability of Nepalese Commercial 
Banks

Muna Dhakal

Karfok Multiple Campus, Ilam

Abstract

This study examines the impact of financial distress on financial sustainability of Nepalese 
commercial banks. Return on assets, return on equity and bank stability are the dependent 
variables. The selected independent variables are liquidity ratio, non-performing loan 
ratio, capital adequacy ratio, efficiency, gross domestic product and inflation. This study is 
based on secondary data of 27 commercial banks with 216 observations for the period from 
2011/12 to 2018/19. The data were collected from the Banking and Financial Statistics, 
Quarterly Economic Bulletin published by Nepal Rastra Bank and annual reports of the 
selected commercial banks. The regression models are estimated to test the impact of 
financial distress on financial sustainability of Nepalese commercial banks. The study 
showed that gross domestic product has a positive impact on return on assets. It indicates 
that increase in gross domestic product leads to increase in return on assets. The study also 
showed that capital adequacy ratio has a positive impact on return on assets. It reveals that 
higher the capital adequacy ratio, higher would be the return on assets. Likewise, inflation 
rate has a negative impact on return on assets. It indicates that higher the inflation rate, 
lower would be the return on assets. However, efficiency ratio has a negative impact on 
return on assets. It reveals that increase in cost to income ratio leads to decrease in return on 
assets. Likewise, non-performing loan has a negative impact on return on assets. It means 
that increase in non-performing loans leads to decrease in return on assets. In contrast, 
efficiency ratio has a negative impact on return on equity and bank stability. It reveals that 
increase in cost to income ratio leads to decrease in return on equity and bank stability. 
Moreover, liquidity ratio has a negative impact on return on equity. It means that higher the 
liquidity ratio, lower would be the return of equity. Likewise, non-performing loan has a 
negative impact on return on equity and bank stability. It means that increase in non-
performing loans leads to decrease in return on equity and bank stability. Moreover, gross 
domestic product has a positive impact on return on equity and bank stability. It indicates 
that increase in gross domestic product leads to increase in return on equity and bank 
stability.

Keywords: , Return, equity, bank stability, liquidity ratio, capital adequacy ratio
non-performing loan, efficiency, inflation.

Introduction

The financial soundness of a country depends on a robust financial system that 
comprises a set of financial institutions, efficient financial markets and customer centric 
financial services. The nature and extent of financial crisis in the financial system depend on 

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-84-



understanding the impact and likelihood of systemic risk (Allen ., 2010). Strong et al
financial institutions are critical for increased investment, economic growth, employment 
and poverty alleviation. The key component in a financial system is banks which work as 
intermediate between funds provider and those in need of funds contributing to economic 
growth. Banks play a significant role in the implementation of a country monetary policy. 
Thus, profitable banks will ensure the continuity of economic growth as well as the stability 
of the financial system. Therefore, the banking sector financial services play a vital role in 
the economic growth and development of a country (Kenourgios & Samitas, 2009). 

When an institution is plagued by financial, managerial and operational 
malfunctions, it is said to be in financial distress (Meher & Getaneh, 2019). The financial 
institutions are engulfed in financial distress when these are involved in unethical business 
practices, facing shortage of adequate capital and meager deposit base. Thus, low financial 
distress is an indication of better financial performance of the banks. Hill . (2012) noted et al
that the financial performance of a bank is influenced by variables of financial distress such 
as liquidity, size and leverage, etc. Khalid (2017) has divided the variables of financial 
distress into firm's specific and external factors of a country. Meher and Getaneh (2019) 
considered return of assets and bank failure as the indicators of short-term financial 
position while the financial stability index and solvency risk to assess the long-term 
financial position. Financial sustainability of banks has a critical implication for economic 
well-being of any nation. It is generally considered to be the reflector of financial and 
economic conditions of a country other than its intermediation role in an economy (Ongore 
& Kusa, 2013). Al-Shawabkeh and Kanungo (2017) posited that sustainability of a banking 
system could be improved by reassessing credit risks and improved decision making by the 
managers.

Mathuva (2009) examined the relationship between capital adequacy, cost income 
ratio and the profitability of Kenyan commercial banks. The study concluded that the cost-
income ratio is negative and strongly significant with profitability measures, indicating that 
more efficient banks generate higher profits. Rupeika-Apoga . (2018) examined the et al
bank stability of Nordic and non-Nordic banks in Latvia. The study found that efficiency 
ratio has a significant negative impact on bank stability. Further, Petria . (2015) et al
assessed the determinants of banks' profitability of EU 27 banking systems. The study 
reported that cost to income ratio has a negative and significant impact on ROA and ROE. 
Izhar and Mehmat (2007) investigated the determinants of profitability of Islamic banks in 
Indonesia. The study reported that inflation has a positive significant impact on profitability 
of Indonesian Islamic banks. Tan and Floros (2012) examined the effect of GDP growth on 
bank profitability in China. The study concluded that cost efficiency is positively related to 
bank profitability. In addition, the study also found that there is a negative relationship 
between GDP growth and bank profitability. Similarly, Kiganda (2014) reported that 
macroeconomic factors (real GDP, inflation and exchange rate) have positive effect on 
bank profitability. Chioma . (2015) revealed that there is positive relationship between et al
inflation, banks performance and the investment decision of commercial banks operating 
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in Nigeria. Further, Ishfaq and Khan (2015) investigated the impact of internal and external 
factor and macroeconomic variables on profitability on commercial banks of Pakistan. The 
study found that liquidity ratio, non-performing loan ratio, capital adequacy ratio, cost-to-
income ratio, GDP and inflation have significant impact on the bank profitability.

Alshatti (2015) revealed that there is a positive effect of the liquidity management 
on the profitability of Jordanian commercial banks. The study also found that the increase 
in quick ratio and investment ratio leads to increase in bank profitability. Likewise, Lartey 
et al. (2013) reported a weak positive relationship between profitability and liquidity. 
Ghenimi . (2017) reported that credit risk has a significant and negative impact on bank et al
stability. Furthermore, My (2020) found that credit risk measured by non-performing loan 
has a negative relationship with bank stability of Vietnam commercial banks. Torbira and 
Zaagha (2016) found that capital adequacy ratio for banks is one of the most important 
indicators of the financial solvency of the financial sector. It is considered as a safety valve 
to protect the depositors to promote stability and efficiency in the banking system and 
financial institutions. Similarly, Ezike and Oke (2013) concluded that capital adequacy 
measured by shareholders fund exerts positive influence on banks' return on assets, 
earnings per share, loans and advances and credit risk. 

Abuzar (2013) found that cost, liquidity, and size of the bank have positive and 
significant impact on bank profitability. However, external macroeconomic factors are 
classified as redundant and have no significant impact on bank profitability. Moreover, 
Zeitun (2012) found that cost to income ratio has a negative and significant impact on 
Islamic and conventional banks performance. Further, the study reported that GDP is 
positively correlated to bank's profitability, while inflation is negatively correlated to 
bank's profitability. Moreover, Ranga (2012) analyzed the impact of minimum capital 
requirements on commercial banks performance in Zimbabwe. The study revealed a 
significant positive relationship between commercial banks capitalization and its 
performance. Cihak and Hesse (2010) employed Z-score as a stability indicator for 77 
Islamic banks across the world over the period 1993-2004. The study found that efficiency 
ratio has a negative and significant correlation with bank stability. Moreover, larger-sized 
banks were found to be more stable and less risky.

In the context of Nepal, Gnawali (2018) found that there is a negative impact of 
non-performing loan on return on assets and return on equity in context of Nepalese 
government banks. Similarly, there is a negative relationship of non-performing loan with 
return on equity (ROE). Likewise, Bhattarai (2019) reported that there is a negative 
relationship of NPL with efficiency and stability of banks. Furthermore, Poudel (2018) 
stated that solvency ratio, interest spread rate, and inflation have insignificant negative 
impact on profitability. However, capital adequacy ratio, total assets, and GDP growth have 
the significant positive impact on profitability of commercial banks in Nepal. Sherpa  et al.
(2019) concluded that there is a positive relationship between bank size and bank stability. 
However, inflation has a negative relationship with bank stability. Koju  (2018) et al.
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showed that NPL has a significant positive relationship with the export to import ratio, 
inefficiency, and assets size. Similarly, the study also showed a negative relationship of 
NPL with the GDP growth rate, capital adequacy, and inflation rate. 

Bhatta  (2019) analyzed the impact of deposit rate, lending rate, assets quality et al.
and liquidity on the financial performance of Nepalese commercial banks. The study 
showed that firm size is positively related to performance of commercial banks. Moreover, 
liquidity, GDP and inflation are negatively related to financial performance of Nepalese 
commercial banks. Further, Bajagai  (2019) examined the effect of credit risk,  et al.
liquidity risk and market risk on profitability of Nepalese commercial banks from 2011 to 
2017. The study concluded that there is a negative relationship of non-performing loan and 
capital adequacy ratio with return on equity. However, firm size has a positive relationship 
with return on equity. Mainali . (2020) analyzed the impact of economic openness and et al
inflation on the profitability of Nepalese commercial banks during the period of 2012 to 
2018. The study found that bank size has a positive impact on return on assets. Similarly, 
the study reported that inflation has a negative impact on return on assets. 

The above discussion shows that empirical evidences vary greatly across the 
studies on the impact of financial distress on the financial sustainability of commercial 
banks. Though there are above mentioned empirical evidences in the context of other 
countries and in Nepal, no such findings using more recent data exist in the context of 
Nepal. Therefore, in order to support one view or the other, this study has been conducted. 
The major purpose of the study is to examine the impact of financial distress on financial 
sustainability of Nepalese commercial banks. More specifically, it examines the 
relationship of liquidity ratio, non-performing loan ratio, capital adequacy ratio, cost-to-
income ratio, GDP and inflation with return on assets, return on equity and bank stability of 
Nepalese commercial banks.

Methodology

The study is based on the secondary data which were gathered from 27 Nepalese 
commercial banks from 2011/12 to 2018/19, leading to a total of 216 observations. The 
main sources of data include Banking and Financial Statistics, Quarterly Economic 
Bulletin published by Nepal Rastra Bank and annual reports of the selected commercial 
banks. Table 1 shows the list of commercial banks selected for the study along with the 
study period and number of observations.
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S. N. Name of the banks  Study period Observations  
1 Agricultural Development Bank Limited  2011/12-2018/19 8 
2 Bank of Kathmandu Limited  2011/12-2018/19 8 
3 Century Commercial Bank Limited  2011/12-2018/19 8 
4 Citizens Bank International Limit ed 2011/12-2018/19 8 
5 Civil Bank Limited  2011/12-2018/19 8 
6 Everest Bank Limited  2011/12-2018/19 8 
7 Global IME Bank Limited  2011/12-2018/19 8 
8 Himalayan Bank Limited  2011/12-2018/19 8 
9 Kumari Bank Limited  2011/12-2018/19 8 
10 Laxmi Bank Limited  2011/12-2018/19 8 
11 Machhapuchchhre Bank Limited  2011/12-2018/19 8 
12 Mega Bank Nepal Limited  2011/12-2018/19 8 
13 Nabil Bank Limited  2011/12-2018/19 8 
14 Nepal Bangladesh Bank Limited  2011/12-2018/19 8 
15 Nepal Bank Limited  2011/12-2018/19 8 
16 Nepal Credit and Commerce Bank Limited  2011/12-2018/19 8 
17 Nepal Investment Bank Limited  2011/12-2018/19 8 
18 Nepal SBI Bank Limited  2011/12-2018/19 8 
19 NIC Asia Bank Limited  2011/12-2018/19 8 
20 NMB Bank Limited  2011/12-2018/19 8 
21 Prabhu Bank Limite d 2011/12-2018/19 8 
22 Prime Commercial Bank Limited  2011/12-2018/19 8 
23 Rastriya Banijya Bank Limited  2011/12-2018/19 8 
24 Sanima Bank Limited  2011/12-2018/19 8 
25 Siddhartha Bank Limited  2011/12-2018/19 8 
26 Standard Chartered Bank Nepal Limited  2011/12-2018/19 8 
27 Sunrise Bank Limited  2011/12-2018/19 8 
Total number of observations  216 

 
The Model

The model used in this study assumes that financial sustainability depends upon 
financial distress. The dependent variables selected for the study are return on assets, return 
on equity and bank stability. The selected independent variables are liquidity ratio, non-
performing loan ratio, capital adequacy ratio, cost-to-income ratio, GDP and inflation. 
Therefore, the model used in this study takes the following form:

ROA  = β  + β LR  + β NPL + β CAR  + β EFF  + β GDP  + β INF  + eit 0 1 it 2 it 3 it 4 it 5 t 6 t it

ROE  = β  + β LR  + β NPL + β CAR  + β EFF  + β GDP  + β INF  + eit 0 1 it 2 it 3 it 4 it 5 t 6 t it

Z_STAB  = LR NPL CAR EFF GDP INF  + eβ  + β  + β + β  + β  + β  + βit 0 1 it 2 it 3 it 4 it 5 t 6 t it

Table 1: List of commercial banks selected for the study along with study period 
and number of observations
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Where,

ROA = Return on assets is measured by the ratio of net income to total assets, in 
percentage. 

ROE = Return on equity is measured by the ratio of net income to total equity, in 
percentage. 

Z_STAB = Bank stability is measured by Z-score, in percentage.

LR = Liquidity ratio is measured by the ratio of total loans to total deposits, in 
percentage. 

NPL = Non-performing loan ratio is measured by the ratio of non-performing loan 
to total loans, in percentage. 

CAR = Capital adequacy ratio is measured by the ratio of Tier I capital + Tier II 
capital to total risk weighted assets, in percentage. 

EFF = Efficiency is measured by the ratio of cost to income ratio, in percentage.

GDP = Gross domestic product is measured by nominal GDP, Rs in millions. 

INF = Inflation is measured by change in consumer price index, in percentage. 

The following section describes the independent variables used in this study along 
with hypothesis formulation.

Liquidity Ratio

Sahut and Mili (2011) defined liquidity as the ability of banks to pay short-term 
obligations. Rostami (2015) reported a negative impact of liquidity ratio on financial 
performance. Makkar and Hardeep (2018) found that liquid assets to total assets ratio is 
negatively related to the profitability of the banks as the banks holding large amount of cash 
and cash equivalent left with less amount of money for long term investment. In addition, 
Demirguc-Kunt and Huizinga (2001) found a significant negative relationship between 
liquidity and profitability. This finding is consistent with the findings of Molyneux and 
Thornton (1992). Ali and Puah (2018) found that liquidity risk and financial crisis has a 
negative impact on bank stability. Likewise, Adusei (2015) reported that there is a positive 
impact of liquidity risk on bank stability. Based on it, this study develops the following 
hypothesis:

H : There is a negative relationship of liquidity ratio with financial sustainability. 1

Non-performing Loan Ratio

Non-performing loans are loans that are outstanding in both principal and interest 
for a long time contrary to the terms and conditions contained in the loan contract (Afza and 
Nazir, 2009). Teshome . (2018) found that NPL has a significant negative impact on et al
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bank performance and liquidity. Bawaneh and Dahiyat (2019) reported an insignificant 
negative impact of asset quality on the financial performance of commercial banks. 
Likewise, Makkar and Hardeep (2018) found that non-performing loan has a negative 
impact on ROA. Alhadab and Alsahawneh (2016) reported that that loan loss provision and 
non-performing loan have a negative impact on the profitability of Jordanian commercial 
banks. Furthermore, Koskei (2020) reported that non-performing loans have a negative and 
statistically significant relationship with banks financial stability measured by Z-score. 
Based on it, this study develops the following hypothesis: 

H : There is a negative relationship of non-performing loan ratio with financial 2

sustainability.  

Capital Adequacy Ratio 

Onaolapo and Olufemi (2012) reported that there is a positive and significant 
relationship between capital adequacy ratio and return on assets. According to Nelson 
(2020), capital adequacy ratio has a positive impact on return on assets. Olatayo . et al
(2019) found that there exists a strong positive relationship between capital adequacy ratio 
and return on assets of Deposit Money Banks (DMB) in Nigeria. Furthermore, Salami 
(2018) revealed that core capital ratio has positive impact on bank's Z-score. Akinleye and 
Fajuyagbe (2019) examined the effect of capital adequacy on the financial performance of  
banks in Nigeria. The study concluded that there is a positive relationship between capital 
adequacy ratio and financial performance. Based on it, this study develops the following 
hypothesis:

H : There is a positive relationship of capital adequacy ratio with financial 3

sustainability. 

Efficiency

Operational risk exposures threaten the financial stability and performance of 
banking sector. Rupeika-Apoga  (2018) found that efficiency ratio has a significant et al.
negative impact on banks' stability. Further, Petria . (2015) reported that cost to income et al
ratio has a negative and significant impact on ROA and ROE. Salami (2018) found that 
there is negative relationship between operational inefficiency and profitability of banks. 
Muriithi and Muigai (2017) reported that there is a negative association between cost to 
income ratio and profitability and stability of banks. Cost to income ratio has negative and 
significant impact on ROA and ROE (Dietrich and Wanzenried, 2011; Knezevic and 
Dobromirov, 2016; Trujillo-Ponce, 2013).  Antwi (2019) also found that cost to income 
ratio has a negative significant relationship with ROA and ROE. Based on it, this study 
develops the following hypothesis: 

H : There is a negative relationship of efficiency with financial sustainability. 4
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Gross Domestic Product

Rupeika-Apoga  (2018) found that GDP growth has a significant positive et al.
impact on bank's stability. Similarly, Hamza and Khan (2014) found that there is a positive 
and significant relationship between GDP and profitability of banks. Simiyu and Ngile 
(2015) found that real GDP growth rate has a positive but insignificant effect on the ROA in 
the context of Nairobi. Moreover, Masood and Ashraf (2012) showed that real GDP has a 
positive effect on ROE. Further, Kosmidou . (2006) concluded that there is a positive et al
relationship between GDP growth and stability of banks. Based on it, this study develops 
the following hypothesis:

H : There is a positive relationship of GDP with financial sustainability. 5

Inflation

Boyd . (2001) showed that there is a significant and negative relationship et al
between inflation and performance of banking sector. According to Barro (1995), there is a 
negative association of inflation with economic growth and banks profitability. In addition, 
Huybens and Smith (1999) argued that an increase in the rate of inflation have negative 
consequences on banking financial sector performance through credit market frictions. 
Similarly, Chioma . (2015) found there is a negative and insignificant relationship et al
between inflation and bank profitability. Bhatta  (2019) analyzed the impact of deposit et al.
rate, lending rate, assets quality and liquidity on the financial performance of Nepalese 
commercial banks. The study showed that liquidity, GDP and inflation are negatively 
related to financial performance of Nepalese commercial banks. Based on it, this study 
develops the following hypothesis:

H : There is a positive relationship of inflation with financial sustainability. 6

Results and Discussion

Descriptive Statistics

Table 2 presents the descriptive statistics of the selected dependent and independent 
variables during the period 2011/12 to 2018/19.

Table 2: Descriptive Statistics

This table shows the descriptive statistics of dependent and independent variables of 27 
Nepalese commercial banks for the study period from 2011/12 to 2018/19. The dependent 
variables are ROA (Return on assets is measured by the ratio of net income to total assets, in 
percentage), ROE (Return on equity is measured by the ratio of net income to total equity, 
in percentage) and Z_STAB (Bank stability is measured by Z-score, in percentage). The 
independent variables are LR (Liquidity ratio is measured by the ratio of total loans to total 
deposits, in percentage), NPL (Non-performing loan ratio is measured by the ratio of non-
performing loan to total loans, in percentage), CAR (Capital adequacy ratio is measured by 
the ratio of Tier I capital + Tier II capital to total risk weighted assets, in percentage), EFF 
(Efficiency is measured by the ratio of cost to income ratio, in percentage), GDP (Gross 
domestic product is measured by nominal GDP, Rs in millions) and INF (Inflation is 
measured by change in consumer price index, in percentage). 
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Variables  Minimum  Maximum  Mean  Std. Deviation  
ROA  -3.43  4.01 1.56 0.80 
ROE  -55.94  55.31  15.11  8.75 
Z_STAB  -5.79  72.75  15.57  6.26 
LR 46.08  105.72  80.06  10.64  
NPL 0.00 24.29  1.99 2.35 
CAR  -18.73  41.82  12.87  4.28 
EFF 15.01  100.78  43.17  13.97  
GDP  152734 4 3464319  2342506.75  667877.77  
INF 4.20 9.90 7.21 2.30 

 Source: SPSS output

Correlation Analysis

Having indicated the descriptive statistics, Pearson's correlation coefficients are 
computed and the results are presented in Table 3. 

Table 3: Pearson's Correlation Coefficients Matrix

This table shows the bivariate Pearson's correlation coefficients of dependent and 
independent variables of 27 Nepalese commercial banks for the study period of 2011/12 to 
2018/19.  The dependent variables are ROA (Return on assets is measured by the ratio of 
net income to total assets, in percentage), ROE (Return on equity is measured by the ratio of 
net income to total equity, in percentage) and Z_STAB (Bank stability is measured by Z-
score, in percentage). The independent variables are LR (Liquidity ratio is measured by the 
ratio of total loans to total deposits, in percentage), NPL (Non-performing loan ratio is 
measured by the ratio of non-performing loan to total loans, in percentage), CAR (Capital 
adequacy ratio is measured by the ratio of Tier I capital + Tier II capital to total risk 
weighted assets, in percentage), EFF (Efficiency is measured by the ratio of cost to income 
ratio, in percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in 
millions) and INF (Inflation is measured by change in consumer price index, in 
percentage). 

Variables  ROA ROE Z_STAB  LR NPL CAR EFF GDP INF 

ROA 1         

ROE 0.705 ** 1        

Z_STAB  0.363 ** 0.013 1       

LR 0.011 -0.209 ** 0.479 ** 1      

NPL -0.338 ** -0.371 ** -0.224** -0.239 ** 1     

CAR 0.050 -0.112 0.548 ** 0.467 ** -0.312 ** 1    

EFF -0.105 -0.112 -0.217 ** -0.174 * 0.424 ** -0.238 ** 1   

GDP 0.195 ** 0.004 0.331 ** 0.554 ** -0.174 * 0.205 ** -0.053 1  

INF -0.145 * 0.067 -0.303 ** -0.466 ** 0.154 * -0.227 ** -0.028 -0.808 ** 1 

 ** *
Note: The asterisk signs ( ) and ( ) indicate that the results are significant at one percent 
and five percent levels respectively
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Table 3 shows that gross domestic product is positively correlated to return on 
assets. It indicates that increase in gross domestic product leads to increase in return on 
assets. The study also shows that capital adequacy ratio is positively correlated to return on 
assets. It reveals that higher the capital adequacy ratio, higher would be the return on assets. 
Likewise, inflation rate is negatively correlated to return on assets. It indicates that higher 
the inflation rate, lower would be the return on assets. However, efficiency ratio has a 
negative relationship with return on assets. It reveals that increase in cost to income ratio 
leads to decrease in return on assets. In contrast, liquidity ratio is positively correlated to 
return on assets. It means that higher the liquidity ratio, higher would be the return of assets. 
Likewise, there is a negative relationship between non-performing loan and return on 
assets. It means that increase in non-performing loans leads to decrease in return on assets.

Similarly, capital adequacy ratio is negatively correlated to return on equity. It 
reveals that higher the capital adequacy ratio, lower would be the return on equity. 
However, efficiency ratio has a negative relationship with return on equity. It reveals that 
increase in cost to income ratio leads to decrease in return on equity. In contrast, liquidity 
ratio is negatively correlated to return on equity. It means that higher the liquidity ratio, 
lower would be the return of equity. Likewise, there is a negative relationship between non-
performing loan and return on equity. It means that increase in non-performing loans leads 
to decrease in return on equity. Moreover, gross domestic product is positively correlated to 
return on equity. It indicates that increase in gross domestic product leads to increase in 
return on equity.

Likewise, the result also shows that gross domestic product is positively correlated 
to bank stability. It indicates that increase in gross domestic product leads to increase in 
bank stability. The study also shows that capital adequacy ratio is positively correlated to 
bank stability. It reveals that higher the capital adequacy ratio, higher would be the bank 
stability. Likewise, inflation rate is negatively correlated to bank stability. It indicates that 
higher the inflation rate, lower would be the bank stability. However, efficiency ratio has a 
negative relationship with bank stability. It reveals that increase in cost to income ratio 
leads to decrease in bank stability. In contrast, liquidity ratio is positively correlated to bank 
stability. It means that higher the liquidity ratio, higher would be the bank stability. 
Likewise, there is a negative relationship between non-performing loan and bank stability. 
It means that increase in non-performing loans leads to decrease in bank stability.

Regression Analysis

Having indicated the Pearson's correlation coefficients, the regression analysis has 
been carried out and results are presented in Table 4. More specifically, it shows the 
regression results of liquidity ratio, non-performing loan ratio, capital adequacy ratio, 
efficiency, GDP and inflation on return on assets of Nepalese commercial banks.
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Table 4: Estimated regression results of liquidity ratio, non-performing loan 
ratio, capital adequacy ratio, efficiency, GDP and inflation on return on assets 

This result is based on panel data of 27 commercial banks with 216 observations for the 
study period from 2011/12 to 2018/19 by using linear regression model. The model is 
ROA  = β  + β LR  + β NPL + β CAR  + β EFF  + β GDP  + β INF  + e where the it 0 1 it 2 it 3 it 4 it 5 t 6 t it, 

dependent variable is ROA (Return on assets is measured by the ratio of net income to total 
assets, in percentage). The independent variables are LR (Liquidity ratio is measured by the 
ratio of total loans to total deposits, in percentage), NPL (Non-performing loan ratio is 
measured by the ratio of non-performing loan to total loans, in percentage), CAR (Capital 
adequacy ratio is measured by the ratio of Tier I capital + Tier II capital to total risk 
weighted assets, in percentage), EFF (Efficiency is measured by the ratio of cost to income 
ratio, in percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in 
millions) and INF (Inflation is measured by change in consumer price index, in 
percentage). 

Model  Intercept   Regression coefficients of  Adj. 
R_bar2 

SEE F-value 

LR NPL CAR EFF GDP INF 
1 1.498 

(3.445)**  
0.001 

(0.161) 
     0.005 0.806 0.026 

2 1.799 
(26.332)**  

 -0.116 
(5.217)**  

    0.110 0.759 27.218 

3 1.435 
(7.546)**  

  0.010 
(0.729) 

   0.003 0.805 0.532 

4 1.848 
(9.677)**  

   -0.007 
(1.535) 

  0.002 0.801 2.356 

5 -5.751 
(2.265)*  

    0.593 
(2.883)**  

 0.083 0.791 8.313 

6 1.931 
(10.803)**  

     -0.051 
(2.136)*  

0.017 0.797 4.563 

7 2.275 
(5.238)**  

0.006 
(1.11) 

-0.122 
(5.334)**  

    0.111 0.758 14.24 

8 2.297 
(5.256)**  

0.005 
(0.839) 

-0.125 
(5.296)**  

0.008 
(0.533) 

   0.108 0.759 9.556 

9 2.188 
(4.715)**  

0.005 
(0.853) 

-0.132 
(5.104)**  

0.008 
(0.554) 

-0.003 
(0.704) 

  0.106 0.761 7.274 

10 1.688 
(9.182)**  

 -0.122 
(4.994)**  

 -0.003 
(0.649) 

  0.108 0.459 13.783 

11 1.731 
(6.252)**  

  0.008 
(0.585) 

-0.006 
(1.468) 

  0.003 0.803 1.346 

12 -6.875 
(1.509) 

    0.678 
(1.935) 

-0.012 
(0.298) 

0.029 0.792 4.183 

13 -7.404 
(1.655)*  

0.015 
(2.38)* 

-0.125 
(4.878)**  

0.003 
(0.236) 

-0.002 
(0.523) 

0.835 
(2.362)*  

-0.014 
(0.367) 

0.139 0.746 6.726 

 Notes:

i. Figures in parenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent 
and five percent level respectively.

iii. Return on assets is the dependent variable.

Table 4 shows that the beta coefficients for efficiency ratio are negative with return 
on assets. It indicates that efficiency ratio has a negative impact on return on assets. This 
finding is similar to the findings of Petria et al. (2015). Similarly, the beta coefficients for 
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inflation are negative with return on assets. It indicates that inflation has a negative impact 
on return on assets. This finding is consistent with the findings of Chioma et al. (2015). 
Moreover, the beta coefficients for capital adequacy ratio are positive with return on assets. 
It indicates that capital adequacy ratio has a positive impact on return on assets. This finding 
is consistent with the findings of Akinleye and Fajuyagbe (2019). Likewise, the beta 
coefficients for non-performing loans are negative with return on assets. It indicates that 
non-performing loans has a negative impact on return on assets. This finding is similar to 
the findings of Koskei (2020). 

The estimated regression results of liquidity ratio, non-performing loan ratio, 
capital adequacy ratio, efficiency, GDP and inflation on return on equity of Nepalese 
commercial banks are presented in Table 5.

Table 5: Estimated Regression Results of Liquidity Ratio, Non-performing 
Loan Ratio, Capital Adequacy Ratio, Efficiency, GDP and Inflation on 
Return on Equity 

This result is based on panel data of 27 commercial banks with 216 observations for 
the study period from 2011/12 to 2018/19 by using linear regression model. The model is 
ROE  = β  + β LR  + β NPL + β CAR  + β EFF  + β GDP  + β INF  + e where the dependent it 0 1 it 2 it 3 it 4 it 5 t 6 t it, 

variable is ROE (Return on equity is measured by the ratio of net income to total equity, in 
percentage). The independent variables are LR (Liquidity ratio is measured by the ratio of 
total loans to total deposits, in percentage), NPL (Non-performing loan ratio is measured by 
the ratio of non-performing loan to total loans, in percentage), CAR (Capital adequacy ratio 
is measured by the ratio of Tier I capital + Tier II capital to total risk weighted assets, in 
percentage), EFF (Efficiency is measured by the ratio of cost to income ratio, in 
percentage), GDP (Gross domestic product is measured by nominal GDP, Rs in millions) 
and INF (Inflation is measured by change in consumer price index, in percentage). 

 
Model 

 
Intercept 

Regression coefficients of Adj. 
R_bar2 

SEE F-
value LR NPL CAR EFF GDP INF 

1 28.877 
(6.505)** 

-0.172 
(3.126)** 

     0.089 8.578 9.774 

2 17.864 
(24.239)** 

 -1.387 
(5.802)** 

    0.134 8.186 33.667 

3 18.071 
(9.604)** 

  -0.229 
(1.653) 

   0.008 8.716 2.733 

4 18.160 
(9.412)** 

   -0.070 
(1.656) 

  0.008 8.716 2.743 

5 13.469 
(0.483) 

    0.134 
(0.059) 

 0.005 8.771 0.003 

6 13.287 
(6.788)** 

     0.254 
(0.982) 

0.004 8.752 0.965 

7 40.372 
(9.118)** 

-0.273 
(5.147)** 

-1.673 
(7.196)** 

    0.227 7.732 32.115 

8 41.391 
(9.409)** 

-0.224 
(3.980)** 

-1.811 
(7.64)** 

-0.358 
(2.398)* 

   0.244 7.645 23.810 

9 40.325 
(8.632)** 

-0.225 
(3.989)** 

-1.885 
(7.226)** 

-0.361 
(2.414)* 

-0.031 
(0.685) 

  0.242 7.655 17.930 

10 22.983 
(7.742)** 

  -0.301 
(2.125)* 

-0.092 
(2.128)* 

  0.024 8.645 3.652 

11 17.126 
(8.63)** 

 -1.432 
(5.415)** 

 -0.019 
(0.400) 

  0.130 8.202 16.847 

12 -58.931 
(1.185) 

    5.557 
(1.453) 

0.768 
(1.754) 

0.005 8.729 1.540 

13 -69.402 
(1.527) 

-0.286 
(4.375)** 

-1.861 
(7.160)** 

-0.308 
(2.056)* 

-0.036 
(0.796) 

8.831 
(2.458)* 

0.662 
(1.697) 

0.257 7.581 13.204 
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Notes:

i. Figures in parenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent 
and five percent level respectively.

iii. Return on equity is the dependent variable.

Table 5 shows that the beta coefficients for liquidity ratio are negative with return on 
equity. It indicates that efficiency ratio has a negative impact on return on equity. This 
finding is similar to the findings of Molyneux and Thornton (1992). Similarly, the beta 
coefficients for non-performing loans are negative with return on equity. It indicates that 
non-performing loans has a negative impact on return on equity. This finding is consistent 
with the findings of Bawaneh and Dahiyat (2019). Moreover, the beta coefficients for 
capital adequacy ratio are positive with return on equity. It indicates that capital adequacy 
ratio has a positive impact on return on equity. This finding is consistent with the findings of 
Olatayo et al. (2019). Likewise, the beta coefficients for gross domestic product are 
positive with return on equity. It indicates that gross domestic product has a positive impact 
on return on equity. This finding is similar to the findings of Rupeika-Apoga et al. (2018). 

The estimated regression results of liquidity ratio, non-performing loan ratio, 
capital adequacy ratio, efficiency, GDP and inflation on the stability of Nepalese 
commercial banks have been presented in Table 6. 

Table 6: Estimated Regression Results of Liquidity Ratio, Non-Performing Loan 
Ratio, Capital Adequacy Ratio, Efficiency, GDP and Inflation on Bank Stability 

This result is based on panel data of 27 commercial banks with 216 observations for 
the study period from 2011/12 to 2018/19 by using linear regression model. The model is 
Z_STAB  = β  + β LR  + β NPL + β CAR  + β EFF  + β GDP  + β INF  + e where the it 0 1 it 2 it 3 it 4 it 5 t 6 t it, 

dependent variable is Z_STAB (Bank stability is measured by Z-score, in percentage). The 
independent variables are LR (Liquidity ratio is measured by the ratio of total loans to total 
deposits, in percentage), NPL (Non-performing loan ratio is measured by the ratio of non-
performing loan to total loans, in percentage), CAR (Capital adequacy ratio is measured by 
the ratio of Tier I capital + Tier II capital to total risk weighted assets, in percentage), EFF 
(Efficiency is measured by the ratio of cost to income ratio, in percentage), GDP (Gross 
domestic product is measured by nominal GDP, Rs in millions) and INF (Inflation is 
measured by change in consumer price index, in percentage). 
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Model  

 
Intercept  

Regression coefficients of  Adj. 
R_bar 2 

SEE F-
value LR NPL CAR EFF GDP INF 

1 -6.961 
(2.441)*  

0.281 
(7.972)**  

     0.225 5.509 63.550 

2 16.929 
(32.015)**  

 -0.573 
(3.339)**  

    0.046 5.873 11.149 

3 5.279 
(4.652)**  

  0.800 
(9.577)**  

   0.297 5.249 91.725 

4 19.768 
(14.581)**  

   -0.097 
(3.253)**  

  0.043 6.125 10.584 

5 -81.121 
(4.306)**  

    7.843 
(5.134)**  

 0.106 5.920 26.359 

6 21.505 
(16.083)**  

     -0.823 
(4.659)**  

0.088 5.978 21.705 

7 -2.451 
(0.794)  

0.235 
(6.356)**  

-0.326 
(2.012)*  

    0.196 5.391 26.815 

8 -4.017 
(1.385)  

0.160 
(4.306)**  

-0.115 
(0.735)  

0.551 
(5.590)**  

   0.297 5.040 30.869 

9 7.461 
(4.153)**  

  0.768 
(8.961)**  

-0.041 
(1.567)  

  0.301 5.232 47.402 

10 -36.449 
(1.090)  

   -0.094 
(3.310)**  

4.781 
(1.870)  

-0.396 
(1.355) 

0.145 5.788 13.154 

11 -3.270 
(1.062)  

0.160 
(4.316)**  

-0.063 
(0.365)  

0.553 
(5.603)**  

-0.022 
(0.729)  

  0.296 5.046 23.232 

12 -54.739 
(1.622)  

    5.866 
(2.261)*  

-0.280 
(0.942)  

0.105 5.922 13.617 

13 -26.839 
(0.891)  

0.116 
(2.691)**  

-0.026 
(0.151)  

0.565 
(5.690)**  

-0.028 
(0.935)  

2.267 
(0.952)  

-0.114 
(0.442)  

0.302 5.022 16.301 

 Notes:

i. Figures in parenthesis are t-values.

ii. The asterisk signs (**) and (*) indicate that the results are significant at one percent and five percent 
level respectively.

iii. Bank stability is the dependent variable.

Table 6 shows that the beta coefficients for efficiency ratio are negative with bank 
stability. It indicates that efficiency ratio has a negative impact on bank stability. This 
finding is similar to the findings of Knezevic and Dobromirov (2016). Similarly, the beta 
coefficients for inflation are negative with bank stability. It indicates that inflation has a 
negative impact on bank stability. This finding is consistent with the findings of Barro 
(1995). Moreover, the beta coefficients for capital adequacy ratio are positive with bank 
stability. It indicates that capital adequacy ratio has a positive impact on bank stability. This 
finding is consistent with the findings of Akinleye and Fajuyagbe (2019). Likewise, the 
beta coefficients for non-performing loans are negative with bank stability. It indicates that 
non-performing loans has a negative impact on bank stability. This finding is similar to the 
findings of Teshome et al. (2018). 

Conclusion

Banking sustainability is a state in which the financial markets and the financial 
institutional system is resistance to economic shocked and fitted to smoothly fulfil the basic 
function of banks like the intermediation of financial funds, management of all kinds of 
banking risk and arrangement of resources. The financial sector plays an important role in 
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the development of the country economy and financial inclusion. The roles of banks in the 
economic growth and development of an economy cannot be disputed as they play a key 
financial intermediation role. Thus, understanding the impact of financial distress on 
financial sustainability is of paramount importance. 

This study attempts to examine the impact of financial distress on financial 
sustainability in Nepalese commercial banks. This study is based on secondary data of 27 
commercial banks with 216 observations for the study period from 2011/12 to 2018/19. 
The study showed that liquidity ratio, capital adequacy ratio and GDP have positive impact 
on return on assets. However, the study showed that non-performing loan ratio, efficiency 
and inflation have negative impact on return on assets. Similarly, the study showed that 
liquidity ratio, non-performing loan ratio, capital adequacy ratio and efficiency have 
negative impact on return on equity. Likewise, inflation rate, non-performing loan ratio and 
efficiency have negative impact on bank stability. The study concluded that non-
performing loan followed by gross domestic product is the most influencing variable that 
explains the changes in return on assets of Nepalese commercial banks. In addition, the 
study also concluded that capital adequacy ratio followed by liquidity ratio and inflation 
rate is the most influencing variable that explains the changes in bank stability of Nepalese 
commercial banks.
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Exploring ELT Phenomena Quantitatively: A Discussion on Uses and Limitations
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Abstract

Quantitative research is a research methodology which explains phenomena by collecting 
numerical data that are analyzed using statistical methods. It stresses on the importance of 
large groups of randomly selected participants and determines the relationship between 
variables manipulating them within the participants' immediate environment. This 
research can be used in a number of areas to explore different phenomena though it has 
some limitations. As in other areas, it can be equally used in education. This paper tries to 
explore such uses of quantitative research in education in general and English education in 
particular along with its major limitations. 

   Quantitative research, uses, limitations. Keywords:

Introduction

Research is the systematic process of searching and unveiling truths. Kerlinger  
(1979) defines, “Scientific research is systematic controlled, empirical, amoral, public & 
critical investigation of natural phenomena guided by theory & hypothesis about presumed 
among such phenomena.” There are different methods and processes of carrying research. 
On the basis of the methods, procedures, research tools and data analysis and interpretation 
procedure, research in education can be classified into two types. They are qualitative and 
quantitative. Qualitative research is concerned with the in-depth study of a given problem. 
In other words, it is concerned with aspects of reality that cannot be quantified, focusing on 
the understanding and explanation of the dynamics of social relations. They are generally 
interpretative in nature. On the other hand, quantitative research is concerned with the 
numerical representativeness of the given problem.  The data collected via different tools 
like observation, questionnaire, experiment and test are quantified.

Quantitative research unlike qualitative research focuses on objectivity. This is 
especially appropriate when there is the possibility of collecting quantifiable measures of 
variables and inferences from samples of a population. The sample size which is regarded 
as the representative of the population is generally large and the findings are later on 
generalized. This research very often is carried out to find out the relationship between 
different variables and different statistical tools are used to determine whether the 
relationship is significant. 

Quantitative research is explaining phenomena by collecting numerical data that 
are analyzed using mathematically based methods (in particular statistics) (Aliaga & 
Gunderson, 2002 (as cited in Muijs (2004). Numerical data and statistical analysis of such 
data are at the heart of quantitative research. It tries to explain any research issue providing 
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it numerical value. For instance, if we are to find the students' attitude towards 
communicative language teaching, first we need to develop such research tools which are 
very often close ended in nature. Then, the responses given by the students are given 
numerical value and analyzed accordingly. To conclude, quantitative research adopts 
structured procedures and formal instruments for data collection. The data are collected 
objectively and systematically. Finally, the analysis of numerical data is performed through 
statistical procedures, often using software such as SPSS, R or Stata.

Uses of Quantitative Research in English Education

Quantitative research can be used to find out and explain a number of phenomena. 
The term 'phenomena' here is used to indicate the research issues that are prevalent in 
education in general and English education in particular. A number of phenomena exist in 
education which need to be explored and unveiled. To find out the effectiveness of any 
method/technique, to observe the behavior of students, to find out the attitudes and 
perceptions of students and teachers and to have survey on some other issue, this research 
can be very effectively used. The subheadings below are presented to discuss the use of 
quantitative research in English education very briefly. 

Experiment on the Effectiveness of Methods/Techniques

There are a number of methods and techniques in English language teaching (ELT). 
Grammar translation, Direct, Audio lingual, Communicative language teaching, Task 
based approach, content integrated language teaching are some of the examples of methods 
whereas pair work, group work, lecture, demonstration, role play, strip story technique are 
some of the examples of techniques that are very often used in ELT. To find out the 
effectiveness of such method/techniques in ELT, a researcher can conduct a research and 
find out the reality. Experimental and Quasi experimental research designs which are the 
types of quantitative research can be used to find out the effectiveness. Both experimental 
and quasi experimental research designs seek to determine the influence of a specific 
treatment on outcome. The researcher assesses this by providing a specific treatment to one 
group and withholding it from another and then determining how both groups scored on an 
outcome (Careswell & Careswell, 2018, p. 50).

Attitudes of Stakeholders towards Different Phenomena 

Survey research provides a quantitative or numeric description of trends, attitudes, 
or opinions of a population by studying a sample of that population (Careswell & 
Careswell, 2018, pp. 49-50).  It generally makes use of questionnaires and structured 
interviews for data collection procedure. There are a number of phenomena on which 
different stakeholders of education have different attitudes, perceptions and opinions. 
Here, stakeholders of education refer to students, teachers, parents and administrators.  
They have different opinions towards different phenomena like second language 
acquisition, English language teaching, methods and techniques, language policy, use of 
ICT in ELT, learner autonomy etc. To find out the perceptions of stakeholders on such 
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phenomena, a researcher can make use of survey research which helps to get the response 
from a large number of stake holders within a short period of time. For instance, a 
researcher can make use of survey research design to find out the perceptions of English 
language teacher towards post method pedagogy. From the study, the researcher can find 
out whether the teachers are satisfied with conventional methods or the methods that they 
use in their classrooms are self-generated being based on the context where they teach. 

Hypotheses Testing

Generally, all quantitative research starts with a hypothesis. Muijs (2004, p. 8) 
defines a hypothesis as a tentative explanation that accounts for a set of facts and can be 
tested by further investigation.  Quantitative research is suited for the testing of hypothesis. 
Researchers may have different hypotheses which may guide the researcher to conduct 
research. In other words, quantitative researchers are interested to test the hypotheses that 
they have on any phenomena and it is quantitative research which allows them to do so.  For 
example, one hypothesis a researcher might want to test could be 'use of ICT in English 
language teaching enhances language development.' The researcher designs study that 
allows him/her to test this hypothesis. He/ She collects relevant data (use of ICT in ELT and 
enhancement of language development) and use statistical techniques to decide whether or 
not to reject or provisionally accept the hypothesis. Accepting a hypothesis is always 
provisional, as new data may emerge that causes it to be rejected later on (Muijs, ibid.). 

Comparative Study 

Comparative study, as the name suggests, is the study which is based on the 
comparison of different statistics. Quantitative research can be used to make comparison 
between different data. For this, a number of secondary sources like annual reports related 
to education, statistics released by concerned offices and authorities, historical facts and 
other different literatures can be studied to find out the fact. For instance, to find out whether 
the achievement of students in English in SEE is rising or declining, the researcher can have 
comparative study of the result of past ten years and find out the reality. This sort of study on 
one hand provides facts and on the other hand it gives researcher insights on the reasons 
behind such result. Furthermore, with the help of this research all the stake holders like 
students, teachers, policy makers, administrators and educationists get insights for the 
improvement of SEE result in general and English result in particular. 

Observational Study

 Another research method that is often used in quantitative research is  
observation. It is helpful to observe the behaviors of both students and teachers. 
Observational research gives direct access to social interactions. This is advantageous 
when we want to find out what actually happens in a setting rather than what is reported to 
us by participants (Muijs, 2004). A number of facts can be generated with the help of 
observing the behaviors of students and teachers both in and outside the classroom, 
teachers' teaching styles in classroom, and the behavior that administrators show with 
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students and teachers. 

 For instance, a researcher can have observation between teachers' behaviors 
and pupil outcome in English language learning. Under this study, a researcher can study 
how the behaviors shown by the teachers influence the language learning process and 
development of students. 

 Limitations of Quantitative Research

Generally, it is said that everything has its pros and cons. Quantitative research 
cannot be an exception. It means to say that, though it has a number of strengths, it is not 
free from limitations. Some of the limitations of quantitative research are very briefly 
discussed below.

Influence of Subjective Judgment

Quantitative researchers opine that the truth is out there and the researcher has to 
unveil the truth. Muijs (2004) states, “To uncover the truth, the researcher has to use 
objective research methods which detach the researcher from the research as far as 
possible.” However, this view, that there is a true reality out there and its researcher's task to 
uncover the reality objectively i.e. being detached from the research is problematic. We all 
are the part of the society where we conduct our research due to which we cannot be totally 
detached from the society. In other words, though we try our utmost to be objective, 
somewhere and at some point, our subjective judgment may influence our research which is 
one of the greatest limitations of quantitative research.  

Lacks In-depth Study

Quantitative research cannot have an in-depth study. It is good at providing 
information in breath from a large number of units. For in depth study, we need to have 
ethnographic methods, focused group discussions, in depth interviews, case study and 
other different qualitative tools. For instance, if we want to find out language learning 
process of the children of a social group, quantitative research does not work here. We need 
to either have ethnographic study or case study which are qualitative methods. 

Limited Outcomes 

Quantitative research often involves structured questionnaire with close ended 
questions. It leads to limited outcomes. It means to say that though respondents have some 
other views on any given question/issue, they are obliged to choose whatever there is in 
questionnaire. The respondents have limited options of responses, based on the selection 
made by the researcher. So, the results cannot always represent the actual occurring, in a 
generalized form. 

Difficulty in Data Analysis

Quantitative study requires extensive statistical analysis, which can be difficult to 
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perform for researchers who are from non- statistical backgrounds. Statistical analysis is 
based on scientific discipline and hence difficult for non-mathematicians to perform. 

Above discussed are some major limitations of quantitative research. A number of 
other general limitations like lack of resources for data collection, improper representation 
of the target population if the sample is not systematically and scientifically i.e. randomly 
selected and expensive and time consuming can also be added in the list.

Conclusion

Quantitative research is one of the types of research which gives due emphasis on 
numerical data and statistical analysis of such data. Since it focuses on the objectivity of 
research, it is very often guided by positivism or post positivism research paradigm. It 
opines that reality is out there and it is researcher's task to uncover the reality. As 
quantitative research is employed in several fields, it can be equally used in education in 
general and English education in particular to uncover the reality of different language 
education phenomena. The ELT related phenomena like: language planning and policy, 
effectiveness of different methods/ techniques, attitudes and beliefs towards different 
issues etc. can be explored with the help of quantitative research. Although it has a great 
deal of uses, it has some limitations too. Time and resource consuming, difficulty in 
selecting the sample which represents the population, influence of subjective judgment of 
the researcher, inability to control the environment and difficulty in data analysis process if 
the researcher is from non-mathematics background are some major representative 
limitations of quantitative research. It has a number of limitations yet it is very much useful 
to have research on different phenomena with are related to education in general and 
English education in particular. 
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Abstract

This paper reports the results of a study on quality education from parental perspective. 
Building on a phenomenological design, six heterogeneous groups of parents i.e. street 
vendors, drivers, farmers, shopkeepers, teachers and doctors representing different 
professional background working in Suryodaya Municipality, Ilam were purposively 
selected and collected data through in-depth interviews. Drawing upon the thematic 
analysis and interpretation of the data, the study revealed that more parents believed in 
economic and other physical factors as associated with quality and relevancy of education. 
Similarly, the parents from high economic status believed that quality education bring 
changes in the behaviour of learners. Some parents even questioned to the existing 
education system for negleting the different types of life skills and livelihood related 
manual works. They said that the schools need to link students' learning to the society and 
labour market. The education needs to be contextual by integrating the indigenous 
knowledge and voice in classroom and school curriculum. Furthermore, there is a little 
hope of enlightnment but the majorities have suggested to reform the current school 
education programme.

  Keywords: Quality education, phenomenology, interviews, parents, school 
education

Introduction

Quality in education is a complex concept that encompasses both characteristics 
and excellence. It is often seen as a pass-fail scenario or a measure of a product's success, 
leading to confusion among stakeholders. Quality education is defined by its relevance to 
children's needs, adaptability to changing social, environmental, and technological 
conditions, and its protection from exploitation, abuse, violence, and conflict. Relevance is 
a key measure of quality; however, it has different meanings in different contexts. In the 
Chinese context, relevance means teaching is directly related to the country's ideology, 
while in Nepal, it emphasizes students' ability to work together as a group. The Education 
for All (EFA) movement defines relevance as addressing the needs, interests, and problems 
of participants in the learning process.

In Nepal, efforts have been made to improve the quality of education, with donor 
countries, development institutions, and the Nepal government investing in education for 
access, effectiveness, equity, and relevancy. The National Curriculum Framework (2007) 
focuses on life skill education, educational entrepreneurship, inclusiveness, equal access, 
equity, and quality. However, the relevance of these efforts to ensure quality education 
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remains uncertain. Enhancing internal and external efficiency and quality of education 
remains a significant challenge, as the existing development in quality school education 
does not consider the social, economic, geographical, and cultural contexts of Nepal.

Nepal's educational development history began in 1853 with the first school, and 
the National Education System Plan (NESP) in 1973 expanded primary schooling 
opportunities and introduced a uniform curriculum. The Federal Ministry of Education 
(MoE) develops education policies, including curriculum development. Despite the 
progress, 66 percentages of people still live with traditional agriculture practices, which 
compromise education opportunities. Since 1970, various national plans and projects have 
been implemented to improve quality education in Nepal. The five-year Secondary 
Education Support Program aimed to improve equity, access, quality, relevance, and 
institutional capacity of secondary education.

In the last fifty years, Nepal has experienced significant changes in the education 
sector with the net enrollment rate (NER) of children in primary schooling growing from 
81% in 2000 to 96.6 percent in 2015/16. The National Curriculum Framework (2007) 
identifies low internal efficiency and low quality of education, which does not serve the 
labor market. To address these issues, the National Curriculum Framework for school 
education (2007) developed a vision and mission to develop citizens who are 
knowledgeable, skillful, competent, responsible, reliable, healthy, cooperative, good 
mannered, ethical, optimistic, nationalistic, humanitarian, believe in democracy, human 
rights, and have the ability for critical thinking to face emerging challenges in a productive 
manner. The study intends to find out answer to the following research questions:

a·How is the meaning of quality education perceived by the parents?

a·How is the existing education relevant with respect to the individual and 
society?

a·How can the educational quality be developed to meet the diversified need 
of the parents?

Review of Related Literature

For achieving better understanding of the research topic, I have divided the relevant 
literature review into three sections i.e. general, empirical and theoretical reviews about 
quality education. 

Understanding Quality Education

The existing need is not only to enroll children in school but also to build the 
capacity of all schools to provide appropriate education for children according to their 
desires. Hence, the Convention on the Rights of the Child (CRC) has ensured the right to 
education of all children, (MOE, 2011) that was declared by Human Right Declaration, 
1948. The CRC has also recognized that all children have the right to receive quality 
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education without any discrimination for their overall development. Save the Children 
developed a quality framework with minimum standards of quality education on the basis 
of universal declaration of human rights, 1948, UN Convention of Rights of the child, 
1989, Millennium Development Goals (MDGS) (2015 – 2030), National plan for Action 
for EFA2015, National plan for Action for children2015, Constitution of Nepal, 1991 
(2005), different Education Commissions' Reports (1953-2001), CRC Concluding remarks 
3" June 2005, Period plan (10" five year plan) and PRSP addresses strategies needed to 
create a child friendly educational environment between learners and the learned/teachers 
for quality education. 

In 1990 and 2000, the world declaration on education for all and Dakar frame work 
for action declared that quality was 'at the heart of education' a fundamental determinant of 
enrollment, retention and achievement. The definition of quality sets out the desirable 
characteristics of learners, (healthy, motivated students) process, (competent teachers 
using active pedagogies), content (relevant curricula) and systems (good governance and 
equitable resource allocation). The proper mobilization of these three things assured the 
target for quality education for all. 

Global Monitoring Report (2005) determines quality by how much and how well children 
learn and the extent to which their education translates into a range of personal, social and 
developmental benefits. 

Education is a dynamic process. Sharma (2009) says that there is no final and fixed 
meaning and value of education. The quality in education is also changing and dynamic 
process. It changes according to development of time, technology and innovation in 
education. 

Relevancy and Educational Quality 

Relevance is about deep connections between the student, his emerging interest in a 
given area and the complex learning challenges that define that area which is also the 
central element of quality education. Relevance starts and ends with what the learners 
really want to learn and broadens out. 

UNICEF studies, relevant education as a complex system and rooted in a political, social, 
cultural and economic context. The healthy learners, safe and protected environment, 
relevant curricula, child centered pedagogy, trained teacher and well managed school, 
classroom, sound attitude, knowledge and skill with positive participation in society 
develop the quality factor in education.

Overview of Quality Education in Nepal including Ilam

Nepal's educational development history began in 1853 with the first school. The 
National Education System Plan (NESP) in 1973 expanded primary schooling 
opportunities and introduced a uniform curriculum. The Federal Ministry of Education 
(MOE) develops education policies, including curriculum development, teacher training, 
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and national school leaving examinations. The University Grants Commission (UGC) 
oversees universities and sets quality standards. Suryodaya Municipality, with over 70 
schools, has a weak infrastructure but needs to improve education quality. Parents' 
perceptions are crucial for implementing changes in education.

Empirical Studies in Quality Education 

Educational quality discourse consists of two dominant traditions: the "economist" 
view, which uses quantitative outputs like enrollment ratio and retention rates, and the 
progressive, humanistic tradition, which emphasizes the educational process. Both 
traditions consider learning basic cognitive skills, literacy, numeracy, and general 
knowledge important. However, in Nepal, the quality of education is still being improved, 
with school administrators, teachers, and school counselors working together to create a 
conducive environment for effective learning. The OECD's Program for International 
Student Assessment (PISA) highlights the importance of quality education in four 
domains: education policies, curriculum, teacher education, and student assessments. The 
concept of standards is used in three main domains: input, process, and outcome, which are 
key mechanisms for improving educational quality.

Theoretical Review on Quality Education 

The theoretical review provides the using terms and meaning related to the research 
study. Quality education can be understood through various perspectives of theories. In this 
study, I have discussed some basic learning theories and reproduction theories relevant to 
this heading as well as considered theories help to interpret the perception of parents 
towards quality education. 

Learning Theories in Education

Learning is the modification and permanent change in behavior. In terms of 
learning process, practice, motivation, reward maturation and punishment are important. In 
education, three major perspectives behavioral, cognitive and constructive play a vital role 
for the meaningful learning. It is highly related to the achievement as well as develops the 
knowledge, skill, attitude, ability, and potentiality of the learner within and outside the 
school. 

Behaviorism. Behaviorism focuses on observable changes in behavior where all 
human behavior and learning is the product of environment. Behaviour can be studied in a 
systematic and observable manner with no consideration of internal mental states. Human 
behaviors are divided in to social, intellectual emotional, and physical and the permanent 
change in behavior of these four patterns is called learning.

Cognitivism. Cognitivism, claims learning depends upon whole to parts and 
develops insight after whole perception of the event Learning is cognitive and mental 
process and use human conscious. Learners attend to, code, transform, rehearse, store and 
retrieve information and learners' thoughts, beliefs, attitudes, and values are also key 
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elements of learning process. Learning is purposive and based upon solving the problem 
which occurs after perceiving the problem in wholeness. 

Constructivism. Constructivism is related to the cognitive view and focus on 
individual and society. It gives more importance to the background and culture of the 
learner for learning process. It is based on the premise that we all construct our own 
perspective of the world, through individual experiences. According to this theory, learning 
is based upon the child experience and his/ her cognitive and internal process. 

Cultural Reproduction in Education 

The knowledge is transferred and legitimized from dominant class to dominated 
class and have the power to impose meaning and impose them as legitimate. A sociologist, 
Pierre Bourdieu, pointed out the major role of the educational system is cultural 
reproduction. The major role of educational system contributes to reproduce the culture of 
the dominant class. The dominant class's culture as worthy of being sought as possessed 
and establishes it as the basis for knowledge in the educational system (139). As a whole, 
the society takes high value placed on dominant culture that is called cultural capital. In an 
educational system, cultural capital is translated into wealth and power. In education 
system, those who are successful in all school education are previously accomplished in the 
earliest years of life. 

Methodology

This study was totally field-based, where the researcher attempted to find out the 
confined meaning from diverse professional background parents. Therefore, it was 
investigative. For me, there is contextual meaning of quality education as each parent 
perceived and understood it differently from their personal social status. The selection was 
done within the 2 parents from each six types of professional participants i.e. farmers, street 
vendors, doctors, and teachers. They were taken purposively from Suryodaya 
Municipality, Ilam district as their workplace. On the basis of the research purpose, 
research questions as well as guideline questions were prepared for the in-depth interview. 
Face to face and personal interview was used as the mode of data collection technique. The 
responses were recorded. And these interviews were transcribed later. 

As this study was qualitative in nature, at the beginning, interviews were conducted to 
collect the information from the selected participants. And later telephone was used to 
contact where there was incomplete information. During the process and duration of 
interaction, the theme of the conversation was noted down and recorded. To maintain 
trustworthiness, redefinition, interpretation of others, credibility can be established 
through triangulation which contains method, data, multiple analysis, theory triangulation 
(Patton, 146). 
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Results and Discussion

Drawing on the research questions, three global themes were generated as: 
Meaning of Quality Education, Effectiveness of Education, Educational Relevancy to the 
Individual and Society. Moreover, I present the analysis and interpretation of the major 
themes using the words and experiences as shared by the participants.

Meaning of Quality Education Parental Perspective

Some parents choose school on the basis of school standards i.e. internal standard 
and external standard. Others choose on the basis of good achievement or performance of 
the board exams results. A good and polite behavior of the teachers and head teachers has 
also increased the choice of the parents towards schooling. A few parents choose on the 
basis of easy access and a number of parents choose school on the basis of cost.

Based on School Standards and Performance

Regarding this, a few experiences were explored from do respondents. A standard 
school provides standard quality education to their children, where those types of schools 
provide creative learning environment to their students. A doctor said, 

…all parents want to choose a high standard private school. They think, if their 
children are sent to the best school, they hope to get best education whether they 
have enough money or not. In my experiences, we should choose school where they 
give more priority to self-learning than parrot learning. 

In his experiences, private schools having a high standard provide the best 
education. The other respondent said, 

I choose school on the basis of teaching standards of the school. As I thought the 
chosen school might be right because many people said that school is right for my 
children as the teaching method is right, teachers are good, responsible as they take 
care of the children at the school time. 

He meant to say, school standard depends upon a group of good teachers, 
appropriate teaching methods good, qualified teachers who provide good caring.

Another respondent said, quality education might be explained within school and 
classroom activities. Mr. Neupane, professionally a farmer said, 

If teacher teaches appropriately, treat equally, it is called quality education. Teacher 
should implement new teaching learning methods focusing both smart and slow 
learners. Along with the teaching learning strategies teachers even need to focus on 
different ECA and CCA activities. The knowledge gained needs to support the 
children's achievement in their overall activities.

  A respondent said, good example of comparing education with the kitchen of a 
quality house. He said, 
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A well-managed school, like a well-managed kitchen, should provide adequate 
facilities and effective teaching to meet the needs and interests of its students. 
Teachers should focus on extra activities, practical work, and providing 
transportation for those far from school. A tri-polar relationship between parents, 
teachers, and students is also essential for a successful school environment.

From the above exploration, quality education is related to standard teaching which 
is connected to teaching learning method, contextual and life related education, child 
friendly environment, good results, developing competency and adjustment power.

Effectiveness of Education

During the interview while talking about the effectiveness of education, most of the 
parents from different professions focus on final grade of the students that is achieved in the 
final exam. A respondent said,

…we assume that the grade is an indicator only but still who secured what grade is 
given more priority. In our Nepali context, the priority is given more to how much 
students secured than what they learnt.

Another respondent also supported this view and said,

Getting high grade seems to be compulsory in school level these days. The high 
grade in the final exam, choice of subject and choice of school play important roles 
for quality education. Most of the parents see the grade to enroll a selected college 
and choose their interested subject. 

A street vendor and farmer believe that high student achievement indicates the 
effectiveness of education. They believe that financially strong students excel in exams and 
jobs by investing in high-quality schools, which instill a high-class culture within them.

Similarly, another respondent said,

 Firstly, I think parents should self-evaluate their child, secondly, what its worth, if 
child could not do anything after getting good grade. Children need behavioral 
knowledge. I don't have any disappointment in getting average marks but they 
should develop the capacity to hold any post taking responsibility. This is quality 
education for me.

He shared his doubt by saying getting high grade does not determine future as we 
cannot be sure for same grade in the further studies.  He equally gives priority to the 
practical knowledge, capacity development, holding the responsibility and increase in 
struggling power of the students for upcoming problem.

Relevancy of Education

Relevancy means the education which is relevant and useful for the learners in the 
world of work, academic work and day to day life. Similar to this, the research has found 
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most of the parents want education to be connected with skill-oriented knowledge and job 
opportunity in the market relevant in today's world

In this regard, a respondent said, 

…Though the government has recommended life skill education, schools are not 
providing proper training to the teachers and still the students are provided with 
lecture-based theory classes. School needs to train them life skills work like wood 
work, sewing, cooking varieties of food items etc. Having the knowledge about 
English language and only computer skill is not enough for today's generation. 
Such education devalued our social work, profession, religion, culture and social 
rule and regulations. So, how can we say, such type of education is useful for our 
society and family? 

From his expression, he said the existing education is not contextual, and could not 
develop according to the social, cultural and demographic context.

A respondent viewed on the relevancy of education and stated,

Surely existing education is less relevant; we should develop life skills after 
crossing the fixed level but there is no provision of such education. There is a huge 
gap between parents and school. As our understanding, the parents who invest more 
for their children surely will get return soon. They should fight more for the job; any 
way if they get job, it may not be relevant to their educational knowledge. 

In agricultural country like Nepal no one can find any specialist in agricultural 
sector to watch the whole district. The country where more than two corer people depend 
upon agriculture, there is no one who can identify the disease of the crops, what types of 
insecticides and pesticides to be used and how? What types of crops, vegetables and fruits 
can be cultivated on the basis of time, situation and soil quality? It would be better if 
government had produced qualified manpower in diverse field. Such type of manpower 
could be utilized easily within different field in Nepal. 

The experience is predictably for the quality enhancement process in this diverse 
social context. In this segment, each parents viewed it differently as their understanding. 
All School related factors should be activated equally and co-operate mutually. There 
should be motivating environment among teachers, head teacher, students and parents. A 
strong and sustainable government can hold this all responsibility and can run it 
systematically. He added that in the Nepalese education system, school teaches general 
subjects to the students. In this way, the curriculum should provide knowledge and life skill 
in a specific profession. We always use this English proverb in Nepalese education system: 

Conclusion

This study examines parents' perceptions of quality education and its relevance in 
today's world. Parents from different social and economic backgrounds believe in various 
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aspects of education, including cost, competency-based, life skill, and teacher capabilities. 
High-class parents prioritize ethical, social, and cultural norms, while middle-class parents 
prioritize high achievement and life skills. Low-income parents, however, focus on 
economic strength and believe that investing more in education ensures quality. Education 
is criticized for not being contextual and neglecting manual work, perpetuating inequality. 
Parents blame the current education for not rooted in indigenous traditions and knowledge. 
Poverty, hierarchical structures, and exclusionary social structures hinder access to 
education for many children. Economic efficiency of parents is crucial for ensuring the 
relevancy of education.

Various factors contribute to quality improvement in education, including teachers, 
students, school management, social, economic, subject, learning process, methods, and 
techniques. The study's findings can be beneficial for policy makers, stakeholders, and 
researchers, as it provides valuable information for decision-makers, consumers, and new 
explorers. Government and local bodies formulate education policies based on social, 
cultural, economic, and demographic contexts, considering the needs and interests of 
learners. Parents are crucial stakeholders in enhancing education quality, as they believe in 
school standards, student performance, competency-based education, life skills education, 
and competitiveness in the world market. Policy makers should address parents' 
understanding and voice in policy formulation, as they may perceive education differently 
from different professional backgrounds. Studying quality education from parental 
perspectives helps policy makers, educational planners, administrators, writers, and 
curriculum developers take necessary actions. Parents' decisions on educational issues are 
influenced by their values and beliefs, making it essential to study quality education from a 
parental perspective.

References

Acharya, S. (2007). Social inclusion: Gender and equity in education SWAPS in South Asia 
(Nepal Case Study Report).  UNESCO.

Adams, D. (2002). Education and national development: Priorities, policies, and 
planning. ADB.

Bhattarai, B. (2016). Educational development and improve the quality of education in 
Nepal. American Journal of Educational Research 4(4) 314-319.

Bergmann, H., & Aidan, M. (2011). Standards for quality in education. GTZ.

Bourdieu, P., & Jeanclaude, P. (1977). Reproduction in education, society and culture. 
Sage.

Central Bureau of Statistics. (2012). Population monograph of Nepal. Author

Collins, W. (2003). Collins English dictionary – Complete and Unabridged (6th Ed.) 
HarperCollins Publishers.

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-117-



Cohen, L., Manion L., & Morrison, K. (2002). Research methods in education. Pearson.

Cooper, T. Concepts of quality and the problem of customers, products and purpose in 
higher education. Edith Cowan University

Creswell, J W. (2003). Research design: A qualitative, quantitative and mixed methods 
approach (2nd ed.). SAGE Publications. 

Denzin, N. K. & Lincoln, Y. S. (1994). A handbook of qualitative research. Sage. 

UNESCO (2005). Education for all: Understanding quality from different perspectives. 
Retrieved from .www.unesco.org/educa�on/gmr

UNESCO (2005). EFA global monitoring Report. Retrieved from

 http://www.unesco.org/education/gmr_download/chapter1.pdf, 2005

UNESCO (2015). Education for All: Understanding quality from different perspectives.

Hanushek, E. A. & Woessmann, L. (2007). Education quality and economic growth. World 
Bank 

Haralambos, M. & Heald, R. M. (2004). Sociology themes and perspectives. Oxford 
University Press.

Kafle, A. (2009). Access and quality in education: School Sector Reform Plan, selected 
nine issues. Action Aid Nepal.

Marshal, C. & Roseman, G. (2006). Designing qualitative research. Sage Publication.

Ministry of Education. (2011). Final evaluation of EFA. Author.

Neupane, H. R. (2008).  Understanding schools: Parental perspectives. [Unpublished 
M.Phil. dissertation, Kathmandu University, Nepal].

OECD. (1999). Schools' factors related to the quality and equity. Result from PISA2000.

Onwuebuzie, A, & Leech, J. (2010).  Innovative data collection strategies in qualitative 
research. Retrieved from http://www.nova.edu/sss/QR15-3/onwuebuzie.pdf,2010

Rameckers, F. (….) Effective monitoring of the quality of education:  Towards a 
managerial and participatory approach. Retrieved from

 http://www.citeseerx.ist.psu.edu

Reddy, S. (2007). School quality: Perspectives from the developed and developing 
countries. Retrieved from http://www.azimpremjifoundation.org

Watson, John. Classic in the history of psychology. Retrieved from 

 http://www.psychclassics.yorku.ca, 1913

World Bank. (2007). Conference on quality education for all. 

UNICEF. (2000). Defining quality in education. A paper presented at the meeting of the 

International Working Group on Education Florence, Italy.

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-118-

http://www.unesco.org/education/gmr,


Karfok Bidya Mandir Multiple Campus: From Past to Present 

Subash Rai

Karfok Bidya Mandir Multiple Campus, Ilam

Abstract

This article examines and analyses to identify the campus of Suryodaya Municipality is the 
backbone for academic development in Ilam is a case study. It is a community-based 
campus joining with Karfok Secondary School. The campus is producing human resources 
for the nation. Graduates have been involved in different organizations and even in foreign 
employment each year. The study has adopted descriptive research design, data analysis 
approach, and interview. The researcher investigates some measures how a secondary 
school develops to be campus is a historical development. This paper is an academic 
attempt to present the opportunities of higher education, capacity building, building of 
knowledge, link to the world. It is concluded that the learners of the locality are able to 
achieve the national and international opportunities as well.

Keywords: Affiliation, milestone, convocation, infrastructure, potentiality, 
seminar.

Introduction

Karfok Bidya Mandir Multiple Campus, Ilam was established in 2059 BS with the 
objective of providing quality higher education to the population residing in the eastern 
part of Ilam district. It is located in Suryodaya Municipality, Ward No. 12, Karfok, at the lap 
of Hill Queen in Ilam at the height of 1640 meters on the Mechi Highway. The campus is 
affiliated to Purbanchal University, Nepal, and currently offers three faculties at the 
bachelor's level: Humanities and Social Sciences, Education, and Management. In the 
early days, two lecturers, Subash Rai (English) and Jeet Bahadur Rai (Economics), were 
appointed to conduct B.A. and BBS classes with an initial enrollment of 21 students. 

Many people have made tremendous contribution in establishing the campus from 
its inception to date. The-then Khardar, Kashinath Adhikari and Dittha, Dilliraman 
Dhungana requested to Swami Someswarananda to visit Karfok in 1962 BS. The four 
tharis (headmen) of that time viz. Krishnalal Adhikari, Laxmikanta Dhungana, 
Sundarsingh Lepcha and Prithasingh Rai, from Karfok area had also made significant effort 
to run this institution. Similarly, Khaga Prasad Adhikari, Devibhaktta Adhikari, 
Khadananda Adhikari were other gentlemen who also had positive spirit to set up the Bidya 
Mandir at Karfok area. At the first meeting, Someswarananda told them to open a school for 
gaining knowledge. All agreed it and tharis donated 496 ropanies land to the school.

Swami Kuti (hut) was built for him and Sanskrit pathasala (school) was opened in 
Karfok. Then, he made another kitchen house, cowshed, inn, library etc. there. 
Someswarananda as God Shankar who had knowledge of yog, penance, 
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Erman…Therefore, Bengali poet, Rabindranath Tagore came Karfok to see him. In this 
time, Nyaya, Byakaran, Sahitya, Jyotis, Karmakanda, Mimamsa, Beda, Chhanda, Yoga, 
Mantra, Tantra, Japa were taught by Swami himself in the pathsala. Swami's students 
became intelligent due to moral knowledge, skill, and penance.

 Sawami Someshorananda first started a school of Sanskrit (1962 BS) during the 
Rana regime in Karfok. The Sanskrit Pathsala is the origin of the light in this area. Early 
people were educated from the school. Those people opened a secondary school in 2010 
B.S. and class 11 and 12 were started from 2049 (B.S.) to teach Arts, Education and 
Management.

Dr. Khagendranath Sharma added Someswarananda from Gadhawal India came at 
Karfok, opened a school and stayed lifelong by doing penance and spiritual practices. The 
land property of both Karfok school and campus is the workplace of Swami 
Someswarananda. After the death (1999) of Someswarananda, the school and properties 
were careless. 

Mahananda Sapkota was appointed as Education Manager of Nepal Purwanchal 
Educational Department on 2007 Chaitra 20 by Nepal government in Kathmandu. Next 
year, he became the president of Nepali Bhasa Pracharak Sangh- Karfok in 
2008BS.Moreover, the sangh organized The First Nepali Poets Assembly-2009 in Karfok. 
He made a plan of Rastriya Sikchha Paddati and started to write different books and 
publicized Nepali language in Eastern part of Nepal. He was the linguist of Nepali 
language.

In the beginning of the school, a hut was made for teaching at Karfok. Lal Bahadur 
Subba stared to teach there in 2007. Students of middle school from Fikkal were joined at 
Karfok school. Mahananda worked hard for school as management committee member to 
collect charity for teachers' salary. The school was inaugurated by the Royal Crown Prince 
Mahendra in 2010/02/10 formally. It was upgraded up to class -10. The school provided 
vocational education in the East. The school magazine Jooneli has been publishing since 
2015 up to 2080. Again, it was upgraded to grade-11 and 12 as higher secondary level in 
2049 BS.

There were good potentialities to open campus. After 50 years, passed out students 
from grade -12 were good number to the campus. Next, qualified teachers were there in 
grade-11-12 to teach bachelor class. Fees were the source of income to input in the campus. 
In the parents meeting, some parents asked for the bachelor level for their children who are 
unable to go far from home for higher studies. The school had enough property and 
financial strength to start the bachelor level. Ladies and gentlemen discussed and decided to 
open graduate level. School president, Deepak Adhikari applied to Purwanchal University. 
The school completed the terms and conditions of university. Then, the management 
committee made a Bidhan (rules for campus) to conduct campus.
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The committee announced vacancy of English and economics teachers. Similarly, 
students for Humanities and Social Sciences and Commerce were admitted in 2059 Kartik. 
After that, bachelor classes were started smoothly. Karfok Bidya Mandir Multiple Campus 
(Karfok Bidya Mandir Mahavidhyalaya) was established in 2059/07/16 in Suryodaya 
Municipality-12, Karfok Ilam. Laxmi Basistha, Deepak Adhikari, Bamsidhar Dahal, 
Dhanraj Rai, Prem Sapkota, Kedarnath Chimoriya, Jaharsingh Rai and Gopal Kattel 
played the administrative role as Campus Chief.

Dr. Taranath Sharma (2060) says the first Literary Symposium of Nepal was held in 
2009 B.S. at Karfok School attending with poet laurate Devkota, Lekhnath Paudel, 
Balkrishna Sama and many other poets. The literary activity inspired and warmed-up 
people. Landowners provided land property to the school. Devi Upreti donated land in 
Jhapa. The campus has authority of 50 ropani land area. Deepak Adhikari (school-campus 
President of 2060) mentioned Karfok Multiple Campus started in 2059 B.S. Kartik 16th. 
The class of bachelor level started in morning shift of the same school building. Nine 
students studied in humanities and twelve students studied in commerce. First day of 
bachelor class was very much historic moment and glamorous in student life.

 The head-teacher Laxmi Basistha (2060) opined diploma education is a need for 
community today. Similarly, Pasang Goparma (2060) added the school has good 
infrastructure to start the university campus in Karfok. It is a mainland for campus. Karfok 
is milestone due to the contribution of Mahananda Sapkota and Narendranath Banstola, 
late king Mahendra and many others. Vice-chancellor of PU Pro. Dr. Toran Bahadur Karki 
(2060 BS) stated there is high potentiality of bachelor degree campus in this area on the 
occasion of Golden Jubilee-2060 BS of Karfok Bidyamandir secondary school. Mr. Karki 
as a chief- guest inaugurated 'Karfok Bidyamandir Mahavidhyalaya' or Karfok Multiple 
Campus on 2060/02/10 formally. Today, it is 20 years long journey of the campus. All 
learners and academicians were happy in this occasion. Dr. Santaman Rai (2060) opined to 
invite the retired professor for taking special class to learners during the session. Reader of 
Tri-Chandra Campus Mr. Rai advised to upgrade university degree there. Kartok Multiple 
Campus invited to the president of UGC in 2070. Prof. Dr. Ganeshman Gurung opined that 
the campus lecturers should be M.Phil. and Doctorate qualification and he agreed to 
support for capacity building and QAA programme.

Methodology

 The specific objective of the study is to present the historical development and 
analyze the impact of bachelor degrees and to measure the overall educational achievement 
of community campus. The researcher has used a qualitative research design to explore the 
human resource. The study was conducted at one community campus Karfok Multiple 
Campus based on Suryodaya Municipality in Ilam. The specific research design is case 
study that focuses on the number of events and activities. Furthermore, this kind of research 
has a goal to reveal summary of specific event that is experienced by individual. This study 
aimed to collect, analyze and interpret the data. And this study was conducted to explore the 
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historical development of the campus. The participants were campus president, head-
teacher, lecturers, and learners of 2059-2080 BS.

Results and Discussion

Campus with PU

 Curriculum, textbooks, exam, and convocation certificates are determined by PU of 
this campus. PU administrators visit this campus to supervise occasionally. The campus is a 
part of Purwanchal University although PU does not support financially. PU calls seminars 
on syllabus discussion. It has given home center for examination. Teachers are sent to be 
supertandant of examination.

Campus with UGC

 The campus has been supported by University Grand Commission in various 
sectors like workshop, Research writing training, QAA programme, SSR, scholarship, 
library, and many more. UGC has a good co-operation to this campus. Regular grand for 
administration and expenses, online teaching support grand, grand for books purchase 
were available. The campus is doing tracer study and Nurturing Excellence in Higher 
Education.

Campus with Suryodaya Municipality

 This campus is the educational hub of the municipality. It provides grands as 
Chhori-Buhari scholarship program for graduate girl's students yearly from 14 ward. The 
municipality has a slogan “Nagarpalikako ichha, chhori-buharilai sikchha.” It has 
supported to learner's capacity building, reconstruction and other activities. 27 graduates of 
this campus were provided 100 days employment service in the municipality in 2080.

Campus with Koshi Provancial Government

 Provincial government aids to make smart-furniture, toilet building, battery back-
up, c.c. camera, official documents. It has a responsible duty to supervise the campus as 
well.

Public Campus Union

The campus has a membership certificate of Public Campus Union, Biratnagar. The 
union calls meetings to decide and support on administrative issues.

Gold Medalists

 Humanities faculty topper Heman Thapa Magar was awarded with gold medal first 
by PU. And then, Commerce faculty topper Birmani Dhakal was able to hold the gold 
medal. After that Bibek Gupta stood first in management faculty to achieve the gold medal 
from PU. All graduates are awarded with convocation certificates. Such awards are 
reenforcements for students are the proud of the campus.
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Employed Graduates

 Many graduates are employed till now. Birmani Dhakal and Shekhar Rai work in 
Agricultural Bank. Padam Pradhan and Durga Pd. Kattel teach in Fikkal school. Ashis Rai, 
Nima Kazi teach in Birendra school. Dambar Rai and Shradha Rai teach in Punyasmarika 
school. Subarna Ghale works in Karfok school. Chanda Nepal (2069) and Rama Dhungana 
(2069) work in Suryodaya municipality. Priya Rai is a teacher in Gumba School. Others 
work in foreign employment in Korea, Japan, Malaysia, Arabian countries. Similarly, 
Heman Thapa Magar (2069) works in Sypres. So as, Manjita Rai studies in Japan (2069). 
Bishwa Thapa works in Prabhu Bank, Ilam. Nilam Budaprithi teaches grade 11 and 12 in 
Fikkal School. Punam Budaprithi works in Aayurbed, Samalbung. Sanjeev Magar works 
as an accountant in this campus.

Full and Part-timers

 Lecturers of the campus are categorized into 13-full timers and 9-part-timers to 
teach the subjects. The campus has provided the opportunity to be employed as teaching 
and non-teaching staff in the locality. An accountant plays the role of keeping records and 
library management of the campus. Birman Rai is an office boy as staff. No Ph.D. lecturer 
teaches the campus although they are master's degree. 

Students Number

 In 2059 BS, there were 9 in BA first, and 12 in BBS first. Gradually, the number 
increased higher to be about 400 but after Covid-19, the number decreases due to overseas 
study, foreign employment and low birthrate. And the number of girl-learners are higher 
than boys students during the time. They have particular uniforms to attend the class. Three 
students were awarded to be gold medalists to keep historical records of the campus.

  According to the record of campus, 34 students admitted in One year B.Ed. in the 
first batch-2080. 12 students admitted in BBA programme in the first semester in the first 
batch-2080. The highest numbers of students in B.Ed. were 57 in 2075-076 batch. The 
student numbers in BBS were 34 in 2077 BS. Similarly, 28 students were in BA first in 2077 
BS. Students from Taplejung, Panchthar, Ilam, Jhapa, Rolpa, Saptari are studying in the 
campus. 

Building, Blocks and Land Property

 About 50 Ropani land area that belongs to the campus. 8 blocks are for teaching 
classroom and administrative purpose. These buildings are sufficient for them. Male- 
female washroom and reserve water-tank have been built. But old blocks are to be repaired 
and waiting to be reconstruction. The campus area is covered with evergreen pine trees, 
cherry flower trees, rhododendron flower plants and herbal plants.
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Uniform

The campus rules have fixed the attractive uniform for bachelor students. Deep blue-black 
coat-pant and grey shirt, tie and black shoe. Teachers commonly wear coat. Uniform shows 
the unity and attraction to youths.

Convocation Ceremony

In PU convocation, bachelor passed out students have participated in the program. 
It is an attraction to graduates. Students get certificates and convocation gown for a day. 
The certificates are recognized by world universities for further studies.

Campus Management Committee

Campus management committee is strong to decide the action. The committee is formed 
according to the rules of campus. Chief works under the CMCs direction. The chief is the 
executive of daily class and other activities.

Research Unit

Bachelor students study research in fourth year. Under the guidance of research 
teacher, student has to do paper work, field visit report, library study and prepared report 
writing in new subject. The research unit gives them orientation class for proposal writing, 
guidance, feedback, and call for final interview. In the unit, yearly there are collection of 
research done by learners. Findings are very much useful for the community. The part of 
learning is research that enables them.

ICT Lab

The campus has managed ICT room for computer, laptop and projector use. 
Learners and teachers work in ICT lab to prepare slide presentation, proposal writing, 
report writing, daily lesson plan, and administrative jobs. It is essential for data tabulation, 
keeping records and typing journal for publication.

Library

Library is the secondary source of research. The campus library provides text and 
reference books, periodicals, journals. A library reading room has been managed to 
students and teachers. Course books are available donated by UGC. Students have taken 
benefits from the library on various topics and subjects. It enriches their mental activities. 
The environment of the campus library is peaceful and delightful in Karfok.

QAA Certification

The campus is actively working and teaching for quality product. Campus has 
prepared documents and files and submitted to UGC in 2080. Quality education is the main 
motto of the campus today.
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Canteen

A canteen is open to all inside area of the campus. It serves customers well.

Museum

Museum is the source of knowledge. Antique things have been collected and 
demonstrated in the museum. Academic, cultural goods have been preserved there. 
Learners and guests visit there.

Training, Workshop, Seminar

  UGC provides higher level teacher's workshop. Public Campus Union calls 
seminars for teachers. The campus itself conducts orientation classes. Suryodaya 
Municipality and other NGOs invite joint awareness programs occasionally. Students 
participate in the program actively. Students from English department join in NELTA 
program for developing English language skills. The campus has completed computer 
training for teachers and students. A research methodology writing training has been 
completed for publishing research journal of the campus.

Meetings

The campus manages two types meeting: teacher's meeting and CMC meeting. The 
campus chief calls monthly meeting regularly to decide exam, internal test, entrance, 
enrollment, result analysis, programmes…etc.

Academic Activities

 Saptaha Mahapuran Yagya (charity program) was held in 2073/11/25 to strengthen 
the campus. Rara Lake tour, Manang tour, picnics for campus students and lecturers were 
arranged earlier. Each year welcome and farewell programmes are arranged by campus 
family. Karfok Darpan (Periodicals) and Annual Reports were published yearly. Wall 
papers were published in the past days. Football, Volleyball, cricket games, poetry 
recitation are performed occasionally. Students of BBS and BBA are sent three months 
internship practice in banks.

 Six months semister system has been conducted in BBA but there are yearly 
programs in other faculties. Teacher license preparation class, public speaking course, 
participation in seminar and Youth Redcross awareness programme have been performed. 
Welcome for new students and farewell for fourth year students are arranged each year very 
warmly. Noticeboard and suggestion box have been managed for information and update.

Conclusion

 Obviously, the campus is able to produce graduate man-power yearly for different 
organizations like school, bank, NGOs and company. Those graduates can support to 
nation-building and family support. They are equally qualified for foreign employment and 
master's degree candidates. The community has a big proud of the campus. About 400 local 
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students can study in this local campus for higher level to be graduates from their home. 23 
qualified teachers from the community have been employed in the campus. An accountant, 
an assistant, and canteen men have jobs. Therefore, the community is successful to achieve 
the goal. The campus is provided grands and co-operations by PU, UGC, Suryodaya 
Municipality and Koshi provincial government. This campus provides B. A, B. Ed, One 
Year B.Ed., BBS and BBA programmes for all students. The campus is an educational hub 
of the municipality in Ilam. The dream plan of ancestors came true today.
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;ª\3Lo zf;g JoJf:yfdf :yfgLo ;/sf/sf] e"ldsf
clgn ;'g'jf/

s/kmf]s ljBf dlGb/ ax'd'vL SofDk;, Onfd

n]v;f/ (Abstract)

:yfgLo ;/sf/ gful/ssf] ;a}eGbf glhssf] zf;sLo PsfO xf] . o; cWoogsf] d'Vo p2]Zo 
;ª\3Lo g]kfnsf] gofF zf;g JoJf:yfdf :yfgLo ;/sf/sf] e"ldsf ;fy} k|efjsf] ljZn]if0f ug{' xf] 
. :yfgLo ;/sf/n] u}/;/sf/L If]qnufot u}/gfkmfd"ns If]qnfO{ kl/rfng ub}{ ;]jf k|jfxnfO{ 
r':t / ;xh agfpg] ;'ljwf k|fKt u/]sf] x'G5 . o;af6 ;'ljwf jl~rt ;d"xx¿nfO{ k|ToIf 
kmfObf k'Ug] ;Defjgf a9\b5 . :yfgLo ;/sf/sf] ;+/rgfdf :yfgLo ljljwtf emNsg] ljlw 
;'lglZrt ug'{kg]{ b]lvPsf] 5 . ;ª\3Lo Joj:yfdf ;+3, k|b]z / :yfgLo txsf PsfOx¿ lar 
/fHo clwsf/sf] afF8kmfF8nfO{ lgs} dxTTjk"0f{ ljifosf ¿kdf x]l/G5 . :yfgLo ;/sf/nfO{ k|b]z 
÷/fHo cGt{utsf PsfOsf ¿kdf ljsf; ug]{ ljifo ;DalGwt b]zsf] /fhg}lts l;4fGt, 
b[li6sf]0f / ;xdltsf] lg0f{o xf] . g]kfndf ;ª\3Lo zf;g k|0ffnLsf] gofF zf;g k|0ffnL 
cjnDag ul/Pkl5 :yfgLo ;/sf/sf] zf;sLo e"ldsf qmdz M a9\bf] 5 . :yfgLo ;/sf/ 
eg]sf] :yfgLo hgtfsf] ;xdltcg's"n k|hftGqsf] ;+:yfut / z'4Ls/0f ub}{ :yfgLo If]q / 
hghLjgnfO{ c;/ kfg]{ s'/fdf :yfgLo ;|f]tsf] ;d'lrt kl/rfng / hgtfs} ;xeflutfåf/f 
ljsf; / ;d'Gglt ug{sf] nflu clwsf/sf] lgIf]k0f ul/Psf] ljifonfO{ :jtGqk"j{s lg0f{o ug]{ 
clwsf/ :yfgLo :jfoQ ;/sf/df lglxt x'g] k4lt g} :yfgLo ;/sf/sf] d"n wf/0ff xf] . o;nfO{ 
cem :ki6 ubf{ /fhgLlts b[li6sf]0fn] :yfgLo :jfoQ zf;g rnfpg] tyf cfly{s b[li6n] 
cfTdlge{/ e} ljsf; k|j4{g ug{ ;Ifd x'g] / dgf]j}1flgs b[li6sf] ;f]r, lrGtf / k|j[lQsf ljk/Lt 
:jfjnDaL efjgf hufpg] u/L lg0ff{os Joj:yfkg, lgoGq0f / pQ/bfloTj lgjf{x ug{;Sg] 
l:ylt sfod e} lgIf]lkt clwsf/ / lhDd]jf/L k"/f ug{ cfjZos ;|f]tsf] Joj:yfkg tyf ljQLo 
:jfottf k|bfg ul/g'nfO{ :yfgLo ;/sf/sf] :jfoQ ;/sf/sf ;}4flGts cjwf/0ff dfGg ;lsG5 
. ;/sf/n] :yfgLo JolQmsf] 3/}b}nf];Dd cfly{s tyf ;fdflhs lqmofsnfksf] ;~rfng ub{5 . 
:yfgLo ;/sf/sf] e"ldsfnfO{ Jojl:yt / k|efjsf/L agfpg ;s]df hgtfsf] 3/b}nf]df :yfgLo 
cfjZostf / ljsf; kl/k"lt{ ug]{ tyf :yfgLo ;d:ofsf] klxrfg ub}{ :yfgLo ;d:of ;dfwfg 
ub}{ cl3 a9\g] :j¿kdf :yfgLo lgsfo b]lvG5 . 
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kl/ro (Introduction)

g]kfnsf] ;+ljwfgn] ;ª\3Lo nf]stflGqs u0ftGq g]kfnsf] d"n ;+/rgf ;ª\3, k|b]z / 
:yfgLo tx u/L tLg txsf] /xg] Joj:yf u/]sf] 5 . o;df ;ª\3, k|b]z / :yfgLo txn] 
/fHozltmsf] k|of]u ubf{ ;+ljwfg tyf sfg'gadf]lhd ug]{ Joj:yf ul/Psf] 5 . ;+ljwfgdf :yfgLo 
txnfO{ :yfgLo cbfnt, d]nldnfk / dWo:ytfsf] Joj:yfkg u/L Gofo lg¿k0f ug]{ clwsf/ 
;d]t lbPsf] 5 . :yfgLo ljsf;sf nflu ag]sf] cflwsfl/s lgsfo jf ;+:yf eg]sf] :yfgLo 
;/sf/ xf] . h;sf] d'Vo nIo g} :yfgLo hgtfsf] cfly{s, ;fdflhs hLjg :t/df ;'wf/ Nofpg' 
xf] . s'g cj:yfaf6 s'g cj:yfdf k'Ug'nfO{ :t/Lo dfGg] / s'g cj:yfdf k'Ubf nIo k"/f ePsf] 
dfGg] s'/f hl6n eP tfklg :yfgLo ljsf; cGt{ut ul/aL lgjf/0f, c;dfg cfly{s cj:yfdf 
;'wf/ tyf u|fdL0f a]/f]huf/Lsf] cGTonfO{ g} nIo agfOg' kb{5 . csf]{ zAbdf eGg'kbf{ :yfgLo 
If]qsf] pTkfbgdf sdL pkef]udf sdL, clzIff a]/f]huf/L, ul/aL h:tf ;d:ofsf] lbuf] ;dfwfg 
ePdf dfq :yfgLo ljsf; k"/f ePsf] dflgG5 . 

 :yfgLo ljsf;nfO{ e/kbf]{ :yfoL tyf hgd'vL agfpgsf nflu ;ª\3Lo ;/sf/;f+d' 
:yfgLo ;/sf/sf] klg TolQs} dfqfdf ;dfgfGt/ lqmofzLntf x'g' cfjZos 5 . g]kfndf 
:yfgLo ;/sf/sf ¿kdf kflnsf -ufpFkflnsf, gu/kflnsf, pkdxfgu/kflnsf, 
dxfgu/kflnsf_ tyf lhNnf ;dGjo ;ldlt /x]sf 5g\ . log} :yfgLo lgsfon] g]kfnsf] ;ª\3Lo 
zf;g Joj:yfdf :yfgLo ljsf;sf ;jfndf k|ToIf jf ck|ToIf ¿kdf 7"nf] e"ldsf lgjf{x ug]{ 
cfzf u/]sf 5g\ . && lhNnf ;dGjo ;ldlt, ̂  dxfgu/kflnsf, !! pkdxfgu/kflnsf, @&^ 
gu/kflnsf / $^) ufpFkflnsfnfO{ :yfgLo ;/sf/sf ¿kdf cFufNg ;lsG5 . :yfgLo ;/sf/ 
/ To;sf] e"ldsfnfO{ a9fP/ :yfgLo :t/df lzIff, s[lif, :jf:Yo ;/;kmfO, ;8s ko{6g, aQL, 
;+:s[lt ;+/If0f, efiff, lnlk, ljleGg hfthfltsf] ;+/If0f ;+jw{g, vfg]kfgL h:tf s'/fx¿sf] k|aGw 
ug]{ lgsfox¿sf ¿kdf lng ;lsG5 . 

ljZjsf clwsf+z ;ª\3Lo d'n'sx¿df ;ª\3Lo /fHo÷k|b]z / :yfgLo u/L # txsf 
;/sf/ /x]sf 5g\ t/ :yfgLo txsf ;/sf/sf] :yfg / e"ldsf eg] k|b]zlkR5] km/skm/s ePsf] 
kfOG5 . s]xL d'n'sdf :yfgLo ;/sf/nfO{ ;+j}wflgs ¿kdf :jfoQ ;/sf/sf ¿kdf dfGotf 
lbOPsf] 5 eg] s'g} d'n'sdf :yfgLo ;/sf/x¿ /fHo÷k|b]z ;/sf/sf] If]qflwsf/ leq kg]{u/L 
Jojl:yt ul/Psf] b]lvG5 . h:tf];'s} tf}/tl/sfaf6 u7g ul/Psf] eP klg ;ª\3Lo d'n'sx¿df 
:yfgLo ;/sf/sf] zf;sLo e"ldsf qmdzM a9\b} 5 . ;ª\3Lo zf;sLo k|aGw ubf{ :yfgLo 
;/sf/nfO{ ;+j}wflgs dfGotf lbg] k|rng al9/x]sf] 5 . cfw'lgs ;dosf] klxnf] ;ª\3Lo 
;+ljwfg The Constitution of the United States - 1787 n] :yfgLo ;/sf/sf] cjwf/0ff ;dfj]z 
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u/]sf] lyPg . ;g\ !*$* df hf/L ul/Psf] l:j8]gsf] ;+ljwfgdf klg :yfgLo ;/sf/nfO{ 
;dfj]z ul/Psf] lyPg . t/ ;g\ !*^& df hf/L ePsf] Sofgf8fsf] ;+ljwfgn] :yfgLo 
;/sf/nfO{ k|b]zsf] If]qflwsf/ cGtu{t ;dfj]z u/]sf] kfOG5 . bf];|f] ljZjo'4kZrft dfq w]/} 
d'n'sdf ;ª\3Lo ;+/rgfdf :jzfl;t :yfgLo ;/sf/sf cjwf/0ffx¿ ;dfj]z ug{ yfn]sf] 
b]lvG5 . ;g\ !($( df hf/L ePsf] hd{gLsf] ;+ljwfg ;g\ !(&* df hf/L ePsf] :k]gsf] ;+ljwfg 
;g\ !(** df hf/L ePsf] a|flhnsf] ;+ljwfg / ;g\ !((@ sf] ef/t ;+ljwfgsf] &# cf}F / &$ cfF} 
;+zf]wgn] qmdzM :yfgLo ;/sf/df nf]stGq / ljsf;sf dfdnfdf :jzf;gnfO{ a9fjf lbb}F 
cfPsf] kfOG5 . o;}qmddf ;g\ !((^ df hf/L ePsf] blIf0f clkm|sfsf] ;+ljwfgn] :yfgLo 
:jzf;gsf] cjwf/0ffnfO{ gjLg  ¿kdf ;dfj]z ul/Psf] 5 . jt{dfg ;dodf :yfgLo ;]jfsf] 
k|aGwdf :yfgLo ;/sf/sf] e"ldsf s|dz M a9\b} uPsf] kfOG5 . :yfgLo If]qnfO{ cfly{s j[l4 / 
ljsf;sf] O\lGhgs} ¿kdf a9LeGbf a9L sfo{x¿ pgLx¿sf] If]qflwsf/df kfg]{ k|j[lQ klg a9]sf] 
5 . o;/L clwsf/ / lhDd]jf/Lsf If]q a9\b} hfFbf To:tf sfo{ ;~rfngsf nflu ljQ k|jGwsf] 
r'gf}tL klg ;Fu;Fu} cfOkg]{ u5{ . Tolt dfq geP/ o;n] cGt/;/sf/L ;DaGwnfO{ hl6n 
agfpg] x'Fbf ;/sf/ – ;/sf/ larsf] ;xsfo{, ;dGjo / e"ldsfsf] kf6f] klg :jtM hl6n aGGf 
uPsf] 5 .

 g]kfnsf] ;+ljwfg–@)&@ sf] wf/f %^ df g]kfn /fHosf] ;+/rgf ;ª\3, k|b]z / :yfgLo 
tx u/L] tLg txsf] x'g] / /fHo zltmsf] k|of]u u/L ltg} txn] ;+ljwfg tyf sfg'gadf]lhd ug]{ 5g\ 
egL pNn]v ul/Psf] 5 . cg';'rL * df b]ze/sf :yfgLo tx x/]sn] cfˆgf] sfg'g cfkmF}n] th{'df 
u/L k|of]u ug]{ u/L k|aGw ul/Psf] 5 . cg';"rL &@( df pNn]lvt clwsf/ ;"rLsf] k|of]u eg] 
s|dzM ;ª\+3, k|b]z / :yfgLo tx cleefjL  (Prevailing) x'g] u/L wf/f %^ sf] pkwf/f ̂  / 
& df pNn]v ul/Psf] 5 . g]kfnsf] ;+ljwfg–@)&@ sf] wf/f %^ sf] pkwf/f $ n] :yfgLo tx 
cGt{ut ufpFkflnsf / lhNnf ;ef /xg] Joj:yf u/]sf] 5 . t/ ;+ljwfgs} efu !* -wf/f @@_ n] 
:yfgLo txsf] Joj:yfksLo clwsf/ cy{f+t\ cg';"rL * / ( sf ljifodf cfˆgf] sfg'g cfkm}Fn] 
th'{df ug]{ clwsf/ ufpF;ef / gu/;efdf dfq lglxt x'g] egL pNn]v u/]af6 lhNnf ;efdf s'g} 
klg Joj:yfksLo clwsf/ /x]sf] b]lvb}g . :yfgLo txsf PsfOx¿ -ufpFkflnsf,  gu/kflnsf, 
pkdxfgu/kflnsf, dxfgu/kflnsf_ cg';"rL * sf dfldnfdf k"0f{¿kdf Joj:yfksLo clwsf/ 
/ e"ldsf ;DkGg 5g\ .

:yfgLo ;/sf/dfkm{t d'n's / d'n'saf;LnfO{ lzlIft ;fwg ;DkGg, cfˆg} v'§fdf pleg 
;Sg] dfgjzltmsf] ;xL kl/rfng u/L d'n'snfO{ ;d[4zfnL agfO /fi6« lgdf{0fdf 7'nf] e"ldsf 
/xG5 . xfdL x/]s b[li6sf]0fn] cToGt k5fl8 k/]sf 5f}F . g]kfnsf] k5f}6]kgsf sf/0f xfdL;uF 
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w]/} r'g}tL 5g\ . xfdLn] /fi6«sf nflu w]/} If]qsf] ljsf; Pj+ k"j{wf/x¿ tof/ ug{' 5 . xfdL;Fu 
y'k} r'g}tLx¿ eP tfklg ljsf;sf ;Defjgfx¿ klg k|z:t 5g\ . hn;|f]tsf] plQs} ;Defjgf 5 
. s[lif tyf kz'kfngb]lv v]tL k|0ffnLsf] hghfu/0f / ef/L cg';f/sf] afnL nufpg, xfd|f] 
b]zsf] ef}uf]lns ljs6tf ;Fu;Fu} hl8a'6Lsf] ckf/ e08f/ /x]sf], :yfgLo lgsfodf k'/fgf j}w 
ufpF3/sf hfGg] a'‰g], ;+:s[lt ;+/If0f, ljleGg hfthflt, efiff–;+:sf/ ;+/If0f ;a}nfO{ ;d]6]/ 
;dtfd'ns ;dfh lgdf{0f / cfw'lgs k4lt;Fu tfnd]n ldnfpg] xf] eg] xfdL o;}sf] ;b'kof]uaf6 
dfq} klg ;Df[l4 xfl;n ug{ ;lsG5 . :yfgLo ;/sf/dfkm{t dfgj ;|f]tsf] ljsf;sf nflu xfd|f] 
;fwg ;|f]t / pknAwtf;Fu tfnd]n u/]/ dfgj ;|f]tnfO{ oyf]lrt kl/rfng ug{;s] jf ;f];Fu 
k"j{wf/ v8f ug{ ;s] /fi6«sf] ljsf; lgdf{0fsf r'gf}tL, b'/b[li6;lxtsf] b[l:6sf]0f, gLlt, lgod 
cg'zf;g / bfloTjaf]wsf] k|ltj4tfsf] vfFrf] dfq 5 . xfdL;Fu ;|f]t / ;fwgsf] sdL 5}g . t/ 
klg :yfgLo ljsf;df gLlt, lgod, P]g, sfg'g agfpFb} :yfgLo ljsf;sf d'2fnfO{ ;xhLs/0f ub}{ 
b]lvPsf ;d:ofx¿ ;dfwfg ug{ cfhsf] cfjZostf ag]sf] 5 . t/ klg :yfgLo :t/df b]lvg] 
jf:tljs ;d:ofx¿ cfly{s ;d:of, hgzltmdf ;d:of, /fhg}lts ;d:of, ;|f]t afF8kmfF8sf] 
;d:of, ;dGjosf] ;d:of k"0f{ ¿kdf clwsf/ k|Tofof]hgdf ;d:of, s]Gb|Lo ;/sf/åf/f sd 
dxTTj h:tf ;d:ofx¿ tYofª\saf6 b]lvG5g\ . o:t} s'/fnfO{ dWogh/ u/L k|:t't n]v :yfgLo 
ljsf;sf] cj:yfdf jflif{s ¿kdf j[l4 x'Fb} uPsf] :yfgLo ;/sf/sf] nufgLnfO{ s;/L k|efjsf/L 
sfof{Gjog ub}{ :yfgLo ;/sf/sf] dxTTjnfO{ cem lj:t[t agfpg ;lsG5 eGb} pQm ljifodf 
cfjZos ;'emfj k|bfg ug{sf nflu b]xfosf cg';GWffgfTds k|Zgsf] k|fl1s ;dfwfgfy{ k|:t't 
cWoog cf}lrTok"0f{ /x]sf] b]lvG5 .

a :yfgLo lgsfo / :yfgLo ljsf;sf larsf] cGt/;DaGw s:tf] /x]sf] 5 < 

a :yfgLo txsf s] s:tf r'gf}tL / cj;/x¿ 5g\ <

;flxTosf] k'g/fjnf]sg (Literature Review )

;/sf/ eg]sf] /fHosf] OR5fnfO{ d"t{¿k lbg,] To;nfO{ k|:t't jf cleJotm ug]{ / 
sfof{Gjoogsf] k|lsofdf n}hfg] ;+oGq xf] . /fHosf] OR5fk"lt{ ug{ ;/sf/n] sfg'g agfpg], 
To;nfO{ nfu' ug]{ / tyf To;nfO{ Joj:yf ug]{ h:tf cª\ux¿sf] Joj:yf u/L sfo{ ug]{ ub{5g\ . 

 ;fdfGo cy{df ;/sf/ eGgfn] sfo{kflnsfnfO{ a'emfpFbf ;/sf/ /fHosf] Ps tTj xf] / 
Ps sfo{kflnsf /fHo ;~rfng k|0ffnLsf]  Ps ;+oGq  xf] . ;/sf/ /fHo x'gsf nflu cfjZos 
kg]{ $ tTjx¿ dWo] Ps k|d'v tTTj xf] ;/sf/ . h;nfO{ /fHosf] cfTdf  (Soul of the State ) 
elgG5 . tL rf/ tTTjx¿ ;/sf/ (Government) hg;ª\Vof (Population), e"–efu (Territory) 
/ ;Dk|e'Qf (Sovereignity) x'g\ .
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 ;/sf/ eg]sf] sfg'g agfpg], JofVof ug]{ / sfof{Gjog ug]{ ljleGg Joltm jf ;+:yfx¿ 
tyf sfg'gn] pk]Iff u/]cg'¿k Jojxf/ ug]{ ;d'bfosf] ;fd"lxs gfd xf] . o;/L /fHonfO{ 
ultzLn t'Nofpg] To;sf] ;+/If0f / ;+jw{g ug]{ bfloTj ;/sf/df /x]sf] x'G5 . /fHo Ps cd"t{ 
;+:yf xf] / ;/sf/ To; cd"t{ ;+:yfsf] d"t{ ;~rfns xf] . ;/sf/åf/f g} /fHosf] ;fd"lxs 
OR5fsf] sfof{Gjog ul/G5 . ;/sf/ Tof] ;+oGq xf], h;åf/f /fHosf] ;fdfGo gLlt lgwf{/0f 
ul/G5 . ;/sf/ljgf /fHosf] sNkgf ug{ ;lsFb}g, of] /fHosf] cfjZos tTj xf] . ;+;f/df 
;/sf/sf] :j¿k ultzLn 5 . kl/l:ylt / ;docg';f/ ;/sf/df kl/jt{g eO/xG5 . ;/sf/ 
cWoIffTds, ;ª\3fTds, PsfTds, k|hftGqjfbL jf ;+;bLo cflb x'g ;S5g\ . ;/sf/ /fHosf] 
Ps cª\u, k|ltlglw, tyf :yfoL ;ª\u7g xf] . /fHo Ps cd"t{, lg/fsf/, :yfoL / ;D+k|e'tf ;DkGg 
;ª\Vof xf] eg] ;/sf/ Ps d"t{ ;ª\u7g Pjd\ c:yfoL ;+:yf xf] . o;/L /fHo / ;/sf/sf lar 
leGgtf eP tfklg logLx¿sf lar cGof]Gofl>t ;DaGw /x]sf] 5 . /fHo / ;/sf/nfO{ dfgj 
z/L/ / x[bo;Fu t'ngf ug{ ;lsG5 . x[bo ljgf z/L/sf] s'g} cl:tTj geP h:t} x[bo¿kL 
;/sf/ ljgf /fHo¿kL z/L/sf] s'g} cl:tTj g} x'b}Fg . b'j}nfO{ Ps csf{sf] cfjZostf /xG5 . 
;du|df ;/sf/ eGGffn] dGqL d08n xf] . d'n's / hgtfsf] ;'/Iff ug]{ lxt clej[l4 ug]{ 
,ljsf;sf] ultnfO{ tLa|t/ kfg]{, /fHo ;~rfng Joj:yfnfO{ ;/n, ;an, ;Ifd, kf/bzL{ P+j 
k|efjsf/L agfpg] /fHo ;~rfngsf ;Dk"0f{ ;+oGqlar ;DfGjo ug]{ u/fpg], ;fdflhs Gofosf 
cfwf/df ;Dk"0f{ If]qju{sf hgtflar ;fdflhs tyf cfly{s pknlAwsf] Gofof]lrt ljt/0fsf] 
Joj:yf ldnfpg] tyf nf]s sNof0fsf/L Joj:yfsf] clej[l4 ug]{ lhDd]jf/L ;/sf/sf] g} xf] 
To;}n] ;/sf/nfO{ /fHo ;~rfngsf] s]Gb|ljGb' elgG5 . 

 :yfgLo :jfoQ zf;gk4ltsf ljsf;sf] s|ddf :yfgLo lgsfosf ¿kdf /x]sf lhNnf 
;dGjo ;ldlt, ufpFkflnsf, gu/kflnsfnfO{ ;Ifd / k|efjsf/L lgsfosf ¿kdf :yflkt ug{ 
ljleGg sfd, st{Jo / clwsf/ lhDd]jf/L tyf cfjZos ;|f]t ;fwgsf] lgIf]k0f ul/Psf] jt{dfg 
;Gbe{n] hgtfsf] glhs /x]/ ;]jf k|bfg ug]{ lgsfox¿sf] ;+:yfut ljsf;n] dfq ;]jf ;'ljwfdf 
hgtfsf] kx'Fr ;'lglZrt ug{ ;lsG5 . o;sf nflu hgpQ/bfoL :yfgLo lgsfosf] u7g ,Ifdtf 
clej[l4, ;+/rgfTds ;'wf/ :yfgLo txaf6} ;du| ljsf; Joj:yfkg ug]{ k|s[ofnfO{ Jojl:yt, 
k|efjsf/L / kmnbfoL t'Nofpg clgjfo{ x'G5 .

 g]kfnsf] jt{dfg ;Gb{edf :yfgLo ;/sf/ eGgfn] ljleGg kflnsfx¿ / lhNnf ;dGjo 
;ldltnfO{ a'lemG5 .  :yfgLo lgsfodf ul7t ;+:yfn] :yfgLo :t/sf] lzIff, :jf:Yo, vfg]kfgL 
;/;kmfO{, efiff, snf, ;+:s[lt ;+/If0f, ;8s, lah'nL h:tf s'/fx¿sf] Joj:yf ug{ dxTjk"0f{ 
e"ldsf lgjf{x ub{5 . To:tf s'/fx¿sf] k|aGw ug]{ clwsf/ :yfgLo lgsfonfO{ x'G5 . :yfgLo 
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cfjZostf kl/k"lt{ ug]{ ;jfndf :yfgLo ;d:of ;dfwfg ug]{ lgsfosf ¿kdf :yfgLo ;/sf/n] 
sfd ub{5 .

:yfgLo If]qsf] ljBdfg dfdnf ;'Nemfpg], ;fdfGo /]vb]v ug]{, hgsNof0fsf sfd ug]{ 
,ljsf; lgdf{0f, j:t' / ;]jf nufotsf ;'lawf k|flKtsf nflu ;DalGwt If]qsf] hgtfåf/f rog 
ul/Psf] hgk|ltlgd"ns ;+:yfsf ¿kdf :yfgLo ;/sf/ /x]sf] x'G5 . o;n] :yfg ljz]ifsf] 
;Gb{edf a9L Wofg lbg' kb{5 . cfgf] k|of;af6 ;d:of ;dfwfg x'g g;Sg] cj:yfdf :yfgLo 
;/sf/sf gftfn] ;ª\3Lo ;/sf/;Fu ;dGjo u/L ljleGg sfo{s|dx¿ ;~rfng ub{5 . ;ª\3Lo  
;/sf/n] Wofg lbg g;s]sf ;jfndf :yfgLo ;/sf/n] a9L k|fyldstf kfPsf] x'G5 . h'g ;du| 
ljsf;df :yfgLo lgsfosf] dxTjk"0f{ e"ldsf /xG5 .

cWoog ljlw  (Research Methodology)

k|:t't cWoog u'0ffTds cg';Gwfg 9fFrfdf cfwfl/t 5 . p2]Zod"ns gd'gf 5gf]6 
ljlwsf ¿kdf :yfgLo lgsfo;DaGwL hfgsf/ Joltmx¿;Fu cGtjf{tf{ e/fO{ tYofª\s ;ª\sng 
ul/Psf] 5 eg] ljleGg k':ts hg{n, u'un, kqklqsf, ;Gbe{ ;fdu|L n]v h:tf låtLo ;|f]tx¿ 
k|of]u u/L ;"rfgfx¿ ;ª\sng ug]{ sfo{ ;DkGg ul/Psf] 5 . lglZrt ;LdfeGbf aflx/ uP/ 
ul/Psf] cWoog sfo{ pb]Zo ljxLg x'g] ub{5 . To; sf/0f o; cWoog sfo{nfO{ pko'tm 
;Gbe{d"ns agfpgsf nflu s]xL lglZrt ;Ldfx¿ lgwf{/0f ul/Psf] 5 . 

Gflthf tyf 5nkmn (Results and Discussion)

Gf]kfn ;ª\+3Lo nf]stflGqs Joj:yfsf] sfof{Gjogsf] cj:yfdf 5 . g]kfnsf] ;+ljwfg 
@)&@ n] /fHo k'gM ;+/rgfsf ;Gb{edf ;ª\3LotfnfO{ :jLsf/ u/]sf] 5 / tLg txsf] ;/sf/sf] 
kl/sNkgf u/]sf] 5 . tLg} txsf] lgjf{rg ;DkGg eP/ ;+3, k|b]z / :yfgLo ;/sf/x¿ u7g eO{ 
;~rfngdf 5g\ . ca ;ª\3Lotf cg's"nsf tL ;+/rgf sfo{Gjogsf nflu ;/f]sf/jfnfx¿sf] 
e"ldsf dXTTjk"0f{ x'G5 . o:tf ;/f]sf/jfnf hgk|ltlglw, /fhgLlts bn / sfo{stf{, sd{rf/L 
gful/s ;dfh d'Vo x'g\ . ;jf{lws dxTTjk"0f{ ;/f]sf/jfnf t hgtf :jod\ x'g\ . hgtf :yfgLo 
:t/df a:5g\ . o; ;Gbe{df ;ª\3Lotfsf]] ;a}eGbf 7"nf] ;/f]sf/jfnf eg]sf] :yfgLo lgsfo g} xf] 
. o:tf cj:Yffdf ;ª\3Lotf / :yfgLo tx o:fsf] cfjZostf, dxTTj / ;~rfngsf ;DaGwdf 
;j{;fwf/0fnfO{ hfgsf/L x'g h¿/L 5 .

s'g} klg zf;g k|0ffnL ;kmn x'g' dxTjk"0f{ s'/f xf] . o;af/] cfdhgtfdf r]tgf ePg 
eg] To;sf] :yflkt lbuf] x'b}g . ljZjdf ;ª\3Lotf :yfkgf ePsf d'n'sx¿ k'g M PsfTds 
zf;g Joj:yfdf kms{]sf pbfx/0fx¿ Kflg  x'g\ . 
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g]kfnsf] ;+ljwfg @)&@ n] ;+ª\3Lotfsf] sfo{fGjogsf ;Gbe{df :yfgLo txnfO{ cToGt 
dxTTjk"0f{ ¿kdf lnPsf] 5 . ;+ljwfgcg';f/ d"nt M ;+ljwfgsf] sfo{Gjogsf] lhDd]jf/L :yfgLo 
txd} lglxt 5 . klxn]f s]Gb| dftxtsf ljefux¿jf6 x'g] w]/} sfo{ ca :yfgLo txaf6} 
sfo{Gjog x'g ;Sg] cj:yf l;h{gf ePsf] 5 . ;+ljwfgsf] oxL dd{cg';f/ :yfgLo txnfO{ 
ufpFufpFdf l;+xb/af/ eGg] egfO{ rlr{t x'g k'u]sf] 5 . :yfgLo txx¿ cfkm}Fn] sfo{kflnsfsf] 
x}l;otdf sfd u5{g\ . of] g]kfnsf nflu gofF cEof; xf] . sfg'gsf dftxtdf /x]/ :yfgLo txn] 
sfo{kflnsfsf] x}l;otdf cfgf] sfd st{Jo lgjf{x u5{g\ . :yfgLo txdf lgjf{lrt k|d'v jf 
cWoIf, pkk|d'v jf pkfWoIf, j8fcWoIfx¿ dgf]lgt sfo{kflnsf ;b:ox¿ /x]sf] sfo{kflnsfn] 
:yfgLo ;/sf/sf ¿kdf sfd u5{ . 

o;/L sfd ug{ :yfgLo txx¿n] cfˆg} sfo{ljlw lgdf{0f ug{ ;S5g\ . s]xL :yfgLo txdf 
o:tf] cEof;sf] k|f/De klg e};s]sf] 5 . s]xL :yfgLo txn] ‘of]hgf tyf sfo{qmd ;~rfng , 
sfof{Gjog / km/kmf/s sfo{ljlw’ kfl/t klg u/]sf 5g\ . 

:yfgLo ;/sf/;Fu gful/ssf k|z:t ck]Iff x'G5g\ . o:tf ck]Iff k"/f ug'{ :yfgLo  
;/sf/sf] bfloTj klg xf] . of] :yfgLo ;/sf/sf] xsdf cem a9L nfu' x'G5 . gful/ssf ck]Iff 
;+ª\sng ug]{ / ltgsf] ;Daf]wg ug]{ k|ls|ofdf cfkm"nfO{ Jojl:yt ¿kdf k|:t't ug]{ bfloTj 
:yfgLo ;/sf/sf] xf] . o;sf nflu 3/b}nf]sf] ;/sf/sf] pkl:ylt ;'lglZrt ug'{k5{ . :yfgLo 
;/sf/n] :yfgLo hgtfsf] ;d:of ;+ª\sng / k|fyldsLs/0f ug'{k5{ . of] nf]stflGqs ;/sf/sf] 
cleefjs xf] / hgck]Iff klg . h;sf cfwf/df g]kfndf /fHo / zf;g k|0ffnLsf] k'g M ;+/rgf 
;Ddsf] cEof; ePsf] xf] . :yfgLo txsf] kl/sNkgf To;}sf] kl/0ffd xf] . 

;ª\3Lo zf;g Joj:yfcGt{ut :yfgLo ;/sf/sf] e"ldsfdf :yfgLo txsf] jt{dfg 
zf;g ;+/rgfaf6 hgtf s;/L nfeflGjt x'g ;S5g\ eGg] af/] /fHo zltmsf] k|of]u ;+3, k|b]z / 
:yfgLo txn] ;+ljwfg / sfg'gadf]lhd ug]{ Joj:yf 5 . Joj:yflksf / sfo{kflnsfsf] clwsf/ 
;lxtsf] :yfgLo txnfO{ ;+ljwfgd} lj:t[t Joj:yf u/L o;nfO{ ;ª\3Lo / k|fb]lzs ;/sf/ h:t} 
:yfgLo ;/sf/sf] dfGotf k|bfg ul/Psf] 5 . ;+j}wflgs clwsf/cg';f/ :yfgLo txn] hgtfnfO{ 
;]jf k|jfx ug{ tyf ;Dkfbg x'g] sfdnfO{ ;xh agfpg cfjZos sfg'g lgdf{0f ug{ yfn]sf 5g\ . 

:yfgLo cfjZostfsf] sfg'g :yfgLo ;/sf/n] g} lgdf{0f ug{ yfn]kl5 l;+xb/af/sf] d'v 
tfSg'kg]{ cj:yfsf] w]/} xb;DDf cGTo ePsf] 5 . cfjZostfcg';f/ :yfgLo ;/sf/sf] a}7s 
a:5 . pQm a}7sn] sfg'gsf] cfjZostfaf/] 5nkmnkl5 l;kmfl/; / l:js[lt lbG5 . ;d'bfo / 
cGo ;/f]sf/jfnf;Fusf] 5nkmndf To;sf] dof{bf tof/ ePkl5 ufpF / gu/ ;efn] kf; u5{ / 
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sfg'g aG5 . ltg} sfg'gdf 6]s]/ :yfgLo ;/sf/n] ;d'bfosf] dfu / cfjZostfadf]lhd cfˆgf] 
;]jf ;'ljwf / ljsf;sf] k|Tofe"lt u5{ . ;+ljwfgn] ufpFkflnsf / gu/kflnsfnfO{ sfg'g 
adf]lhd cfˆgf] clwsf/ If]qleqsf ljjfb lg¿k0f ug{ k|To]s kflnsf pkfWoIf÷pkk|d'vsf] ;+ 
;of]hsTjdf / k|To]s gu/kflnsfdf # ;b:oLo Ps Goflos ;ldltsf] Joj:yf klg u/]sf] x'G5.

o;/L ;+ª\3Lo zf;g Joj:yfdf :yfgLo ;/sf/sf] e"ldsf / clwsf/ ;DkGg :yfgLo 
;/sf/sf] c;n cEof;n] g]kfnnfO{ ljsf; / ;d[l4sf]] af6f]df 8f]¥ofpg ;lsG5 eGg] 
cfdhgtfdf ljZjf; hufPsf] 5 . 

ag]kfnsf] ;+ljwfg cg';"rL * n] :yfgLo txn] k|of]u ug]{ u/L @@ Psn clwsf/ 
;"rLj4 u/]sf] 5 . o;af/] g]kfn ;/sf/sf] dGqL kl/ifb\n] tL Psn clwsf/sf] 
lj:t[t JofVof u/L :yfgLo txaf6 ;Dkfbg ug'{kg]{ sfd ;d]t ls6fg u/]sf] 5 . 

a;ª\3Lotf g]kfnsf nflu gf}nf] cEof; ePsfn] sfof{Gjogdf s]xL hl6ntf b]lvPsf 
5g\. t}klg k|To]s txn] ub}{ l;Sb} hfg]sf] gLlt lnP/ cl3 a9\g' clxn]sf] cfjZostf 
xf] .

ag]kfnsf] ;+ljwfg @)&@ n] dlxnf, blnt / k5fl8 k/]sf ju{sf] lg0f{o k|lsofdf 
kx'Fr ;'lglZrt u/]sf] 5 . tTtt\ ju{ / ;d'bfosf] Jofjxfl/s / /0fgLlts 
cfjZostf k"/f ug{ cfjZos gLlt, of]hgf, sfo{s|d cflb lgdf{0f / sfof{Gjogsf 
kIfdf :yfgLo ;/sf/n] klg ljleGg lgsfosf] ljuteGbf Ifdtf clej[l4 ub}{ cfPsf] 
5 . 

aljs]Gb|Ls/0fsf nflu :yfgLo lgsfo Ps dfq PsfO /x]sf] ;fy} :yfgLo lgsfok|lt 
hgtfsf] ckgTj / ljZjf; a9\b} uPsf] x'Fbf o;sf] e"ldsf lg/Gt/ a9\b} uPsf] 5 . 

a;ª\3Lo Joj:yfdf :yfgLo lgsfox¿ ;]jf k|jfxsf] laGb' (Service Delivery Point ) 
sf ¿kdf :yflkt ug]{tkm{ ;kmntf k|fKt ub} uPsf 5g\ . 

a/fHo k|0ffnLdf ;fdGtjfbL ;+/rgfsf] cTo ;Fu;Fu} ;dfj]zL nf]stflGqs k4ltsf] 
;+:yfut Joj:yf u/L zf;g ;Qfk|lt :yfgLo hgtfsf] ckgTj l;h{gf ug{ :yfgLo 
;/sf/sf] dxTjk"0f{ e"ldsf /xFb} uPsf] 5 . 

as]Gb|Lo ;/sf/ / ;+;bdf dfq clwsf/ /xg] s]lGb|s[t PsfTds 9fFrfdf hgcfjfh 
cg'¿k kl/jt{g u/L /fHosf] ;|f]t ;fwg dfly ;dfg pkef]usf] cj;/ l;h{gf u/L 
cfly{s c;dfGftf sd ug{ :yfgLo ;/sf/sf] e"ldsf dxTjk"0f{ x'G5 . 
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a/fHo P+jd\ ;dfhdf /x]sf juL{o, hftLo, eflifs, ;+f:s[lts, wfld{s, n}lª\us / 
If]qLo lje]bsf] cGTo u/L d'n'ssf] s]Gb|Lo tyf k|fGtLo zf;gdf cfd gful/ssf] 
;xeflutf ;'lglZrt ub} k5fl8 k/]sf / cNk;ª\Vosdf /x]sf ju{ Pj+ hfthfltnfO{ 
;+;bdf k|ltlglwTj ug]{ cj;/ pknAw u/fO{ tL ju{;d]tsf] ;xeflutfcg's'n gLlt 
lgdf{0f ug]{ Joj:yf ldnfpg ;+ª\3Lo Joj:yfdf :yfgLo ;/sf/sf] e"ldsf dxTjk"0f{ 
/xG5 .

;d:of / ;'emfjx¿ (Problems and Suggestions)

:yfgLo ;/sf/dfkm{t d'n's / d'n'saf;LnfO{ lzlIft, ;fwg ;DkGg, cfˆg} v'§fdf pleg 
;Sg] dfgj zltmsf] ;xL kl/rfng u/L d'n'snfO{ ;d[4zfnL agfO{ /fi6« lgdf{0fdf 7"nf] e'ldsf 
/xG5 . cfhsf] k|lt:kwf{Tds o'u ;'xfpFbf] ;an / ;Ifd x'g' xf] . xfdL x/]s b[li6sf]0fn] cToGt 
k5fl8 k/]sf 5f}F . xfd|f] k5f}6]kgsf sf/0f xfdL;Fu w]/} r'g}ftLx¿ /x]sf 5g\ . xfdLn] /fi6«sf 
nflu w]/} If]qsf P+jd\ k"j{fwf/x¿ tof/ ug'{ 5 . xfdL;Fu w]/} r'gf}tLx¿ eP tfklg ljsf;sf 
;Defjgfx¿ klg k|z:t /x]sf 5g\ . :yfgLo ;/sf/dfkm{t dfgj ;|f]tsf] ljsf;sf nflu xfd|f] 
;fwg ;|f]t / pknAwtf;Fu tfnd]n u/]/ dfgj ;|f]tnfO{ oyf]lrt kl/rfng ug{ ;s] jf ;f];Fu 
;DalGwt k"jf{wf/ v8f ug{ ;s] /fi6«  ljsf; lgdf{0fsf r'g}ftL b"/b[li6;lxtsf] b[li6sf]0f, gLlt, 
lgod, cg'Zff;g / bfloTjaf]wsf nflu k|lta4tfsf] vfFrf] dfq 5 . xfdL;Fu ;|f]t / ;fwgsf] 
sdL 5}g t/ klg :yfgLo ljsf;df gLlt lgod P]g sfg'g agfpFb} :yfgLo ljsf;sf d'2fnfO{ 
;xhLs/0f ub}{ b]lvPsf ;d:of ;dfwfg ug'{ cfhsf] cfjZoStf xf] . ;ª\3Lo Joj:yfdf :yfgLo 
txsf] e"ldsf k|efjsf/L ¿kdf sfo{Gjog ug{ lgDglnlvt ;d:ofx¿ /x]sf 5g\ M

cfly{s ;d:of (Economic Problems)

 g]kfnsf ;Gbe{df cfly{s ;d:of g} k|d'v r'g}ftLsf ¿kdf b]lvPsf] 5 . :yfgLo :t/sf 
lzIff, :jf:y, ;8s, vfg]kfgL, l;+rfO nufotsf ;d:ofx¿sf nflu y'k|} /sd vr{ ug'{kg]{ x'G5 
. ;|f]t / ;fwg :yfgLo ;|f]taf6 klg cfly{s pkfh{g ug{ g;lsg]  / ;ª\3Lo ;/sf/af6 klg 
ljQLo ;xof]u ck]Iff u/]cg'¿k k|fKt ug{ g;lsg] ePdf P]gdf Joj:yf u/]adf]lhd sfo{qmdx¿ 
;~rfng ug{ ;lsFb}g . t;y{ ;ª\3Lo Joj:yfdf :yfgLo ;/sf/sf] e"ldsfnfO{ k|efjsf/L 
agfpg] ;Gbe{df :yfgLo ;/sf/sf k|d'v ;d:of eg]sf] cfly{s ;d:of xf] . 

hgzltmdf ;d:of (Problems in Human Resources ) 

 :yfgLo :t/sf] k|fs[lts ;|f]t / ;fwgnfO{ kl/rfng u/fpgsf lgldQ ToxL vfnsf] 
dfgjLo zltm ;dfhn] pTkfbg ug'{ cfjZos 5 . t;y{ ;fwf/0f lzIffn] dfq b]z ljsf; ;Dej 
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5}g . tyflk :yfgLo ;|f]tnfO{ kl/rfng u/fpg ;Sg] k|fljlws hgzltm :yfgLo cfjZostf xf] 
. o:tf hgzltmsf] sdLn] ubf{ :yfgLo ;/sf/sf] ;d:ofsf ¿kdf cf}FNofpg ;lsG5 .

k"0f{¿kdf clwsf/ k|fof]hg gx'g' (Problems in full Decentralization )

 :yfgLo :jfoQ zf;g P]g lgodfjnL, cfly{s lgodfjnLnufotsf P]g lgodn] af]n]

tfklg k"0f{ ¿kdf :jtGq eP/ :jljj]sL clwsf/ k|of]u ug{ :yfgLo ;/sf/nfO{ 5'6 5}g     
t;y{ of] klg Pp6f :yfgLo ;/sf/sf] e"ldsfdf ;d:ofsf ¿kdf /x]sf] 5 .

;dGjodf sl7gfO (Problems in Co-Ordination)

 g]kfndf ;/sf/L ;+oGqsf] sdhf]/L tyf sltko P]gsfg'gdf /x]sf c:ki6tfsf sf/0f 
;dGjo sfod u/fpgdf ;d:of /x]sf] b]lvG5 . ;ª\3Lo, k|fb]lzs ;/sf/ / :yfgLo ;/sf/sf 
lar ljsf; lgdf{0f tyf ef}lts of]hgfdf ;dGjofTds sl7gfO{ pTkGg ePsf]  b]lvG5 . 

s]Gb|Lo ;/sf/4f/f sd dxTj (Less Attention by Central Government )

:yfgLo ;/sf/k|lt ;ª\3Lo ;/sf/sf] Wofgs]lGb|t gx'Fbf :yfgLo lgsfosf] sfd 
sf/jfxL a9L k|efjsf/L x'G5 . 

;|f]t afF8kmfF8df ;d:of (Problems in Resources Allocation)

:yfgLo :t/ / s]Gb|Lo :t/sf] ;|f]t / ;fwgsf] afF8kmfF8 pkef]udf :ki6 tyf k|i6 lgod 
sfg'g gx'Fbf ;|f]t afF8kmfF8 Ps ;d:ofsf ¿kdf /x]sf] 5 . /fhgLlts lvrftfgL, cb"/blz{tf 
nufotsf ;d:ofn]  ubf{ ;dodf afF8kmfF8 tyf ;dGjoTds ljt/0f x'g ;Sb}g .

ljleGg /fhgLlts zltmx¿;Fusf] ;d:of (Problems with Different Political Power )

:yfgLo ;/sf/sf ;femf ;d:ofx¿ ;ª\3Lo ;/sf/df /xg] /fhgLlts kf6L{ / :yfgLo 
;/sf/df /xg] /fhgLlts kf6L{sf] ;/sf/ km/s kg{ hfFbf ToxfF klg zltmsf] 6s/fj / ljrf/sf] 
åGån] :yfgLo ljsf;df ;d:of v8f x'G5 .

;'emfjx¿ (Suggestions)

a:yfgLo ;/sf/sf] e"ldsfnfO{ /fhgLlts, k|zf;lgs, Goflos / ljQLo If]qsf] 
:jfoQ clwsf/sf af/]df ;+ljwfgtM ;'lglZrt u/L nf]stflGqs k4ltsf] :yfkgf / 
ljsf; ug]{ .
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aoyfl:yltjfbL / s]Gb|Ls[t ;f]Frsf] cGTo u/L :yfgLo txdf ;d]t kof{Kt clwsf/ 
k|bfg ug]{ Joj:yf ldnfO{ hg:t/af6 ;fj{e}fd;Qfsf] k|of]u ug]{ cj:yf l;h{gf ug]{ .

a:yfgLo lgsfox¿nfO{ s]Gb|n] ;xof]uL / ;fem]bf/sf ¿kdf :jLsf/ ug]{ .

a:yfgLo lgsfox¿sf] ;+:yfut Ifdtf / dfgj ;+zf]wg ljsf; ug{ k|lzIf0f, ;+oGq 
tyf cGo ;fdfu|Lsf] pknAw u/fpg] .

a;ª\3Lo zf;g Joj:yfdf :yfgLo lgsfox¿n] g]kfndf ;b}j s]Gb|sf] ;xof]uL / 
kl/k"/ssf] e"ldsf v]Ng' kb{5 eGg] s]Gb|n] klg :yfgLo ;/sf/nfO{ gLlt lgb]{zg, 
>f]t ;fwg, Ifdtf clej[l4 cGo Joj:yfåf/f cfgf] ;xof]uLsf ¿kdf :yflkt ug{ 
;Sg' kb{5 .

a:yfgLo ;/sf/nfO{ cfgf] If]qdf ljBdfg dfdnf ;'Nemfpg] ;fdfGo /]vb]v ug]{,  
hgsNof0fsf sfd ug]{, ljsf; lgdf{0f / j:t' / ;]jf nufotsf ;'ljwf k|flKtsf 
nflu ;DalGwt If]qsf hgtfåf/f rog ul/Psf] hgk|ltlglwd"ns ;+:yfsf ¿kdf 
:yfgLo ;/sf/sf] e"ldsfnfO{ phfu/ ug{' kb{5 .

lgisif{ (Conclusion)

 ;ª\3Lo zf;g Joj:yfdf :yfgLo ljsf;sf nflu ag]sf] cflwsfl/s lgsfo jf ;+:yf 
eg]sf] :yfgLo ;/sf/ xf] . h;sf] d'Vo nIo g} :yfgLo hgtfsf] cfly{s – ;fdflhs 
hLjg:t/df ;'wf/ Nofpg' xf] . cfly{s –;fdflhs ;d:yfsf] xn, ul/aL lgjf/0f, c;dfg 
cfly{s cj:yfdf ;'wf/ tyf :yfgLo a]/f]huf/ cGTonfO{ g} :yfgLo lgsfon] cfˆgf] nIo agfOg' 
kb{5 . :yfgLo If]qsf] pTkfbgdf sdL, pkef]udf sdL, clzIff, j]/f]huf/L, ul/aL, ;f+:s[lts 
larng h:tf ;d:ofsf] lbuf] ;dfwfg ub{} ;+f:s[lts ljrngnfO{ /f]Sb} wd{, efiff snf, h:tf 
ljifox¿df lbuf] ljsf; ug'{df :yfgLo lgsfosf] dxTTjk"0f{ e"ldsf /xG5 . 

 ;ª\3Lotf / :yfgLo lgsfosf ljsf;sf] ;DaGwnfO{ x]bf{ ;ª\+3Lo zf;g k|0ffnLn] 
clwstd ¿kdf :yfgLo hgtfnfO{ pgLx¿sf ;|f]t tyf ;fwg kl/rfng ug{ / ljsf; 
k|ls|ofnfO{ tLa|t/ agfpg clwsf/ ;DkGg agfpg] ub{5 . :yfgLo ;/sf/dfkm{t :yfgLo xfjf, 
kfgL, df6f], hª\un, ;fdflhs, ;+f:s[lts ljz]iftfx¿ h:tf kIfnfO{ dWogh/ ub} :yfgLo 
hgtfsf jf:tljs ;d:ofx¿, OR5fx¿, cfsfª\Iff / pknAw ;|f]t ;fwfgx¿sf] klxrfg tyf 
kl/rfng ug{ lgs} ;lhnf] kg]{ ub{5 . ;ª\3Lo zf;g k|0ffnLdf :yfgLo ;/sf/dfkm{t hgtfnfO{ 
cfgf ;|f]tx¿ kl/rfngsf] k"0f{ clwsf/ / cfg} :yfgLo ljz]iftfx¿sf cfwf/df ;/sf/ 
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u7gsf] clwsf/ k|bfg ug'{ hgtfx¿sf nflu cfhsf] 7"nf] pknlAw xf] . :yfgLo hgtfsf  
;d:ofx¿ ;dfwfg ugfsf nflu :yfgLo :t/d} kxn ul/g' / cfjZos ;|f]t tyf ;fwgx¿sf] 
pknAwtf /xg'n] :yfgLo hgtfnfO{ ;/sf/k|ltsf] ljZjf; a9\g'sf ;fy} ljsf; k|lqmofdf nfUg 
pTk|]/0ff ldNg] lglZrt 5 . t;y{ ;ª\3Lo zf;g k|0ffnLdf :yfgLo ;/sf/sf] e"ldsf ct'ngLo 
/xG5 . 
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k|fl1s n]vg;DaGwL g]kfnL lzIffsf ljBfyL{sf] b[li6sf]0f M Ps hLjGt cg'ej

zlQm/fh g]kfn

dx]Gb|/Tg SofDk;, tfxfrn, sf7df+8f}

n]v;f/ 

k|:t't n]v pRr txsf ljBfyL{sf] k|fl1s n]vg;DaGwL hLjGt cg'ejsf] ljZn]if0f ug{df s]lGb|t 
5 . Pdlkmn txsf g]kfnL lzIffsf ljBfyL{sf] k|fl1s n]vg;DaGwL s] s:tf] cjwf/0ff 5, ;fy} 
s:tf]] cEof; 5, k|fl1s n]vgsf ultljlwdf s] s:tf ;d:of tyf r'gf}tLsf] ;fdgf ul//x]sf 
5g\ eGg] ;d:of tyf p2]Zodf cfwfl/t eO{ k|:t't n]vdf u'0ffTds cg';GWffgfTds ljlwnfO{ 
ckgfOPsf] 5 . pQm ljlwdWo] km]gf]d]gf]nf]lhsn cWoog 9fFrfnfO{ ljz]ifu/L k|of]u ul/Psf] o; 
cWoogdf Pdlkmn g]kfnL lzIff cWoog ug]{ b'O{hgf cg';GwftfnfO{ ;f]2]Zod"ns 5gf]6 ljlwsf 
cfwf/df 5gf]6 u/L cGtjf{tf{ ljlwsf dfWodaf6 tYofª\s ;ª\sng ul/Psf] 5 . k|fl1s 
n]vgdf ef]u]sf ljz]if cg'ejsf cfwf/df cjwf/0ffTds kIf, cEof;sf] kIf / ;d:of tyf 
r'gf}tLsf] kIf u/L hDdf rf/j6f lyddf cfwfl/t tYofª\ssf] ljZn]if0f ul/Psf] 5 . k|fl1s 
n]vgsf] zAbsf] hl6ntfsf sf/0f o;sf ljleGg kIf tyf z}nLsf af/]df k|of]u, cEof; ul/Fb} 
cfP tfklg cfh;Dd k|fl1s n]vgsf] cjwf/0ffTds kIfdf k|:6 hfgsf/L eOg;]sf] k|ltlqmof 
klxnf] lyddf k|fKt ePsf] 5 eg] Pshgf ;xefuLaf6 k|fl1s n]vg;DaGwL k|ToIf cEof; 
ul/Ps} 5}g eGg] cfzosf k|ltlqmof k|fKt ePsf] 5 eg] csf]{hgf ;xefuLn] ljleGg k|s[ltsf 
k|fl1s n]vgsf cEof; :gfts txb]lv g} ub}{ cfPsf], o;nfO{ ;fdfGo n]vgeGbf km/s n]vgsf 
¿kdf ckgfpFb} cfPsf] k|ltlqmof k|fKt ePsf] 5 . To;}u/L k|fl1s ;fdu|L lrGg], efiff k|of]u, 
zAbfjnL rog tyf k|of]u / k|fWofksx¿sf lardf dte]bnfO{ 36fpg] h:Tff ;d:of tyf 
r'gf}tL ef]lu/x]sf] ljifonfO{ k|:t't u/]sf 5g\ . o; n]vn] k|fl1s n]vg;Fu ;DaGw hf]l8Psf 
ljBfyL{, cg';Gwftf, lj1, k|fWofks, n]vs cflbnfO{ k|ToIf ;xof]u k'¥ofpg] tyf cg';Gwfg ug]{ 
jf n]vgnfO{ :t/Lo agfpg rfxg] hf]sf]xLnfO{ ;xof]u k'¥ofpg] ePsfn] o;sf] pkof]lutf /x]sf] 
5 . 

;"rs zAb M cf}krfl/s, kl/is[t, k|fl1s, km]gf]d]gf]nf]lhsn, af}l4s . 

ljifokl/ro

n]vfO l;kdfkm{t\ efiff lzIf0fdf k|bfgfTds l;ksf] ljsf; ug]{ ck]Iff /flvG5 . ‘s'g} 
JolQmnfO{ p;n] cg'''ej / 1fg u/]sf s''/fx¿nfO{ c¿ ;dIf k|:t''t ug{, tL s''''/fx¿nfO{ 
;Demgfdf /flv/fVg cyjf ;fFlr/fVg / eljiodf cfkm"" / c¿sf nflu ;d]t pkof]uL agfpg 
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n]vfOn] dbt u5{’ -zdf{ / kf}8]n, @)^*, k[=#^&_ . ‘n]vgsnfnfO{ kl/is[t / k|jfxdo z}nL 
lbg n]Vg] afgLsf] 7'nf] xft 5’ -clwsf/L, @)^&, k[=!^_ . t;y{ efiffsf x/]s l;kx¿ lg/Gt/ 
cEof;af6 dfq kl/is[t aGg ;St5g\ . 

 k|fl1s k|s[ltsf n]vfO l;ksf] cEof; dflyNnf sIffsf ljBfyL{x¿n] u5{g\ . pRr 
txsf ljBfyL{sf nflu nlIft sfo{snfknfO{ n]vg snfsf] pQ/jtL{ sfo{snfk eGg] ul/G5 . 
pRr txsf ljBfyL{n] n]Vg] n]vgnfO{ z}lIfs jf k|fl1s n]vgs} ¿kdf cEof; ul//flvPsf] 
kfOG5 . ‘dfWolds txb]lv ;fdfGo ;'¿jft u/L pRr txsf nflu ljz]if lsl;dn] k|of]udf 
Nofpg ;lsg] n]vfO jf n]vg snfsf sfo{snfkx¿nfO{ ;fdfGotM pQ/jtL{ sfo{snfk eGg 
;lsG5’ -zdf{ / kf}8]n, @)^*, k[=#*%_ . cln af}l4s tyf jo:s l;sf¿n] cEof; ug]{ n]vg 
cEof;sf ¿kdf n]vg snfsf] pQ/jtL{ r/0fsf lqmofsnfknfO{ lnOG5 . pQm r/0fsf] n]vg 
cEof;nfO{ k|fl1s n]vgsf] cEof; eGg] ul/G5 . 

 efiff lzIf0fdf cf}krfl/s tyf af}l4s k|s[ltsf n]vg cEof;nfO{ k|fl1s n]vgsf] 
cEof;sf ¿kdf lnOG5 . efiff lzIf0fdf k|fl1s n]vg eGgfn] dfgjLo lrGtg jf a''''''''l4kIfsf] 
k|of]u e""""lddf cfwfl/t cleJolQmnfO{ a''''''lemG5 . ‘bz{g, j}rfl/s n]v /rgf cflbnfO{ k|fl1s 
n]vg elgG5’ -e08f/L, @)&&, k[= $_ . ;fy} ‘of] s'''''''''g} vf; l;4fGt, lrGtg, ljrf/, b[li6sf]0fsf] 
k|wfgtf ePsf] cleJolQm;DaGwL n]vg xf]’ -nD;fn / vgfn, @)&*, k[=#%_ . s'''''''''''g} ljifosf 
lj1n] k|:tfj u/]sf] jf cf}krfl/s ¿kdf s'''''''g} cg'''''';Gw]o ;fdu|L k|:t''''t ubf{ n]lvPsf] ;+/rgfnfO{ 
k|fl1s n]vgsf ¿kdf lrlgG5 . n]vgsf] Ps af}l4s, ljlzi6 tyf :t/Lo snfsf ¿kdf o; 
n]vgnfO{ lnOG5 . 

 pRr txsf] n]vg sfo{snfkdf af}l4s, :t/Lo, ljlzi6 tyf k|fl1s u/L ljleGg 
k|s[ltsf n]vgsf cEof;sf] cfjZostf kb{5 . k|fl1s ;+:yfaf6 o; k|sf/sf af}l4s jf k|fl1s 
n]vgsf] cWoog u/]sf] kfOPsf] 5}g . efiff lzIf0fsf ultljlwdWo] pRr txsf ljBfyL{sf] :t/Lo 
/ cf}krfl/s k|s[ltsf] n]vgsf] cEof;sf ;DaGwdf ;DalGwt ;/f]sf/jfnf jf ljBfyL{sf] klg 
wf/0ffsf] cWoog ug'{ cfjZos /x]sf] b]lvG5 . pRr txsf ljBfyL{sf] n]vg ls|ofsnfk ;a} 
k|fl1s n]vgs} jl/kl/ x'g] tyf k|fl1s pTs[i6tfsf cfwf/df g} pgLx¿sf] d"Nofª\sg klg  
ul/G5 tyflk ultljlw k|fl1s k|s[ltsf] x'Fbf klg  k|fl1s p2]Zo /fv]/ pQm n]vg l;ksf] 
cWoog ul/Psf] kfOFb}g . t;y{ pQm n]vgsf k|s[ltsf] cWoog u/L ljZjljBfnosf ljBfyL{dWo] 
lzIffzf:q ;ª\sfosf] g]kfnL lzIff Pdlkmn txdf cWoog ug]{ ljBfyL{sf] k|fl1s n]vgsf af/]df 
/x]sf] b[li6sf]0f ljZn]if0f ug]{ sfd clxn];Dd kof{Kt dfqfdf cWoog ul/Psf] e]l6Psf] 5}g .

 k|fl1s n]vgnfO{ pRr:t/Lo tyf dflyNnf] sIffdf ljsf; x'''''''g] l;ksf ¿kdf lnOP 
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tfklg pRr txsf ljBfyL{sf] k|fl1s n]vg l;kdf cGof}nsf] l:ylt 5 . pgLx¿s]f n]vfOdf 
Ps¿ktf 5}g . k|fl1s n]vgsf Go"gtd dfkb08 k"/f gu/L k|fl1s sd{ ug]{ cEof; 5 . pQm 
cj:yfnfO{ ;Daf]wg ub}{ k|fl1s n]vgdf /x]sf ljBfyL{sf cg'ejsf] ljZn]if0f u/L k|fl1s 
;dfwfgsf nflu cf}lrTok"0f{ of]ubfg ug]{ o; n]vsf] p2]Zo /x]sf] 5 . 

k"j{sfo{sf] ;dLIff

k|fl1s n]vgnfO{ s]Gb|df /fv]/ cWoog ul/Psf u|GydWo] Psbd} yf]/} g]kfnL u|Gyx¿n] 
k|fl1s n]vgsf] k|of]u kIfdf eGbf ;}4flGts kIfdf hf]8 u/]sf 5g\ . clwsf/L -@)^#_ n] efiff 
lzIf0fdf g]kfnL efiffsf] dxTTjsf] rrf{ ub}{ n]vgsnfdf bIftf a9fpg] p2]Zo /fv]sf 5g\ . 
lqkf7L -@)^^_ n] l;h{gfTds n]vgsf] r/0f pNn]v ub}{ n]vgsf] ;+/rgfnfO{ k|fl1s jf :t/Lo 
agfpg] s'/fdf hf]8 u/]sf 5g\ . g]kfnL efiffdf Toltw]/} ljwfut l;h{Gffsf sfd x'G5g\, To;}u/L 
k|fl1s k|s[ltsf n]vgsf] klg cEof; ug{ ;s]df n]vgsf] :t/Lotf cem} a9]/ hfg]Yof] eGg] 
p2]Zo /fv]/ n]lvPsf ;fdu|L klg 5g\ . To;}u/L aGw' -@)&%_ n] cg';Gwfg n]vg / k|ltj]bg 
tof/Lsf nflu ;DaG4 JolQm tyf ;+:yfn] ckgfpg'kg]{ n]vg tyf k|sfzg z}nLsf] rrf{ ub}{ 
n]vgsf] pTs[i6tf tyf k|fl1stfsf nflu 9fFrf k|:t't u/]sf 5g\ . pgsf] pQm u|Gyn] g]kfnL 
k|fl1s n]vgsf nflu dxTTjk"0f{ ;xof[u k'Ug] b]lvPsf] 5 . To;}u/L e08f/L -@)&%_ n] k|fl1s 
n]vgnfO{ af}l4s n]vg;Fu hf]8L o;sf] Ps¿ktf / af}l4stfdf hf]8 lbPsf 5g\ . ;fy} 
of]hgfa4 / ;ª\ul7t n]vgsf ¿kdf lrgfpFb} pgn] k|fl1s n]vgnfO{ cGo n]vgeGbf km/s 
n]vgsf ¿kdf k|:t't u/]sf 5g\ . nD;fn / vgfn -@)&*_ n] k|fl1s n]vgnfO{ efjgfeGbf 
a'l4sf] k|wfgtf ePsf] n]vgsf ¿kdf lrgfPsf 5g\ . 

To;}u/L cª\u|]hL ;flxTo tyf k|fl1s n]vgsf lj1 xf6{nL -;g\ @))*_ n] j}1flgs 
n]vgdf j:t'k/stf x'G5, k|fl1s n]vgdf klg j:t'k/stf x'G5, t;y{ j:t'ut n]vg g} k|fl1s 
n]vg xf] eGb} k|fl1s n]vgsf] kl/ro, ljz]iftf, zAbfjnL tyf 9fFrfsf af/]df rrf{ u/]sf 5g\ . 
afn] -;g\ @)!)_ n] k|fl1s n]vgsf ljz]iftfsf] cEof; ug]{ cfwf/ k|bfg ub}{ sn]hsf ljBfyL{n] 
cEof; ug]{ k|fl1s n]vgsf] gd'gf k|:t't u/]sf 5g\ . To;}u/L lu|g / lnl8G:sL -;g\ @)!^_ n] 
k|fl1s n]vgsf] r/0fsf] pNn]v ub}{ n]vg of]hgf egL v];|f n]vg, n]vg / ;fkmL n]vgsf 
r/0fsf] rrf{ u/]sf 5g\ . ;fy} Pp6f n]v k|fl1s aGgnfO{ ljleGg r/0fdf sfd u/L kl/isf/ 
cfPsf] x'g'k5{ eGg] k|:t't u/]sf 5g\ . 

dflysf k"j{sfo{x¿sf] cWoog ubf{ k|fl1s n]vgsf cNktM cEof; tyf sfo{ ePsf 
kfOG5g\ . o;sf] ;}4flGts kIfnfO{ rrf{ ul/Pcg';f/ k|fl1s n]vgdf af}l4s cEof; x'g], 
j:t'k/tf kfOg], cf}krfl/stf tyf cGt/;Da4tf kfOg], tfls{stf Pjd\ ;+;Qmtf h:tf k|s[ltsf 
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lgisif{ lgsfn]sf] kfOPsf] t/ ljBfyL{sf] b[li6sf]0fsf] cWoog u/]sf] gkfOPsfn] pQM l/Sttf k"/f 
ub}{ o; n]vdf g]kfnL lzIff Pdlkmn txsf ljBfyL{sf] k|fl1s l;k;DaGwL b[li6sf]0fsf] cWoog 
ug]{ 9fFrf agfpg tL ;a} sfo{x¿ pkof]uL /x]sf 5g\ . 

;}4flGts cjwf/0ff

o; n]vdf k|fl1s n]vgsf] dfGotf tyf jo:s l;sfO l;4fGtnfO{ ;}4flGts 
cjwf/0ffsf ¿kdf ckgfOPsf] 5 . 

k|fl1s n]vgsf] ;}4flGts kIf

‘k|f1’ zAbdf ‘Os’ k|Too nfu]/ k|fl1s zAb ag]sf] xf] . pQm zAbsf] cy{ pRr tx tyf 
ljZjljBfno;DaGwL jf lj1;DaGwL eGg] x'G5 . o;df ljZjljBfnosf] cg';GwfgfTds txsf] 
pkNnf] tx Pdlkmn txsf ljBfyL{sf] n]vg k|fl1s k|s[ltsf] x'g] ePsfn] pQm :t/Lo k|s[ltsf] 
n]vgsf ljz]iftf -lu|g / lnl8lG:sL, ;g\ @)!^, !%%_ sf cfwf/df o; n]vdf cf}krfl/stf tyf 
j:t'k/stf h:tf k|j[lQnfO{ vf]lhPsf] 5 . ;fy} Ps¿ktf, ljlzi6 zAbfjnL / ljlzi6 zAb 
rog, tfls{stf, ;+;Qmtf cflb ;}4flGts kIfdf cfwfl/t eP/ g} o; n]vsf] lgdf{0f ul/Psf] 5 . 

jo:s l;sfO l;4fGt

kl/kSjtfsf] ljsf; x'g yfn]sf] cj:yfnfO{ jo:s cj:Yff elgG5 . cem afNosfn 
;lsPsf] cj:yfnfO{ jo:sfj:yf elgG5 . l;sfOsf ljleGg l;4fGtdWo] of] klg Ps dxTjk"0f{ 
l;4fGt xf] . o;nfO{ cª\u|]hLdf PG8|«fuf]hL eGg] ul/G5 . o;sf] zflAbs cy{ eg]sf] jo:ssf] 
l;sfOsf] cWoog ug'{ xf] . jo:sn] s;/L l;S5g\, o'jfj:yf / jo:ssf] l;sfOsf lardf s] 
cGt/ x'G5 eGg] s'/fsf] cWoog o; PG8«fuf]hLdf ul/G5 -dfNsf]Nd, ;g\ !(*)_ . jo:s 
l;sf¿ k/lge{/tkm{ 9lNs/x]sf] l;sf¿ xf], p;n] cfkm\gf] l;sfOsf] ult cfkm}F to ug{ ;S5 . 
cfkm\gf] wf/0ff cfkm}F agfpg ;Sg] :jtGq / e"ldsf lgefpg ;Sg] cfTdljZjf;L aGg] ePsfn] 
logLx¿ afnaflnsfeGbf km/s / cln Ifdtfjfg\ x'G5g\ . cfkm\gf] :jultdf l;Sg / lg0f{o 
ug{;Sg] JolQm ePsfn] pgLx¿nfO{ kl/kSj l;sf¿sf ¿kdf x]l/G5 . pgLx¿ ;d:ofs]lGb|t 
eP tfklg cfkm\gf] ;d:of ;dfwfgdf gofF gofF 1fgnfO{ k|of]u rfxG5g\ -dfNsf]Nd, ;g\ !(*)_ . 
cfkm\gf] glthfsf] JofVof klg pgLx¿ cfkm}F ug{ ;Sb5g\ . 

jo:s l;sf¿ cfkm}Fåf/f lgb]{lzt x'G5g\ . ‘;fwf/0ftM &) k|ltzt jo:sx¿ 
cfTdlgb]{lzt x'G5g\’ -qm;, ;g\ !(*!_ . tyf  ‘nueu () k|ltzt jo:sx¿ Ps jif{df cfTd 
l;sfOdf s]lGb|t kl/of]hgf k"/f ug{ ;S5g\’ -6km, ;g\ !(&!_ . t;y{ cfTds]lGb|t l;sfO 
l;sfOs} Pp6f k|lqmof xf], h;df l;sf¿n] c¿sf] ;xof]uljgf g} cfkm\gf] l;sfOsf] ;'?jft ug{ 
;S5 . ‘o; k|sf/sf] l;sfOnfO{ jo:ssf] cgf}krfl/s l;sfO k|lqmof klg eGg] ul/Psf] kfOG5’ 
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-gn];, ;g\ !(&%_ . Ps csf{;Fu ;xsfo{ ug{ klg ;Sg] tyf ;dGjosf cfwf/df l;Sg ;Sg] 
pd]/ ePsfn] klg jo:s pd]/sf JolQmx¿ PSn} jf ;d"x b'j} tl/sfaf6 cfkm"nfO{ ;dfof]hg ug{ 
;S5g\ . 

k|fl1s n]vg / jo:s l;sfO l;4fGtsf] ;f/

Pdlkmn tx eg]sf] pRr txsf] cg';GwfgfTds tx xf] . pQm txsf ljBfyL{x¿ jo:s 
cj:yfsf x'G5g\ . pgLx¿sf] l;sfO klg :jtGq k|s[ltsf] x'g] ePsfn] o; n]vdf jo:s pd]/ 
k|j]z ul/;s]sf Pdlkmnsf ljBfyL{ / pgLx¿sf] k|fl1s n]vg l;k;Fusf] hLjGt cg'ejsf 
;DaGwsf cfwf/df cWoog tyf ljZn]if0fsf] cfwf/ agfOPsf] 5 . 

cjwf/0ffTds 9fFrf

o; n]vdf lgDgfg';f/sf] cjwf/0ffTds 9fFrfsf] lgdf{0f u/L tYofª\ssf] cWoofg tyf ljZn]if0f 
ul/Psf] 5 M

cWoog ljlw

 u'0ffTds ljlwsf cfwf/df cWoog ul/Psf] o; n]vdf km]gf]d]gf]nf]lhsn cWoog -
36gf cWoog_ sf] 9fFrfnfO{ ckgfOPsf] 5 . pQm cfwf/df g]kfnL lzIff Pdlkmn cWoog 
ub}{u/]sf b'O{hgf cg';Gwftf;Fu uxg cGtjf{tf{ u/L pQm cGtjf{Tff{nfO{ ;fkmdf ptf/ ul/Psf] 5 
. pQm ptf/ ul/Psf] ;fdu|LnfO{ sf]l8ª\ u/L lyd]l6s zLif{s lgdf{0f ul/Psf] 5 . pQm zLif{ssf 
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cfwf/df tYofª\ssf] ljZn]if0f u/L lgisif{df k'luPsf] 5 . ;xefuLsf] klxrfg, kb / kl/ronfO{ 
uf]Ko /fvL ;xefuL g+ !, @ eGb} pNn]v ul/Psf] 5 . ;fy} g]kfnL lzIffsf] Pdlkmn cWoog 
ub}{u/]sf b'O{ hgf cg';Gwftfx¿sf] k|ltlqmofsf] cWoogdf dfq k|:t't n]v ;Lldt 5 . k|fl1s 
n]vgsf cg'ej;DaGwL cGt/jf{tf{df dfq ;Lldt ePsf] k|:t't n]v k|fl1s n]vgsf] cjwf/0ff, 
cEof; / o;df ef]lu/x]sf ;d:of tyf r'gf}tL u/L rf/j6f lydsf] cWoog ljZn]if0fdf dfq 
kl/;Lldt 5 .

5nkmn tyf ljZn]if0f

 k|:t't n]vdf ;xefuL;Fu lnOPsf] cGtjf{tf{df k|:t't u/]sf k|ltlqmofnfO{ k|fl1s 
n]vg;DaGwL, Pdlkmnsf] sIffdf ul/Psf] cEof;, o;df ef]lu/x]sf ;d:of / r'gf}tL u/L 
rf/j6f cfwf/df k|fl1s n]vg;DaGwL cg'ejsf] km]gf]d]gf]nf]lhsn cWoog tyf ljZn]if0f 
ul/Psf] 5 M 

k|fl1s n]vg;DaGwL cjwf/0ff

 k|fl1s n]vg / o;sf] cjwf/0ffTds kIfsf af/]df ;xefuL;Fu ePsf cGtjf{tf{sf ;fkmL 
ptf/sf] ;f/sf] lydsf cfwf/df oxfF ljZn]if0f ul/Psf] 5 M 

xfdLn] :gftsb]lv g} of] jf Tof] gfddf cg';GwfgfTds tyf k|ltj]bg n]vgsf af/]df 
cEof; ub}{ cfPsf lyof}F . laP8df t cg';Gwfg ljlw klg k9]sf xf}F . ToxfF klg of] 
k|fl1s n]vgsf] s'/} ePg . :Gffts txdf o:tf] s'/f] ;'Gof}F . of] lgs} af}l4s clg k|f1 
lj1x¿n] n]Vg] s'/f] xf]nf h:tf] 7fGof}F . clg xfdL ;fwf/0f lsl;dsf] n]vgdf cEo:t 
Yof}F . To:t} cEof;df lyof}F . :Gffts tx t];|f] ;]d]:6/df kf] cg';Gwfgsf] efiff k|fl1s 
k|s[ltsf] x'g'k5{ eGg] s'/f eof] . clg ;fyLx¿;Fu 5nkmn ubf{ klg o:tf] k|s[ltsf] 
efiffsf] klxrfg ug{ ;s]gf}F . cg';Gwfg ubf{ lzIfslkR5] km/skm/s dfGotf ePsfn] 
xfdL ljBfyL{sf lardf klg km/skm/s ts{x¿ cfP5g\ . o; lsl;dsf] cEof; t 
Pdlkmn txdf Ps k]k/ k9]kl5 dfq o;sf] jf:tljs :j¿ksf af/]df cg'dfg ug{ ;Sof}F 
t/ k"0f{tM o;df h:tf] ck]Iff ul/G5 To:t} t cjwf/0ff alg;s]sf] 5}g . -;xefuL ! / @ 
sf] ;femf lyd_

k|:t't k|ltlqmofdf ;xefuLn] k|fl1s n]vgsf af/]df k|:6 cjwf/0ff al;;s]sf] atfPsf 
5g\ . :gfts txb]lv o; k|s[ltsf ultljlw x'g] u/]sf eP tfklg To;;DaGwL zflAbs rrf{ klg 
gul/Psfn] Psrf}6L Pdlkmndf dfq cEof; ubf{ yfxf kfPsf] atfPsf 5g\ . :Gffts txdf 
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cg';Gwfg ljlwsf] k7gkf7g ePsf] t/ of] k|fl1s n]vgsf af/]df st} g;'g]sf] Ps}rf}6L 
:gftsf]Q/df ;'g]sf] t/ gfd} tf]s]/ cEof; gu/]sfn] To;;DaGwL cg'ej gePsf] atfOPsf] 5 . 
To;}u/L Pdlkmndf k'u]kl5 dfq} k|fl1s efiff / o;sf] z}nLsf af/]df cNk wf/0ffsf] ljsf; 
ePsfn] o; k|:6 x'g g;s]sf] cg'ej b]lvPsf] 5 . cg';Gwfg ubf{ lzIfslkR5] km/skm/s 
dfGotf ePsfn] klg ljBfyL{lkR5] km/skm/s ts{sf] ljsf; ePsf] kfOPsf] 5 . t;y{ k|fl1s 
n]vgsf af/]df k|:6 ¿kn] cy{df ;d]t cEof; x'g g;s]sfn] g]kfnL lzIffsf ljBfyL{x¿ cGof}n 
ePsf] b]lvG5 . o; ljifosf] cjwf/0ffdf ljBfyL{ k|:6 x'g g;s]sf sf/0f k|fl1s n]vg;DaGwL 
k|:6 cEof; x'g g;s]sf] b]lvG5 . jo:s l;sfOsf] l;4fGtcg';f/ Pdlkmn txsf ljBfyL{x¿ 
cfkm}F cfkm\gf af/]df ;f]Wg, lh1f;f /fVg / ;dfwfg ug{ k|of; ug{ ;S5g\ . To; dfGotfcg';f/ 
o; cWoogsf ;xefuLx¿ cfkm\gf] cGof}n kIfdf lh1f;f /fVg ;s]sf / cfkm\gf] ;d:of cfkm}F 
klxrfg ug{ ;s]sf] b]lvG5 . Pdlkmn txsf cg';Gwftfdf b]lvPsf] k|fl1s n]vg;DaGwL 
cjwf/0ffTds kIfsf] c:ki6tfsf af/]df pgLx¿ cfkm}Fn] atfPsf] b]lvG5 . 

k|fl1s n]vg;DaGwL cEof;sf] cg'ej

 k|fl1s n]vg;DaGwL cg'ejsf ljifodf ;xefuLdf km/s wf/0ff /x]sf 5g\ . pQm 
km/skm/s wf/0ffnfO{ oxfF pkzLif{s agfP/ k|:t't u/L ljZn]if0f ul/Psf] 5 M 

k|fl1s n]vg;DaGwL cg'ej a6'n]s} 5}gf}F 

k|fl1s n]vgsf] cjwf/0ffdf g} k|:6 geO;s]kl5 o;sf] cEof; ug]{ s'/} ePg . 
xfdLnfO{ :gfts txb]lv g} of] kf6f] k|fl1s n]vgsf] xf], of] kf6f] ck|fl1s n]vgsf] xf] 
eg]/ elgPsf] lyof] xfdLn] ug]{ cEof; klg To;}u/L 5'6\l6P/ hfGy] xf]nf . t/, xfdLnfO{ 
;a}vfnsf n]vgnfO{ Ps} tl/sfn] cEof; ug{ elgof], xfdLn] To;} ub}{ cfof}F . 
:gftsf]Q/ txdf y]l;; n]Vbf efiff k|fl1s x'g'k5{ elgP klg s:tf] efiff k|fl1s xf], 
s:tf] efiff ck|fl1s xf] eg]/ cEof; u/fOPg . xfd|f] n]vfOdf klg s:tf] cg'R5]b k|fl1s 
x'G5, s:Tff] cg'R5]b ;fwf/0f x'G5 eg]/ cEof; gu/fOPsf sf/0f xfdLn] Pdlkmn;Dd 
cfOk'Ubf o;sf] cEof; ug{ kfPgf}F . o; zAbsf] cy{ vf]Hg / a'em\g g} w]/} ;do nfUof] . 
of] t lj1, cg';Gwftf / cg'ejL n]vsn] ckgfpg] n]vg /x]5, t/ xfd|f] cEof;df 
ljljwtf b]lvPsfn] klg xfd|f] clxn];Ddsf] n]vg k|fl1s xf]Og ls eGg] zª\sf u/]sf] 5' 
d}n] t . -5fq ;xefuL !_

k|:t't tYofª\s k|fl1s n]vg;DaGwL cEof; ul/Ps} 5}g eGg] k|ltlqmofdf cfwfl/t 5 . 
k|fl1s n]vg;DaGwL cjwf/0ffsf] ljsf; gePsf sf/0f o; ljifodf cEof; ul/Ps} 5}g eGg] 
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dt /x]sf] b]lvG5 . oBlk oxfF k|:t't ul/Psf s]xL lyd]l6s zAbfjnLnfO{ ;"Id ¿kn] cWoog 
ubf{ k|fl1s n]vg eg]/ cEof; gu/fOPsf sf/0f ljBfyL{x¿ cGof}ndf k/]sf] a'lemG5 . k|fl1s 
zAbsf] cy{ vf]Hg / a'em\g g} ;do nfu]sf] eGg] k|;ª\un] ljBfyL{n] Pdlkmn;Ddsf] cEof;df 
klg k|fl1s n]vgsf] k|:6 cjwf/0ff, o;sf] k|s[lt, z}nLsf af/]df k|:6 x'g] df}sf gkfPsf x'g\ ls 
eGg] a'em\g ;lsG5 . k|fl1s n]vgsf ljleGg z}nLcg';f/ :gfts tx k|yd jif{sf] clgjfo{ 
g]kfnL ;+;lQm, cg'R5]b, rf}Yff] jif{df ;Gbef{ª\sg, ;Gbe{;fdu|L ;"rL tyf p4/0fsf] k|of]u, PsfO, 
zLif{s, k[i7 cflb n]vg tl/sfsf af/]df klg cEof; ul/Ps} x'G5 . To;nfO{ k|fl1s n]vg;Fu 
ghf]l8Psf sf/0f zAbsf] cy{df cGof}n ePsf] b]lvG5 . ;a} vfnsf n]vgnfO{ Psvfnsf] 
cEof; ul/Psf] cg'ejsf sf/0f h] n]Vbf klg ;fdfGo lsl;dsf] n]vg ag]sf] a'lemG5 . lj1, 
cg';Gwftfn] n]Vg] n]vg ePsfn] o:tf] :t/Lo n]vg t ljBfyL{n] n]Vb}gg\ eGg] a'emfOsf sf/0f 
klg o:Tff] cEof; gePsf] x'g;S5 . ;'¿b]lv g} cEof; gePsfn] :gftsf]Q/, Pdlkmn txsf] 
cEof; ck'u x'g5 ls eGg] zª\sf jf 8/sf] cg'ej b]lvG5 . jo:s l;sfOsf] l;4fGtn] 
:jlgb]{lzt l;sfOdf hf]8 lb]g ePsfn] oxfF klg Pdlkmn txsf ;xefuL ePsfn] pgLx¿sf] 
cEof;sf] 5gf]6 ug]{, To;nfO{ l;sfO;Fu hf]8\g] eGg] ljrf/df ;dfgtf b]lvG5 . ;xefuLx¿n] 
cfkm\gf] 1fgsf] sdL ePsf], cfkm\gf] cEof; gu'u]sf] h:tf cg'ejnfO{ cfkm}F ;dLIff u/]sfn] jo:s 
l;sfOsf] l;4fGtcg';f/ klg pgLx¿sf] ljrf/ :jt:km"t{ ¿kdf cfPsf] b]lvG5 . 

k|fl1s n]vg;DaGwL cg'ej lnO/fv]sf 5f}F

c¿ n]vgeGbf km/s /x]5 eGg] t laP8sf] clgjfo{ g]kfnLsf] ;+;lQm, cg'R5]b n]vg, 
rf}yf] jif{sf Jofjxfl/s n]vgdf cg'R5]bsf] tTTj, ;+/rgf, z}nL, k|ltj]bg n]vg, 
cg';Gwfg k|:tfj cflbsf] n]vg cGo k|sf/sf] n]vgeGbf km/s g} xf] eGg] nfu]sf] lyof] . 
;fdfGo lsl;dsf n]vfO, Jofjxfl/s n]vfO, sfg'gL n]vfO, k|zf;lgs n]vfO h:tf 
n]vfOeGbf cln km/s /x]5 eGg] nfu]sf] lyof] . clgjfo{ g]kfnLsf] Jofs/0f v08, 
cleJolQm v08, t];f|] :gftssf] cg';GWffg ljlw, rf}yf] tx :gfts txsf] Jofjxfl/s 
n]vgeGbf of] n]vg km/s g} /x]5 . cg';Gwfgdf n]lvg] n]vfO / Jofjxfl/s n]vfOdf 
km/skgf nfu]sf] lyof] . clg ;fdfGo vfnsf n]vfO t :y"n k|s[ltsf g} n]vfO eP . 
:Gfftsf]Q/ txsf ljleGg ;]d]:6/df ul/Psf k|ltj]bg n]vg, uf]i7Lkq n]vg, s[lt;dLIff 
n]vg, cWoogkq n]vg tyf cGo k|sf/sf n]vgdf ljlzi6 lsl;dsf z}nL tyf 9fFrfsf] 
k|of]u ul/Psfn] ltgdf s]xL g s]xL km/s cEof; ePsf] xf] . clg Pdlkmnsf] k|j]z 
k/LIff, cjwf/0ffkqdf n]lvPsf s'/f, cGtjf{tf{df ;f]lwPsf ljifo tyf 9fFrf klg km/s 
nfu]sfn] ljleGg gfdsf k|fl1s n]vgsf] cEof; ul/Fb} cfPsf 5f}F h:Tff] nfU5 . cln 
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km/s vfnsf cg'ej ePsf] xf] . cln km/s / :t/Lo tyf k|fl1s cy{ af]s]sf] zAbsf] 
k|of]u -kl/df0ffTds cWoog, u'0ffTds cWoog, k|ZgfjnL lgdf{0f, uxg cGtjf{tf{_ n] 
klg o;nfO{ kl/kSj, lj1 tyf cg'ejL n]vsn] ckgfpg] z}nLsf ¿kdf lnOPsf] x'g 
;S5 . ;a} n]vgsf] cfcfkm\g} 9fFrf x'g' / To;sf] Ps¿ktfdf Vofn /fVg'kg]{ a'emfO 
b]lvPsfn] clxn] Pdlkmn;Dd cfOk'Ubf ljleGg cEof; ub}{ cfPsf] cg'ej eof] . -5fqf 
;xefuL @_

k|:t't tYofª\sdf ;xefuLn] k|fl1s n]vg;DaGwL cg'ej x'Fb} / ub}{ Pdlkmn;Dd 
cfOk'u]sf] s'/fnfO{ pNn]v ul/Psf] 5 . pQm tYofª\sdf ;xefuLn] :gfts txsf ljleGg jif{sf 
ljleGg ljifodf cWof; ul/Fb} cfPsf] b]lvG5 . clgjfo{ g]kfnLsf Jofs/0f v08, cg';Gwfg 
ljlw, To;df n]lvg] k|:tfjgf, cg'R5]b n]vg, ;+/rgf tyf zLif{s lgdf{0f, ;d:of n]vg, p2]Zo 
n]vg, k"j{sfo{sf ;dLIffsf] n]vg, ;Gbef{ªsg, ;Gbe{;fdu|L ;"rL, p4/0f h:tf s'/fsf] cEof; 
ub}{ cfPsf] s'/fnfO{ b]vfOPsf] 5 . ;fy} :gftsf]Q/sf x/]s ;]d]:6/df n]lvg] kl/of]hgf kq, 
cWoogkq, k|ltj]bg n]vg, uf]i7Lkq n]vg, s[lt;dLIff n]vg tyf Pdlkmnsf nflu cjwf/0ffkq 
/ ltgdf k|of]u ul/g] efiff, zAbfjnL, cg'R5]b ;+/rgf h:tf ljifox¿ k|fl1s n]vgs} cEof; 
/x]sf] atfOPsf] 5 . To;}u/L pRr txsf ljBfyL{ tyf cg';Gwftf, lj1, k|fWofks, cg'ejL 
n]vs cflbn] ckgfpg] z}nL g} k|fl1s n]vgsf cª\u /x]sf] s'/fnfO{ cfkm\gf] cEof;sf ¿kdf 
atfOPsf] 5 . k|fl1s n]vgsf] gfd glbOP klg o;sf ljleGg z}nL tyf k|s[ltsf] cEof; eg] 
ub}{ cfPsf] t/ o; lsl;dsf] n]vfOdf af]l4stf, :t/Lotf, Ps¿ktf tyf ;Gbe{k/stf h:tf 
kIfx¿ kfOg] atfOPsf] 5 . pQm k|ltlqmofcg';f/ k|fl1s n]vgdf Ps¿ktf, :t/Lotf, 
af}l4stf, ;Gbe{k/stf h:tf s'/fx¿ cWoogsf kIf ag]/ cfpFb5g\ . 

k|fl1s n]vgdf ef]luPsf ;d:of tyf r'gf}tL

 k|fl1s n]vgsf] cjwf/0ff k|:6 ePkl5 o;;DaGwL ePsf cEof;n] ljleGg vfnsf 
;d:of / r'gf}tL v8f ul/lbO/fVYof] . pRr dfljsf] cWoogkZrft\ ljZjljBfnosf] k9fO ;'¿ 
u/]kl5 k|fl1s k|s[ltsf] k7gkf7g / cEof; ul//flvGYof] . To;cg';f/ o; cWoogsf 
;xefuLn] lbPsf] k|ltlqmofnfO{ lyd]l6s ¿kdf oxfF k|:t't u/L ljZn]if0f ul/Psf] 5 M

Ps ljifosf] cEof;df ;fdfGo k|s[ltsf] n]vg / csf]{ ljifosf] cEof;df ljlzi6 jf 
k|fl1s k|s[ltsf] n]vfOn] g} ;d:of l;h{gf ul/lbPsf] lyof] . s;}n] klg of] k|fl1s n]vg, 
o;sf] k|s[lt g} km/s, 9fFrf g} leGg} x'g] ePsfn] o:tf] n]vgsf] k|lqmof g} leGg x'G5 eGg] 
s'/f gatfOlbPsfn] k7gkf7gsf] cjlwe/ cGof}n eO/lxof] . k|fWofkslkR5] 
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km/skm/s dfGotf, j0f{ljGof;, Jofs/0f, efiff, ;+/rgf, n]vg tyf k|sfzgsf PlkP, 
PdPnPdf ;d]t km/skm/s dfGotfsf sf/0f ;d:ofdfly ;d:of ylkO/xGYof] . 
k|:tfjgf n]vgsf] 9fFrf, zAbsf] rogdf, ;d:ofsyg n]vg, kl/ro n]vg, k"j{sfo{sf] 
;dLIffsf] n]vg 9fFrf, o;df k|of]u ul/g] cg'R5]bsf] ;+/rgf, d'Vo jfSosf] k|of]udf klg 
km/skm/s dfGotf, ljBfyL{lkR5] km/skm/s dfu{lgb]{zg ePsfn] ;a}n] cfkm"cg's"n  
ts{ ug'{ :jfefljs lyof] . o;df 5flgg] zAb rogn] lgDTofPsf] lg/fzf, pT;fx, ;+j]u, 
pTs07f, lrGtf, k|m:6«];g cflbsf] ;d:of b]lvof] . n]vgdf cg'R5]bsf nflu k|fl1s 
kIfsf] hfgsf/L gePsfn] To;n] klg pTk|]/0ffdf ;d:of pTkGg ul/lbof] . k|fl1s 
;fdu|L lrGg] r'gf}tL Psflt/ lyof] eg] k|fl1s k|s[ltsf] efiff agfpg' csf]{ r'gf}tL lyof] . 
To;}u/L k|fl1s k|Zg lgdf{0f, k|fl1s jfSo /rgf, k|fl1s n]vg ;ª\u7g tyf ;fdu|Lsf] 
k|fl1s k7gsf] klg r'gf}tL /x]sf] lyof] . ;fdfGo n]vg / k|fl1s n]vgsf larsf] km/s 
5'6\ofO{ z'4 k|s[ltsf] k|fl1s n]vgsf] Joj:yfkg ug'{ klg r'gf}tL /x]sf] lyof] . k|fl1s 
zLif{s lgdf{0f tyf a'Fbf n]vg, cg'R5]b u7g h:tf kIfdf klg r'gf}tL b]lvPsf] lyof] . 
lzIfssf lardf dte]b ePsfn] Ps lzIfs / csf]{ lzIfssf lardf Ps dt l;h{gf 
ug'{ klg r'gf}tL g} lyof] . PlkP / PdPnPdWo] s'g} PsnfO{ 5fGg' klg r'gf}tL . t;y{ 
k|fl1s n]vgsf] ljifo g} xfn;Dd r'gf}tLsf] ljifo ag]sf] 5 . -;xefuL ! / @_

dflysf] tYofª\snfO{ k|fl1s n]vg;DaGwL ;xefuLn] ef]u]sf ;d:of / r'gf}tLsf] ;femf 
lydsf ¿kdf k|:t't ul/Psf] 5 . pQm k|:t'ltdf k|fl1s n]vg / cGo k|sf/sf n]vgsf lardf 
km/s gb]Vg' cfkm\gf] ;d:of /x]sf] b]vfOPsf] 5 . k|fWofkslkR5] km/skm/s Jofs/l0fs dfGotf, 
j0f{ljGof;, zAbrog, ;d:ofsyg n]vg, p2]Zo n]vg, k"j{sfo{sf] ;dLIffsf] 9fFrf, n]vg tyf 
k|zf;g z}nLsf] km/skm/s cjnDagsf sf/0f x/]s ljBfyL{nfO{ ;d:of l;h{gf ePsf] 
b]vfOPsf] 5 eg] k|fl1s k|s[ltsf ;fdu|L lrGg], k|fl1s efiffsf] lgdf{0f ug]{, k|fl1s dfu{lgb]{Zfg 
kfngf ug]{, k|fWofkssf lardf Ps dt agfpg Pjd\ ;fdfGo n]vgsf laraf6 k|fl1s k|s[ltsf 
zAb, jfSo tyf cg'R5]bsf] km/s 5'6\ofO{ ljz]if k|fyldstf lbg] r'gf}tL /x]sf] klg b]vfOPsf] 5 
. To;}u/L pQm tYofª\sdf k|fl1s n]vgn] ck]Iff ug]{ ljifo klg r'gf}tLk"0f{ /x]sf] atfOPsf] 5 . 
oBlk ;d:of / r'gf}tL ;Fu;Fu} b]lvP klg k|fl1s n]vg;DaGwL d'2fdf s;}n] klg rf;f] glbOPsf] 
b]lvG5 . ;xefuLn] pQm s'/f atfPsf 5}gg\ . t;y{ klg pRr txsf ljBfyL{ tyf cg';Gwftfsf 
nflu k|fl1s n]vg r'gf}tLsf] ljifo ag]sf] b]lvG5 . 
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lgisif{

 o; n]vn] p7fPsf d'2fx¿ pRr txsf ljBfyL{, k|fWofks, cg';GWfftf tyf cg'ejL 
n]vsn] klg cg'ej u/]sf ljifo x'g\ eGg] tYo k'li6 x'G5 . g]kfnL lzIff ljifodf k|fl1s n]vgsf] 
ljifo :gfts txsf ljleGg ljifodf ;d]l6Psf] b]lvG5 . oBlk k|fl1s n]vg eg]/ gfd} gtf]lsP 
tfklg k|flqs n]vgsf k|s[lt, z}nL, o;sf] efiff tyf ;+/rgf / 9fFrfsf af/]df pNn]v ub}{ cfPsf] 
b]lvG5 . k|fl1s n]vgsf cln a9L ljz]iftf cg';GwfgfTds n]vgdf e]l6g] eP tfklg 
cg';GwfgfTds n]vgdfq} k|fl1s n]vg xf]Og eGg] klg b]lvPsf] 5 . k|fl1s n]vgsf] ;'¿jft 
k7gsf ultljlwb]lv g} ;'¿ x'G5 . zAbfjnLsf] rog, jfSo ;+/rgf, cg'R5]b n]vgsf] ;+/rgf, 
o;sf tTTj, ;Gbef{ª\sg, p4/0f, ;Gbe{;fdu|L ;"rL, k[i7, zLif{s of]hgf cflbsf s'/f ;a} 
k|fl1s n]vgsf cEof;;Fu hf]l8Psf] b]lvG5 . ;fy} pRr txsf ljBfyL{sf ultljlw h:t}M 
uf]i7Lkq n]vg, kl/of]hgfkq, cWoogkq n]vg, s[lt;dLIff n]vg, cg';Gwfg k|:tfjgf, 
cjwf/0ffkq, cflb ljifo ;a} k|fl1s n]vgsf tl/sf x'g\ tyf k|sf/ x'g\ eGg] b]vfOPsf] 5 . 
To;}u/L ;xefuLn] n]Vg] ;fdfGo / k|fl1s k|s[ltsf n]vg klg cWoogsf ljifo ag]sf] kfOPsf] 
5 . k|fl1s / ck|fl1s ;+/rgfdf xfn;Dd klg cg';Gwftf jf cWo]tfx¿ cGof}n /x]sf] tYo 
b]lvPsf] 5 . tyflk ;fdfGoeGbf ljlzi6, cgf}krfl/seGbf cf}krfl/s clg l;sf¿n] eGbf lj1 
/ cg'ejLn] n]Vg] Ps¿ktfdf cfwfl/t n]vg g} k|fl1s n]vg xf] eGg] s'/f ;xefuLsf] 
k|ltlqmofaf6 k|fKt ePsf] 5 . jo:s l;sfOsf] l;4fGtn] klg jo:sx¿ cfkm}F s]xL ug{, of]ubfg 
ug{ tyf cfkm"df cfOk/]sf] ;d:of cfkm}F ;dfwfg ug{ tof/ x'g] s'/fdf hf]8 ug]{ ePsfn] o; 
cWoogsf ;xefuL klg k|fl1s n]vg;DaGwL b]lvPsf ;d:of / r'gf}tLnfO{ ;fdgf ub}{ cl3 
al9/x]sf] b]lvPsfn] jo:s l;sfOsf] l;4fGtcg';f/ klg Pdlkmnsf ljBfyL{sf] k|fl1s n]vgsf] 
cg'ej :jfefljs k|s[ltsf] b]lvPsf] 5 . ctM o; cWoogn] k|fl1s n]vg;DaGwL rf;f] /fVg], 
k|fl1s sd{ ug]{ hf]sf]xLnfO{ ljifo 5gf]6, cg'R5]b n]vg tyf efiff k|of]udf ;xof]u ug]{ ePsfn] 
;Da4 ;/f]sf/jfnfnfO{ ;xof]u ug]{ b]lvPsf] 5 .

s[t1tfM ljBfjfl/lw pkflwsf] k|of]hgsf nflu k|:t't n]vnfO{ tof/ ul/Psf] xf] . t;y{ 
ljBfjfl/lwsf] cg';Gwfgsf nflu ;xof]u ug]{ ljZjljBfno cg'bfg cfof]uk|lt s[t1tf1fkg 
ub{5' . 

;Gbe{;fdu|L ;"rL 

clwsf/L, x]dfª\u/fh -@)^#_, efiff lzIf0f M s]xL kl/k|]Io tyf k4lt -rf}yf] ;+:s=_, 
ljBfyL{ k'''''''':ts e08f/ . 
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Pn]g, dlyp -;g\ @))$_, :df6{ lylGsª\ l:sN;\ km/ ls|l6sn cG8/:6]lG8ª\ PG8 /fOl6ª\ -
bf];|f] ;+:s=_, cS;kmf]8{ o'lgel;{6L k|]; . 

sfKnfg, cle, Ol8t, sf6\h / km\nd, xgf]s -;g\ @)!@_, df]l6e];g lyo/L Og Oh's];gn 
k|flS6; M gn]h Sn]D;\, Rofn]Gh]h\, PG8 km\o'r/ l8/]S;G;\,     DOI: 
10.1037/13274-, researchgate.com 007.

lsh{g/, lh= nfp/L / dG8n, cf/=:6]kmg -;g\ @)!@_, Kof6g{ km/ sn]h /fOl6ª\ -afx|f}F 
;+:s_, a]8kmf]8{ ;]G6 dfl6{G;\ . 

sf]nd]g, x]n]g -;g\ @)@#_, jf6\ Oh P8N6 nlg{ª\ Yof}/L PG8 xp 6' o'h O6 Og skf]{/]6 
nlg{ª\ .

sf]xg, n'O;, dlgog, np/]Gh / df]l/;g, s}y -;g\ @))&_, l/;r{ d]yf]8\;\ Og Ph's];g -
5}6f}F ;+:s=_, /f}6n]6 6}n/ PG8 km|flG;; u|'k . 

sf]lkmg, sln{g / cGo -;g\ @))#_, l6lrª Psf8]lds /fOl6ª\, nG8g k|]; PG8 klAn;;{ . 

s|;, s]=lk= -;g\ !(*!_, P8N6\;\ Ph ng{;{ M OlGs|lhª\ kfl6{l;k];g PG8 km]l;ln6]l6ª\ 
nlg{ª\, hf];L af; . 

qm;j]n, hf]g 8An' -;g\ @))(_, l/;r{ l8hfOg M Sjfln6]l6e, SoflG66]l6e PG8 ldS:8 
ck|f]h]h -t];|f] ;+:s=_, ;]h k|sfzg . 

qmfG6g, lk= -;g\ @))@_, l6lrª\ km/ 6«fGkmd]{;G;, Og /f]; uf]8f]{g, sG6]Dkf]//L lepkf]OG6\;\ 
cg l6lrª\ P8N6\;\ Okm]lS6EnL, lgp 8fO/]S;g\ km/ P8N6 PG8 slG6Go" Ph's];g, 
^#—&! . 

lSnª\g/, s]=h]g]6, :sfng, 8]le8 / k|]:nL, ldr]n -;g\ @))%_, xp 6' klAn; Og :sf]nnL{ 
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6]n/, O= -;g\ !((*_, b Yof}/L PG8 k|flS6;\ ckm 6«fG;kmd]{l6e nlg{ª\ M c lqml6sn l/lep, 
sf]nDa; .

8]sf], h]=lk=, -;g\ !(^*_, b ;fOsf]nf]hL ckm nlg{ª\ PG8 OG:6«S;g\, k|]lG6; xn, OlG8of 
k|f=ln= .

8]g cp8]g, kd]nf / /f]o, :6]e]g -;g\ @)!*_, Psf8]lds /fOl6ªM c sDKn]6 ufO8 -t];|f] 
;+:s=_, Sofgfl8og :sf]n;{ k|]; .

8\ljs, l;=P;=, lxluG;\, O=l6=, / u|fG6 lknf]p, / Pr= -;g\ @))#_, ;]Nkm\ l;:6D;\ lue 
o"lgs ldlgª\ 6' ;]Nkm e]l/oaN;\, Og Pd=cf/= n]eL / h]=lk= 6\ofGUgL -;+:s=_, 
x]G8a's ckm ;]Nkm PG8 cfO8]lG66L -k[=k[=@#(—@%@_, b u'nkmf]8{ k|]; .

gn];\, Pd= -;g\ !(&%_, ;]Nkm l8/]S6]8 nlg{ª\ M c ufO8 km/ ng{;{ PG8 l6r;{, kmf]n]6 
klAnl;ª\ sDkgL . 

gn];\, Pd= / c¿ -;g\ !(*$_, PG8«fnf]hL Og PS;g M cKnfOª\ df]8g{ lk|lG;kN;\ ckm 
P8N6 nlg{ª\, hf;L af; . 

klAns];g Dofg'cn ckm lb cd]l/sg ;fOsf]nlhsn P;f]l;P;g -;ftf}F ;+:s=_,-;g\ @)@)_, 
cd]l/sg ;fOsf]nlhsn P;f]l;P;g . 

kf08]o, tf/fsfGt -@)&&_, ‘k|fl1s n]v M lj1 ;dLIffsf] k|of]u’, g]kfn gfDrf 86sd, 
df3 @@ ut] .

kml6dfx, g'/ -;g\ @)!*_, :6'8]G6\;\ lg8\;\ km/ Psf8]lds /fOl6ª\ P6 lb Oª\ln;\ Ph's];g 
l8kf6{d]G6, Oª\ln; n}ª\Uo]h l6lrª\ Ph's];gn hg{n, Vol. 1, No. 3, 2018, pp. 161-
175).

kmNr/, Un]g / 8]le8\;g, k|]8 -;g\ @))&_, Nofª\Uo]h 6]l:6ª\ PG8 P;]:d]G6 M Pg 
P8\efG:8 l/;f];{ a's, ¿6n]h . 

kmNr/, Un]g / xfl8{ª\, n's -;g\ @)@@_, b ¿6n]h XofG8a's ckm Nofª\Uj]h 6]l:6ª\ -bf];|f] 
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:j]N;\, Pd=hf]g / lkms, la=ls|l:6g -;g\ @)!@_, Psf8]lds /fOl6ª\ km/ u|fh'P6 :6'8]G6\;\ -
t];|f] ;+:s_, .http://www.press.umich.edu/titleDetailDesc.do¿id=2173936

zdf{, s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^*_, g]kfnL efifflzIf0fsf ;Gbe{x¿, ljBfyL{ 
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‘d PSnf] / pbf; p:t’}  lgaGw;ª\u|xsf lgaGwsf] ;+/rgfTds ljZn]if0f

8f= u'?k|;fb kf]v/]n

kb\dsGof ax'd'vL SofDk;, afuahf/, sf7df8f}F

gurupokharel@gmail.com

 ljifok|j]z

kb\dsGof ax'd'vL SofDk;af6 :gftsf]Q/ tyf lqlj s]Gb|Lo ljefuaf6 g]kfnLdf bz{gfrfo{ 
u/]sL ;dsfnLg ;zSt ;flxTosf/ uLtf lqkf7Lsf] lj=;+= @)@( c;f/ !% df v/]nyf]s, 
sfe|]df hGd ePsf] xf] . jt{dfg g]kfnL ;flxTosf uLt, sljtf tyf lgaGw / ;dfnf]rgf h:tf 
ljBfdf hf]z / hfFu/sf ;fy snd rnfpg] lqkf7L ;dsfnLg gf/L ;flxTosf/dWo] Ps pNn]Vo 
k|ltef x'g\ . ljleGg kqklqsfx¿df l;h{gfTdstf tyf ;dfnf]rgfTdstf Ifdtf ePsf /rgf 
b]lvO/xg] logsf xfn;Dd uLt;ª\u|x, sljtf;ª\u|x, lgaGw;ª\u|x / ;dfnf]rgf;ª\u|x k|sflzt 
5g\ . ;+= @)$% df ‘la?jf’ dfl;s klqsfdf ‘:jR5tf’ zLif{ssf] sljtf k|sfzg u/L 
;flxToofqfdf kbfk{0f u/]sL, logsf y'Fuf jgkm"nsf -@)^!_, PSn} PSn} -@)^!_, b'O{ x/km 
cf]7x¿ -;+o'StM @)^$_, g[;+; kvf{nx -@)^%_, ;f/f+z -@)^%_, b[li6ljr/s -@)^^_, s[lt 
ljZn]if0f M k|fof]lus cfofd -@)^&_ tyf d PSnf] / pbf; p:t} -@)&)_ h:tf l;h{gfTds / 
;dLIffTds s[ltx¿ xfn;Dd g]kfnL ;flxlTos kmfF6df km'ln;s]sf 5g\ . pSt s[ltx¿df 
b[li6ljr/s / s[ltljZn]if0f M k|fof]lus cfofd ;dfnf]rgfTds s[lt x'g\ eg] d PSnf] / pbf; 
p:t} lgaGwx¿sf] ;ª\sng xf] . afFsL pSt s[ltx¿ uLlt÷sljtfTds ;ª\u|xsf ¿kdf /x]sf] 
b]Vg ;lsG5 . clxn] kf7\ok':ts n]vgdf ;d]t ;+nUg lqkf7Ln] cfFz' -@)%^_, b /]h -@)^)_, 
ljlh;L EjfO;, hgdt sljtf efu ! / # -@)^$_ h:tf sfJos[lt tyf klqsfsf] klg ;Dkfbg 
u/]sL l5g\ . l;h{gfTds tyf ;dLIffTds If]qdf of]ubfg k'¥ofP afkt tLy{k|;fb 9'ª\ufgf -
@)%&_, 1fg' Gof}kfg] -@)%&_ :d[lt k'/:sf/, k|]drGb| – b]js'df/L k'/:sf/ -@)%&_, ;jf]{s[i6 
uLtsf/ k'/:sf/ -@)^$_, ;"rs kb\dfb]jL o'jf k|ltef k'/:sf/ -@)^*_ cflb ;Ddfg tyf k|fKt 
logn] u/]sL l5g\ . ljleGg sn]hx¿df k|fWofkg sfo{df ;+nUg logsf s]xL s[lt k|sfzf]Gd'v 
cj:yfdf klg /x]sf] hfgsf/L k|fks 5 . k|:t't ;fgf] n]vdf lqkf7Lsf] ev{/} k|sflzt d PSnf] / 
pbf; p:t} cfTdk/s tyf ;+:d/0ffTds, k|of]ufk/s lgaGw;ª\u|xsf] ;+If]kdf rrf{ ul/Psf] 5 . 
pSt ;ª\u|xsf] ljZn]i0fsf] ;}4flGts cfwf/ eg] gofF ;dLIffTds k4lt ;+/rgfjfbnfO{ 
agfOPsf] 5 .

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-154-

mailto:gurupokharel@gmail.com


s[ltkl/ro

kl/ro

 ljj]s l;h{gzLn k|sfzg k|f=ln=, sf7df8f}Fåf/g ;+= @)&) j}zfvdf k|sflzt k|:t't 
lgaGw ;ª\u|x hDdf !@) k[i7df ;+/lrt 5 . k[i7 ! b]lv ^ ;Dd k|:t't s[ltsf] zLif{s, 
k|sfzssf] gfd, dGtJo tyf ljifo;"rL h:tf s'/fx¿ ;dfj]z ul/Psf 5g\ eg] k[i7 & b]lv !@) 
;Dd ljleGg zLif{sx¿df lgaGwx¿ lj:tfl/t 5g\ . n3' tyf dfWod cfofdsf hDdf !( cf]6f 
o; leqsf lgaGwx¿ ;+ @)^) j}zfv ! ut]b]lv ;+= @)&) j}zfv @# ;Dd sl/a ! 
bzs;Ddsf n]vg cjlwsf x'g\ . o;leq ;ª\slnt lgaGwx¿ o;k|sf/ 5g M

qm=;=  lgaGwsf] zLif{s

!  u|]dof8{ / d]/f] dGtJo M ssgL

@  /fdaxfb'/ l;+x

#  alu/x]5g\ af0fLx¿

$  pHofnf] hf]ufpg] k|oTgdf

%  dxfslj b]jsf]6f / ztjflif{sLsf] df};d

^  kfZj{Wjlg M Pp6f b'MvfGt uLtsf] 

&  ofqf / s'lx/f]

*  cfg} vf]hsf] k|f/De

(  cg'e"ltsf] cfvfFdf gj]{

!)  l8ln6 gePsf cIf/x¿

!!  :d[ltdf O{Zj/ bfO

!@  l;4fGt / Jojxf/sf] lbkof{;dfM zª\s/ nfld5fg]

!#  d PSnf / pbf; p:t}

!$  afbzfx d]/f] ufpFsf] atf;
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!%  h8jt ;dosf gfddf

!^  k':ts / kl/j]zM kf7sLo ;xeflutfdf d

!&  ‘jfG; df]/’ hLjguLt / /];dL wfuf]

!*  cj?4 cfjfhx¿

!(  cFWof/f]sf k|ltlaDax¿

 d PSnf] / pbf; p:t} lgaGw;ª\u|xsf k|foM lgaGwx¿df lgaGwsf/sf cfTd:d/0f, 
ofqf ;+:d/0f, u'?:d/0f, lkt[:d/0f, cleefjs, ;flxTosf/ :d/0f, hGd:yn :d/0f nufot 
j}olQms efjgf, cg'e"lt, cg'ej / ljrf/sf] cleJolQm ePsf] kfOG5 . n3' tyf dWod 
;+/rgfdf ;+/lrt oL lgaGwx¿df ;d;fdlos kl/j]zaf6 ;dsfnLg tyf ljutsf 
;Gbe{x¿nfO{ sf]6\ofpg] k|of; u/]sf] b]lvG5 . h;af6 lgaGwsf/sf] hLjgb[li6;d]t emNs]sf] 
kfOG5 .

ljefhg / ;ª\u7g

 d PSnf] / pbf; p:t} lgaGw ;ª\u|xdf hDdf !( cf]6f lgaGwx¿ 5'§f5'§} zLif{sdf 
;+/lrt 5g\ . n3' tyf dWod cfsf/, ;"Id efj / cfVofg, ltVv/ ljrf/, uLltdotf Pjd\ 
sfJofTdstf, snfTds ;/n, ;xh / cfsif{s efiffz}nL, pko'St jfSoljGof; / cg'R5]b 
of]hgf tyf plrt zAb ;+of]hgsf] ;+/rgfdf lgld{t ePsfn] ljifout / ;+/rgfut ljljwtf 
b]lvG5 . k|:t't ;ª\u|x leqsf lgaGwx¿ nfdf5f]6f !) cg'R5]b b]lv $) cg'R5]b ;Ddsf] 
cfsf/df ;+/lrt 5g\ . k|fo M lgaGwdf cg'R5]båf/f g} ljefhgsf] ;ª\s]t ldn] klg s'g} 
lgaGwdf eg] ljefhg;"rs yf]Knf] lrXgsf] k|of]uåf/f ljefhgsf] ;ª\s]t ul/Psf] b]lvG5 . 
k|To]s lgaGwsf] cGTodf /rgf ldlt pNn]v ul/Psf] o; ;ª\u|xsf clwsf+z lgaGwsf] ub\o 
of]hgf ;d'lrt 5 . ub\o sljtfsf] efj k|:t't ug]{ o; leqsf s'g} s'g} lgagwdf eg] jfSo u7g 
tyf cg'R5]bsf] c;Gt'lnt ljt/0f b]vfk5{ . o;/L o; ;ª\u|xleqsf clwsfz+ lgaGwx¿df 
ljefhgut ljljwtf kfOG5 .

 d PSnf] / pbf; p:t} lgaGw;ª\u|xdf ;ª\slnt !( cf]6f n3' tyf dWod cfofddf 
;+/lrt k|:t't lgaGwx¿df lgaGwsf/sf ofqfsf k|;ª\u, ;Gbe{, ef]ufO{ / cg'e"lt, cu|h ljlzi6 
JolQmTjx¿sf hLjgLut, sfo{ut Pjd\ k|]/0ffut :d/0fsf ;Gbe{x¿, lgaGwsf/sf cfˆg} 
kfl/jfl/s tyf hLjgLut ofqfsf b'Mv ;'vsf /f]rs Pjd\ 3f]rs efjx¿ clg /fli6«otf, 
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;fdflhstf, j}olStf, ;flxlTostf cflbsf cg'ej, cg'e"lt, ef]ufO / ljrf/nfO{ d"t{ ¿k lbOPsf] 
b]lvG5 . clwsf+z lgaGwx¿ cflb, dWo / cGTosf qmlds ;ª\u7g Joj:yfkgdf cfa4 5g\ . 
‘d’ kfqsf] ljrf/nfO{ PsfnfkLo 9ª\udf ub\o sljtfTds no k|bfg ug]{ z}nLdf n]lvPsf oL 
lgaGwx¿df ;du|t ljefhg / ;ª\u7gsf] Joj:yfkg r':t g} ePsf] b]lvG5 . ljifoj:t'sf] 
p7fg, lj:tf/ / ;dfkgsf] snf k|fo M lgagwx¿df emlNsPsf] kfOG5 .

j:t'

lgaGwqmd d"nefj÷ ljrf/

! ofqf s]jn wfld{s k|of]hg dfq xf]Pg, hLjgsf] zfZjt kIfsf] bz{g xf] eGg] ;f/j:t' 
k|s6 ul/Psf] o; lgaGwdf lgaGwsf/ nufot ;~rf/sdL{, ;flxTosf/x¿sf] ssgL 
gfds :yfgdf ePsf] jgef]h sfo{qmd, ssgL;Dd k'Ubf af6fdf b]lvPsf k|fs[lts, 
ef}uf]lns ;'Gb/tf / To;sf] j0f{G, ssgLdf e]l6Psf kxf8L, lxdfnL ;/n dfG5], ToxfFsf] 
kfs{, uf8]{g / :df/ssf] ;'Gb/tf tyf kxf8L xfjfkfgL a];L, kmfF6 cflbsf] snfTds 
j0f{g . ef/tLo ;flxTosf/sf /rgf c+z pb\w/0f u/]/ cem ;flxlTos / snftds 
agfOPsf] k|:t't lgaGw ofqfk/s cg'e"lt;Fu ;DalGwt .

@ /fdaxfb'/ l;+xsf gfdaf6 ef/tdf ;ª\3if{, si6 em]Nb} cWoogdf bIftf xfl;n u/L 
:jb]z kmls{P/ cfˆg} hGd7fpFdf ;+= @)@! b]lv ;+= @)$% ;Dd eujlt df=lj= df lzIf0f 
ug'{ePsf lgaGwsf/sf lktf a]b/fh yklnofk|lt >4fefj k|s6 . lkt[ljof]udf 
56k6fPsL lgaGwsfn] cfgf lktf>Lsf afNosfnb]lv cf}7fj:yf;Dd u/]sf c;n / 
;an sfo{sf] :d/0f JoQm .

# kb\dsGof Sofk;, afuahf/df sfo{/t k|fWofks u'? huGgfy lqkf7Lk|lt >4fefj 
k|:t't ul/Psf] o; lgaGwdf lgaGwsf/ :jod\ ;f]xL SofDk;df :gftsf]Q/ txdf 
cWoog u/L k|yd >]0ffLdf k|yd ;kmntf k|fKt u/]sf] tyf SofDk;sf] :ju{dxf]T;jsf 
;Gbe{df :j0f{kbs k|fKt u/]sf] ;Gbe{ Pjd\ ;'vb cg'e"lt k|:t't . To;}u/L u'? huGgfy 
lqkf7Lsf] ;+= @)^& df3 @# df /fli6«o ;efu[xdf ePsf] ;Ddfg clegGbg tyf ljåt 
s]z/Lsf] pkflw k|bfg sfo{qmdsf] ¿k/]vf k|:t't . jof]j[4 u'? lqkf7Lk|lt Ps lziofn] 
ug'{kg]{ >4f Pjd\ dof{bfefjsf] k|s6Ls/0f .

$ ;+= @)^% c;f]h !@ df ePsf] lrtjg ;flxlTos dxf]T;jsf cg'ej / cg'e"lt k|:t't 
ul/Psf] o; lgaGwdf ofqfk/s ;+:d/0fx¿ klg ;d]l6Psf . ;flxTosf/x¿ dGh'n, 
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k|sfz ;fodL, hubLz l3ld/], s[i0f wf/faf;L, >Lcf]d /f]bg, eLid pk|]tL, t[i0ff j'j{/ 
cflb nufot lgaGwsf/;d]tsf] pkl:ytLdf sl/a ^) hgf slj . ;flxTosf/x¿sf 
l;h{gfsf] k|:t'lt ;Eo / eJo 9ª\uaf6 ePsf] wf/0ff /flvPsf] o;df lgaGwsf/n] k|d'v 
cltlysf] e"ldsf lgjf{x u/L :yfgLo cfdf ;d"xsf] sfo{qmd klg ;DkGg u/]sf] wf/0ff 
JoQm .

% jt{dfg g]kfnsf] /fhgLlts k|b"if0fk|lt xNsf Joª\Uo ul/Psf] o;df dxfslj b]jsf]6fsf] 
;tjflif{sL ;df/f]x dgfpg] ;Gbe{df ;+= @)^^ df l8NnLahf/l:yt sGof SofDk;df 
cfof]lht sljtf uf]i7L sfo{qmddf lgaGwsf/ sljsf ¿kdf ;fd]n x'Fbfsf cg'e"ltsf] 
k|:t'lt . pk/fi6«klt k/dfgGb emfsf] k|d'v cfltYodf ;Ddfg lxGbLdf ;ky lng] JolQm 
s;/L g]kfn / g]kfnL hgtf tyf efiffk|lt pQ/bfoL x'g;S5 eGg] lgaGwsf/sf] k|Zg 
;fy} ;a}n] x[bodf g]kfn /fi6« / g]kfnL efiff ;+ufNg'k5{ eGg] ;Gb]z k|:t't .

^ slj O{Zj/ jNnesf] zjofqfdf ;xefuL x'Fb} clGtd >4f~hnL lbFbf ;Ddsf cg]s 
dfgl;s cfj]u, ;+;b, ;+j]u, lj:do Pjd\ Unflg efj JoQm ul/Psf] o; lgaGwdf ;+= 
@)^$ r}t !) df ePsf] O{Zj/ jNnejsf] lgwgn] tdfd ;flxTosf/ Pjd\ g]kfnL 
;flxTodf ck'/0fLo Iflt k'u]sf] eGg] egfO k|:t't . ;flxTosf/, kqsf/, ;ª\uLtsf/ 
e]nf eP/ slj jNnejsf] cGTo]i7L ul/Psf] wf/0ff k|s6 .

& ofqfsf] ;Gbe{ k|:t't ul/Psf] o; ofqf ;+:d/0ffTds lgaGwdf av]{ em/Ldf lgaGwsf/sf 
lktfsf] !% cf}F jflif{s k'Go tLlysf cj;/df knfGrf]s rujtL hfFbfsf cg'e"ltx¿ 
;d]l6Psf . uf8Lsf] ‰ofnaf6 b]lvPsf k|fs[lts dgf]/d s'/fx¿ ;d]tsf] j0f{g ul/Psf] 
o;df af6fdf ;}lgs r]skf]:6df k/]sf], ;}lgsn] ;xof]u u/]/ uGtJo ;'ud agfOlbPsf], 
eujtL dlGb/df wfld{s kl/j]z cToGt dgf]/d b]lvPsf] tyf ToxfFsf] k|fs[lts 
jftfj/0f cToGt} ;f}Do / ;'Gb/ b]lvPsf] s'/fsf] j0f{g . sltko ;Gbe{df n]vssf 
afNosfnLg :d/0fx¿sf] klg k|:t'lt .

* lgaGwsf/ :jod\n] cfgf] hGd:yn hf]uLy'Dsfdf latfPsf afNosfnLg cf/f]x 
cj/f]xsf] :d/0f ul/Psf] o; lgaGwdf pRr lzIffsf lglDt cg]s b'Mv, si6, kL/, Joyf 
;Fxb} sf7df8f}F ;x/df k;]/ ;ª\3if{ u/]sf], kb\dsGof SofDk;af6 pRr lzIff cf/De 
u/]sf], ;x/df cfly{s cefjn] clngf];d]t vfg'k/]sf] tyf 8]/f hLjgsf] c;'ljwfh:tf 
jt{dfg ;x/sf tLtf oyfy{;d]t emNsg] u/L k|:t't ul/Psf] o;df cfˆgf] eljio lgdf{0f 
vflt/ b'Mvsi6;Fu l;Fuf}/L v]n]/ cufl8 a9]sf] efj k|:t't .
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( ctLtnfO{ jt{dfg agfP/ k|:t't ul/Psf] o; lgaGwdf d] !$, @))% df e}F;]kf6LlLyt 
gj]{nL /fhb"t tf]/] tf]/]ªsf] lgjf;df e]nf eO{ tTsflng g]kfnsf ;flxTosf/x¿ dGh'n, 
s'df/ cfn], uf]j4{g k"hf, /d]z lIflth, dl0f nf]xgL, lszf]/ kxf8L, /fh]Gb| ;nd tyf 
lgaGwsf/ :jod\ ;d]t sl/a #) hghfltsf] ;xeflutfdf sljtfuf]i7L ;DkGg ePsf] 
;Gbe{ k|:t't . o; k|;ª\udf l6=lesf] kbf{df gj]{sf k|fs[lts, ;fdflhs, ef}uf]lns, 
cf}Bf]lus cflb b[Zofjnf]sg klg u/]sf] ;fy} gj]{;Fu c;Ld cfTdLotf a9]sf] efjsf] 
k|:t'lt .

!) k|Wofks zf/bf clwsf/Lsf] :d/0fdf 5fqf lgaGwsf/n] u'¿k|lt cufw lgi7f / cf:yf 
k|s6 ul/Psf] o; lgaGwdf k'qLljof]udf zf/bf clwsf/L k/]sf], af/fsf kqsf/ jL/]Gb| 
zfxkTgL zf]sljXjn x'Fb} ;xof]u ofrgf ub}{ lxF8]sf], Psfw ;+3 ;+:yfn] s]xL /fxt 
k'¥ofPsf] ;fdflhs cfnf]rgfnfO{ a]jf:tf ub}{ jfgL/f lu/Ln] ;fx;k"j{s uf}/jk"0f{ Psn 
hLjg afFr]sf] hf] c¿nfO{ klg k|]/s x'G5 h;tf ;Gbe{x¿ k|:t't . >4]o u'?cfdfsf] 
b'3{6gfaf6 PSsf;L ePsf] lgwgaf6 lziof lgaGwsf/ cfxt ag]sf] efjsf] k|s6Ls/0f 
.

!! cfofd]nL cfGbf]ngsf k|jt{sdWo]sf Ps slj O{Zj/ jNnesf] :d[ltdf n]lvPsf] o; 
lgaGwdf O{Zj/ jNnesf] JolQmTj / hLjgsf ljljw kf6fx¿ ;flxlTostf / s[ltTjsf] 
gfdfjnL tyf pgsf ;flxlTos ljz]iftfx¿sf] k|:t'lt . sf7df8f}Fsf gf/fo0f uf]kfn / 
bflh{lnªsf uf]kfnn of]~hgaLr ldt]/L ;DaGw ufF:g] JolQm O{Zj/ jNne x'g\ eGg] efj 
JoQm .

!@ slxn]sflxF dflg;sf] hLjgdf l;4fGt / Jojxf/sf] tfnd]n x'Fb}g Tof] zª\s/ 
nfld5fg]df klg lyPg lsgsL ;+= @))$ df pgn] lgaGwn]vg ;'? ubf{ gf/Lk|lt >4f 
bzf{pg] efjsf] n]v]sf lyP, kl5 cfˆg} hLjgsf] dWolt/ ax'ljjfx pgn] g} u/]/ l;4fGt 
/ Jojxf/df ljk/Lt wd{ b]vfP eGg] efj cleJoQm ePsf] k|:t't lgaGwdf g]kfnL 
;flxTosf Ps zlQmzfnL lgaGwsf/ zª\s/ nfld5fg]sf] lgaG5 n]vgsnf k|j[lQ tyf 
s[ltTjaf/] k|sfz kfl/Psf] . o; ;Gbe{df nfld5fg] gf/Lk|lt cufw cf:yf / k|]d 
bzf{pg] n]vs x'g\ l/dfn; OA;g h:t} eGg] efjsf] k|s6Ls/0f .

!# P]sflGtstfn] ;tfP/ ;x/df ?dlNnFbfsf lgaGwsf/sf j}olSts cg'e"ltx¿ ;d]l6Psf] 
p; lgaGwdf sf7df8f}F ;x/df k|j]z ubf{sf cg'e"lt, cfˆg} lbbLsf] o'jf – j}wJo hLjg 
b]Vbfsf] g/dfOnf] cg'e"lt, dhb"/ lbj;sf] ;Gbe{, yf]/} kl/lrt ldq;Fusf] hDsfe]6, 
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sn]hx¿df cWofkg ubf{sf cg'ej, ljb\ofyL{sf k|Zg, cfkm" :jod\ ;;'/fsf] cGo]i6Lsfo{ 
;dfkg lalQs} k/LIffdf ;fd]n x'Fbfsf cg'e"lt tyf d[To';DaGwL lrGtgsf] k|:t'lt .

!$ ofqf;+:d/0ffTds z}nLdf n]lvPsf] o; lgaGwdf lgaGwsf/ nufot pxfFsf kl/jf/hg 
b;}Fsf] cj;/df 6Lsf nufpg sf7df8f}Faf6 sfe|]tkm{ sd{3/df ofqf/t /xFbf af6fdf 
b]v]sf tyf cg'e't u/]sf b[Zo tyf ;Gbe{x¿ k|:t't . o;qmddf uf8L :6fkm, dlGb/, 
rf]s, af6f], kxf8, vf]nfgfnf, eL/kfvf nufot b;}Fdf 6Lsf u|x0f ubf{sf ;Gbe{x¿ 
jl0f{t . b;}F cfkmGtaLr d]n u/fpg] rf8 xf] eGg] efj .

!% n}ª\lus lje]b JofKt ePsf] xfd|f] ;dfhdf ;dsfnLg slj . ;flxTosf/x¿df klg Tof] 
lje]bsf] efj x6\g g;s]sf] k|lt b'Mv JoQm ub}{ Psn] csf]{ n]vs . ;flxTosf/k|lt ug]{ 
O{Zof{ efj cGTo x'g'kg]{df hf]8 . 5f]/f / 5f]/Lsf gfddf cem} ljj]b ug]{ xfd|f] ;fdflhs 
;f]rsf] cGTo x'g'k5{ eGg] wf/0ff /flvPsf] o; lgaGwdf lgaGwsf/sf cGt/s'Gt/sf 
sltko efjut÷j}rfl/s ;Gbe{x¿ k|:t't ul/Psf] . cfkm"nfO{ sljtf n]vg / ;'gfpg 
cf}wL ?lr /x]sf] lgaGwsf/sf] :jLsf/f]lSt . ;du|df cfgf] pGglt, k|ult tyf n]vg / 
nf]slk|otfk|lt leqleq} hn]/ O{Zof{ ug]{ lgaGwsf/sf 3lgi6 ldqx¿k|lt klg 
c;Gtf]ifsf] efj JoQm .

!^ k':tsfno, k':ts tyf cWoog ;+:s[ltsf] dd{af/] 1fg lbOPsf] o; lgaGwdf ;xL k':ts 
5fgf}6 u/]/ k9]df To;n] t];|f] cfFvfsf] sfd ug{ ;S5, ;flxlTos -g]kfnL, lxGbL, cª\u|]hL 
_ tyf ;flxTo]Q/ b'j} ljwfsf k':ts k9\gfn] 1fge08f/ km/flsnf] x'G5 eGg] efj k|:t't 
. ;fy} lgaGwsf/sf] 3/fo;L kl/j]z k':tsdo ePsf], lgaGwsf/nfO{ uLt, sljtf tyf 
lgaGw n]Vg / k9\g cf}wL ?lr ePsf], lxGbL tyf cª\u|]hL ;flxTosf/sf w]/} k':tsx¿ 
cfkm"n] k9]sf] tyf cfˆgf gfgLx¿nfO{ ;d]t k9\g lbPaf6 pgLx¿n] k|z:t 1fg cfh{g 
u/]sf] s'/fsf] cleJolQm . 

!& sf7df8f}Fsf] xf]6n /]l8;gdf cfof]lht slj s[i0f e"if0f ansf] Psn sljtf jfrg, 
To;af6 >f]tfdf k/]sf] k|efj, >f]tfaf6 k'gM jfrgsf nflu cfu|x cflb ;Gbe{ k|:t't 
ul/Psf] o; lgaGwdf slj jnsf] sljTjzlQmsf] :d/0f ul/Psf] . s'g} slj ansf] 
d[To'sf] va/n] ddf{xt ePsL lgaGwsf/sf j}olQms cg'e"lt / ;Demgfsf t/]nLx¿sf] 
k|:t'lt . ;fy} slj ann] cfof]hgf u/]sf] uf]i7L k|sfzgsf] sfo{qmdsf] klg :d/0f . 

!* lgaGwsf/sf cfkmGt g]kfnaf6 cd]l/sfsf] a;f]af;tkm{ nfu]sf]n] cfkmGt ljof]usf 
kL8f k|:t't ul/Psf] o;df k|jf;df a;]/ klg dg, dl:tisdf g]kfnL df6f], k|s[lt km"n, 
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xfjf cflb g} u8]/ a;]sf] efjsf] lr7Ldfkm{t lgaGwsf/ ;dIf k|:t't cfkmgf 
5f]/f5f]/Lsf ;dGjosf bf}t/L;Fu lj5f]8 x'Fbfsf cg'e'ltx¿ ;d]t 5f]/f5f]/Lsf 
dfWodaf6 cleJolQm . 

!( n}ª\lus lje]bn] ubf{ g} dft[k/Dk/faf6 uf]q grn]sf] h;af6 dlxnfx¿ ;dfhaf6 bldt 
ePsf tyf dlxnfdfly x'g] x/]s k|sf/sf lx+;fhGo lqmofsnfkk|lt c;Gtf]if JoQm 
ul/Psf] o; lgaGwdf slj u'nhf/, slj dfwj l3ld/] nufotsf sljx¿n] dlxnfd'lQm 
tyf hfu/0f efjsf sljtfx¿ l;h{gf u/]sf] efj JoQm . To;}u/L lbNnLsf] ;flxlTos 
pT;jdf Ps cf;fdL sjlolqn] dlxnfd'lQm / ljb|f]x r]tsf] efj JoQm ePsf] ;zQm 
sljtf ;'gfPsf] ;Gbe{sf] k|:t'lt . g]kfnsf jl/i7 ;flxTosf/sf k|]/s klg cfkm\gL cfdf 
g} ePsf] pNn]v ub}{ gf/Lk|lt ;dfhsf] dgf]efjgf kl/jt{g eO{ ;dfgtf sfod x'g'kg]{ 
r]t JoQm k|:t't lgaGw ;ª\u|xsf lgaGwdf lgaGwsf/sf JolQmut cg'ej, ljrf/sf] 
k|:t'ltsf ;fy} k"j{:d/0fx¿nfO{ -lktfdftf, u'¿, cleefjs, ;flxTosf/ cflb;Fu 
;DalGwt_ d'Vo ljifoj:t' agfOPsf] 5 . To;}u/L jt{dfg lje]bsf/L g]kfnL ;dfh / 
To;sf cf8df dlxnf ju{n] ef]Ug'k/]sf ;f:tL, ckx]ngf, b'Jo{Joxf/ cflb h:tf k|;ª\u / 
;Gbe{x¿ klg o;leqsf lgaGwsf ljifo kl/lw x'g\ . ofqfsf qmddf ;Fufn]sf, b]v]sf 
tyf ef]u]sf cg'ejx¿, kfl/jfl/s, cfkmGthgsf dfof / lj5f]8sf ;Gbe{x¿ 
;d;fdlos b]zsf] jftfj/0fLo, /fhgLlts, ;fdflhs, cfly{s, ;+f:s[lts, P]ltxfl;s, 
z}lIfs, wfld{s cflb kIf / ltgdf b]lvPsf k|b'if0fsf uGwx¿ tyf g]kfnL kxf8kf]vf, 
eL/, j];L, kmFf6, xfjfkfgL cflbsf] c6'6 ;f}Gbo{sf] k|:t'tLs/0f klg pQm lgaGwsf 
ljifoj:t'ut k|:t'lt g} x'g\ . lgaGwsf/ :jod\sf afNosfnLg, o'jfsfnLg ;Gbe{leqsf 
;ª\3if{, kL8f, cefj u|:ttf, PSnf]kg, lg/fztf, pT;'stf tyf b[9tf h:tf s'/fx¿ klg 
oxFf cfPs} b]lvG5 . 

;xefuL

  d PSnf] / pbf; p:t} lgaGw ;ª\u|xdf lgaGwsf/ :jod\ cyf{t d, n]vs 
;flxTosf/, kqsf/, a'af, cfdf, ;fyL, lzIfs, k|fWofks, k|sfzs, u'¿, lbbL, alxgL, 
>Ldfg\, g 5f]/f g 5f]/L, slj, 8«fOe/, vnfF;L, ljb\ofyL{x¿, dfG5]x¿ sIffsf 
;xkf7Lx¿ cflb cg]sf}F dfgjLo ;xefuLsf] k|of]u ePsf] kfOG5 . xfd|} b}lgs hLjgdf 
b]Vg tyf ;'Gg ;lsg] plNnlvt ;xefuLx¿sf dfWodåf/f ;dfhsf sltko If]q -
/fhgLlts, ;fdflhs, z}lIfs cflb_ sf c;ª\ut kIf, n}ª\lus lje]btf, lgaGwsf/ 
:jod\sf j}rfl/s Pjd\ efjfTds :d[ltk/s k|;ª\u / ;Gbe{ cu|h JolQmTjx¿ -a'af, 

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-161-



cfdf, u'¿, ;flxTosf/, slj cflb_ sf] :d/0f tyf dflg;sf cefj u|:ttf, afWotf, 
ljjztf, j]r}g, v'Nb'nL clg dfgl;s b[9tf / ;fx;x¿nfO{ ljifoj:t' agfO dfgjLo 
hLjg ;fy{s x'g'kg]{ efj k|s6 ul/Psf] 5 . jt{dfgsf] df}nfpFbf] dfgjLo :jefj, O{iof{ 
tyf 8fxf, v'6\6f tfGg] k|j[lQ h:tf s'/fx¿ clg g]kfnL k|s[lt, ;+:s[lt, jftfj/0f / 
;dfhnfO{ ;'Gb/ / ;f}Do 7fGb} snfTds 9ª\un] ljrf/ k|jfx ul/Psf oL cfTdk/s 
sfJofTds z}nLsf lgaGwx¿d o'uaf]w / cl:tTjaf]wsf] r]t klg k|:t't ;xefuLx¿ 
dfkm{t\ cleJoQm u/]sf] b]lvG5 . 

o; ;ª\u|xdf k|o'St ;xefuLx¿ o; k|sf/ /x]sf 5g\ M

qmd  ;xefuL

! lgd{n aof{, d, /fh]Gb| aflgoFf, 5f]/f, 5f]/L ofbjhL, piff e§, ljb\ofwL{x¿, ofª\sfO{, 
t]lGhª cflb . 

@  d, a]b/fh yklnof -lktfhL_, /Ltf, ;fx'dfs{ 8f]s d]g, /Tgk|;fb v/]n, zf/bf lbbL cflb 
. 

#  huGgfy lqkf7L, d, u'¿x¿, 5fqfx¿, afgL/f Dof8d, bxfn o1lglw, ;'wf lbbL, cªu'/ 
afaf hf]zL cflb . 

$  d, ;flxTosf/x¿, dGh'n, k|sfz ;folk cflb, /fh]Gb| e08f/L, k|sfz bfO, cfdfx¿, 
>f]tfx¿, sljx¿ cflb . 

%  d, b]jsf]6f, sljsjloqLx¿, k/dfgGb emf cflb . 

^  d, O{Zj/aNne, ofbjhL, kqsf/x¿, ;flxTosf/x¿ cflb . 

&  d, rfns, ;}lgs, lbbL alxgL cflb .

*  d, a'af, cfdf, alxgL, lbbL, efGbfO cflb 

(  d, tf]/] tf]/]ª, dGh'n, /fh]Gb| ;ne, cGo ;flxTsf/, sljx¿ cflb . 

!)  zf/bf Dof8d, /df, /hgL, k'gd, d, efuL/yL >]i7, k|sfz ;fooL cflb . 

!! O{Zj/ aNne, d, gf/fo0fuf]kfn, uf]kfn of]~hg, sljx¿ cflb . 
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!@ zª\s/ nfld5fg], d, cDa/ u'¿ª cflb . 

!#  d, lbbL, lbk]Gb| >]i7, ljb\ofyL{ cflb . 

!$ d, 8«fOe/, vnFf;L, ofbjhL, cGh', 5f]/f 5f]/L, ;f;' cfdf, kl08thL cflb . 

!%  d, ldq, slj, cfdf cflb . 

!^  d, a'af, eQmaxfb'/ aNno/, xl/axfb'/ yfkf, nIdL >]i7, lgd{n adf{, cleP/ jf;'b]j 
;/, ;ldk, ;'hf cflb . 

!&  d, s[i0fe"if0f an, Hof]tL hª\un, /fi6«slj cflb . 

!* d, 5f]/f5f]/L, 7"nf] ddL, cflzz cflb . 

!(  d, u'nhf/, 5f]/L, c5fdL slj cflb . 

 k|:t't lgaGw ;ª\u|xdf ljleGg km/s–km/s j}lzi6\o af]s]sf ;xefuLx¿dWo] ‘d’ k|:t't 
lgaGwx¿sf] k|d'v ;xefuL tyf jStf, k|]ifs jf ;Daf]ws klg xf] eg] ltdL, pgL, pgLx¿, 
pxFfx¿, tkfOF, dåf/f ;Daf]lwt >f]tf jf k|]lift xf] . o;df cfPsf k|foM ;a} cGo ;xefuLx¿ 
d"s ;Daf]lwtsf ¿kdf jf jl0f{t ;Gbe{df dfq cfPsf . k|of]u ePsf] kfOG5 . cGo ;xefuLx¿ 
k|ToIf jf k/LIf e"ldsfdf / k|d'v jf uf}0f clg ;xfos e"ldsfdf cfPsf] b]lvG5 . jf:tjdf 
k|:t't ;ª\u|xsf lgaGwx¿df k|o'St ljleGg ;xefuLx¿ ePtfklg ‘d’ s} e"ldsf s]Gb|Lo b]lvG5 
. sltko ;Gbe{df ‘d’ n] JoQm u/]sf ljrf/ wf/0ff tyf 36gfx¿ lghL cg'e"lt h:tf] nfu] 
tfklg cfhsf ;a} dfgjx¿ . ;x/af;Ln] ef]lu/x]sf . cg'e'tL ul//x]sf 36gfx¿ tyf 
ljrf/x¿ g} x'g\ . ;dfhsf ;f]rfOx¿, c;ª\ut tyf ljs[t kIfx¿, ofqf :d/0f, cu|h ljlzi6 
JolQmTj :d/0f tyf n]vssf ef]ufO, cg'ej / cg'e'lthGo ljrf/x¿nfO{ plNnlvt 
;xefuLx¿sf dfWodaf6 lgaGwsf/n] JoQm u/]sf] b]lvG5 . 

 kl/j]z

 d PSnf] / pbf; p:t} lgaGw ;ª\u|xsf lgaGwdf kl/j]znfO{ hgfpg] :yfg, ;do / 
jftfj/0f ;Da4 sltko tYox¿ e]l6G5g\ . o; ;ª\u|xsf lgaGwx¿df ;fdflhs÷n}ª\lus, 
cfly{s, /fhg}lts, ;flxlTos, wfld{s, ;+f:s[lts, z}lIfs, k|fs[lts, jftfj/0fLo, ef}uf]lns tyf 
;d;fdlos kl/j]zsf] ;hLj lrq0f ePsf] b]lvG5 . o; lsl;dsf] kl/j]zLo hLjGt k|:t[ltn] 
;dout÷sfnut, :yfgut tyf jftfj/0fut ;fj{ef}ldstf / ;fj{sflnstf klg k|s6 ePsf] 

Research Journal of KMC, Vol. 1,  No. 1, Dec 2024

-163-



kfOG5 . To;}u/L o; ;ª\u|xsf lgaGwx¿df u|fdL0f, ;xl/of / k//fi6« kl/j]zsf] cToGt 
snfTds, ;xh, :jfefljs, dfld{s, hLJfGt / k|efjsf/L Pjd\ cf}lrTok"0f{ lsl;dn] lrq0f 
ul/Psf] b]lvG5 . 

 k|:t't ;ª\u|xsf lgaGwx¿df :yfgut kl/j]znfO{ hgfpg] tYofª\sx¿nfO{ x]bf{ 3/, 
sf]7f, a}7s, uf]i7Lzfnf, sfo{zfnf, ;efxn, jgef]h :yn, SofDk;, k/LIff xn, efif0fd~r, 
:s'n, sfof{no, uf8L, jghª\un, af6f] 3f6f], n]s, a]:fL, kxf8, kmFf6, k|sfzg :yn, k':ts k;n, 
/fgLkf]v/L, hGd:yn sfe|], lj/f6gu/, Po/kf]6{, cf;fd, lbNnL, gf6\od~r, bflh{lnª, sf7df8f}F, 
ag]kf, w'lnv]n, ssgL, ljZj ljb\ofno cflb ljleGg tYofª\sx¿ b]vf kb{5g\ . 

k|:t't ;ª\u|xsf lgaGwx¿df k|o'St ;dout÷sfnut kl/j]znfO{ x]bf{ lbg, /ft, ;GWof, 
pHofnf], cFWof/f], ;fn, dlxgf, ut], af/, ltlyldlt, jfNosfnLg, lat]sf] jt{dfg cflb ;dok'/s 
tYofª\sx¿sf] k|of]u ePsf] kfOG5 . 

k|:t't ;ª\u|xsf lgaGwdf k|o'St jftfj/0fut kl/j]znfO{ x]bf{ d[To'df zf]s ljx]jn, 
pbf;, lg/fz, ljjz, ljzfSt, 8/, cefj u|:ttf, P]sflGtstf, xif{, pT;fxL, hfFul/nf], 
;flxlTos, z}lIfs, ofqfk'/s tyf k"j{:d[ltk/s, /f]df~rsf/L, ;f}Gbo{k"0f{, cfx\nfbk"0f{ cflb 
ldl>t jftfj/0fnfO{ emNsfpg] tYofª\sx¿sf] k|of]u ePsf] b]lvG5 . To;}u/L ;fdflhs 
c;ª\ult, z}lIfs tyf k|fl1s, /fhg}lts, j}olSts, n}ª\lus lje]b, dfgjLo cxd\ :jefj 
cflbnfO{ ;ª\s]t / s6fIf ug]{ jftfj/0fsf] k|ftLlaDag ePsf] kfOG5 . To;}u/L ;xl/of, u|fdL0f, 
ul/aL, b'Mv, ;ª\3if{, :d[lt, ofqf cflbsf dd{ / kL8fnfO{ cNsfpg] jftfj/0fsf] k|of]u ePsf] 
b]lvG5 . 

p2]Zo

d PSnf] / pbf; p:t} lgaGw ;ª\u|xsf lgaGwx¿sf] k|d'v p2]Zo cu|h ljlzi6 
JolQmTjx¿ -lktf, dftf, u'¿, ;flxTosf/, snfsf/ tyf ;dfhdf of]ubfg k'¥ofPsf 
dxfg'efjx¿_ sf] :d/0f elQm efj pgLx¿k|lt cf:yf / >4f, pgLx¿sf c;n sfo{x¿sf] 
d"Nofª\sg tyf dfgjtfjfbL efjsf] k|s6Ls/0f ug'{ /x]sf] b]lvG5 . To;}u/L ofqfsf ;Gbe{df 
b]v], ef]u]/ cg'e"t u/]sf /dfOnf, /f]rs tYox¿sf] >[ª\vlnt k|:t'lt klg o; ;ª\u|xsf 
lgaGwx¿sf] p2]Zo b]vf kb{5 . lgaGwsf/ :jod\sf afNosfnb]lv jt{dfg ;do ;Ddsf 
k"j{:d[lt, hLjg ef]ufO, ;f]rfO, u/]sf ;ª\3if{ kfPsf] b'Mv si6 cflbsf] pb\3f6g klg o;sf 
lgaGwx¿n] u/]s} 5g\ . jt{dfg ;dfhsf ;fdflhs ;f]rfO, n}ª\lus leGgtf /fhgLlts k|b'if0f, 
eflifs cjd"Nog, ;flxlTos 8fxf, ;+f:s[lts tyf k|fs[lts ;'Gb/tfsf] dxTj, dlxnf d'lQm / 
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ljb|f]xL r]t, d[To'af6 x'g] cfxft dfgjLo ;+j]bgf cflb h:tf s'/fx¿nfO{ klg oL lgaGwx¿n] 
;ª\s]t u/]sf] 5g\ . To:t}, cfkmGt tyf kl/jf/hgsf] ljof]udf x'g] kL8f / 56k6L, cu|h 
;flxTosf/x¿n] ;flxlTos kmFf6df k'¥ofPsf] of]ubfgsf] d"Nofª\sg cfbz{ k|fWofks÷lzlIfsfsf] 
cfbz{kg, k9fOk|ltsf] nufj / To;af6 j[l4 x'g] 1fg Pjd\ k9\g ;+:s[lt cflb af/] klg oL 
lgaGwx¿n] s]xL g s]xL af]n]s} 5g\ . dflg;sf lg/Lxn, cefj u|:ttf, ljjztf, dWotf h:tf 
lj;ª\ut oyfy{sf dfemaf6 klg dfgjtfjfbL ;ª\ultsf] vf]hL ug]{ k|of; o; ;ª\u|xsf 
lgaGwx¿n] u/]sf 5g\ . 

d PSnf] / pbf; p:t} lgaGw ;ª\u|xdf lgaGwsf/sf ;dfh, dfgjLo hLjg tyf cfkm\g} 
ef]ufOsf lttfdL7f cg'ejx¿, ;d;fdlos o'uaf]w / cl:tTjaf]w, cg]s JolQm / ltgsf dfld{s 
;Gbe{x¿ ;d]l6g'sf ;fy} ofqf JolQm, :yfg, u'¿, lktf, dftf tyf ;flxlTos JolQmTj :d/0f ub}{ 
;+:d/0ffTds lgaGw ;ª\u|xsf] :j¿k lbOPsf] b]lvG5 . To:t}, lgaGwsf/sf cfˆg} hLjg 
ef]UffOdf 7f]lSsg cfFvf ;dfhsf hNbfaNbf / 68\sf/f ;d:ofsf] ;dfwfg u/]/ :jR5 / ;an 
;dfh lgdf{0fsf] sNkgf klg ul/Psf] 5 . ;Dk"0f{ g]kfn / g]kfnL ;dfh ;Dd'Ggt dfu{df cu|;/ 
x'g'k5{, csf{sf] d'v tfSg' x'Fb}g, cfˆgf] kl/>dn] g} cfkm", kl/jf/, ;dfh / /fi6« agfpg'k5{, 
;dfhdf JofKt c:tJo:ttf / c/fhstf lgoGq0f u/L ;dtfd"ns ;dfh lgdf{0fdf hf]8lbg' k5{, 
;flxTosf/x¿sf] ;flxlTostfsf] of]ubfgsf] plrt d"Nofªsg ug'{k5{, cfB -cu|h_ cfb/0fLo 
JolQmTjk|lt cf:yf / >4f cleJoSt ug'{k5{ eGg] h:tf dfld{s p2]Zox¿ o; ;ª\u|xsf 
lgaGwx¿df k|s6 ePsf] b]lvG5 . 

b[li6laGb' 

d PSnf] / pbf; p:t} lgaGw ;ª\u|xsf lgaGwx¿ ljifout ljljwtf leq /x]sf 5g\ . 
o;sf k|foM ;a} lgaGwx¿df lgaGwsf/sf lghL efjgf, ef]ufO, cg'ej tyf ljrf/x¿ k|s6 
ePsf] kfOG5 . ofqf :d/0f, ljlzi6 JolQmTjx¿ :d/0f tyf /fhg}lts / n}ª\lus c;ª\ultdf 
;'wf/ Nofpg] cfzo JoQm ul/Psf o; ;ª\u|xsf lgaGwx¿df lgaGwsf/sf] jt{dfg a]lyltk|lt 
xNsf c;Gtf]if / Joª\Uo klg e]6\g ;lsG5 . o;af6 s] :ki6 x'G5 x'G5 eg] k|:t't ;ª\u|xsf 
k|foM ;a} lgaGwdf ‘d’ kfq ;dfVoftfsf] ¿kdf k|:t't ePsf] kfOG5 . o;leqsf lgaGwdf ‘d’ 
kfq jStf, k|]ifs, ;Daf]ws jf j0f{gstf{sf] e"ldsfdf cfPsf] :ki6 x'G5 eg] kf7sx¿ >f]tf, 
k|fks jf ;Daf]lwtsf] e"ldsfdf cfPsf 5g\ . ‘d’ kfq j0f{gstf{ ePsf]n] ‘d’ g} o; ;ª\u|xsf 
;a} lgaGwx¿sf] ;dfVoftf xf] . ;fy} ‘d’ ;dfVoftf ePsf] o; ;ª\u|xsf ;a} lgaGwx¿ k|yd 
k'¿iffTds ePsf]n] oxFf k|yd k'¿if b[li6ljGb'sf] k|of]u ePsf] kfOG5 . o; ;ª\u|xsf lgaGwnfO{ 
x]g]{ sf]0f klg oxL k|yd k'¿iffTds b[li6ljGb'n] g} lgwf{/0f u/]sf] 5 . o; ;ª\u|xsf s'g} lgaGwdf 
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n]vs / kf7s b'j} cJoSt /x]sf]n] cGtlglx{t kf7ssf] k|of]u ePsf] 5 / oxL sf/0faf6 
lgaGwx¿sf] ljrf/wf/f klg cGtlg{lxt eO{ snfTds ¿kdf k|s6 ePsf] kfOG5 . 

k|:t't ;ª\u|xleqsf lgaGwsf] cflbb]lv cGTo;Dd ‘d’ n] j0f{gfTds >[ª\vlnt / 
ljj/0ffTds 9ª\udf cfˆgf ljrf/ / wf/0ffx¿ k|:t't u/]sf] 5 . ‘d’ åf/f k|yd k'¿iffTds 
b[li6laGb'sf ¿kdf k|:t't ul/Psf 36gfqmdx¿÷ljrf/x¿ ‘d’ kfqsf cg'ejx¿, ef]ufOx¿, 
b]vfOx¿ ePsf]n] ltgsf] k|:t'tLs/0fdf ljZj;gLotf kfOG5 . pSt lgaGwx¿df ;fdflhs, 
z}lIfs, k|s[ltsf jftfj/0fLo, ef}uf]lns kIfsf ;'Gb/ tyf ljs[t kIf, ;+:d/0ffTds efjsf] 
ulx/fO{ / lgaGwsf/sf lghfTds cg'e'ltx¿ h:tf efjnfO{ ‘d’ n] JoQm u/]sf] b]lvG5 . ‘d’ n] 
b]v]F, ef]]u] / cg'ej u/]sf k|;ª\u ;Gbe{, 36gf tyf ljrf/x¿ o;} ;dfhsf dfgjsf lgolt x'g 
;S5g\ . o;/L x]bf{ k|:t't ;ª\u|xsf k|foM ;a} lgaGwx¿df k|yd k'¿ifLo b[li6ljGb'sf] k|of]u 
ePsf] kfOG5 . 

efiffz}nLo ljGof; 

 d PSnf] / pbf; p:t} lgAfGw ;ª\u|xdf hDdf !( cf]6f lgaGwx¿ 5g\ . n3' tyf dWod 
cfofdsf] ;+/rgfdf ;+/lrt pSt lgaGwx¿sf] ljGof; kIf o; k|sf/ /x]sf] 5' 

efiffz}nL 

 k|:t't ;ª\u|xsf lgaGwx¿ x]bf{ ;a} lgaGwdf ;/n, ;xh, cfsif{s / sfJofTds ub\o 
nofTds efiffz}nLsf] k|of]u ePsf] kfOG5 . s'g} s'g}df ;+jfbfTds / k|foM df j0f{gfTds, 
ljj/0ffTds tyf ;+:d/0ffTds 8fo/L z}nLsf] k|of]un] oL lgaGwx¿ hLjGt ag]sf 5g\ . ub\o 
efiffz}nLsf] ;xh, :jffefljs / :jt:km"t{ k|:t'lt, tT;d\, tb\ej, cfuGt's ltg} y/L zAb >f]tsf] 
;d'lrt pkof]u tyf Joj:yfkgf / k|:t'ltn] k|:t't ;ª\u|x k7gLo agfPsf] b]lvG5 . lgaGwdf 
k|o'St snfTds ;flxlTos efiffz}nLsf] gd"gf x]/f}F –

 æd]/f] lglDt ssgL gjhft lyof], d efjgfsf] em/gfn] g'xfOlbFb} lyP / ssgL emg\emg\ 
:jR5, kljq / l:gUw eP/ d]/f] cfFvfleq c6fpg cfOk'u]sf] lyof] . Æ

-k[=!), u|]eof8{ / d]/f] ===_

jfSou7g / cg'R5]b of]hgf

 k|:t't ;ª\u|sf lgaGwx¿df ;/n jfSosf] clws tyf ;+o'St tyf ld7f jfSosf] cf+lzs 
k|of]u kfOG5 . o; ;Gbe{df jfSo u7gdf Psfw 7fpFdf obfsbf s;/d;/ b]lvP tfklg 
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ljifoj:t'sf] ;'>ª\vlnt k|:t'ltsf lgldQ pSt jfSo u7g ;d'lrt / k|efjsf/L g} b]lvG5 . 
aLraLrdf sljtfTds k|:t'ltn] klg yk k|efjsfl/tf yk]sf] b]lvg] k|:t't ;ª\u|xsf lgaGwsf] 
cg'R5]b of]hgfnfO{ x]bf{ @ cf]6f jfSosf] cg'G5]b ;+/rgfb]lv @%÷@^ jfSosf cg'R5]b 
;+/rgf;Dd b]Vg ;lsG5 . oBlk cg'R5]b of]hgf;Dd s]xL sdhf]/L eg] g/x]sf] xf]Og . ;dfbtM 
jfSo u7g / cg'R5]b of]hgfsf] ;d'lrt ljGof; ePsf] b]Vg ;lsG5 . 

 æwGo 5 d]/f] hGd, h;n] Tolt dxfg\ ljrf/ ePsf] gf/Lsf] sf]v / sfv kfof] . 

-k[=!)), h8jt\ ;dosf ===_ 

 To:t}, cg'R5]b of]hgfsf] pbfx/0f x]/f}F ==

 æhjfkm lbg'5 d}n] . cfh ;f]lr/x]5' –Æ

 æ;FfRr} lsg k9fpg'kg]{ o:tf] sljtf <Æ tL hf] 

 æ d]l6g]5g\ s'g} lbg xf6 ebf{eb}{ ===.Æ

k[=*!, d PSnf] / pbf; p:t}_ 

laDa, k|lts / k|fs\;Gbe{

k|:t't ;ª\u|xsf lgaGwx¿df ljleGg j}1flgs, k|fs[lts, ;+f:s[lts tyf ;d;fdlos ljDj 
k|ltssf] k|of]uåf/f yk k7gLo, ;zSt / ;Gt'lnt agfOPsf] kfOG5 . o;sf cnfjf ljleGg 
pvfg, 6'Ssf, cg's/0ffTds zAb tyf kbfjnLsf] k|of]u klg ePs} b]lvG5 . lxdfn, kxf8, gbL, 
jghª\un, af6f]3f6f]], ;x/ahf/, sljtf, d[To', hLjg, PsfGt cflb ;Gbe{ / k|;ª\usf ljDa, 
k|lts tyf k|fs\;Gbe{n] pSt s[lt pNn]Vo k|efjsf/L ePsf] kfOG5 . laDasf] pbfx/0f x]/f}F M

 æafem}F /flv v]tsf ds} df}g kL8fnfO{ 

 k|s[ltsf] cfFvfsf] Sofd/fdf s}b ub}{ lyPF . 

 -k[=%!, ofqf / s'lx/f]_ 

 k|ltssf] pbfx/0f x]/f}FM 

 æ=== u'¿ cUnf] lxdfnsf] em}F :JfR5tf / kljqtfn] 

el/Psf] cgGt 1fgsf] Pp6f JofVoftLt JolQmTj .
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-k[=@^, alu/x]5g\ jf0fLx¿ ===_

k|fs\;Gbe{sf] pbfx/0f x]/f}F ===_ 

 æcª\lu/f ClifnfO{ k|yd cflUgxf]qL dflG5 . Æ

-k[=!@), cFWof/f]sf k|ltljDax¿_ 

cnª\sf/ 

k|:t't ;ª\u|xsf lgaGwx¿df pkdf, b[i6fGt, :jefjJolQm, ¿ks cflb cnª\sf/sf] :jfefljs / 
k|efjsf/L k|of]u ePsf] kfOG5 . h;n] ubf{ lgaGw, k7gLo sflJos tyf snfTds aGg k'u]sf 
5g\_

cnª\sf/sf] pbfx/0f x]/f}F M

æ To;}n] d hGd lbg] cfdfnfO{ klg 5f8]/ 

g]kfndf km]l/ ufpgs} nflu cfPsL 5' .Æ

-k[=(#, h8jt ;dosf gfddf_

æ=== s]xL a]/sf] kmNof;Aofsdf ssgLsf] k[i7e"ld 

Pp6f csf]{ /ª\ud~r h:tf] cg'e't ub}{ lyPF d .Æ

-k[= !!, u|]e olb / d]/f] ==_

;du|tfM k|:t't ;ª\u|xsf lgaGwsf] efiffz}nL ub\o sljtfTds lsl;dsf] cfsif{s, 
k|jfxdo, nofTds tyf ;xh / ;/n b]lvG5 . 

snfTds, ;flxlTostf / WjGofy{stf o;df k|:t't ub\onofTds efiffz}nLsf clenIf0f 
x'g\ . k|To]s lgaGwsf] zLif{s / ljifoj:t'sf] tfnd]n Pjd\ ;fd~h:on] ubf{ o; ;ª\u|xsf 
lgaGwsf] zLif{s ;fy{s / cf}lrTok"0f{ /x]sf] b]lvG5 . ljleGg ljDa k|lts / cnª\sf/sf] plrt 
k|of]u ul/Psf] o;sf lgaGWfx¿ Psfw eflifs ju{ljGof;ut, jfSo u7g'ut tyf cg'R5]b 
of]hgfut q'l6af/]sf] k7gLo, ;Gb]zd"ns / cy{k"0f{tyf dfu{bz{s nfU5g\ eGg lxrlsrfpg' 
kb}{g . 
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pk;+xf/ M JofVof tyf lgisif{

d PSnf] / pbf; p:t} lgaGw ;ª\u|x -@)&)_ uLtf lqkf7Lsf] cfTdk/s ;+:d/0ffTds 
s[lt xf] . o;df ;ª\u[lxt hDdf !( cf]6f k|of]ujfbL lgaGwx¿df n]vssf lghL ljrf/, ef]ufO, 
efjgf, :d/0f / cg'e'ltsf cltl/St ;dfhsf lttfld7f cg'ejx¿nfO{ JoSt ug]{ k|of; ul/Psf] 
5 . o; ;Gbe{df z}lIfs, ;flxlTos, ;+f:s[lts, /fhgLlts, n}ª\lus h:tf ;Gbe{x¿n] klg :yfg 
kfPsf 5g\ . 

k|:t't ;ª\u|xsf ;a} lgaGwx¿ n3' tyf dWod cfofddf ;+/lrt 5g\ . cg'R5]bb]lv $) 
cg'R5]b;Ddsf] ;+/rgfdf cfj4 pSt nfdf, 5f]6f lgAfGwx¿sf] jfSou7g / cg'R5]b of]hgfdf 
Ps¿ktf kfOFb}g . cflb, dWo / cGTosf] >[ª\vlnt cleJolQmdf Jojl:yt pSt lgaGwx¿dWo] 
Psfwdf eg] To:tf] Joj:yfkg ePsf] b]lvb}g . ;d;fdlos o'u cl:tTjaf]w, dfgjtfjfbL, 
/fi6«k]|]dL r]tgfsf] ;+jfxs oL lgaGwx¿df ;dtfd"ns ;jn ;dfh lgdf{0fsf] cfu|x /flvPsf] 
b]lvG5 . 

d PSnf] / pbf; p:t} lgaGw ;ª\u|xsf lgaGwx¿df d, lktf, cfdf, u'¿, ;flxTosf/, 
snfsf/, slj, 5f]/f 5f]/L, ;fyL cflb ;xefuLx¿sf] k|of]u ePsf] kfOG5 . ljljw j}lzi6\o 
af]s]sf oL ;xefuLx¿sf dfWodaf6 ;dfh, ;flxTo, ;+:s[lt, /0fgLlt, lzIff, k|s[lt, e"uf]n, 
kof{j/0f cflb leqsf clg lgaGwsf/ :jod\sf ;+:d/0ffTds r]t cleJoQm ul/Psf] b]lvG5 . 
n}ª\lus ;dtf, /fli6«o z}lIfs÷k|fl1s, ;flxlTos pGgltdf hf]8 lbOPsf pSt lgaGwx¿ sd 
dxTjsf 5}gg\ . 

k|:t't ;ª\u|xsf lgaGwx¿df ;d;fdlostf, lzIff, ;+:sf/, ;+:s[lt, ;flxTo, /fhgLlt, 
wd{, cy{, e"uf]n tyf jftfj/0fnfO{ emNsfpg] :yfgut, ;dout tyf jftfj/0fut kl/j]zsf] 
plrt k|of]u ePsf] b]lvG5 . 

o; ;ª\u|xsf lgaGwx¿sf] d'Vo p2]Zo n]vs :jod\sf afNosfnLg, hGd:ynut 
ofqfk'/s, :d[ltk/s, P]sflGtstf cflbsf] pb\3f6gsf cltl/St cu|h ljlzi6 JolQmTjx¿k|lt 
>4fefj, elQmefj tyf pgLx¿sf] hLjgLut, sfo{ut k|]/s k|;ª\usf] k|s6Ls/0f ug'{ /x]sf] 5 . 
To;}u/L n}ª\lus ;dtf, /fi6«–efiff–k|]d, ldq;DaGw, lktfk'qL, cfkmGthg ;DaGw, ;+:s[lt / 
wfld{s k/Dk/f, ef}uf]lns–k|fs[lts ;'Gb/tf, ;flxlTos dfxf]n, k7g ;+:s[lt cflb k|;ª\usf] 
k|:t'tLs/0f klg ePs} b]lvG5 . dfG5]sf] cfxfl/;] :jefj / O{Zof{n' k|j[lQ cfkm\g} nflu 3fts 
x'G5g\ eGg] wf/0ff klg /flvPsf] 5 . jt{dfg c:tJo:ttfsf] ;d'n cGTo u/L :jR5 / ;an 
;dfh lgdf{0fsf] r]t klg cleJoSt ePsf] kfOG5 . 
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k|:t't ;ª\u|xsf ;a} lgaGwx¿df lgaGwsf/sf] afNosfnLg–hGd:ynut k"j{:d[lts 
hGd 7fpF 5f]8]/ ;x/df ;ª\3if{ ubf{sf dfld{s cg'e'ltx¿ ofqfdf b]v]–ef]u] / cg'e"t u/]sf 
;'Gb/ cjnf]sg / efjx¿, SofDk; k9\bf lzIfsx¿;Fusf] cfTdLotf, ;flxlTos uf]i7Ldf ;fd]n 
x'Fbfsf cg'ejx¿, k9fpFbfsf cg'e'lt / /f]df~r kIfx¿ cflbsf] k|s6Ls/0f ePsf] kfOG5 . oxFf 
‘d’ kfq ;dfVoftfsf ¿kdf k|:t't ePsf]n] ‘d’ g} jStf, k|]ifs, ;Daf]ws jf j0f{gsnf{sf ¿kdf 
cfPsf] 5 . kf7sx¿ . >f]tf, k|fks jf ;Daf]lwtsf] e"ldsfdf cfPsf 5g\ . o;/L o; ;ª\u|xsf 
lgaGwx¿sf] ;dfVofn ‘d’ ePsf]n] k|yd k'¿iffTds b[li6ljGb'sf] k|of]u ePsf] b]lvG5 . 

d PSnf] / pbf; p:t} lgaGw ;ª\u|xsf lgaGwx¿ s]xL 5f]6f, 5l/tf tyf n3' cfsf/sf 
5g\ eg] s]xL dWod cfsf/sf 5g\ . zAb rog, jfSo–kbfjnLsf] u7g tyf cg'R5]b of]hgfdf 
;xhtf e]6\g ;lsg] oL ;DaGwx¿ snfTds sfJofTds cleJolQmsf gd"gf x'g\ . ljleGg ljDa, 
k|lts cnª\sf/ tyf k|fs\ ;Gbe{sf] zlQm, pvfg, 6'Ssfsf] oyf:yfg == k|of]u ePsf]n] pSt 
lgaGwx¿ ;/n, ;/; / k|]/s clg k7gLo 5g\ . ob\olk Jofs/0fut q'l6sf s]xL s;/d;/ eg] 
lg/fs/0f x'g ;s]sf] b]lvb}g . ljifocg'¿k zLif{ssf] rog tyf ljifoj:t' / zLif{sljrsf] 
;fdGh:o / clewfTds zLif{s rogn] ubf{ klg pSt lgaGwx¿sf] zLif{s ;fy{stfdf k|Zg 
p7fO/xg' kb}{g . 

;Gbe{ ;fdu|L;"rL

lqkf7L, uLtf, -@)&)_, d PSnf] / pbf; p:t}, ljj]s l;h{gzLn k|sfzg .

n'O6]n, vu]Gb|k|;fb, -@)^@_, sljtfsf] ;+/rgfTds ljZn]if0f, ljBfyL{ k':ts e08f/ .

zdf{, df]xg/fh, -@)^#_, ;dsfnLg ;dfnf]rgf M l;4fGt / k|of]u, bf]=;+=, cS;kmf]8{  
            OG6/g]zgn klAns]zg .

>Ljf:tj, /jLGb|gfy, -!(*)_, ;+/rgfTds z}nLlj1fg, cfn]v k|sfzg .

:sf]n;, /f]j6{, -!(&$_, :6Sr/flnHd Og ln6/]r/ M Pg OG6/8S;g, ofn] o'lgel;{6L k|]; .
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